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M.A. in Professional Counseling  
Comprehensive Program Evaluation 

 
Executive Summary Report on Survey Findings and Recommendations 
During the 2015-16 academic years, as part of its CACREP self-study, the Liberty University 
Department of Counselor Education and Family Studies conducted extensive evaluations of the 
online M.A. in Professional Counseling program. The Comprehensive Assessment Plan and the 
Assessment Matrix for the CACREP Clinical Mental Health Counseling (CMHC) Program Area 
Student Learning Outcomes provided the procedures that guided the evaluation.   
 
During this process, student learning outcomes (SLO’s) for the Professional Counseling program 
area were evaluated across several courses in the curriculum. The SLO assessment rubrics used 
wording similar to the CACREP standards being assessed by the assignment or assessment 
instrument. Each measure used to provide evidence of competence was evaluated by program 
faculty. Once completed, the data was evaluated using Excel and the results placed into 
ComplianceAssist®, the assessment management system used by Liberty’s Office of Institutional 
Effectiveness (IE). SLO data from the field experiences was entered into LiveText®.  
 
In addition to the program area SLO’s, four groups of stakeholders were asked to provide 
evaluations of our Professional Counseling program: recent graduates, current students, site-
based practicum and internship supervisors, and employers of our recent graduates. All groups 
other than current students responded using a survey format. Site-supervisors and employers 
were provided links to the survey through a direct email contact. Alumni responded to 
counseling-specific questions we added to the end of the annual Liberty University Alumni 
Survey sent by the IE.  
 
Current students participated in an online “town meeting” with the department leadership to 
obtain information. Students were asked to submit questions that related to the program generally 
and to the curriculum. We wanted an open forum, so we asked students to send their questions 
and/or concerns to the department one week prior to the meeting. Some suggested areas for 
discussion were: a) quality of preparation in counseling skill and knowledge areas; b) structure 
and delivery of the curriculum; c) program advising and support; d) quality of the practicum and 
internship experiences; and e) operational structure of the program. 
 
Alumni respondents were asked to indicate their levels of satisfaction (5: Very Satisfied to 1: 
Very Dissatisfied) or competence (5: Feel Very Competent to 1: Do not feel Competent) in the 
areas of the program evaluated. Raw scores were converted to the points associated with the 
Likert scale, and mean value data calculated in Excel. Site supervisor respondents were asked to 
indicate their perception of the extent to which our programs prepared our students for their field 
experiences (4 - Very Prepared to 1 - Very Unprepared or 0: Unable to Evaluate). The data was 
aggregated, means calculated, and data analyzed using the report function on LiveText®. The 
employer respondents were asked to indicate their perception of the extent to which our 
programs prepared their employees for their current position (6 – Strongly Agree to 1 - Strongly 
Disagree or 0: N/A) or (5 – Very Satisfied to 1 – Very Dissatisfied or 0: N/A). Their data was 
aggregated and means reported using the report function on Qualtrics®. All survey forms also 
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included an open invitation “to provide impressions on the major strengths and weaknesses of 
Liberty University’s Professional Counseling Program. 
 
Survey return rates were mixed, with stakeholder samples of 83 graduates, 26 to 340 site 
supervisors per semester (three semesters), and 56 Employers. Trends in the data were used to 
inform program modifications. These trends are noted for the separate respondent groups and 
then presented again in a summary statement. The discussion concludes with an enumeration of 
recommendations for improvement. 
 

Findings: Student Learning Outcomes 
 
CACREP Clinical Mental Health Counseling Program Area 
Students in the program are evaluated throughout their studies for their benefit and to insure that 
program graduates are prepared to successfully participate as counseling professionals. This 
process includes a series of evaluations delineated in the Comprehensive Assessment Plan 
(CAP). The CAP defines these Gates or benchmarks used to assess Professional Counseling 
students’ academic and personal development as they progress through the program. In addition, 
the CMHC Program Area Student Learning Outcomes Matrix and the Core Competencies 
Student Learning Outcomes Matrix serve as master assessment documents, allowing us to 
identify every course and assignment where each student learning outcome is measured. Finally, 
each syllabus contains a CACREP Assessment Matrix outlining the Program and Core SLO’s 
associated with the course and the assignments used to measure the SLO. This provides each 
course instructor with the SLO’s that the course assignments address, and provide a focus during 
their assessment for student mastery in the course. The program area, core, and syllabus matrices 
provide the foundation for our assessment of SLO’s. 
 
We chose LiveText® to function as the assessment management system used to assess and 
monitor our student learning outcomes (SLO’s). This system allows us as a department to both 
identify and provide support to individual students who do not meet the SLO as well provide 
evaluative data that can inform program modifications. We have been using LiveText® for the 
assessments associated with COUN 698 Practicum and COUN 699 Internship since Spring 2015. 
We gathered SLO data on our practicum and internship students using the Counselor 
Competency Scale – Revised (CCS-R).The CCS-R is an assessment instrument designed to 
measure the counseling skills, behaviors, and dispositions associated with practicum and 
internship. The site supervisors and faculty supervisors fill out the CCS-R directly into 
LiveText®. Along with our Case Presentation data, this allows us to easily assess our students’ 
mastery of multiple II.G.5 and CMHC SLO’s.   
 
We were delayed in utilizing LiveText® for managing the assessment of our remaining course 
assignments designated as assessment benchmarks. Therefore, we used Excel to manage the data 
until LiveText® was fully operational October 2016. During the 2015-16 academic year, our SLO 
assessment focused mainly on the courses that had undergone significant redesign (2013-14) as a 
part of the alignment of our residential and online courses to the CACREP SLO’s during the 
accreditation process for the residential M.A. in Clinical Mental Health Counseling. Because 
these courses also contain most of the measures used for the CMHC program area SLO’s, we 
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were confident that our focus was well-placed. The following courses were the main focus of our 
SLO assessment:   

• COUN 500 Orientation to Counseling Professional Identity and Function 
• COUN 501 Ethical & Legal Issues in Counseling 
• COUN 502 Human Development 
• COUN505 Counseling Techniques and the Helping Relationship 
• COUN 521 Assessment Techniques in Counseling 
• COUN 604 Crisis Counseling 
• COUN 667 Clinical Diagnosis and Treatment Planning 

 
In addition to the practicum and internship, these courses provide multiple markers to measure 
the CMHC SLO’s across the curriculum as well as five of the eight core curricular areas. Note: 
We were able to back-load our Spring 15 and the 2015-16 SLO data into LiveText®. This allows 
us to now track individual and aggregate SLO data collected in 2015-16 more effectively.   
 
For 2015-16, we used the formal SLO assessment process as outlined by Office of Institutional 
Effectiveness (IE). The assessment coordinator selected assignments that measure specific 
learning outcomes in two core courses and CMHC specialty courses in the program. For 
example, when PLO #4 (ethics) and PLO #6 (diagnosis / treatment planning) were reviewed, the 
assessment coordinator selected two benchmark assignments, the Ethical Dilemma Project 
(COUN 501) and the Diagnosis and Treatment Planning Simulation (COUN 667). These 
assignments met multiple CACREP II.G.1 and CMHC SLO’s. Faculty used an assessment rubric 
to assess mastery of the associated SLOs in these assignments. Data was analyzed in Excel, the 
findings were reviewed, and potential action plans to improve learning outcomes were 
determined. This process allowed us to effectively manage our formal SLO assessments until the 
course assessment component of LiveText® was available for us. However, we used LiveText® 
to collect SLO assessment data for our practicum and internship students.   
 
In addition to the formal SLO assessments for IE, we also re-assessed the other courses where 
substantive program modifications were made during the 2013-14 alignments of our courses to 
meet all CACREP core and program area SLO’s. In three courses, we in effect designed new 
courses with new assignments associated with SLO’s that either had not been met or had been 
dispersed throughout the curriculum (COUN 500, 501, and 604). In COUN 691, we adapted the 
former doctoral course to a master’s level course. Therefore, we wanted to assess whether these 
prior program modifications were effective. Finally, in COUN 502, we sought to strengthen the 
counselor identity focus for the course. Therefore, we wanted to assess whether these prior 
program modifications were effective. The procedure was as follows: The course Subject Matter 
Expert (SME) taught at least one section of these courses. Upon completion of the semester, the 
faculty (SME’s, other course instructors, and the assessment coordinator) reviewed the students’ 
performance on new assignments designated to measure multiple SLO’s. After faculty evaluated 
the effectiveness of these assignments in meeting the SLO’s, if needed, an action plan was 
created as needed to enhance student learning outcomes.  
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Results: Student Learning Outcomes 
 
Prior to the SLO assessment, we established the following target: 85% of the students will rate a 
competency level of 3.0 (met) or better benchmarks. In reviewing the findings for our SLO 
assessments, we exceeded our target for each assignment we assessed: 85% to 86% of our 
Professional Counseling students met or exceeded expectations across all measures of learning. 
Although we met the target for our formal and informal assessments, we felt that there were 
refinements we could make in the way that we deliver instruction in many of the assessed 
courses. We focused our program modifications on the core curricular courses. As a result, we 
made the following program modifications in order to refine and strengthen our current core 
curriculum: 
 
Advocacy: While the SLO assessment found that our students met or exceeded competency in 
advocacy, we wanted to focus on application of the knowledge. Therefore, we added a Social 
Justice Video Blog to the course. Students are required to compile information from a variety of 
sources to compose a video blog that covers the advocacy processes needed to address 
institutional and social barriers that impede access, equality, and success for clients. We feel that 
the addition of this assignment strengthens awareness of the need for advocacy in the field. 
 
Chapter Reading Quizzes: In our core courses, we select course textbooks that are designed to 
meet CACREP II.G and CMHC SLO’s. Therefore, many courses use reading quizzes to provide 
evidence of learning from the textbook. However, because many texts had more chapters than 
weeks of instruction, we often used multi-chapter quizzes from the text to measure competency 
in several the knowledge-based SLO’. Upon review of the quiz data, we felt that multi-chapter 
quizzes contained too few items per chapter. In order to ensure that students assimilated the 
information needed to meet the SLO measured, we modified COUN 500, COUN 501, and 
COUN 502 to require single chapter quizzes. While students may need to take more than one 
quiz in a week, we feel that this will help students come to class better prepared to learn as well 
as provide stronger measures of SLO competency. In addition to these three courses, we 
requested that course SME’s provide chapter quizzes across our early core curriculum. This 
program modification is in the process of being implemented in our 500 level courses.  
 
Counselor Identity in Textbooks: The textbooks in two courses, COUN 502 Human 
Development and COUN 521 Assessment Techniques in Counseling provided our professional 
counseling students information consistent with the knowledge-based II.G.3 and II.G.7 SLO’s. 
However, the course SME’s replaced the textbooks with ones that had a stronger focus on an 
application to the field of counseling. Both courses underwent redesign to tailor the assignments 
to reinforce a strong counselor identity in these core competency areas.  
 
Counselor Competency Scale – Revised (CCS-R) as a Measure of Early Skills: The CCS-R is 
an assessment instrument designed to measure the II.G.5 SLO’s in practicum and internship. We 
designed a modified version of the CCS-R to use as a measure of the II.G.5 SLO’s in our 
residential CMHC 505 Counseling Techniques and the Helping Relationship course. Starting 
Spring 2017, faculty will use this rubric as a means of providing formative feedback to students 
in COUN 505. If a student does not meet a SLO competency, the course instructor will work 
with the student to help them meet these competencies. The CCS-R will be also filled out as a 
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final evaluation of each student in the course. If a student does not meet the competencies, they 
cannot pass the class. We found that the use of the CCS-R in both formative and summative 
feedback has resulted in a high pass rate for the course. 
 
Two Semesters of COUN 699 Internship:  Our students were required to take a minimum of one 
semester of COUN 699. In order to pass the class, students must log the following distribution of 
hours: (240 direct /25 individual /25 group supervision /310 related hours). However, while SLO 
assessment found that our internship students meet or exceed competency in the multiple SLO’s 
measured in internship, site supervisor feedback and best practice suggested that students would 
benefit by requiring them to take a second semester of internship. This would give our students 
additional time grow and develop professional skills, behaviors, and dispositions. To address 
this, we passed legislation requiring students to take two semesters of COUN 699 Internship, 
effective 2016-17. During the first semester, students must complete 300 hours of logged 
activities, with the following distribution per semester: 120 direct /12.5 individual /12.5 group 
supervision /155 related hours. Students can use additional Related Activities if they are not able 
to meet the 120 hours of direct hours for the first semester only. During the second semester, 
students complete the remaining 300 hours. Second semester, students must meet the 
240/25/25/310 hours distribution. Students who do not have this distribution will receive an “I” 
grade for the second semester and will take a third semester of internship. We believe that this 
modification gives our students the opportunity to develop their professional skills, behaviors, 
and dispositions over a longer period of time. 

 
Stakeholder Survey Findings and Recommendations 

 
Survey of Recent Graduates 
 
In 2015-16, surveys were returned by 83 graduates of the online MA in Professional Counseling 
program. With respect to the structure and delivery of the curriculum, graduates reported greatest 
satisfaction with the overall curriculum, faculty competence, availability, and assistance in skills 
development; supervised field experiences, resources, and student evaluation procedures (4.3 to 
4.6 out of 5). Graduates were less satisfied with advising and faculty mentoring, facilities, with 
mean values ranging from 3.8 to 4.0 out of 5. Overall, our graduates were very positive in their 
perceptions of their perceived competency in the knowledge and skill areas of the program. 
Students reported feeling very to moderately competent in all areas of the eight core curricular 
areas (4.2 – 4.7), with the exception of research and statistics (3.7).  Other areas noted by 
students centered on their skills associated with the marriage and family counseling and school 
counseling (3.1 – 3.9). However, this was expected as the courses associated with these skills are 
not required on the Professional Counseling degree completion plan. Finally, graduates felt very 
to moderately competent in the curricular areas that were the focus of program modifications in 
2014-15: counseling, consultation, case management, professional credentialing/organizations, 
and advocacy; with mean values ranging from 4.2 to 4.3.  
 
Most written feedback on program strengths centered on the importance of gaining CACREP 
accreditation, positive interactions and support from faculty, the integration of faith into the 
curriculum, the strength of the curriculum, and its delivery, the flexibility of online education, 
and the benefit of attending intensives. Students noted a need for help with the practical aspects 
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their program, such as ensuring the accuracy of information about the program assistance with 
practicum and internship placement, and help with job placement. They felt that the online 
experience would be enhanced by greater support in terms of professor contact; specifically, 
face-to-face content within the curriculum in the form of WebEx/Skype, etc. Finally, some 
graduates wanted less “busy work” in the discussion boards.  
  
In summary, program graduates generally provided positive evaluations regarding the overall 
curriculum as well as the amount and quality of preparation in the counseling knowledge and 
skill areas surveyed. While most graduates (80%) were satisfied with their competence in 
research, there is room for improvement. Other areas for growth centered on advising and faculty 
mentorship. In reviewing the knowledge and skill areas where we made program modifications 
during 2014-15, alumni data supports the effectiveness of these changes on students’ perceptions 
of their competencies.   
 
Resultant Program Modifications: 
 
Advising: While our graduates noted that their interactions and availability of the faculty were 
strengths of the program, they also felt that there was a lack of definition in faculty advising and 
mentoring. To address concerns, starting Fall 2015, all online professional counseling students 
are assigned to the Faculty Advising Center (COUN 000) on Blackboard. The student’s faculty 
advisor oversees the Advising Center, ensuring that students complete the orientation modules. 
These modules are designed to help the student navigate their program of study and provide a 
venue for them to be mentored by faculty. To this end, the faculty advisor provides students with 
professional development support through announcements, discussion board exchanges, email, 
and telephone interactions. We believe that the creation of these centers will facilitate a sense of 
community among faculty and students.  
 
Centralized Information. In addition to facilitating faculty mentorship and advising, the 
Advising Center also provides a venue for the dissemination of information about the program. 
This helps ensure the accuracy and consistency of the information regarding changes in the 
program and professional development. In the Advising Center, students are provided with a 
New Student Orientation presentation, Orientation PowerPoint slides, and links to the 2015-16 
COUN Program Handbook and the 2015-16 MA Professional Counseling Degree Completion 
Plan. To make sure that they are reading the information provided to them, the students must 
complete the all of the Faculty Advising Center modules, including areas such as an orientation 
to the department, how to follow the Degree Completion Plan, important departmental and 
university policies and procedures, information about practicum and internship, advisors and 
support, and a review of the Student Agreement Form are all found in the Advising Center. We 
believe that this centralized repository will give students up-to-date program information. The 
proactive implementation of advising and updating of all materials are good examples of 
modifications guided by data collected from current students and graduates.  
 
Town Hall Meeting with Current Students 
 
Over 120 students participated in the Fall 2015 town hall meeting. Students were asked to send 
in their questions and concerns to the department. In turn, the Associate Dean, Program Director, 
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and Associate Program Director review the questions, identified common themes and developed 
an agenda based on students’ questions. The leadership team responded to students’ concerns via 
a video recording that was posted in the Advising Center. This format allowed the department to 
identify students’ concerns, with the intention of addressing their concerns. Overall, the greatest 
number of questions from students centered on the CACREP accreditation process.  
 
Overwhelmingly, students were very positive about the department’s decision to seek CACREP 
accreditation for the program. Some students wanted to know if seeking accreditation would 
require us to change the way the department integrated spirituality and faith throughout the 
curriculum. Others wanted us to provide a tentative timeline for the accreditation process, 
particularly those students who were close to graduation. Finally, students were very concerned 
about grandfathering, particularly students who matriculated prior to Fall 2013. These students 
have a degree completion plan that does not have a practicum as a graduation requirement. 
Because only the 60 hour professional counseling degrees with a practicum can be eligible for 
being grandfathered as CACREP accredited degree if we receive accreditation, students wanted 
information on how to add a practicum to their program. 
 
Students noted the numerous changes in the department, such as the Advising Center, Faculty 
Supervision (WebEx), fewer students per course section, and LiveText assessment. They were 
concerned and somewhat frustrated because the numerous modifications were creating some 
technological challenges due to the scope of the changes within a brief period of time. This also 
included questions about the curricular changes made in 2014-15 for those not on that DCP. 
Finally, they were confused as to the roles of the faculty advisor and their academic advisor.  
 
Resultant Program Modifications: 
 
Some key areas addressed by students in the Fall 2015 town meetings appeared to center on the 
importance of CACREP accreditation, clarification of faculty advising, and logistical concerns 
about accreditation affects their program of study. In part, these results provided data to support 
program changes. 
 
CACREP:  Student feedback over the past three years consistently expressed the importance of 
seeking CACREP accreditation for the M.A. in Professional Counseling program. Therefore, 
when we sought administrative approval to pursue CACREP accreditation for our programs in 
May 2013, we used the results of both online and residential student focus groups to support the 
important to students for seeking CACREP accreditation. However, although we considered 
submitting both the residential and online programs, we decided to first seek accreditation for the 
120 student residential M.A. in Professional Counseling program. Once accredited, we would 
then look towards pursuing accreditation for the online program. Knowing the strong support for 
accreditation from the online students, the Provost tasked us with conducting the self-study for 
the online Professional Counseling program within a month of our residential program gaining 
accreditation. Aware of the importance of accreditation to our students, we made parallel 
program modification during the residential self-study to ensure that any changes made to align 
the residential program to the CACREP standards were also in place for the online program. This 
was a successful strategy. We submitted the self-study December 2015, 10 months after the 
initial approval from the Provost.  
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Course Sequencing of Students’ Program: Although there is a suggested course sequence 
provided for the COUN DCP, occasionally, students would not maintain the required sequence 
of courses through their program. This would result in students requesting prerequisite overrides 
in order to maintain the number of courses required for full time status or financial aid. Because 
of the developmental nature of our course sequencing, this year, we focused on simplifying the 
recommended course sequencing. The following modifications were made: 
 
Because COUN 503 is taken in the third semester, we changed the course number of COUN 503 
to COUN 515. We then classified our courses into three clusters: We designated Early Core 
Courses as those numbered 500-510 and Advanced Core Courses as 512-522. Counseling 
Specialty Courses are the 600-level courses. The coursework in each cluster must be completed 
before a student can proceed into the next cluster of coursework. We changed the prerequisites of 
several courses to match their cluster. These changes were designed to help students prioritize 
their schedule, ensuring that they complete the foundational core curricular courses (500-level) 
prior to enrolling in the counseling specialty courses (600-level). The DCP is also now organized 
by these clusters, which will help students conceptualize the course sequencing. We believe that 
these changes help students to pace themselves as they progress through the program. 
 
Faculty Advising: In response to student feedback concerning faculty advising and consistency 
in our documents, we created the Advising Center in Blackboard during Fall 2015. This provided 
students with a venue for faculty advising. In addition, because we require students to complete 
the modules, this allowed us to provide the most up-to-date information on the areas of concern 
for the students: policies and procedures, practicum and internship, how to schedule courses, and 
the function of faculty and academic advising, This proactive system of faculty advising will 
help students plan their program of study under the guidance of faculty. In addition, the program 
directors meet monthly with our students’ Liberty academic advisors to ensure that they are 
aware of any program changes as well as answering any advising concerns raised by students.  
 
Adding a Practicum Course: Students who matriculated prior to 2013-14 were not required to 
take a practicum to graduate. However, students who wanted to be eligible for a grandfathered 
accredited degree are required to meet all CACREP standards, which includes a practicum. 
However, many of these students were already in their internship, which made the addition of a 
practicum problematic. Following the strategy suggested by CACREP for the residential students 
in the same situation, which was to add 100 additional hours to their internship while enrolled in 
a “post-internship” practicum. We created a post-internship course, which was restricted to 
students in internships or already approved for internships. These students were contacted by the 
department via email and through announcements posted by their faculty supervisors.  
 
Survey of Practicum and Internship Site Supervisors 
 
As of Fall 2015, Supervisor surveys are embedded as an assignment into the Field Experience 
Module (LiveText®), which we use to manage evaluation rubrics for practicum and internship. 
Site supervisors are asked to submit the survey along with their final evaluation of the student. 
Participation is voluntary, and the results cannot be viewed by faculty or students.  
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Data was collected for the 2015-16 academic year. The following number of supervisors 
participated in the site supervisor survey: 

Practicum: Fall 15 (N=44); Spring 16 (N=71); Summer 16 (N=106) 
Internship: Fall 15 (N=26); Spring 16 (N=340); Summer 16 (N=279) 

 
Practicum  
Overall, on-site supervisors are positive in their evaluations of how we prepare our practicum 
students for the field experience component of counselor training. Site supervisors indicated that 
our program was effective in producing students who were well-prepared in the areas of 
professional ethics, identity, professional behaviors and dispositions (Average of means: 3.6–3.9 
out of 4). Supervisors also felt we produced student who were adequately to well-prepared in the 
skills (3.5 – 3.9) and knowledge (3.4 – 3.9 out of 4) in the core content areas. While the overall 
results are very favorable, we continually strive for our students to be well prepared for their 
clinical experiences.  
 
Internship 
Overall, on-site supervisors are positive in their evaluations of how we prepare our internship 
students for the field experience component of counselor training. Site supervisors indicated that 
our program was effective in producing students who were well-prepared in the areas of 
professional ethics, identity, professional behaviors and dispositions (Average of means: 3.6 – 
3.9 out of 4). Supervisors also felt we produced students who were adequately to well-prepared 
in skills (3.5 – 3.8) and knowledge (3.5 – 3.8) in the core content areas. The overall results are 
favorable; however, we continually strive for our students to be well prepared for their clinical 
experiences. As such, we believe that we were able to implement two program modifications that 
will enhance the learning experiences of our students and support our supervisors. 
 
Program Modifications 
Grading Method: Prior to Spring 2016, we used a letter grade for the final grading method for 
COUN 698 and COUN 699. Because these courses rely on competency-based clinical 
evaluations from site supervisors and faculty, the final grade should ultimately to reflect whether 
the student met or did not meet the expected competencies expected to pass these courses. We 
believe that this focus on competencies will improve the evaluation of the student as it removes 
the complication of determining a letter grade for an evaluation. To this end, we submitted a 
Graduate Administrative Council Recommendation Fall 2015. Effective Spring 2016, the 
grading method was changed to Pass / No Pass (P / NP) for COUN 698 and COUN 699. To 
receive a passing grade, the student must meet all competencies on the Counselor Competency 
Scale – Revised as evaluated by faculty and the site supervisor, as well as submit all videos, 
written assignments, and other course requirements. 
 
Supervision Training: Based on supervisors feedback (and to meet CACREP standards), the 
clinical director ensures that our supervisors are trained in both the program policies as well as 
oversee supervision training of our site supervisors. However, we are in the process of obtaining 
certification by NBCC as an online Continuing Education provider. This will allow us to provide 
our supervisors who do not live in proximity of Lynchburg with opportunities to earn Continuing 
Education units in supervision.  
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Survey of Employers of Recent Graduates 
 
In Fall 2015, employee surveys were returned by 56 employers of graduates of the online MA in 
Professional Counseling program. A 5 point Likert Scale was uses, with responses ranging from 
Strongly Agree to Strongly Disagree. Employers reported agreement to strong agreement with 
respect to our graduates’ knowledge and skills in the core curricular areas, diagnosis and 
treatment planning, crisis intervention, substance abuse counseling, and other professional skills 
(consultation, case management, and advocacy). In regard to counselor disposition, employers 
reported agreement to strong agreement with respect to our graduates’ levels of professional and 
ethical behavior, responsiveness to supervision and feedback, cultural sensitivity, relational 
skills, professional development, and self-awareness. 
 
Overall, employers were very positive in their perceptions of our graduates. They provided open 
ended feedback, including requiring two semesters of internship, and placing more emphasis on 
diagnosis, treatment planning, theory conceptualization, substance abuse, and cultural diversity 
(including spirituality). The employer feedback helped inform program modifications instituted 
for the 2016-17 DCP requiring students to take two semesters of internship. Other curricular 
modifications were supported by the feedback included curricular changes in the practicum and 
internship designed to increase students diagnostic, treatment planning, case conceptualization, 
and substance abuse training. These are addressed under the Field Experiences section. Other 
areas were more specific to their practice (private practice, autism, pastoral counseling), but are 
areas that students could seek additional training should they pursue this arena to practice. 

 
Synopsis of Major Program Modifications 

 
CACREP:  Student feedback over the past three years consistently expressed the importance of 
seeking CACREP accreditation for the M.A. in Professional Counseling program. Knowing the 
strong support for accreditation from the online students, the Provost tasked us with conducting 
the self-study for the online Professional Counseling program January 2015. Aware of the 
importance of accreditation to our students, we made parallel program modifications during the 
residential self-study (2014-15) to ensure that any changes made to align the residential program 
to the CACREP standards were also in place for the online program. We submitted the self-study 
December, 2015.  Our site visit was in September, 2016. We submitted the program for review 
during the January 2017 CACREP Board meeting. 
 
Amount and Quality of Preparation in Counseling Skill Areas: Modifications were made in the 
course content were based on the re-assessment of the modifications made to our early core 
courses during the last assessment cycle. Overall, we made several “tweaks” to our early core 
courses, including shifting from multi-chapter to single chapter reading quizzes, adding Social 
Justice Video Blog to COUN 500, and adopting textbooks specific to the application of human 
development (COUN 502) and assessment (COUN 521).  Finally, we will add the CCS-R for 
both formative and summary feedback to students in our initial skills course (COUN 505). 
 
Quality and Efficiency of Practicum and Internship Experiences: Evaluations by program 
graduates for current students clearly indicate that they see practicum and internship experiences 
as important components of their professional development. Overall, our placement sites and on-
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site supervision are perceived to be of high quality. However, while students are able to complete 
their internship experience in one semester, we felt that our students would benefit by requiring 
them a second semester of internship. Therefore, students are now required to take two semesters 
of COUN 699 Internship, effective 2016-17. We believe that this modification gives our students 
the opportunity to develop their professional skills, behaviors, and dispositions over a longer 
period of time. In addition, because many sites want a two semester commitment, this will help 
our students obtain sites. In addition, we changed the grading system for practicum and 
internship to a Pass/No Pass system. This will help students to focus on meeting competencies 
versus earning a letter grade 
 
Course Sequencing of Students’ Program: We organized the 2015-16 DCP into three clusters: 
We designated Early Core Courses as those numbered 500-510 and Advanced Core Courses as 
512-522. Counseling Specialty Courses are the 600-level courses. The coursework in each 
cluster must be completed before a student can proceed into the next cluster of coursework. 
These changes were designed to help students prioritize their schedule, ensuring that they 
complete the foundational core curricular courses (500-level) prior to enrolling in the counseling 
specialty courses (600-level). We believe that these changes help students to pace themselves as 
they progress through the program. 
 
Faculty Advising: In response to student feedback for faculty advising and increased accuracy 
in our disseminated documents, we created the Advising Centers Fall 2015 as a course in 
Blackboard. This provided students with a venue for faculty advising. In addition, because we 
require students to complete the modules, this allowed us to provide the most up-to-date 
information on the areas of concern for the students: policies and procedures, practicum and 
internship, how to schedule courses, and the function of faculty and academic advising,  
 
Supervision Training: Based on supervisors feedback (and to meet CACREP standards), the 
clinical director ensures that our supervisors are trained in both the program policies as well as 
oversee supervision training of our site supervisors. However, we are in the process of obtaining 
certification by NBCC as an online Continuing Education provider. This will allow us to provide 
our supervisors who do not live in proximity of Lynchburg with opportunities to earn Continuing 
Education units in supervision. 
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