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Course content may be changed, term to term, without 
notice. The information below is provided as a guide 
for course selection and is not binding in any form, 

and should not be used to purchase course materials. 
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COURSE SYLLABUS 
 

COUC 747 
INSTRUCTION IN COUNSELOR EDUCATION 
 
COURSE DESCRIPTION 
This course explores contemporary andragogy, course design, adult learning theory, course 
delivery, and evaluation methods in the field of counselor education.  This exploration is both 
applied in focus and grounded in the empirical research on these subjects.  Students synthesize 
their own philosophy of teaching and incorporate it practically in residential and online 
instructional contexts.  Cultural, ethical, historical, and legal aspects of counseling instruction are 
examined.  Teaching Christian spirituality as a subspecialty area in a counseling program is also 
considered.   
 
RATIONALE 
The PhD in Counselor Education and Supervision program seeks to prepare students to function 
effectively in a variety of academic settings as counselor educators.  Students must possess the 
knowledge, skills, and practices necessary to effectively design, deliver, and evaluate a course with 
a diverse student population.   

 
Method of Instruction: This course is delivered using an intensive format. Students attend 36-40 
hours of classroom-based instruction at our campus in Lynchburg. In addition to the one week of 
class time, students are expected to complete additional work online both pre and post intensive 
over the duration of this 16-week course. 
 

I. PREREQUISITE 
For information regarding prerequisites for this course, please refer to the Academic Course 
Catalog. 
 

II. REQUIRED RESOURCE PURCHASE 
Click on the following link to view the required resource(s) for the term in which you are 
registered: http://bookstore.mbsdirect.net/liberty.htm 

 

III. MEASURABLE LEARNING OUTCOMES 
 
This course is designed to ensure that students in the Counselor Education and Supervision 
Program demonstrate an understanding of teaching theory and application in practice. Upon 
completion of this course, students will demonstrate required knowledge, behavioral, and 
professional development objectives pertaining to teaching master’s-level counseling students 
across a diverse student population. Students will be able to do the following:  

 
 

Doctoral Key Performance Indicators 
 

6.B.2 Supervision (Measures PLO #1) 

Students demonstrate the ability to supervise master’s 1.  COUC 747: Development of a Syllabus 
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Student Learning Outcomes  

Doctoral Matrix of Student Competencies 
 

 
In addition, this course addresses program learning outcome 6 in the following way: 
 

level counseling students in an ethical and culturally 
sensitive manner within a defined theoretical approach 

2.  COUC 747: Teaching Demonstration II  

Teaching, Program Learning Outcome 2 

B.3.a. roles and responsibilities related to 
educating counselors 

Reflective Journal; Syllabus Development; Lesson 
Plans and Teaching Demonstrations; Philosophy of 
Teaching Paper 

B.3.b. pedagogy and teaching methods relevant to 
counselor education 

Reflective Journal; Lesson Plans and Teaching 
Demonstrations; Philosophy of Teaching Paper; 
Teaching Practice 

B.3.c.  models of adult development and learning 
Reflective Journal; Philosophy of Teaching Paper 

B.3.d. instructional and curriculum design, 
delivery, and evaluation methods relevant to 
counselor education; 

Reflective Journal;  Syllabus Development; Lesson 
Plans and Teaching Demonstrations; Philosophy of 
Teaching Paper  

B.3.e. effective approaches for online instruction; 
Reflective Journal; Syllabus Development 

B.3.f. screening, remediation, and gatekeeping 
functions relevant to teaching; 

Reflective Journal;  Syllabus Development 

B.3.g. assessment of learning;  
Reflective Journal; Syllabus Development; Lesson 
Plans and Teaching Demonstrations; Philosophy of 
Teaching Paper 

B.3.h, ethical and culturally relevant strategies 
used in counselor preparation 

Reflective Journal;  Syllabus Development; Lesson 
Plans and Teaching Demonstrations; Philosophy of 
Teaching Paper 

B.3.i. the role of mentoring in counselor 
education 

Reflective Journal; Philosophy of Teaching Paper 

Leadership and Advocacy 

B.5.b. leadership and leadership development in 
professional organizations 

Reflective Journal  

B.5.c. leadership in counselor education 
programs 

Reflective Journal 

B.5.d. knowledge of accreditation standards and 
processes 

Syllabus Development 
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Identify how pedagogy and learning theory impact the teaching of Christian spirituality 
in a counseling program. Measured by Class Participation: Discourse on spiritual 
integration in teaching and learning based on the required journal articles.  

 
 

 
IV. COURSE REQUIREMENTS AND ASSIGNMENTS  
 
Each assignment is described below, followed by a summary chart connecting each assignment to 
the program and course learning outcomes. This linking of assignments to learning outcomes 
provides a means of assessing your progress and competencies throughout the program, which is 
required of counselor educators. 
 
 
Pre-Intensive Assignment: 
 

A. Pre-Intensive Reflective Journal Assignment 
 
To be an effective counselor educator, you need to be familiar with a tremendous amount of 
research based information. The pre-intensive reading and reflective journal assignment 
expose you to some of this information and the assignment is specifically formatted to 
address key learning outcomes for this course. For this assignment, read both course 
texts carefully and in their entirety. While reading, gather data from the texts that 
specifically: 

 
• Describes the roles and responsibilities related to educating counselors 
• Discusses pedagogy and teaching methods relevant to counselor education 
• Describes models of adult developing and learning 
• Discusses instructional and curriculum design, delivery, and evaluation methods 

relevant to counselor education 
• Describes effective approaches for online instruction 
• Discusses screening, remediation, and gatekeeping functions relevant to teaching 
• Describes assessment of learning 
• Discusses ethical and culturally relevant strategies used in counselor preparation 
• Describes the role of mentoring in counselor education 

 
On a MS Word document numbered 1-9, entitled Pre-Intensive Reflective Journal, provide 
the information you found in the texts that addresses each of these course learning 
outcomes. Each numbered answer should be a synthesized, succinct, reflective summary of 
the data you found in both texts that addresses the learning outcome stated in numbers 1-9 
above. Write this assignment in the first person and in your voice. Limit each answer to 
250-300 words, double spaced. Cite text and page number in truncated format ([i.e., (M, 6) 
or (W, 14)] next to each piece of data to save space. Citing and APA format is required. 
Paste a copy of the Grading Rubric for this assignment at the end of your document and 
assess yourself by filling it out before you submit it on the blackboard. 
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Carefully follow format, structure, and content directions found on the Grading Rubric for 
this assignment. 
Meets program learning outcome 2 and CACREP standards B.3.a, B.3.b, B.3.c, B.3.e, B.3.f, 
B.2.g, B.3.h, B.5.b, B.5.c  
 
Intensive and Post-Intensive Assignments:  You will not start working on these until the 
week of the intensive. 

 
B. Class Participation Class participation involves interacting with peers in a way that is 

supportive of their professional development. Your ability to dialog intelligently about 
course content, give feedback in a supportive manner and to receive it constructively 
demonstrate important character traits needed to function as a growing counselor educator.  

 
C. Development of a Syllabus 

 
To give you hands-on experience in course design and delivery, you will develop a syllabus 
for one of the entry-level core curricular areas in a CACREP accredited MA Program in 
Clinical Mental Health Counseling:  
 

1. Orientation to Professional Identity and Function 
2. Ethical and Legal Issues in Counseling 
3. Human Growth and Development 
4. Research and Program Evaluation 
5. Multicultural Counseling 
6. Counseling Techniques and the Helping Relationship 
7. Group Counseling 
8. Assessment Techniques in Counseling 
9. Psychopathology and Counseling 

10. Clinical Diagnosis and Treatment Planning 
 
For this assignment, you will create a syllabus for your course. For planning purposes, you 
will only need to include a course calendar that covers four consecutive weeks. 
 
We will discuss each aspect of effectively creating a syllabus during the intensive so you 
will know exactly how to complete your final draft. We will also discuss the relevant topics 
for this project during our week together, such as adapting a residential syllabus to an 
online format, various ways to measure participation (online and residential), setting and 
enforcing behavioral expectations in the course (gatekeeping, remediation), and how to 
incorporate measures of dispositions into a course.  
 
After receiving approval for your selection, you will create a rough draft of your syllabus 
and present it to the class during our intensive. When you present, you will: (1). Provide a 
hard copy of your syllabus draft with the Grading Rubric pasted below it to everyone in the 
class; and (2). Incorporate feedback from the Grading Rubric to our final draft.  

 
You will provide a self-evaluation of your syllabus and submit it to me for feedback and 
grading by the assignment due date. Relax and enjoy this process! Only your final draft will 
be graded. See Appendix 2 for the assignment description and the Grading Rubric.   
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D. Lesson Plans and Teaching Demonstrations 

Your syllabus will include a course calendar that details what will be covered during the 
four weeks of class. For the first week of your class, you will create a lesson plan (hard 
copy) derived from your syllabus, and provide the class with one 30- minute class session 
(teaching demonstration), depending on how many we have in the class. During your 
allotted teaching time, you will provide everyone present with a hard copy of your lesson 
plan, with the Grading Rubric inserted, to review. Everyone present will anonymously 
provide you with feedback on your lesson plan and teaching demonstration. This will give 
you ample practice and feedback for the final 2 lesson plans and teaching demonstrations 
you will submit during the post-intensive portion of the course. 

 
Only your final two lesson plans and teaching demonstrations will be graded. See Appendix 
3 for more information on the lesson plans, teaching demonstrations, and the grading rubric.   
 

E. Philosophy of Teaching Paper 
 
You’ve experimented with teaching and seen others in the class teach.  Now it’s time to 
consider what you’ve learned about what leads to effective teaching.  After the intensive, 
you will develop a 1-2-page single-spaced philosophy of teaching statement. See Appendix 
4 for more information and the Grading Rubric.   

 
V. COURSE GRADING 
 

All assignments must be completed to pass the course 
 

Evaluation Points 
Pre-Intensive Reading & Reflective Journal 250 
Class Participation Not graded but up to 100 points will be removed from 

final grade for participation deficits 
Lesson Plan & Teaching Demonstration II 150  
Lesson Plan & Teaching Demonstration III 250  
Syllabus 300 
Philosophy of Teaching Paper                                      50  
 
Grading Criteria 
 

A = 940–1000   A- = 920–939   B+ = 900–919   B = 860-899   B- = 840–859  
C+ = 820–839   C = 780–819   C- = 760–779   D+ = 740–759   D = 700–739    
D- = 680–699   F = 779 and below 
 

VI. COURSE POLICIES 

A.        Participation Policy 

Students must read and abide by the Honor Code statement and other appropriate 
guidelines regarding cheating and plagiarism found in the Liberty Way. Students are 
expected to attend all class sessions prepared to actively participate in class 
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discussions and the various exercises and activities as they occur. An open, curious, 
and honest attitude toward learning from others will facilitate development for all 
participants. 

A. Class Attendance Policy 

You must attend all portions of the intensive in order to pass this class.  

B. Professionalism Policy 
Agreement or respectful disagreement with others in the class is expected. Learning 
to accurately communicate beliefs, attitudes, and emotions about important issues is 
a crucial part of both personal and professional development as a counselor. 
Engaging in this process in an appropriate manner is expected.   
 
Students may not “multi-task” during class time. Usage of technological resources is 
restricted to activities specifically related to class assignments. 
 
Submit work that is appropriate for the doctoral level. These expectations include 
excellent grammar and spelling, coherent paragraphs, precise APA style, and 
sufficient levels of written organizational structure.   

 
C. English as a Second Language 

If English is your second language, please make use of editing help prior to 
submitting your work. Grading is required to be consistent for all students. 

D. Academic Misconduct (See Honor Code in its entirety at: 
https://www.liberty.edu/index.cfm?PID=19459&this_session_key=Ss9m3739k81L7
w94B3eZ1MGM68wdS8cG47o8qRc7&fullnameErrorCode=&ns=false&website=&
year=2011&term=40&CFID=119187893&CFTOKEN=23240145 )  

 
Students are expected to maintain academic integrity in all assignments.  
Therefore, academic fraud such as plagiarism is not acceptable. If it is found that 
plagiarism has occurred, the student will receive a zero for the assignment  and may 
receive an F for the course. Academic misconduct includes, but is not limited to, 
plagiarism, cheating and falsification. 

 
Plagiarism is the intentional failure to give sufficient attribution to the words, ideas, 
or data of others that the student has incorporated into his/her work for the purpose 
of misleading the reader. In some cases, a student may be careless and fail to give 
credit to the words, ideas or data of others. In such situations, plagiarism has still 
occurred, but the professor may choose from an array of sanctions he/she deems 
appropriate. In order to avoid plagiarism, students must conscientiously provide 
sufficient attribution. Attribution is sufficient if it adequately informs and, therefore, 
does not materially mislead a reasonable reader as to the true source of the words, 
ideas, or data. Students who have any doubt as to whether they have provided 
sufficient attribution have the responsibility to obtain guidance from their professor 
or other person to whom they are submitting their work. 

 
E. Plagiarism in papers, projects or any assignment prepared for a class shall include 

the following: 
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1. Omitting quotation marks or other conventional markings around material 
quoted from any printed source (including digital material)  

2. Directly quoting or paraphrasing a specific passage from a specific source 
without properly referencing the source  

3. Replicating another person’s work or parts thereof and then submitting it as 
an original  

4. Purchasing a paper (or parts of a paper) and representing it as one’s own 
work  

5. Multiple submissions: Multiple submission is the use of work previously 
submitted at this or any other institution to fulfill academic requirements in 
another class. For example, using a paper from a prior class for a current 
course assignment is academic fraud. Slightly altered work that has been 
resubmitted is also considered to be fraudulent. With prior permission, some 
professors may allow students to complete one assignment for two classes. 
In this case prior permission from both instructors is absolutely necessary.  
  

F. Cheating is a form of dishonesty in which a student attempts to give the appearance 
of a level of knowledge or skill that the student has not obtained, gives unauthorized 
aid, or wrongly takes advantage of another’s work. Examples include, but are not 
limited to: 

1. Copying from another person’s work on an examination or an assignment  
2. Allowing another student to copy any portion of one’s work on an 

examination or an assignment  
3. Using unauthorized materials or giving or receiving any other unauthorized 

assistance on an examination or an assignment  
4. Taking an examination or completing an assignment for another, or 

permitting another to take an examination or to complete an assignment for 
the student.  

5. Reusing a paper from a previous course  
6. Paying another student to complete a course, an individual assignment or an 

examination  

G. Falsification is a form of dishonesty in which a student misrepresents the truth, 
invents facts, or distorts the origin or content of information used as authority. 
Examples include, but are not limited to: 

1. Dishonestly answering or providing information in the application process  
2. Citing a source that is known not to exist  
3. Attributing to a source ideas and information that are not included in the 

source  
4. Falsely citing a source in support of a thought or idea when it is known not 

to support the thought or idea  
5. Citing a source in a bibliography when the source was neither cited in the 

body of the paper nor consulted  
6. Intentionally distorting the meaning or applicability of data  
7. Inventing data or statistical results to support conclusions.  

 
H. Disability Statement 
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Students with a documented disability may contact the DLP Office of Disability 
Academic Support (ODAS) at dlpodas@liberty.edu to make arrangements for 
academic accommodations.  

 
I. Drop/Add Policy 

Consult the Graduate Catalog for drop/add policies. 
 

J. Dress Code (applies to classes meeting on campus) 
 

Students are expected to maintain a neat, professional appearance while in class.   
 

K. Email Correspondence 
 

It is important for students to check their Liberty e-mail account daily and to 
respond to e-mails from faculty and staff within 24-48 hours. Students are 
expected to communicate in a professional manner at all times whenever emailing 
classmates, professors, or any employee of Liberty University. Because there is no 
accompanying tone of voice, facial expressions or body language, email 
communication is more easily misinterpreted than face-to-face. Your emails should 
be courteous and well thought out to avoid knee-jerk responses that will be 
interpreted as “flaming” or sarcasm. Communicate complaints directly to the 
individual involved.  Do not send a blanket email to everyone in the class or to 
administrative personnel until you have communicated your concerns directly to the 
person involved and allowed them time to respond. Do not post a message to the 
class on Blackboard that is more appropriate for an individual. Avoid offensive 
language of any kind. 

 
L. Dual Relationship 

 
The faculty is responsible to interact with counseling students in a supervisory 
capacity/role. As such, faculty may provide students with professional principles, 
guidance, and recommendations. The faculty is responsible to avoid dual 
relationships with students such as entering a student-counselor relationship. Thus, 
the faculty does not provide personal counseling addressing student personal 
problems. If a faculty member perceives that a student is in need of personal or 
professional counseling, then that faculty member will recommend that the student 
pursue either pastoral or professional assistance from a counselor in their 
community.  

 

M. Limits of Confidentiality 

Students are encouraged to share prayer requests and life concerns with the 
professor in this class. Not only will the professor pray for and care for students, but 
can guide students to appropriate University resources if desired. 

However, in the event of a student's disclosure, either verbally or in writing, of 
threat of serious or foreseeable harm to self or others, abuse or neglect of a minor, 
elderly or disabled person, victim or witness of a crime or sexual misconduct, or 



   
COUC 745 Course Syllabus 

 
 

Page 10 of 27 
 
 

current involvement in criminal activity, the faculty, staff, administrator, or 
supervisor will take immediate action. This action may include, but is not limited to, 
immediate notification of appropriate state law enforcement or social services 
personnel, emergency contacts, notification of the appropriate program chair or 
online dean, or notification to other appropriate University officials. All reported 
information is treated with discretion and respect, and kept as private as possible.  

N. Sexual Violence Consultation & Counseling Policy 

Liberty University is committed to providing a safe place for learning. As such, 
Liberty adheres to the Title IX directive of not tolerating any form of sex -based 
discrimination, which can include: acts of sexual violence, sexual misconduct and 
disrespect for one another including non-consensual sexual intercourse, non-
consensual sexual contact, sexual exploitation, sexual harassment, dating violence, 
domestic violence, childhood sexual abuse, and stalking. Additionally, Liberty 
University is committed to supporting and coming along-side students who may be 
victims of sexual discrimination and/or violence, currently, or in the past.  Under 
Title IX, faculty are obligated to disclose to the university’s Title IX office any 
student disclosure of current or past experience of sex-based discrimination, 
physical violence and/or sexual violence. Thus, if a student discloses to a faculty 
member, verbally or in writing, that he/she has experienced sex-based 
discrimination, physical violence and/ or sexual violence, presently or in the 
past, then the faculty member will make a referral to the Title IX office. This 
process is in place so that the university can help ensure that students are offered 
both the support and resources needed to help them succeed in their educational 
endeavors. An employee from the Title IX Office will reach out to the student and 
offer support, resources, and information.  Though the faculty are required to report 
incidents of sex-based discrimination and/or violence to the Title IX office, students 
are not required to accept any offers of support, resources or information. 

O. FN policy 

Students who begin a course, but at some point in the semester cease attending, and 
do not provide official notification to withdraw, will be assigned a grade of "FN" at 
the discretion of the instructor, dated to the student’s last date of academic activity. 
A grade of "FN" will be assigned when a student stops attending and/or 
participating in a class for a period of 21 consecutive days or longer. "FN" indicates 
that the student ceased attendance and failed to complete the course objectives. The 
last date of attendance will be based upon the last date that a student submitted an 
academic assignment (such as an examination, written paper or project, discussion 
board post, or other academic event). 

 
 
 

VII. COURSE CALENDAR 
Content, sequence, & outline subject to change at the instructor’s discretion. 
BB = Blackboard online course 
 
DATE TOPICS ASSIGNMENTS PLO’s for Assignments 
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Pre-Intensive 
Reading and 
Reflective 
Journal  
Assignment 

 
Due by 

Wednesday 
  

 
Introduction to:  
 

• The roles and 
responsibilities related 
to educating 
counselors 

• Pedagogy and 
teaching methods 
relevant to counselor 
education 

• Models of adult 
developing and 
learning 

• Instructional and 
curriculum design, 
delivery, and 
evaluation methods 
relevant to counselor 
education 

• Effective approaches 
for online instruction 

• Screening, 
remediation, and 
gatekeeping functions 
relevant to teaching 

• Assessment of 
learning 

• Ethical and culturally 
relevant strategies 
used in counselor 
preparation 

• The role of mentoring 
in counselor education 

Counselor Education and its 
relation to:  

• leadership and 
leadership 
development in 
professional 
organizations 

• leadership in 
counselor education 
programs 

• knowledge of 
accreditation standards 
and processes 

Read course texts 
and complete 
Reflective Journal 
 

Meets program learning 
outcome 2 and CACREP 
standards B.3.a, B.3.b, B.3.c, 
B.3.e, B.3.f, B.2.g, B.3.h, 
B.5.b, B.5.c 

Monday 
 

• Introduction 
• Course syllabus 

review (round robin) 
• Intensive week 

overview 
• Determining your 

“mini-course” 
• Creating a syllabus 

 

Homework:  
Work on syllabus 
rough draft 

Meets program learning 
outcome 2 and CACREP 
standards B.3.a, B.3.b, B.3.d, 
B.2.g  
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Tuesday 
 

• Syllabus Draft: Round 
Table Discussion 

• Complete Syllabus 
Rough Draft 

• Present syllabus 
• Peer and Faculty 

Feedback 
• Lesson Planning 
• Evidence Based 

Practice (Malott, K., 
Hall, K.H., Sheely-
Moore, A., Krell, M., 
& Cardaciotto, L. 
(2014) article (round 
robin)   
 
 

 

Homework:  
 
Finish preparing 
Lesson Plan I; bring 
a hard copy of 
lesson plan I for 
each class member 
(and me) with 
Grading Rubric 
pasted below  
 
Continue working 
on second Syllabus 
redaction 

Meets program learning 
outcome 2 and CACREP 
standards B.3.a, B.3.b, B.3.d, 
B.2.g  
 

Wed. 
 

• Lesson Plan 
Presentation 

• Peer and Faculty 
Review 

• Preparing for 
Teaching 
Demonstrations 

• Christian Integration 
(Garzon, F. & Hall, M. 
(2012): Round robin) 
 

Homework:  
Finish preparing for 
Teaching 
Demonstration I. 
Bring a hard copy 
of the Grading 
Rubric for the 
Teaching 
Demonstration for 
each class member 
(and me) 
 
Be prepared for 
Teaching 
Demonstration 1 
 

Lesson plan and Teaching 
Demonstration meets 
program learning outcome 2 
and  
CACREP standards B.3.a, 
B.3.b, B.3.d, B.2.g, B.3.h 
Feedback to peers: Meets 
program learning outcome 2 
and CACREP standards 
B.3.a, B.3.c, B.3.d, B.3.e, 
B.3.f, B.2.g, 
 
PLO V: 6 
 

Thurs. 
 

• Teaching 
Demonstrations 

• Peer and Faculty 
Review 

Hard copy of 
Grading Rubric for 
Teaching 
Demonstration for 
each member of the 
class (including me) 
 
Second Syllabus 
Draft with pasted 
Grading Rubric at 
the end. Bring three 
copies of this 
document to class 
for peer review. 
 

Lesson plan and Teaching 
Demonstration meets 
program learning outcome 2 
and  
CACREP standards B.3.a, 
B.3.b, B.3.d, B.2.g, B.3.h 
Feedback to peers: Meets 
program learning outcome 2 
and CACREP standards 
B.3.a, B.3.c, B.3.d, B.3.e, 
B.3.f, B.2.g, 

Friday 
 

• Teaching 
Demonstrations 

• Peer and Faculty 
Review 

• Syllabus Draft 
• Final Round Robin 

with Feedback 
 

 
Bring a hard copy 
of your syllabus 
draft with Grading 
Rubric pasted 
below for peer 
review in small 
groups 

Meets program learning 
outcome 2 and CACREP 
standards B.3.a, B.3.b, B.3.d, 
B.2.g, B.3.h 
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 Second two lesson plans and 
teaching demonstration videos 
submitted via flash drive 
 

Include a self-
evaluation using the 
Grading Rubric 

Meets program learning 
outcome 2 and CACREP 
standards B.3.a, B.3.b, B.3.d, 
B.2.g, B.3.h 

 Final Syllabus for your course 
(Include a self-evaluation using 
the Grading Rubric) 

Include a self-
evaluation using the 
Grading Rubric 

Meets program learning 
outcome 2 and CACREP 
standards B.3.a, B.3.d, B.2.g, 
B.3.h, B.5.d 

 Philosophy of teaching paper  Meets program learning 
outcome 2 and CACREP 
standards B.3.a, B.3.b, B.3.c, 
B.3.d, B.2.g, B.3.h, B.3.i, 
B.5.b, B.5.c 

Last week of 
Semester 

Course reflection and 
evaluation 

Course evaluation  

 

VIII. BIBLIOGRAPHY 

The ACA has an academic division devoted to teaching, The Association for Counselor Education 
and Supervision, http://www.acesonline.net/ 

The Chronicle for Higher Education is an academically oriented “newspaper” with the latest issues 
and news from academia.  http://chronicle.com/section/Home/5 

The Center for Teaching Excellence at Liberty has many resources to help you in instructional 
design and Christian worldview integration.  
http://www.liberty.edu/academics/cte/index.cfm?PID=25999 

Below is a list of recommended titles to assist in strengthening your classroom skills. These are 
available from the library or through an online vendor.  

• The Art of Teaching / Jay Parini. 
Parini explores writing and teaching in an educational memoir.  

• What the Best College Teachers Do / Ken Bain. 
Bain studied 3 dozen instructors across a variety of disciplines to discover what constitutes 
a great professor..  

• The Chicago Guide to Your Academic Career: a Portable Mentor for Scholars from 
Graduate School through Tenure / John A. Goldsmith, John Komlos and Penny Schine 
Gold. 
How do I find a mentor, avoid pitfalls so I can complete a dissertation, negotiate academic 
job listings, and succeed through my academic career? This informal book will help you in 
many academic career areas.  

• The Compleat Academic: a Career Guide / edited by John M. Darley, Mark P. Zanna, and 
Henry L. Roediger, III. 
There are “unwritten” rules guiding a career in academia. What are they?  This book 
provides advice to help new professors begin their journey for a long and thriving career.  

• Creating Significant Learning Experiences: An Integrated Approach to Designing College 
Courses / L. Dee Fink. 
This book describes many strategies and examples that are useful in the process of creating 
significant learning experiences.  
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• Discussion as a Way of Teaching: Tools and Techniques for Democratic Classrooms / 
Stephen D. Brookfield, Stephen Preskill. 
How does a professor plan, conduct, and assess classroom discussions?  This book helps 
you know how.  

• Effective Teaching with Technology in Higher Education: Foundations for Success / A.W. 
(Tony) Bates, Gary Poole. 
This text focuses on up-to-date research and best practice strategies to demonstrate how one 
can integrate technology into teaching in higher education.  

• The Joy of Teaching: A Practical Guide for New College Instructors / Peter Filene. 
This book gathers concepts and techniques outstanding college professors have used in 
order to provide helpful guidance for new professors creating and teaching their initial 
college courses.  

• The Professor’s Guide to Teaching: Psychological Principles and Practices / Donelson R. 
Forsyth. 
This text investigates what research has shown about effective instruction and contains 
hints and useful recommendations for both beginning and highly experienced professors.  

• Using Technology in Teaching / William Clyde and Andrew Delohery. 
This manual elaborates on 43 specific methods to complete course tasks efficiently and 
more effectively with current technology already available.  

Two special editions of the Journal of Psychology and Theology have been devoted to teaching 
Christian worldview integration in counselor education, 2009, volume 37 (1), and 2014, volume 42 
(2). 
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APPENDIX 1-4: ASSIGNMENT INSTRUCTIONS AND GRADING RUBRICS 
 

APPENDIX 1 
Pre-Intensive Reflective Journal Assignment Instructions and Grading Rubric 

 
Pre-Intensive Reflective Journal Assignment 

 
To be an effective counselor educator, you need to be familiar with a tremendous amount of 
research based information. The pre-intensive reading and reflective journal assignment 
exposes you to some of this information and the assignment is specifically formatted to 
address key learning outcomes for this course.  
 
For this assignment, read both course texts carefully and in their entirety. While 
reading, gather data from the texts that specifically: 

 
• Describes the roles and responsibilities related to educating counselors 
• Discusses pedagogy and teaching methods relevant to counselor education 
• Describes models of adult developing and learning 
• Discusses instructional and curriculum design, delivery, and evaluation methods 

relevant to counselor education 
• Describes effective approaches for online instruction 
• Discusses screening, remediation, and gatekeeping functions relevant to teaching 
• Describes assessment of learning 
• Discusses ethical and culturally relevant strategies used in counselor preparation 
• Describes the role of mentoring in counselor education 

 
Then, on a MS Word document, entitled Pre-Intensive Reflective Journal, using these nine 
items as headings, provide a synthesized, succinct, reflective summary of the data you 
found in both texts for each outcome. Write this assignment in the first person and in your 
voice. Limit each answer to 250-300 words, double spaced. Cite text and page number in 
truncated format ([i.e., (M, 6) or (W, 14)] next to each piece of data to save space. Citing 
and APA format is required. Paste a copy of the Grading Rubric for this assignment at the 
end of your document and assess yourself by filling it out before you submit it on the 
blackboard. 

 
Carefully follow format, structure, and content directions found on the Grading Rubric for 
this assignment. 
 
Meets program learning outcome 2 and CACREP standards B.3.a, B.3.b, B.3.c, B.3.e, B.3.f, 
B.2.g, B.3.h, B.5.b, B.5.c  
 

 
Reflective Journal Assignment Grading Rubric 

 
Criteria Unsatisfactory Fair Good Excellent 
Quality:  
Reflects 

Shows little 
evidence of 

Shows some 
evidence of 

Shows 
satisfactory 

Shows high 
levels of 
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thoughtful, 
important points 
that demonstrate 
comprehension of 
content and 
applicability to 
practice as a 
counselor 
educator. Is 
creative and 
engaging. 
150 points  

comprehension of 
course content 
and applicability 
to practice as a 
counselor 
educator.  

 0-50 points 

comprehension of 
course content 
and applicability 
to practice as a 
counselor 
educator.   

50-75 points 

evidence of 
comprehension of 
course content 
and applicability 
to practice as a 
counselor 
educator.   

75-125 points 

evidence of 
comprehending 
course content 
and 
applicability to 
practice as a 
counselor 
educator.  

125-150 points 

Comments: 
Quantity and 
Timeliness  
50 points  
 
 

Submitted after 
deadline, two or 
more sections 
have less than 
250 words, or 
was not 
submitted at all 

0 points & may 
not attend class  

Submitted on 
time but one or 
more sections 
have more than 
300 words. 
Grading Rubric-
Self-Evaluation 
missing. 

10 points 

 

Submitted on 
time and all 
sections have 
only 250-300 
words. Grading 
Rubric-Self-
Evaluation 
included. 
 
25-40 points 

Submitted on 
time, all 
sections have 
only 250-300 
words, and 
points are cited 
in the truncated 
format 
provided. 
Grading 
Rubric-Self-
Evaluation 
included. 
 
50 points  

Comments: 
Grammar, word 
choice, spelling 
and organization 
of paper reflects 
doctoral level 
scholarship 
(critical analysis 
and synthesis) 
 
50 points 

A lot of errors 

0-10 points  

Fewer errors but 
still quite a bit 

10-20 points 

Even fewer errors 

20-40 points 

No errors 

40-50 points 

Comments: 
 

APPENDIX 2 
Development of a Syllabus Assignment Description and Grading Rubric 

 
During the intensive you will work on a draft of your syllabus and receive feedback from me and 
your peers before submitting your final draft by the post-intensive due date. This assignment meets 
program learning outcome 2 and CACREP standards B.3.a, B.3.d, B.2.g, B.3.h, B.5.d. Your 
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syllabus must contain all the sections you see on this syllabus. We will review each section and 
how to apply it to your course during the intensive.  
 

General Notes 
Texts: I recognize that you cannot order a bunch of review copies of texts, so you will have to 
review some using online vendors such as Amazon and Barnes & Noble, or visit a local university 
library that has some of your potential materials.  Look at the Table of Contents and read the 
sample sections available from these vendors.  How do you like what you read?  See what the 
customer reviews say.  In other words, use the available information you have to generate your 
selections.  Write the text information in general APA format, including the ISBN for the resource, 
and then underneath the citation include a rationale for your selection.  Note that your 
rationale should have something to do with the learning outcomes you have for your course.  
Normally, “recommended materials” are also a component of a syllabus; however, I realize it will 
be enough of a challenge for you to just focus on what is essential for your course in this 
assignment.  No recommended materials are necessary.  You must have at least one required text 
and one required article or book chapter for your course.  Below is an example of how to do 
this using one of our course texts: 
Svinicki, M., McKeachie, W. (2014, 14th or later edition).  McKeachie's teaching tips:  
 Strategies, research, and theory for college and university teachers.  ISBN:  
 9781133936794 
Rationale:  The above text has research-based information on a broad base of knowledge areas 
critical for future counselor educators.  While the text is written for university professors and not 
for counselor educators specifically, its information is still very applicable.  The text is considered 
a classic, with the high number of new editions (currently 14) exemplifying its broad usage in 
university settings.  The fact that the text is generally applicable also alerts me to look for other 
resources that are more specifically applicable for counselor educators as well to round out the 
course. 
 
Learning Outcomes: Our course texts have lots of useful information to help you in the process of 
developing your outcomes, and we will discuss how to develop learning outcomes as a part of 
intensive week.  Ask yourself what learning outcomes are important for your course. Review the 
CACREP 2016 standards to begin exploring the CACREP standards related to your course.  Some 
of the outcomes must reflect higher order skills found in Anderson, Krathwohl, et al.’s (2001) 
revision of Bloom’s taxonomy (McKeachie & Svinicki text, p. 311).  You can also use p. 48 of the 
West et al. text to help you develop the proper wording.   
 
Two parts compose your learning outcomes.  First, the learning outcome itself.  Second, how the 
learning outcome partially meets a CACREP standard for coursework in your course area.  We will 
go over the CACREP standards in class during intensive week and how to connect these to your 
learning outcomes.  Here is an example: 
 
 Students will be able to: 
 
 Apply behavior analysis principles to the treatment of autistic children.  Partially meets 
 2016 CACREP standards Section 2.F.5.a,g,& h and Section 5.C1b,c,&e.   
 
It is important that there is a clear link between your learning outcomes and your course 
assignments. 



   
COUC 745 Course Syllabus 

 
 

Page 18 of 27 
 
 

 
Course Assignments: What assignments will reflect that the students have really succeeded in 
attaining the learning outcomes for your course?  Again, our course texts have lots of useful ideas 
in developing potential assignments.  You will need to come up with at least two assignments and 
state your rationale for each.  If one of your assignments involves an objective multiple 
choice/true-false test, you will need to develop four items as a sample to include in the assignment 
description.  If an assignment is non-objective (a paper, case study analysis, problem-based 
learning exercise, etc.), you will need to develop the assignment description.  Include an appendix 
to your syllabus for each assignment and be sure to note which learning outcomes each assignment 
will address. The connection should appear logical. Finally, create a clear description and Grading 
Rubric for each assignment. 
 
Course Grading 
Like the syllabus for our course, you will have 1000 points to allot for your students’ final grade.  
In most Clinical Mental Health Counseling programs, the Grading Criteria section is set 
department-wide, so you will just use the sample Grading Criteria that I use below.  Pattern your 
assignment table like that found in this syllabus.   
 

All assignments must be completed to pass the course. 
 

Evaluation Points 
Pre-Intensive Reading & Reflective Journal 250 
Class Participation Not graded but up to 100 points will be removed from 

final grade for participation deficits (lateness, being 
unprepared, not completing in class assignments and 

homework, poor attitude) 
Lesson Plan & Teaching Demonstration II 200 (50 for LP; 150 for TD)   
Lesson Plan & Teaching Demonstration III 200 (50 for LP; 150 for TD)   
Syllabus 300 
Philosophy of Teaching Paper                                   50  
 

Grading Criteria. [Remember, this is set by your department so use this example]: 
A = 940–1000   A- = 920–939   B+ = 900–919   B = 860-899   B- = 840–859  
C+ = 820–839   C = 780–819   C- = 760–779   D+ = 740–759   D = 700–739    
D- = 680–699   F = Below 67 

 
 
Course Calendar 
You have four “classes” so think about what course content you want to focus on in each week’s 
30-minute class session.  The topics for each week should be relevant for at least one of the 
learning outcomes for the course.  The same learning outcome may be relevant in more than one 
topic or week.  Below you will find a sample Course Calendar.  You may use different stylistic 
features as long as the week, topic(s), and assignments are clearly identifiable.  The assignments 
should include the reading(s) for the week and the due dates for your two assignments.  If you are 
using an objective form of assessment (a test, for example), plan on giving it online through 
Blackboard so it does not take up any of your four classes time. 
 

Course Calendar 
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Week Topics Assignments 
1   
2   
3   
4   

 
 
Attendance Policies 
You may modify the attendance policies found in this syllabus (See VIII) to fit what you believe is 
fair for a 5-week course.   
 

Grading Rubric for Syllabus 
 

Criteria Does Not 
Meet 

Expectations 
(Poor) 40% 

Below 
Expectations 

(Fair)  
60% 

Meets 
Expectations 
(Satisfactory) 

80% 

Exceeds 
expectations 

(Good)  
90% 

Greatly 
exceeds 

expectations 
(excellent) 

100% 
Description 
25 

Description 
is unclear.  
Reader has 
little 
indication of 
the course’s 
purpose and 
direction 

Description is 
below 

average, being 
unclear in 

some aspects. 
Reader does 

not have 
sufficient 

indication of 
the course’s 
purpose and 

direction 

Description is 
average in 
clarity in most 
aspects.  
Reader has 
sufficient 
indication of 
the course’s 
purpose and 
direction 

Description is 
very good in 
clarity.  
Reader has 
good 
indication of 
the course’s 
purpose and 
direction.  

Description 
is excellent 
in clarity.  
Reader has 
very clear 
indication of 
the course’s 
purpose and 
direction 

Comments  
Materials list 
& rationale 
25 

Materials list 
and 
rationales are 
very unclear 
and well-
below 
satisfactory 

Materials list 
and rationales 

are unclear 
and below 
satisfactory 

Materials list 
and rationales 
are 
satisfactory 
with average 
rationales 

Materials list 
and rationales 
are very good, 
being clear 
with good 
rationales. 

Materials list 
and 
rationales 
are 
excellent, 
being well-
written with 
very clear 
rationales 

Comments  
Learning 
Outcomes 
100 

Learning 
outcomes are 
described in 
a poor 
manner and 
reflect very 
few levels of 

Learning 
outcomes are 
described in a 
below average 
manner and 
reflect few 
levels of 

Learning 
outcomes are 
described 
satisfactorily 
and reflect 
some variation 
in levels of 

Learning 
outcomes are 
well-described 
and reflect 
varied levels 
of Anderson et 
al.’s revision 

Learning 
outcomes 
are superbly 
described 
and reflect 
varied levels 
of Anderson 
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Anderson et 
al.’s revision 
of Bloom’s 
taxonomy 

Anderson et 
al.’s revision 
of Bloom’s 
taxonomy 

Anderson et 
al.’s revision 
of Bloom’s 
taxonomy 

of Bloom’s 
taxonomy 

et al.’s 
revision of 
Bloom’s 
taxonomy 

Comments  
Assignments 
10 
 

Assignment 
descriptions, 
purposes, and 
connection to 
learning 
outcomes are 
poor, being 
very unclear. 

Assignment 
descriptions, 
purposes, and 
connections to 
learning 
outcomes are 
vague, 
unclear, and 
below 
satisfactory. 

Assignment 
descriptions, 
purposes, and 
connections to 
learning 
outcomes are 
written 
satisfactorily 

Assignment 
descriptions, 
purposes, and  
connections to 
learning 
outcomes are 
very good. 

Assignment 
descriptions, 
purposes, 
and 
connections 
to learning 
outcomes 
are 
excellent. 

Comments  
Grading 
25 

Grading 
information 
is poor 

Grading 
information is 
below 
satisfactory 

Grading 
information is 
satisfactory 

Grading 
information is 
very good 

Grading 
information 
is excellent 

Comments  
Calendar 
25 

Calendar is 
poor.  Many 
topics and 
assignments 
for each 
week are not 
described in 
a satisfactory 
manner. 

Calendar is 
unsatisfactory.  
Some topics 
and 
assignments 
for each week 
are not well-
described. 

Calendar is 
satisfactory, 
making topics 
and 
assignments 
for each week 
understandable 
at an 
acceptable 
level 

Calendar is 
very good, 
making topics 
and 
assignments 
for each week 
clear and 
understandable 

Calendar is 
excellent, 
making 
topics and 
assignments 
for each  
week very 
clear and 
easy to 
understand 

Comments  
Grammar, 
Syntax, 
Spelling, 
Clarity, 
Organization.; 
Includes 
Grading 
Rubric at the 
end with Self-
Evaluation 
(50) and 
Comments 
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APPENDIX 3 
Lesson Plans & Teaching Demonstrations Assignment Description and Grading Rubric 

 

•  Lesson Plans and Teaching Demonstrations 
 

Your syllabus will include a course calendar that details what will be covered during the 
four weeks of class. For the first week of your class, you will create a lesson plan (hard 
copy) derived from your syllabus, and provide the class with one 30- minute class session 
(teaching demonstration), depending on how many we have in the class. During your 
allotted teaching time, you will present each member of the class, including me, with a hard 
copy of your lesson plan, with the Grading Rubric pasted below it, to review. Each 
classmate, andI, will anonymously provide you with feedback on your lesson plan and 
teaching demonstration. This will give you ample practice and feedback for the final 2 
lesson plans and teaching demonstrations you will submit during the post-intensive portion 
of the course. 

 
Once again, relax and enjoy the experience during the week of the intensive. Only your 
final two lesson plans and teaching demonstrations will be graded.  

 
Meets program learning outcome 2 and CACREP standards B.3.a, B.3.b, B.3.d, B.2.g, B.3.h  
 
Choosing an interest area: On the first day of the intensive you will select an aspect(s) of an MA 
course to develop into a “mini-course” syllabus. During the intensive you will create and present 
your “first day of class” lesson plan and demonstration and you will create and submit two more 
lesson plans and demonstration related to your syllabus after the intensive.  
 
Developing your lesson plan 
The lesson plan is your “game plan” for the 30 minutes of class time you will have to demonstrate 
teaching your concept.  Our class texts focus on a wide variety of teaching strategies that you can 
incorporate into your lesson plan.  Every resource contains information that may be useful to you.  
Here are some useful questions to consider.  Write the lesson plan using these divisions: 
 
Lesson Theme Description:  The lesson will be tailored to MA-level graduate students in a 
CACREP-accredited program.  What is this lesson going to be about? 
 
Learning Outcomes: What are my 2-3 learning outcomes for this 30-minute presentation?  
 
Resources: What resources do I need to teach this lesson?  Do I need knowledge resources from 
the library, its databases, or other sources to ensure my expertise on this concept/model/technique 
to teach it? [Please list the resources you used to prepare your lesson] 
  
Class Knowledge: What level of information do my classmates already have on this concept?  
How does this impact my lesson? 
  
Strategies:  What teaching strategies will I use to help me accomplish each learning outcome?  
Why do I choose each strategy? 
  



   
COUC 745 Course Syllabus 

 
 

Page 22 of 27 
 
 

Timeline:  Develop a spreadsheet with the times you are planning for the different elements of 
your lesson, the teaching activity, any resources needed, and your rationale.   
  
Sample Lesson Plan 
 

Time allotted Teaching Activity Resources Needed Rationale 
1 minute Introduction of topic 

with learning outcomes 
(Developing a Lasting 
Exercise Program) 

PowerPoint with slide 
of all sorts of exercise 
activities; learning 
outcomes 

I want them to 
have a clear idea of 
where the 
presentation is 
headed 

3 minutes Importance:  Statistics 
on the value of 
exercise; engage class 
in what stands out to 
them 

PPT slide The stats will 
motivate the class 
to see the value in 
exercise.  I want to 
discuss these with 
them to get them 
involved early in 
the presentation 

2 minutes (think), 3 
minutes (pair), 3 
minutes (share) 
8 minutes total  

Think, pair, share:  
write some of the things 
that get in the way of 
your ability to exercise 
regularly, then I will 
have them share with 
partner and learn about 
their obstacles, and we 
will finally discuss this 
as a class, with me 
writing the obstacles on 
the board 

Class needs paper and 
pens or a laptop/tablet 
to write ideas 

I want this 
presentation to 
have a personal 
application 
component, so this 
will help get that 
started, getting 
them engaged on a 
personal level. 

5 minutes Video of research-
based tips to help 
develop an exercise 
program 

 I like this video to 
present this 
information 
because of its 
format and the 
experts involved.  
It’s a credible and 
entertaining 
presentation of the 
information 

3 minutes paired 
sharing, 3 minutes’ 
discussion as a class 
6 total minutes 

Back to the paired 
groups, think about the 
personal obstacles you 
discussed together and 
how the video’s 
information applies (or 
doesn’t) to overcoming 

 Again, I’m hoping 
for some personal 
application.   
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those obstacles 
3 minutes Additional information 

on how to overcome 
obstacles in developing 
an exercise program 

PowerPoint slides There’s a lot more 
than what the 5-
minute video 
showed.  I want to 
give them an idea 
of some of those 
things. 

1 minute—lingering 
question, 
1 minute—sharing 
example questions 
2 total minutes 

Write one lingering 
question you have in 
developing an exercise 
program.  Class 
volunteers sharing 
some example 
questions 

I will write these on the 
board 

Keeping them 
engaged on 
personal 
application. 

1 minute Resources for 
additional information.  
I will focus on any that 
seem especially 
pertinent to the 
lingering questions.  

Handout I want to give them 
some places to go 
to get additional 
information that 
might help them 
with their 
particular 
obstacles. 

1 minute Brief class-
individualized 
summary of key points 

 I will briefly 
summarize the 
information most 
pertinent to 
facilitate class 
learning from the 
presentation 

 
 
You will bring a hard copy of your lesson plan with the grading rubric pasted below it for me and 
each member of the class. You will give it us to review and use to provide you with feedback when 
it is your turn to present 
 

Lesson Plan Rubric (50 points) 
Lesson Plan 

Area 
Unsatisfactory 

(0-10 pts) 
Below 

Average 
(10-20pts) 

Average  
(20-30 pts) 

Good  
(30-40 pts) 

Excellent 
(40-50pts) 

Description      
Comments   
Learning 
Outcomes 

     

Comments   
Resources       
Comments   
Class      
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Knowledge 
Comments   
Strategies      
Comments   
Timeline      
Comments   
 
Teaching your lesson 
Here is where you put together what you’ve learned from the class readings and our class time 
about instructional design.  I expect you to include some type of active learning strategy that fits 
with your learning outcomes for the lesson.  The lesson should not be just 30-minutes of lecture. 
We need to do something! 
 
Analyzing Feedback on Your Lesson 
Your classmates and I will give you anonymous feedback about your presentation on the Grading 
Rubric so you can apply it to your final presentation.  
 
Post-Intensive Lesson Plan and Teaching Demonstration 
After the intensive, you will develop another two lesson plans and teaching demonstrations like the 
ones you created during the intensive week.  These will relate directly to week 2 and 3 of your 
course calendar of your syllabus and be in a counseling-related context.  If you like these 
demonstrations, save them in case you need them for your portfolio and potential interviews. 
 

Teaching Demonstration Assignment Grading Rubric (See below) 
 

Presenter: ___________________________Topic: __________________________________ 
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Criteria Exceeds 
Expectations 

(Very Good) 100% 

Meets Expectations 
(Satisfactory) 90% 

Below Expectations 
(Fair) 80% 

Does Not Meet 
Expectations (Poor) 

Below 80% 
 
Knowledge of 
Subject Matter 

 
Demonstrates above 
average knowledge 
of the subject matter. 

 
Demonstrates adequate/ 
average knowledge of 
the subject matter. 

 
Demonstrates below 
average knowledge 
of the subject matter. 

 
Demonstrates a very 
poor knowledge of 
the subject matter. 

 
Poise & 
Confidence 

 
Demonstrates an 
above average 
display of poise and 
confident demeanor 
while presenting the 
lesson. 

 
Demonstrates an 
average display of 
poise and confident 
demeanor while 
presenting the lesson. 

 
Demonstrates a 
below average 
display of poise and 
confident demeanor 
while presenting the 
lesson. 

 
Demonstrates a very 
poor display of poise 
and confident 
demeanor while 
presenting the lesson. 

 
Creativity 

 
Demonstrates an 
above average ability 
to use creative and 
effective teaching 
methods during the 
lesson. 

 
Demonstrates an 
adequate/average 
ability to use creative 
and effective teaching 
methods during the 
lesson. 

 
Demonstrates a 
below average ability 
to use creative and 
effective teaching 
methods during the 
lesson. 

 
Demonstrates a very 
poor ability to use 
creative and effective 
teaching methods 
during the lesson. 

 
Voice 

 
Speaks using an 
above average 
volume level and 
with clarity.  Also   
speaks without using 
repetition of words 
or phrases. 

 
Speaks using an 
adequate/average 
volume level and with 
adequate clarity.  Also 
speaks without using 
many repetitious words 
or phrases. 

 
Speaks using a below 
average volume level 
and is difficult to 
understand.  Speaks 
using many 
repetitious of words 
or phrases. 

 
Speaks using a poor 
volume level and is 
very difficult to 
understand.  Speaks 
using many 
repetitious words or 
phrases. 

 
Eye Contact with 
Class 

 
Demonstrates an 
above average ability 
to maintain eye 
contact with the 
class/ audience 
throughout the 
lesson. 

 
Demonstrates an 
adequate/average 
ability to maintain eye 
contact with the class/ 
audience throughout 
the lesson. 

 
Demonstrates a 
below above average 
ability to maintain 
eye contact with the 
class/ audience 
throughout the 
lesson. 

 
Demonstrates a very 
poor ability to 
maintain eye contact 
with the class/ 
audience throughout 
the lesson. 

 
Evidence of Clear 
Preparation 

 
Demonstrates an 
above average ability 
to organize and 
execute the lesson.  

 
Demonstrates an 
adequate/ average 
ability to organize and 
execute the lesson.  

 
Demonstrates a 
below average ability 
to organize and 
execute the lesson.  

 
Demonstrates a very 
poor ability to 
organize and execute 
the lesson.  

 
Orderly Sequence 

 
The logical 
progression of the 
lesson topics is 
demonstrated with 
above average 
mastery.  The lesson 
easily flows well 
from topic to topic. 

 
The logical progression 
of the lesson topics is 
demonstrated with 
average/adequate 
competency.  The 
lesson adequately flows 
from topic to topic. 

 
The logical 
progression of the 
lesson topics is 
demonstrated with 
below average 
competency.  The 
lesson does not 
adequately flow from 
topic to topic. 

 
The logical 
progression of the 
lesson is 
demonstrated with 
poor competency.  
The lesson does not 
adequately flow from 
topic to topic. 

 
PowerPoint or 
other visuals (Dry 
Erase Board, 
handouts, etc.) 

 
Excellent application 
of visual and 
organizational 
principles in material 
presentation 

 
Adequate application of 
visual and 
organizational 
principles in material 
presentation 

 
Below average 
application of visual 
and organizational 
principles in material 
presentation 

 
Poor application of 
visual and 
organizational 
principles in material 
presentation 

 
Comments on 
Didactic Aspects 
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Setting Up Active 
Learning Exercise 
or Demonstration 
for class 
 
 

 
The future professor 
shows above average 
ability in introducing 
and explaining the 
active learning 
exercise or 
demonstration for the 
class.  The flow feels 
natural to the lesson. 

 
The future professor 
demonstrates average 
ability in introducing 
and explaining the 
active learning exercise 
or demonstration for 
the class.  The flow 
feels acceptable to the 
lesson. 

 
The future professor 
demonstrates below 
average ability in 
introducing and 
explaining the active 
learning exercise or 
demonstration for the 
class.  The flow feels 
unnatural to the 
lesson. 

 
The future professor 
demonstrates poor 
ability in introducing 
and explaining the 
active learning 
exercise or 
demonstration for the 
class.  The flow feels 
very unnatural to the 
lesson. 

 
Implementation 
of Active 
Learning Activity 
or Demonstration 
for class 

 
The future professor 
has an above average 
ability to effectively 
implement the active 
learning activity or 
demonstration. 

 
The future professor 
has an 
adequate/average 
ability to effectively 
implement the active 
learning activity or 
demonstration. 

 
The future professor 
has a below average 
ability to effectively 
implement the active 
learning activity or 
demonstration. 

 
The future professor 
has a very poor 
ability to effectively 
implement the active 
learning activity or 
demonstration. 

 
Processing of 
Active Learning 
Exercise or 
Demonstration 
with the class 

 
The future professor 
shows an above 
average ability to 
process the active 
learning exercise or 
demonstration for the 
class. 

 
The future professor 
demonstrates an 
average ability to 
process the active 
learning exercise or 
demonstration for the 
class. 

 
The future professor 
exhibits a below 
average ability to 
process the active 
learning exercise or 
demonstration for the 
class. 

 
The future professor 
reflects a poor ability 
to process the active 
learning exercise or 
demonstration for the 
class. 

 
Comments on 
Active Learning 
Activity or Class 
Demonstration 
Aspects 
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APPENDIX 4 
Philosophy of Teaching Statement Assignment 

 
Your Philosophy of Teaching statement is a part of your job application for most counselor 
educator programs. Although there is no “standard” for what to include in a Philosophy of 
Teaching statement, one of our course texts offers some helpful guidelines. In addition to these, 
follow the guidelines on the Grading Rubric below and enjoy developing your philosophy in the 
writing process! While frustrating, it also opens the door for lots of creativity that can help you 
stand out as an applicant.  The only clear consensus is that this is a short statement, 1-2 pages, 
single-spaced.  Use headings and whatever organizational strategy you would like to make the 
presentation clear.  This assignment meets program learning outcome 2 and CACREP standards 
B.3.a, B.3.b, B.3.c, B.3.d, B.2.g, B.3.h, B.3.i, B.5.b, B.5.c  
 
One-Two single typed 
pages 
10 points 

Yes: 10 More: 0 
We must learn to keep to 
assigned pagination! 

Less: 0 

APA formatted 
10 points 

Perfect: 10 Somewhat: 5-9 Less than somewhat: 
0-5 

Grammar, Word 
Choice, and Structure 
10 points  

Perfect: 10 Near perfect 5-9 Far from perfect: 
 0-4 

Compelling: Makes 
me want to hire you! 
20 points 

Very much so: 20 Gives me some 
concern: 15-20 

Gives me a lot of 
concern: 0-15 

 
 
 
 
 


