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Ph.D. in Counselor Education and Supervision  
Comprehensive Program Evaluation 

 
Executive Summary Report on Assessment, Survey Findings, and Recommendations 

During the 2015-16 academic years, as part of its CACREP self-study, the Liberty University 
Department of Counselor Education and Family Studies conducted extensive evaluations of the 
Ph.D. in Counselor Education and Supervision program. The Comprehensive Assessment Plan 
and the Assessment Matrix of Key Performance Indicators (KPI’s) for the CACREP Doctoral 
Student Learning Outcomes provided the procedures that guided the evaluation.   
 
Student learning outcomes (SLO’s) for the Counselor Education and Supervision Doctoral 
Competencies were evaluated across several courses in the curriculum. SLO assessment rubrics 
used wording similar to the CACREP SLO assessed by the assignment or assessment instrument. 
Each measure used to provide evidence of competence was evaluated by program faculty. Once 
completed, the data was evaluated using Excel and the results placed into ComplianceAssist®, 
the assessment management system used by Liberty’s Office of Institutional Effectiveness (IE). 
As of Fall 2016, SLO assessment data from all courses was entered into LiveText® 
 
Per our Comprehensive Assessment Plan, we also collect data from four groups of stakeholders: 
recent graduates, current students, practicum and internship supervisors, and employers of our 
recent graduates. Because we did not have program graduates as of the 2015-16 academic year, 
we could not collect data from alumni and employees. Therefore, only current students and 
supervisors were asked to provide evaluation data during the 2015-16 academic year. Because 
we now have three graduates, we collected data from our alumni and their employers at the 
midpoint of the 2016-17 academic year. All stakeholders other than current students used a 
survey format to provide feedback.  
 
Current students participated in “town meetings” with the director of the Counselor Education 
program during the classroom component of their courses. Using an open forum format, we 
asked students to express their questions and/or concerns about the program. Some areas that we 
specifically asked students for feedback included: a) quality of preparation in counseling skill 
and knowledge areas; b) structure and delivery of the curriculum; c) program advising and 
support; d) practicum and internships; and e) operational structure of the program.  
 
Site-supervisors were asked to indicate their perception of the extent to which our programs 
prepared our students for their field experiences (4 - Very Prepared to 1 - Very Unprepared or 0: 
Unable to Evaluate). The data was aggregated, means calculated, and data analyzed using the 
report function on LiveText®. Alumni were asked to indicate their levels of satisfaction (5: Very 
Satisfied to 1: Very Dissatisfied) in each area of the program evaluated. The data was aggregated, 
raw scores converted to the Likert scale values, and means calculated in Excel. Employers were 
asked to indicate their perception of how well our programs prepared their employees for their 
current position (5 – Very Well-Prepared to 1 – Not Well-Prepared or 0: N/A) or (5 - Very 
Competent to 1 – Not Competent). The data was aggregated and means reported using the report 
function on SurveyMonkey®. All survey forms included a request to describe the major strengths 
and weaknesses of Liberty University’s Counselor Education and Supervision program. 
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The survey return rate for clinical supervisors was poor, with 0 of 4 supervisors (summer 16) 
responding to the request to fill out the survey. The 2016-17 mid-cycle survey return rates were 
high, with stakeholder samples of 3 of 3 graduates, 8 of 10 site supervisors (fall semester), and 
all 4 Employers of our 3 graduates. Trends in the supervisor, alumni, and employer data are 
reported and will be used to inform program modifications in the 2016-17 assessment cycle. 
Trends in the SLO and current student data collected during the 2015-16 academic year was used 
to inform program modifications. The data and trends are noted for the separate respondent 
groups and then presented again in a summary statement. The discussion concludes with an 
enumeration of recommendations for improvement. 
 

Findings: Student Learning Outcomes 
 
CACREP Counselor Education and Supervision Core Competencies 
Students in the program are evaluated throughout their studies for their benefit and to ensure that 
program graduates are prepared to successfully participate as counseling professionals. This 
process includes a series of evaluations delineated in the Comprehensive Assessment Plan 
(CAP). The CAP defines the benchmarks used to assess Counselor Education and Supervision 
students’ academic and personal development as they progress through the program. In addition, 
the Key Performance Indicators Matrix allows us to identify every course and assignment where 
SLO’s are measured. Finally, each syllabus contains a CACREP Assessment Matrix outlining 
the SLO’s associated with the course and the assignments used to measure the SLO. This 
provides each course instructor with the SLO’s that the course assignments address, and provides 
guidance when evaluating for student mastery in the course. The KPI’s and syllabus matrices 
provide the foundation for our assessment of SLO’s. 
 
Effective Fall 2016, LiveText® is the assessment management system used to assess, aggregate, 
and analyze the data from the KPI’s and Professional Dispositions rubrics. This system provides 
evaluative data that can inform program modifications as well as identify individual students 
who do not meet requisite competency levels. We use the Field Evaluation Module (FEM) in 
LiveText® for the assessments used in Practicum and Counseling Internship. Prior to Fall 2016, 
we used Excel to aggregate and analyze the SLO assessment data.   
 
Assessment Procedures: During the 2015-16 academic year, we used the formal program 
learning outcomes (PLO) assessment process outlined by the Office of Institutional Effectiveness 
as well as the informal assessments outlined below. Because our PLO’s are aligned with the five 
doctoral core competencies, we integrated the process of PLO and SLO assessments in 2015-16.  
For this cycle, we reviewed PLO #1 (Integration of Counseling Theories), PLO #4 (Supervision / 
Ethics); and PLO #6 (Integration of Spirituality). The assessment coordinator selected three 
benchmark assignments for the assessment: Theory Research Paper (PLO #1), the Supervision 
Disclosure / Informed Consent paper (PLO #4) and the Personal Model of Integration Paper 
(PLO #6). These assignments met multiple CACREP 6.B SLO’s. Faculty used an assessment 
rubric to assess mastery of the associated SLOs in these assignments. Data was analyzed in 
Excel, the findings were reviewed, and potential action plans to improve learning outcomes were 
determined. This process allowed us to effectively manage our SLO assessments until the course 
assessment component of LiveText® was fully operational.   
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In addition to the formal SLO assessments for IE, all program courses were evaluated as a part of 
the 2015-16 alignment to CACREP’s 2016 doctoral competencies. We reviewed all course 
syllabi with the following goals: 1) ensure that all learning activities designated as measures for 
SLO’s were appropriate and accurate, 2) identify learning activity descriptions that needed to be 
revised to make the SLO’s more explicit; 3) identify weak or missing SLO’s that could be 
addressed by adding or revising learning activities; 4) identify counselor education-specific 
learning activities that bridged the five doctoral competencies, including research, leadership and 
advocacy, professional development, and counselor/counselor educator identity; and 6)  linked 
current course content to the teaching of master’s students. Once completed, we constructed the 
SLO Doctoral Competencies Assessment Matrix to identify the course learning activities that 
met each standard. We systematically reviewed the matrix and identified SLO’s that did not 
appear to have adequate measures over time or had less than 5-6 associated measurements. 
 
Upon review of the matrix and syllabi review, the following courses emerged as the main focus 
for program modification for 2015-16:   

• COUC 710 Advanced Group Counseling 
• COUC 715 Advanced Theory Application 
• COUC 747 Instruction in Counselor Education (Re-assessment) 
• COUC 815 Empirically Supported Treatments for Adults 
• COUC 850 Advanced Career Counseling (Re-assessment) 
• COUC 998 Doctoral Practicum 
• COUC 999 Doctoral Internships 

Because these courses contain many of the Key Performance Indicators of the measures used for 
the CES doctoral core competency SLO’s, we were confident that our focus was well-placed. In 
addition to the practicum and internship, these courses provide multiple markers to measure the 
CES SLO’s across the curriculum in the five core doctoral competencies.   
 
Reassessment: Finally, a key part of our SLO assessment plan is to examine the effectiveness of 
prior program modifications. For the 2015-16 review, two courses were designated for re-
assessment: COUC 747 Instruction in Counselor Education and COUC 850 Advanced Career 
Counseling. The Subject Matter Experts (SME) for the course taught the new or modified course. 
Upon completion of the semester, the faculty (SME, course instructors, and/or the assessment 
coordinator) reviewed the students’ performance in meeting the designated SLO’s measured by 
the new or revised assignments. After faculty evaluated the effectiveness of these assignments in 
meeting the SLO’s, an action plan was created as needed to enhance SLO’s.  
 

Results: Student Learning Outcomes 
Prior to the SLO assessments, we established the following target for our IE assessment: 90% of 
the students will rate a competency level of 3.0 (met) or better as benchmarks. In reviewing the 
findings for our SLO assessments (PLO’s #1,4,6), we exceeded our target for each assignment 
we assessed: 92% to 100% of our Counselor Education and Supervision students met or 
exceeded expectations across all measures of learning. In particular, we found that the COUC 
714 Supervision and Consultation met the formal review target, but also met the six criteria 
examined during our 2015-16 syllabus review.  
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For courses designated as a focus for potential program modification, we examined the learning 
outcomes of the students who last took the course in its current form in 2015-16. We found that 
students met competencies in the SLO’s measured. However, based on the six criteria examined 
during our 2015-16 syllabus review, we found that we did not have strong learning activities in 
the area of counselor educator identity (Criteria #5); and few courses incorporated implications 
for teaching master’s students (Criteria #6). As a result of this review, our strategy for program 
modifications were based on the following criteria: 1) strengthen the counselor education identity 
in our clinical and research courses, 2) add implications of course content for teaching master’s 
students, 3) faculty supervision in the internships and skills courses, 4) greater emphasis on 
leadership and advocacy throughout the curriculum, and 5) increased opportunities for the 
professional development of our students as counselor educators. As a result, we made the 
following program modifications in order to further refine and strengthen our current curriculum: 
 
Review Results / Program Modifications 
Counselor Educator Identity: A review of the syllabi found that most assignments were 
effective learning experiences where students demonstrated competencies for the intended 
doctoral outcomes. However, the focus of the assignments tended to be on students’ ability to 
apply the measured knowledge / skills to clinical practice/setting. For these learning experiences, 
we wanted to make the assignment more applicable to their role as counselor educators. 
Therefore we asked instructors to broaden the context or outcome of the learning activity to 
reflect the expected activities of a counselor educator in an academic setting. For example, in a 
research course, the program evaluation learning activity used data from a counseling agency to 
inform program modifications for the organization. Given that the ability to conduct program 
evaluation in the academic setting is essential skill for a counselor educator, students now use 
SLO data from a counselor education program in the assignment. Assignment modifications 
designed to expand activities into an academic setting were implemented in 2016-17. We will 
assess the effectiveness of these changes in the 2016-17 assessment cycle. 
 
Leadership and Advocacy: When aligning the program to meet CACREP standards, in 2014-15, 
we selected both COUC 715 Advanced Theory Application and COUC 850 Advanced Career 
Counseling as the courses to incorporate most of the leadership and advocacy SLO’s. We also 
infused social justice, leadership, and advocacy throughout the curriculum. In the 2015-16 SLO 
assessment, all students met leadership and advocacy SLO’s. However, given the program’s goal 
to train leaders, we felt that students needed a stronger, more focused, approach in their training 
to be leaders and advocates in the field of counseling and counselor education. Therefore, in 
2015-16, the faculty decided to create a new course that focused on the leadership and advocacy. 
 
The addition of COUC 860 Leadership and Advocacy in Counselor Education to our curriculum 
was intended to ensure that our students had a strong foundation in leadership and advocacy. The 
course was designed to foster professional identity as a counselor educator and leadership/service 
to the counseling profession. We placed a strong focus on leadership and advocacy principles 
and theories, including their application to counselor education. Because of the legislative cycle, 
we could not add it to the 2016-17 Degree Completion Plan. However, we offer it as a seminar 
course in Spring 2017. The addition of this course to our curriculum strengthens our students’ 
competence the leadership and advocacy SLO’s. We will assess the effectiveness of the course 
during the 2016-17 assessment cycle.  
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COUC 710 Advanced Group Counseling: A review of SLO’s from students taking the course 
during the 2015-16 academic year found that students gained a strong foundation in the 
principles of group counseling. In addition, students participated in a group experience during 
the intensive. However, the review of the course determined that students would benefit from a 
stronger emphasis on group leadership, implications for teaching master’s students, supervision 
of students’ group counseling skills, and advanced theories. Program modifications centered on 
group leadership skills, application of advanced group theories, and implications for working 
with master’s students. Doctoral students now provide group leadership for a master’s level 
group counseling intensive, with the instructor providing live supervision. Daily faculty group 
supervision of their group leaders’ activities allows the instructor to provide feedback and tie 
course content within the context of their leadership experiences. Learning experiences that 
prepare them to teach master’s students included designing as master’s level group syllabus and 
PowerPoint presentations for text chapters. The modified course was offered in Spring 2016; we 
will assess the effectiveness of these changes in the 2016-17 assessment cycle. 
 
COUC 715 Advanced Theory Application: A review of SLO’s of students taking the course 
during the 2015-16 academic year found that students met the competencies for the course. 
However, while the course focused mainly on the 6.B.1 counseling competencies, we felt that 
students would benefit from a stronger emphasis on ethical and cultural competence when 
applying theories as well as the practical application of advanced theory to their roles as 
counselor educators and supervisors. Therefore, modifications centered on the following SLO's: 
ethical and culturally relevant counseling in multiple settings; dissemination of information in 
counseling-related professional journals, newsletters and organizations; development of 
leadership and advocacy skills; and applications to teaching master’s students.  
  
Modifications were made to existing assignments in the course. Two assignments, Counseling 
Conference Presentation and the Model of Effective Treatment/Case Study Journal Article, were 
revised to provide a greater focus on counselor educator’s roles and responsibilities as leaders in 
the profession. The syllabi assignment descriptions and grading rubrics were modified to reflect 
these changes. Two additional assignments (Counselor Advocacy Competencies Checklist and 
Ethics Code Test: Master’s Level Counseling Ethics Course) were added to promote ethical, 
cultural, and social justice competencies in student’s roles as counselor educators.  
 
Throughout the intensive week, we expanded the lecture, presentations, and activities to reflect 
these modifications. In addition to the ethical and effective application of counseling theory in 
clinical settings, the instructor emphasized counselor educator’s roles, responsibilities, and 
relationships with students, supervisees, consultees, and colleagues. This included the value and 
practice of disseminating research and scholarship, taking part in leadership and advocacy roles 
in the profession, etc. as a counselor educator. The modified course was offered in Fall 2016; we 
will assess the effectiveness of these changes in the 2016-17 assessment cycle. 
 
COUC 815 Empirically Supported Treatments for Adults: A review of SLO’s from students 
taking the course during the 2015-16 academic year found that students gained a strong clinical 
foundation. However, the course had an approach more consistent with clinical psychology than 
counselor education. Therefore, the program modifications centered on adapting assignments to 
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reflect the CACREP standards and promote the formation of a strong counseling / counselor 
educator identity in our students. Three assignments (Oral Exam, Presentation on an EBP, and 
Final Paper on EBP) were adapted to strengthen both counselor and counselor educator 
identities. Throughout the intensive week, lecture and presentations of the different EBP’s 
focused on the role/responsibility of Counselor Educators in being competent and up to date in 
the effective practice of EBP’s for clients, students, and supervisees. The rubrics were refined to 
reflect these changes.  
 
In addition to critically evaluating evidenced-based treatments, assignments were modified to 
require students to consider the complex ethical and multicultural considerations that different 
treatment approaches have for clients representing all different aspects of diversity. The purpose 
of this modification was to facilitate a heightened awareness of and attention to ethics and 
multicultural competency as a counselor and counselor educator.   
 
Finally, implications for teaching masters students was added to the course. In addition to 
applying an EBT of choice through a case conceptualization or role play demonstration, students 
must consider ways that they as counselor educators might teach or supervise a counselor-in-
training to use the approach. The modified course was offered in Fall 2016; we will assess the 
effectiveness of these changes in the 2016-17 assessment cycle. 
 
Doctoral Practicum and Internships 
Counselor Competency Scale–Revised (CCS-R): Starting Fall 2016, all students in the doctoral 
practicum or a clinical internship are evaluated using the Counselor Competency Scale–Revised. 
The CCS-R is an assessment instrument designed to measure the essential counseling skills, 
behaviors, and dispositions associated with ethical practice. Because Master’s students must 
show competence in all items on the CCS-R for endorsement to graduate, we felt that this 
instrument would provide us with a viable post-graduate measure to assess the counseling skills 
of our doctoral students. The CCS-R does not provide measures for some doctoral Counseling 
competencies, so we added a third section to the CCS-R to assess the 6.A Counseling SLO’s. 
Using the CCS-R for both formative and summative feedback will help our doctoral students 
continue their professional growth as well as give them an awareness of the counseling skills, 
behaviors, and dispositions that they will be teaching and evaluating as counselor educators.  
 
Differentiation of Internship Courses: Historically, we trained students in advanced clinical 
skills, leading to a Ph.D. in Professional Counseling. Because we wanted to maintain a strong 
clinical focus when developing the Counselor Education and Supervision program, we kept 
clinical practice as a primary focus in the internship. Thus, all students were required to take one 
semester of a counseling internship and a second semester that focused on the student’s choice of 
two additional doctoral competency areas. Students who were not licensed were required to take 
a third semester of internship, with a focus on counseling. However, having received feedback 
from our students holding professional licenses, we recognized the need to reevaluate the current 
distribution of internship experiences.  
 
The program director, clinical director, and the CACREP liaison held a series of meetings to 
reassess the current policy Spring/Summer 2015. As a result of these meetings, we recognized 
the need to balance the focus between the clinical and non-clinical internships. In addition, we 
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discussed the importance of ensuring that all of our students had internship experiences that 
supported their educator and supervisor roles as a future counselor educator. Third, breaking the 
internships into three areas created confusion for students. Students were required to take 6 
credits of internships, but we only offered COUC 999 as a 3 credit course. Since a competency 
area internship translated into 2 credits of COUC 999, we needed to clarify the distribution of 
hours. Finally, we needed to modify the COUC 999 course syllabus to reflect the fact that there 
are five separate internships, each having distinct requirements.  
 
To address these challenges, we made the following program modifications:  1) All CES students 
are now required to take a Teaching Internship and a Supervision Internship. For their third 
competency areas, we offer two options. Students who are not yet licensed are required to take 
the Counseling Internship as their third competency area. Student who hold licensure have the 
option to take either a Counseling Internship, Leadership/Advocacy Internship, or Research 
Internship. We believe that this will give those students with significant clinical experience the 
opportunity to pursue training in other competency areas. At the same time, those students who 
do not have licensure/extensive clinical experience will continue to develop greater competency 
in the counseling role of the counselor educator. 2) We will post “incomplete” grades for 
students who have not completed their third internship experience when enrolled in their second 
internship class. Upon enrollment into a third internship, we will remove the incomplete. 3) The 
COUC 999 syllabus was redesigned into five distinct internships. Students can now easily see 
what is required of them in order to complete their specific internship. Students who are 
registered for more than one internship experience can clearly identify all requirements they 
must complete for each internship.  
 
Note: We examined the possibility of requiring a third internship for the 2016-17 academic year. 
However, because of the legislative cycle of the university, it was not possible to add a third 
internship for the current academic year. Furthermore, because we did not want to increase the 
number of credit hours for the degree, we needed to remove a required course in order to make 
room for the change. This will be carefully evaluated during the 2016-17 academic year.  
 
Reassessment of Courses Modified 2014-15 
COUC 747 Instruction in Counselor Education:  COUC 747 Teaching and Learning was 
redesigned in 2014-15. At that time, the course was delivered on-line, adapted from the School 
of Education’s doctoral program. A review of SLO’s from students taking the course during the 
2014-15 academic year found that students met competencies in general higher-education 
pedagogy. However, there was not a strong counselor education emphasis, specifically in regard 
to course design, delivery; online delivery formats, and course evaluation methods appropriate to 
counselor education learning outcomes. Several modifications were implemented for the 2015-
16 academic year. To reflect the counselor education identity and focus, we changed the title of 
the course to Instruction in Counselor Education. The textbook we adopted was specific for 
counselor education. Learning activities were added to address 6.B.3 SLO’s. Finally, we have 
students tape practice sessions, with peer and self-reflective feedback, during the intensive 
portion of the course. The redesigned course was offered in Summer 2015. Assessment of the 
SLO’s in courses taught during the 2015-16 academic year found that students met or exceeded 
competence in each measurement.  
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COUC 850 Advanced Career Counseling: COUC 850 was reactivated as a course in 2014-15. 
At that time, the course was designed to meet several CACREP 2009 Doctoral Standards in 
Counseling, Research, Teaching, and Leadership. An assessment of the SLO’s found that 
students met competencies for our formal and informal assessments of existing assignments. 
During the process of aligning the curriculum to the CACREP standards, we found that while the 
program had an emphasis on publications, there were no PKI’s in our curriculum specific for 
presentation proposals or grant writing. Reviewing the SLO matrix, the Career Development 
Proposal measured advocacy for an underserved population’s career needs and dissemination of 
their findings as a conceptual manuscript for publication. We added two components to the 
assignment in 2015-16. Students were required to write a presentation proposal to the most 
current NCDA conference, and to fill out a sample grant application to fund the program.  
 
Assessment of these assignments in 2015-16 found that all students met / exceeded competencies 
for the SLO’s associated with the NCDA Proposal assignment. However, while most students 
met competencies for SLO’s associated with the Grant Application assignment, some students 
were rated emerging in 1) relevance of the proposal to the purpose of the grant and 2) tailoring 
their narrative to meet the parameters of the grant. To address this, an additional modification 
was made to the Grant Application assignment for courses taught in 2016-17. Students were 
provided with a link to instructional videos and application packets at www.grants.gov. We will 
reassess the effectiveness of this modification during the 2016-17 assessment cycle. 

 
Stakeholder Survey Findings and Recommendations 

 
Current Students: Focus Group Data 
CES doctoral students participated in a series of “town hall” meetings moderated by the program 
director. These groups were held during the classroom portion (intensive week) of their courses. 
Students were asked about their satisfaction with areas of the program, and had the opportunity 
to ask questions and express their concerns directly to the program director. This format allowed 
the department to identify students’ concerns, with the intention of addressing their concerns. 
Overall, the greatest number of questions from students centered on the program modifications 
that occurred as part of the CACREP accreditation process as well as their transition into the 
CES Degree Completion Plan.  
 
Results: In terms of curriculum, students reported overall satisfaction and excitement about the 
content and delivery. Some students were concerned about course availability, noting that while 
they tried to follow the suggested course sequence, because they could not be sure when the 
courses were offered, it made it difficult to plan their program. They were also concerned about 
the intensity of the work for some courses, as well as requested access to course syllabi sooner to 
“get a jump” on their pre-intensive course work. Additionally, some students wanted more 
clarity about the three internships and the Candidacy Portfolio.  
  
Overall, students reported feeling strongly supported by the program faculty as they progressed 
through the program. However, they felt that there were some courses where they did not get 
timely responses or sufficient feedback. They also expressed a desire for more mentoring 
opportunities with faculty. There were some questions about the faculty advising process, 
particularly as it related to the Candidacy Examination (Portfolio). They also wanted information 
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on the new system of faculty as program advisors. They were excited about the new model of 
faculty advisors guiding students throughout their program, culminating in the review of the 
Candidacy Portfolio. While they expressed a general satisfaction with faculty support for 
ACA/ACA division involvement, research, and scholarship; they also wanted opportunities to 
gain more experience in working with faculty in the master’s programs. Students reported overall 
positive experiences with course registration and academic advisors, although there was some 
confusion about the role of academic advising and faculty advising. 
 
In regards to differences between CES students who lived in the Lynchburg area and our 
distance students, students who lived in the area noted their satisfaction with their opportunities 
for involvement with faculty teaching, research, presentations, and CSI. Our students who were 
not local requested more opportunities for greater involvement with faculty mentoring, teaching, 
research, presentations, and CSI.  
 
Students had questions about the Practicum and Internship in general and requested more 
information about policies, procedures, and opportunities. Additionally, students were not sure 
that they understood the differentiation among the five competency areas for their internship 
experiences. Finally, some student with extensive clinical experience and licensure expressed 
concern about the benefits of being required to take a counseling internship, preferring the option 
of taking an internship in an alternative competency area.  
 
Overall, students rated the intensive facilities positively, particularly when classes were held at 
the Liberty Mountain Conference Center. Students were especially appreciative of the luncheon, 
the shift to healthier treats, and the hospitality gifts they received (i.e., Liberty University spirit 
wear, portfolios, computer gadgets, etc.) during the intensives. Some concerns were expressed 
about the temperature of the intensive classrooms, parking challenges, and the inconsistency of 
“treats” offered on their breaks when intensives were held in the library or DeMoss hall.  
 
Resultant Program Modifications: 
Some key areas addressed by students in the 2015-16 town meetings appeared to center on the 
importance of CACREP accreditation, changes in the doctoral internships, clarification of faculty 
advising, faculty mentoring and professional development, and logistical concerns about how 
accreditation affects their program of study. In part, these results provided data to support the 
program modifications made for the 2016-17 academic year. 
 
CACREP:  Student feedback over the past year consistently noted the importance of the 
department seeking CACREP accreditation for the Ph.D. in Counselor Education and 
Supervision program. Based in part on the strong support for accreditation from the doctoral 
students, during the Spring 2016 term, we accelerated the timeline for the construction of the 
self-study, with a target submission date of August 2016. We also made the decision at that time 
to pursue accreditation under the 2016 standards rather than the 2009 standards under which our 
Clinical Mental Health Counseling and Marriage and Family Counseling programs accredited.  
In aligning the program with the 2016 standards, we made multiple program modifications, 
which are described below and in other sections of the Executive Summary. Student feedback 
was instrumental in informing and shaping many of the specific details of our program 
modifications.  
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Faculty Advising: Traditionally, doctoral students were informally advised on an as needed 
basis, primarily by the associate program director and PhD faculty. In addressing student 
feedback concerning more formal faculty advising in their program, we were guided by the 
CACREP standards for doctoral advising during the process of writing our self-study. During the 
latter part of the 2015-16 academic year, we began to implement the faculty advising committee 
model. Starting in 2016-17, new and current students in the program were assigned to a faculty 
advising committee. New students are required to meet with their advising committee to plan 
their program during their first term in the program. Students are encouraged to meet with their 
advisors as needed. 
 
In addition to general advising, faculty advisors are tasked with mentoring students as well 
providing guidance in building their Candidacy Portfolio throughout their program. Once 
completed, the faculty advising committee evaluates the portfolio and provides feedback on 
areas of strengths and weaknesses. Once the student demonstrates competence in all required 
areas, the faculty committee will approve the portfolio. To ensure that faculty were oriented to 
these roles under the committee model, the program director provided information on the 
responsibilities and expectations of faculty advisors during our faculty meetings. The Advising 
Manual also serves as a resource for faculty. 
 
Course Availability and Scheduling: We routinely offered all core courses twice a year (fall and 
spring terms and elective courses during the summer). Unfortunately, because enrollments were 
spread out over two semesters, some courses would not have sufficient enrollment to keep them 
on the schedule. Because our students progress through the program at different rates, when 
courses were not offered when they wanted to take them, it created scheduling issues for 
students. To address their course availability concerns, the program leadership developed a new 
system for scheduling courses. As of 2016-17, all required courses are offered once a year, with 
a third of our courses offered each semester (fall, spring, summer). To help students’ plan their 
course sequence, we notified students of the term that each course is offered for the upcoming 
academic year. In addition, if there are more students requesting a course than seats available, we 
will create an additional section. Finally, for courses required for internships and other gateway 
courses, if there are enough students requesting the course, we will investigate the possibility of 
scheduling a second class in a different semester based on faculty availability.  
 
Counseling Internships for Licensed Clinicians: Feedback from our current students helped 
frame the discussion concerning our policy for counseling internships. Based on the concerns of 
our students, particularly those who are licensed clinicians with significant clinical experiences, 
we modified the current policy requiring all students to take a counseling internship. Students 
who hold licensure now have the option to take either a Counseling Internship, Research 
Internship, or a Leadership/Advocacy Internship. We believe that this will give those students 
with significant clinical experience the opportunity to pursue training in other competency areas. 
At the same time, those students who do not have licensure/extensive clinical experience will 
continue to develop greater competency in the counseling role of the counselor educator.  
 
Centralized Information. In addition to facilitating faculty mentorship and collaborative 
research opportunities, the Counselor Education and Supervision Center also provides a venue 



 
 

12 

Return to 
Table of Contents  

for the dissemination of information relevant to the program as well as professional development 
opportunities. This helps ensure the accuracy and consistency of the information regarding new 
events, changes in the program, professional development, and other announcements. In addition 
to faculty, students have the opportunity to meaningfully collaborate with other students in a peer 
mentorship program. We believe that this virtual community will address the students’ requests 
for a stronger support system among faculty and other students.  
 
In addition to the dissemination of information and community building found in the CES 
Center, students are also provided with links to other relevant resources. For example, students 
can access the Advising Center modules, which provides an orientation to the department, how 
to follow the Degree Completion Plan, the most up-to-date departmental and university policies 
and procedures, information about practicum and internship, advisors and support, and a review 
of the Student Agreement Form.  
 
Alumni: Preliminary Survey Data 
In Fall 2016, the Office of Institutional Effectiveness sent out Alumni Surveys to all Liberty 
University students who graduated during the 2015-16 academic year. When the survey results 
were released in February 2017, we discovered that there was no data available from the 3 
students who graduated from the Ph.D. in Counselor Education and Supervision program. When 
we followed up with our graduates, they did not recall being sent a survey request. Therefore, we 
made the decision to send our Alumni Survey directly to our alumni.  
 
In February 2017, we revised the CES-specific survey questions to better reflect the data we 
wanted to collect from our graduates. Once reviewed, the new survey was emailed to alumni.  
Alumni surveys were returned by all 3 graduates of the Ph.D. in Counselor Education and 
Supervision program. In the first sections of the survey, alumni were asked if the preparation 
provided was sufficient and if the course was relevant for each course on the Degree Completion 
Plan (DCP), using a dichotomous scale: Yes or No (N/A if they did not take the course). In 
Section 2 and Section 3, alumni were asked to rate their personal satisfaction for each item. A 5 
point Likert Scale was used, with responses ranging from 5 - Very Satisfied to 1 – Not at all 
Satisfied; (0: N/A). Finally, alumni were asked open ended questions concerning strengths, 
weaknesses, general feedback, and areas for improvement. The surveys were returned by the 3 
graduates (100%) of the Ph.D. in Counselor Education and Supervision program.  
 
Results: Overall, alumni were very positive in their perceptions of the program. With respect to 
the structure and relevance of the curriculum, graduates reported that the preparation provided in 
each course taken was sufficient and relevant to their roles as counselor educators. In evaluating 
their personal satisfaction with their program in relation to their competencies in the five 
CACREP Doctoral Competency Area Student Learning Outcomes, alumni reported being 
Satisfied to Very Satisfied in the following doctoral competency areas: Counseling, Supervision, 
and Teaching (4.7 to 5.0 out of 5).  Areas rated Satisfied in these competency areas included: 
integration of counseling theories relevant to counseling (4.7); culturally relevant strategies in 
counseling (4.7), supervision (4.7), and teaching (4.7); administrative functions in supervision 
(4.7); and remediation/gatekeeping functions in teaching (4.7).  
 



 
 

13 

Return to 
Table of Contents  

In evaluating their personal satisfaction with the Research competency, students reported being 
Moderately Satisfied to Very Satisfied (3.7 – 5.0). Areas rated Moderately Satisfied mainly 
centered on standards concerning the dissemination of information as a counselor educator: 
methods of program evaluation (4.3); research questions for professional research/ publications 
(4.0); professional writing (4.3); conference proposals / presentations (3.7); and grant proposals 
and funding resources (3.7). Alumni also noted being Moderately Satisfied to Very Satisfied (4.3 
– 5.0) with the their competencies in the Leadership / Advocacy competencies. Standards that 
were rated Moderately Satisfied to Satisfied mainly centered on the administrative functions of 
leadership, such as consultation (4.0) and crises and disasters (4.0). Other areas rated Satisfied 
centered on the standards addressing advocacy: models (4.3); political issues (4.3); and ethically 
and culturally relevant strategies of leadership and advocacy (4.3).  
 
When asked to evaluate the non-curricular aspects of the program, alumni expressed the greatest 
satisfaction with the overall faculty advisement, competence, availability, feedback, and 
assistance in their professional development; supervised field experiences; instructional 
resources; and opportunities for advanced professional development (4.7 – 5.0). Graduates were 
slightly less satisfied with the faculty’s scholarly productivity (4.3); opportunities to collaborate 
(4.0) or exposure to ongoing research (4.3) with faculty.  
 
Alumni’s suggestions for improvement centered on peer support (i.e., cohort) while in the 
program. One graduate noted that he or she would have “enjoyed more opportunities to connect 
with the cohort,” while another stated “Because students come in from all over the country for 
one intensive week at a time, it is easy to feel disconnected and isolated . . . anything that 
supports a sense of comradery and cohort is definitely a positive move to increase peer support 
through such a challenging program.” Finally, one alumnus suggested more emphasis on the 
“development of teaching and supervision methodologies” in the program.   
 
In summary, our graduates were very positive in their perceptions of the program. While our 
students were Very Satisfied (74% of all responses), reviewing the Satisfied (21%) and 
Moderately Satisfied (5%) responses provided areas for further examination. These appeared to 
center on learning more culturally relevant strategies across the core competency areas, 
administrative and gatekeeping aspects of leadership, advocacy, greater involvement in all 
aspects of faculty research (e.g., collaboration, design, mentoring, dissemination of research 
results), and a greater sense of connectivity with other students in the program.  
 
Program Modifications 
Alumni responses are consistent with the data provided in 2015-16 by our current students 
(which included the 3 graduates) as well as our assessment results of SLO’s conducted during 
the self-study process. Therefore, although the results were not available in time to help inform 
programmatic changes for the 2016-17 academic year, we believe that the graduates were still 
able to inform and support program modifications through their participation in the “town 
meetings” outlined in this report for the 2016-17 academic year.  
 
Professional Development: Modifications include the creation of COUC 860 Leadership in 
Counselor Education course (Spring 2017). In addition, we instituted the Doctoral Professional 
Identity Competencies, which require student involvement in ACA and ACA affiliated 
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professional organizations through membership and participation in conferences, presentations, 
and publications, and a commitment to licensure. Based on early 2016-17 assessment data, we 
will add COUC 810 Dissemination of Research & Scholarship in Counseling in Fall 2017.  
 
Faculty and Peer Collaboration: Also, because there is an increased focus on faculty research 
(Standard 1.X.3.a-c), doctoral students are able to engage in greater collaboration with faculty 
research projects. Finally, we centralized the method to disseminate information to students 
through the Counselor Education and Supervision Center. The center provides a venue for 
opportunities to be mentored by faculty, announcements about teaching and other professional 
development opportunities, and voluntary peer mentoring for students wanting a greater level of 
connectivity with other doctoral students. We believe that the creation of the CES Center will 
facilitate a greater sense of community among faculty and students. 
 
Clinical Site Supervisors: Preliminary Survey Data 
As of Fall 2016, Supervisor surveys are embedded as an assignment into the Field Experience 
Module (LiveText®), which we use to manage evaluation rubrics for practicum and internship. 
Site supervisors are asked to submit the survey along with their final evaluation of the student. 
Participation is voluntary, and the results cannot be viewed by faculty or students. We are 
reporting the data that was collected for the 2016-17 academic year. The following number of 
supervisors participated in the site supervisor survey: Practicum: Fall 16 (N=5); Internship: Fall 
16 (N=3). 
 
Practicum  
Overall, on-site supervisors are positive in their evaluations of how we prepare our practicum 
students for the field experience component of counselor training. Site supervisors indicated that 
our program was effective in producing students who were well-prepared in the areas of 
professional ethics, identity, professional behaviors and dispositions (Average of means: 4.0 out 
of 4). Supervisors also felt we produced students who were adequately to well-prepared in the 
skills (3.8 – 4.0) and knowledge (3.8 – 4.0) in the core content areas. While the overall results 
are very favorable, we continually strive for our students to be well prepared for their clinical 
experiences.  

 
Internship  
Overall, on-site supervisors are positive in their evaluations of how we prepare our internship 
students for the field experience component of counselor training. Site supervisors indicated that 
our program was effective in producing students who were adequately to well-prepared in the 
areas of professional ethics, identity, professional behaviors and dispositions (Average of means: 
3.3 – 4.0 out of 4). Supervisors also felt we produced students who were adequately or well-
prepared in skills (3.3 – 4.0) and knowledge (3.3 – 4.0) in the core content areas.  
 
Program Modifications 
The overall results are favorable. Unfortunately, due to the very small sample size, it can be a 
challenge to make substantive interpretations of the data. However, we feel that feedback on 
even a single student provides an opportunity for us to better prepare our students for practice as 
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a counselor educator. Areas that stood out for program modifications in the data included greater 
focus on group counseling theory and skills, applying research to practice, and issues associated 
with professional development. Two of these areas are currently being addressed as a part of our 
current program modifications, group counseling and professional development. We will look at 
research during the review of the 2016-17 assessment results, which will take place Fall 2017. 
 
Group Counseling: We believe that modifications made in our COUC 710 Advanced Group 
Counseling will help strengthen our students’ knowledge and skills in group counseling. These 
changes included greater emphasis on advanced theory, group leader skills, implication for 
practice as a counselor educator, and supervised experiences in leading groups (during a 
master’s-level group class).  
 
Professional Development: Most areas of professional development are addressed through the 
addition of the Professional Development Competencies requirements as well as the addition of 
COUC 860 Leadership and Advocacy in Counselor Education to the Degree Completion Plan. 
We believe that these modifications will continue to enhance the professional development of 
our doctoral students.  
 
Potential Future Modifications 
Grading Method for Practicum and Internships: We currently use a letter grade as the grading 
method for COUC 998 Practicum and COUC 999 Internship. In Spring 2016, we changed the 
grading method in our entry level practicum and internship courses to Pass/No Pass (P/NP). 
Since preliminary reassessment data suggests that this was a positive improvement, we anticipate 
implementing this system for doctoral field experiences. Because field experience courses rely 
heavily on competency-based evaluations from the site supervisors and faculty, the final grade 
should reflect whether the student met or did not meet the expected competencies to pass these 
courses. P/NP removes the complication of assigning a letter grade to an evaluation.  
 
Supervision Training: Based on supervisors feedback (and to meet CACREP standards), the 
clinical director ensures that our supervisors are trained in both the program policies as well as 
oversee supervision training of our site supervisors. However, we are in the process of obtaining 
certification by NBCC as an online Continuing Education provider. This will allow us to provide 
our doctoral supervisors who do not live in proximity of Lynchburg with opportunities to earn 
Continuing Education units in supervision.  
 

Preliminary Survey of Employers of Recent Graduates 
In Spring 2017, employee surveys were returned by the 4 employers of the 3 graduates of the 
Ph.D. in Counselor Education and Supervision program. In the first two sections of the survey, a 
5 point Likert Scale was used, with responses ranging from 5 - Very Well-Prepared to 1 – Not 
Well-Prepared; (0: N/A). Employers were asked to evaluate our students’ preparedness in the 
core curricular areas (Part 1) and doctoral competency areas (Part 2). In Section 3, employers 
rated their employees’ competence (5 - Very Competent to 1 – Not Competent) in four 
professional dispositions. In the last section, employers provided a summative evaluation of the 
program (5 - Excellently to 1 – Poorly). 
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Results: Overall, employers were very positive in their perceptions of our graduates. Employers 
reported that their employee was Well-Prepared to Very Well-Prepared with respect to his or her 
knowledge and skills in the core curricular competency areas and technology (mean scores: 4.75 
– 5.0 out of 5). In regard to the doctoral competency areas, employers reported that our graduates 
were Well-Prepared to Very Well-Prepared with respect to our graduates’ knowledge and skills 
in Counseling Supervision (5.0 out of 5), Supervision Practice and Theory (5.0 out of 5); 
Research Design (4.33 out of 5) and Collaboration/Advocacy (4.75 out of 5). In evaluating 
Instructional Theory and Practice (4.50 out of 5), one employer rated his or her employee as 
Somewhat Well-Prepared; three employers gave ratings of Very Well-Prepared. 
 
In regard to counselor disposition, employers reported our graduates as Competent to Very 
Competent in Professional Knowledge and Skills (4.75 out of 5), Collaboration (5.0 out of 5), 
and Accepting of Leadership Roles (4.75 out of 5). In evaluating Self-Reflection of own Practice 
(4.50 out of 5), one employer rated his or her employee as Somewhat Competent; three 
employers gave ratings of Very Competent.  
 
For the summative evaluation, employers were asked to rate the academic training our graduates 
received at Liberty University as compared to the academic training received by their other 
employees. Overall, employers felt that the department’s academic training provided our 
graduates with Very Good to Excellent Knowledge (4.50 out of 5) and Professional Dispositions 
(4.75 out of 5) needed for practice as a counselor educator or clinician. In regard to the 
Technical/Clinical Skills needed for practice as a counselor educator or clinician, the academic 
training provided to our graduates was Good to Excellent (4.50 out of 5). 
 
Potential Program Modifications 
Note: Because this survey was administered during the current academic year, the results of the 
employer feedback could not be used to inform program modifications for the 2016-17.  
 
The overall results are favorable. Unfortunately, we had a very small sample size, it can be a 
challenge to make substantive interpretations of the data. However, we feel that feedback on 
even a single student provides an opportunity for us to better prepare our students for practice as 
a counselor educator. Areas that stood out for program modifications in the data included 
evaluating Instructional Theory and Practice and Self-Reflection of own Practice.  
 
Instructional Theory: When we evaluated SLO’s for COUC 747 Instruction in Counselor 
Education, we found that our students had competence in general higher-education pedagogy. 
However, we felt that we needed to strengthen the counselor education emphasis, specifically in 
regard to course design, delivery, and course evaluation methods appropriate to counselor 
education learning outcomes. We also added taped practice sessions, with peer and self-reflective 
feedback, within the course. We believe that these modifications are consistent with employer 
feedback. We will continue to evaluate our course design during the next assessment cycle.  
 

Demographics Data for Current Students and Applicants 
 Liberty University and the department of Counselor Education and Family Studies are 
committed to attracting, enrolling, and retaining a diverse student population. To this end, we 
examined the demographic data for students who were in the program during the 2015-16 
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academic year. By gender, we had 51 female (85%) and 16 male (15%) students in the program 
at the onset of the 2015-16 academic year.  
 
In addition, we examined the demographic characteristics of students who were admitted into the 
program during the 2015-16 academic year. Of the 27 applicants accepted into the program, we 
had 21 new doctoral students enrolled during the 2015-16 academic year. By gender, we had 18 
female (86%) and 3 male (14%) students in the program at the onset of the 2015-16 academic 
year. As seen below, the distribution of ethnicity of our newly admitted students is very similar 
to the overall and by-gender demographic makeup of current doctoral students. The results 
suggest that we are attracting and retaining a diverse student population for the program.  
 

CES Demographics Tables 

  Current Students Applicants 

  
% of    
Total 

% of 
Males 

% of 
Females 

% of    
Total 

% of 
Males 

% of 
Females 

American Indian or Alaska Native 1.5 6.2 0 0 0 0 

American Indian or Alaska Native/White 3 0 3.9 0 0 0 

Asian 3 6.2 2 4.8 0 5.6 

Black or African American 17.9 18.8 17.6 14.3 0 16.7 

Hispanic/Latino, Other 1.5 0 2 4.8 0 5.6 

White 64.1 68.8 62.7 47.5 66.7 44.3 

       

No Response 9 0 11.8 28.6 33.3 27.8 

       

 Total Percent 100 100 100 100 100 100 
 
Potential Program Modification 
Because fostering a community of learning and diversity is at the heart of our mission, we will 
continually seek to expand the diversity found in our student population. Therefore, in addition 
to the institutions marketing of the program, we have increased our presence at conferences and 
the ACA divisions that focus on multiculturalism or are specific to diverse populations. We 
believe that building relationships is foundational to our recruitment strategy. 

 
Synopsis of Major Program Modifications 

 
CACREP:  Student feedback over the past year consistently stressed the importance of the 
department seeking CACREP accreditation for the Ph.D. in Counselor Education and 
Supervision program. Based in part on the strong support for accreditation, we accelerated the 
timeline for the construction of the self-study, with a target submission date of August 2016. In 
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aligning the program with the 2016 standards, we made multiple program modifications, which 
are described below and in other sections of the Executive Summary. Student feedback was 
instrumental in informing and shaping many of the specific details of our program modifications.  
 
Counselor Educator Identity: The main program modifications informed by SLO assessment 
centered on promoting a stronger counselor educator identity. Our strategy was to strengthen the 
counselor education identity by increasing the focus of the learning activities to reflect the broad 
range of activities undertaken by counselor educators in academic, professional, clinical, and 
community settings. For most courses, this involved adapting the learning activity to reflect an 
academic setting, stressing the importance of research and scholarly activities of a counselor 
educator, linking learning activities with professional development opportunities with ACA-
related journals, conferences, and professional organizations; and increased faculty mentoring 
opportunities within courses. Finally, many courses now include learning activities associated 
with students’ future roles in the education and training of master’s students.  
 
Leadership and Advocacy: Given the program’s goal to train leaders, we added COUC 860 
Leadership and Advocacy in Counselor Education to our curriculum. The course is designed to 
foster professional identity as a counselor educator and leadership/service to the counseling 
profession. We placed a strong focus on leadership and advocacy principles and theories, 
including their application to counselor education. We also infused social justice, leadership, and 
advocacy throughout the curriculum. These changes will help ensure that our students have the 
strong foundation in leadership and advocacy in their roles as counselor educators. 
 
Professional Development: Most areas of professional development are addressed through the 
addition of the Professional Development Competencies requirements as well as the addition of 
COUC 860 Leadership and Advocacy in Counselor Education to the Degree Completion Plan. 
We believe that these modifications will continue to enhance the professional development of 
our doctoral students.  
 
Assessment of Counseling Skill: All students in the doctoral practicum or a clinical internship 
will be evaluated using the Counselor Competency Scale–Revised. The CCS-R is an assessment 
instrument designed to measure the counseling skills, behaviors, and dispositions associated with 
ethical practice for endorsement in master’s internships; thus providing us with a reliable post-
graduate instrument to assess the counseling skills of our doctoral students. Using the CCS-R for 
both formative and summative feedback will help doctoral students grow professionally as well 
as give them an awareness of the counseling skills, behaviors, and dispositions that they will be 
teaching and evaluating as counselor educators. 
 
Differentiation of Internship Courses: We recognized the importance of ensuring that all of our 
students had internship experiences that supported their educator and supervisor roles as a future 
counselor educator. Therefore, all students are now required to take a Teaching Internship and a 
Supervision Internship. For their third competency area, students who do not hold a professional 
license must take a Counseling Internship. Licensed clinicians have the option to replace the 
Counseling Internship with either a Leadership/Advocacy Internship, or Research Internship. We 
modified the COUC 999 course syllabus to clearly differentiate the distinct requirements 
associated with the five separate internships.  
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Faculty Advising: We moved from informal individual advising to a faculty advising committee 
model. In addition to planning their program, faculty advising committee members are tasked 
with mentoring students throughout their time in the program. They also guide students through 
the process of constructing their Candidacy Exam Portfolio. Once submitted, the faculty advising 
committee will evaluate the portfolio and provide feedback regarding the strengths and 
weaknesses of the portfolio. Once the student demonstrates competence in all required areas, the 
faculty committee will approve the portfolio. This shift to a mentoring across their time in the 
department will enhance the professional development of our doctoral students. 
 
Centralized Information. To provide a centralized source for the dissemination of information, 
we created the Counselor Education and Supervision Center. The center provides a venue to 
announce faculty mentorship and collaborative research opportunities, new/updated information 
relevant to the program as well as professional development opportunities. The center also 
provides students a venue to meaningfully collaborate with other students in a peer mentorship 
program. We believe that this virtual community will address the students’ requests for a 
stronger support system among faculty and other students. Finally, students can access other 
relevant resources, such as the Advising Center modules, through the center. Centralizing the 
dissemination process helps to ensure the accuracy and consistency of the information regarding 
new events, changes in the program, professional development, and other announcements.  
 
Course Availability and Scheduling: We revised our system for scheduling courses. As of 2016-
17, all required courses are offered once a year, with a third of our courses offered each semester 
(fall, spring, summer). To help students’ plan their course sequence, we notify students of the 
term that each course will be offered for the upcoming academic year. In addition, if there are 
more students requesting a course than seats available, we will consider creating an additional 
section. Finally, for courses required for internships and other gateway courses, if there are 
enough students requesting the course, we will investigate the possibility of scheduling a second 
course offering in a different semester based on faculty availability. 
 
Supervision Training: Based on supervisors feedback (and to meet CACREP standards), the 
clinical director ensures that our supervisors are trained in both the program policies as well as 
oversee supervision training of our site supervisors. However, we are in the process of obtaining 
certification by NBCC as an online Continuing Education provider. This will allow us to provide 
our supervisors who do not live in proximity of Lynchburg with opportunities to earn Continuing 
Education units in supervision. 
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