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INTRODUCTION 

1) Describe the institutional environment, which includes the following:
a. Year institution was established and its type (eg, private, public, land-grant, etc.).

Liberty University, formerly known as “Lynchburg Baptist College,” was established in 1971 as a
private Christian institution. Four years later, the leadership changed the name to “Liberty Baptist
College.” The college acquired University status in 1985 and changed its name to “Liberty
University.” Currently, the physical campus encompasses more than 7,000 acres and over 6.6
million square feet of building and facility space.

b. Number of schools and colleges at the institution and the number of degrees offered by the
institution at each level (bachelor’s, master’s, doctoral and professional preparation).
Liberty University is comprised of 17 colleges and schools. At the time of this writing the University
offered 14 associate, 106 bachelor’s, 73 master’s, and 21 doctoral degrees. These were offered
within approximately 550 programs of study, variously delivered in residential and online (distance
education) formats. The following degrees were offered in fall 2018 (See University Academic
Catalog for a complete description of degrees offered):

TABLE INTRO-1b.  LIBERTY UNIVERSITY DEGREE PROGRAMS 2018-2019 

Undergraduate Degree 
Programs Graduate Degree 

Programs 
Associate of Applied Science (AAS) 2 Juris Master (JM) 2 
Associate of Arts (AA) 12 Master of Arts (MA) 27 
Bachelor of Arts (BA) 15 Master of Arts in Christian Ministry 

(MACM) 
1 

Bachelor of Fine Arts (BFA) 4 Master of Arts in Global Studies 
(MAGS) 

1 

Bachelor of Music (BM) 10 Master of Arts in Public Policy (MAPP) 1 
Bachelor of Science in Nursing for 

RNs: Post-Licensure (BSN) 
2 Master of Arts in Religion (MAR) 

Master of Arts in Teaching (MAT) 
1 
1 

Bachelor of Science (BS) 75 Master of Arts in Theological Studies 
(MATS) 

1 

RN to BSN to MSN: Accelerated 1 Master of Business Administration 
(MBA) 

2 

Master of Divinity (MDiv) 1 
Master of Education (MEd) 6 
Master of Fine Arts (MFA) 2 
Master of Laws (LLM)  1 
Master of Public Administration (MPA) 1 
Master of Public Health (MPH) 1 
Master of Religious Education (MRE) 1 
Master of Science (MS) 16 
Master of Science in Health 

Informatics (MSHI) 
1 

Master of Science in Information 
Systems (MSIS) 

1 

Master of Science in Information 
Technology (MSIT) 

1 

Master of Science in Nursing (MSN) 1 

Post-Graduate Doctoral Degree 
Programs Professional Preparation Degrees Degrees 

Doctor of Business Administration 
(DBA) 

1 Master of Theology (ThM) 
RN to BSN to MSN: Accelerated 

(MSN) 

1 
1 

http://www.liberty.edu/academics/catalogs/index.cfm?PID=39289
http://www.liberty.edu/academics/catalogs/index.cfm?PID=39289
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Doctor of Education (EdD) 5 Master of Science in Nursing/Master 
of Science in Healthcare 
Administration (MSN-MS) 

1 

Education Specialist (EdS) 4 
Doctor of Nursing Practice (DNP) 1 
Doctor of Osteopathic Medicine 

(DO) 
1 

Doctor of Philosophy (PhD) 6 
Doctor of Strategic Leadership 

(DSL) 
1 

Doctor of Worship Studies (DWS) 1 
Juris Doctor (JD) 1 

c. Number of university faculty, staff and students.
Liberty University employs over 5800 persons in various roles and responsibilities. Of this number,
about 2,500 are faculty members. In fall 2018, a total of 79,152 students were enrolled in the
University’s academic and professional programs, 15,420 in residential degree programs and
63,732 in distance education. Students came from all 50 states and the District of Columbia and
85 countries. Of the total enrollment, over 30,000 are students with a military affiliation.

d. Brief statement of distinguishing university facts and characteristics.
Liberty University is nestled in the Appalachian foothills of Lynchburg, Virginia, and located on the
south bank of the historic James River, within view of the beautiful Blue Ridge Mountains. The
rolling landscape and historical atmosphere of the city provide a picturesque backdrop for the
Jeffersonian architecture that governs the campus.

Beginning with 154 students in 1971, Liberty University became the largest university in Virginia,
the largest private, nonprofit, four-year university in the nation, and the second largest Christian
university in the world. Its commitment to “train champions for Christ,” exemplifies its mission to
reach the world for Christ through moral, academic, and athletic excellence. It offers nearly 350
academic programs, 20 NCAA Division I athletic programs and 41 Club Sports teams.

Liberty University is a nationally recognized innovator in distance education, offering most of its
residential degrees in an online format. Distance education is a major delivery venue of the Public
Health Program.

Ninety-six percent of students receive some sort of financial aid during their program of study, much
of it offered in the way of enrollment discounts from the University. The University maintains the
highest standards of fiscal responsibility, earning a perfect score in the most recent three years of
the U.S. Department of Education’s Financial Responsibility Test.

e. Names of accrediting bodies (other than CEPH) to which the institution responds. The list
must include the regional accreditor for the university as well as all specialized accreditors
to which any school, college or other organizational unit at the university responds.
Institutional Accreditation

Liberty University is accredited by the Southern Association of Colleges and Schools Commission
on Colleges (SACSCOC) to award associate, bachelor’s, master’s, specialist, and doctoral
degrees, recently reaffirmed in December. The University’s accreditation status with SACSCOC
extends to 2026.

Program Accreditation

In addition to institutional accreditation, most of Liberty’s programs of study are accredited or
professionally recognized by specialized professional agencies. See a table of accredited programs
and their accrediting bodies here.

https://studentaid.ed.gov/sa/about/data-center/school/composite-scores
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f. Brief history and evolution of the public health program (PHP) and related organizational
elements, if applicable (eg, date founded, educational focus, other degrees offered, rationale
for offering public health education in unit, etc.).
Liberty University founder, Dr. Jerry Falwell, Sr.’s vision for the University was to provide an
evangelical Christian foundation for students who were drawn to careers in the sciences, math, and
medicine, as well as the broader liberal arts and athletics. He envisioned well-prepared graduates,
experts in their fields, carrying their knowledge and their dedication to God into their diverse
professional arenas. In the 1980’s a nationwide focus on health promotion began to evolve in higher
education. Many academic programs were started and new degrees offered in this area during this
time. During this time, Dr. Richard Lane (MPH Program director) met Dr. Falwell at a conference
in New Orleans while he was still a public health officer in the U.S. Air Force. They discussed the
idea of starting a public health program at Liberty. That conversation and the growing recognition
of the need for college curricula focusing on personal and community health, were fueled by a
1988-89 measles outbreak on campus for which Liberty’s student health clinic physicians contacted
Dr. Lane for consultation. These and other factors led to the restructuring of the physical education
program to include nursing and health education in what soon became a new Department of Health
Professions. Dr. Lane joined the University in 1989, teaching health education and microbiology,
and serving part time in the student health clinic. His influence moved School administrators and
faculty to birth a standalone undergraduate degree in health promotion in 1994.

In keeping with the expanding curricular emphasis on personal and community health, University
administrators, began the application process for a grant from the Virginia Tobacco Commission in
2006. The grant required the development of educational opportunities and health services in a
medically underserved tobacco-growing region of the state. This opportunity served as the impetus
for the creation of both the Liberty University School of Osteopathic Medicine (LUCOM) and the
Master of Public Health (MPH) Program, reinforcing the University’s mission of extending
educational and service opportunities for people needing it most.

The MPH Program officially began in July 2011, joining the undergraduate health promotion degree
as a unit in the Department of Health Sciences in the College of Arts and Sciences. The MPH
Program hired its first three faculty members in January of 2012: Drs. Lane, Florence, and
Henderson, made possible by the awarding of the Tobacco grant three months earlier. A new
School of Health Sciences emerged in fall 2013, leading eventually to an independent Department
of Public and Community Health, housing both the undergraduate and graduate public health
Programs. Budgetary and administrative functions evolved over the Department’s inaugural year,
explaining a brief fiscal overlap noted in the budget section of this self-study. For purposes of this
self-study, “Department” and “Program” will be used interchangeably in most cases. Occasionally,
“Program” will refer to either the BS or MPH component individually, as determined by context.

2) Organizational charts that clearly depict the following related to the program
a. The program’s internal organization, including the reporting lines to the dean/director.

See the following page for this chart.





b. The relationship between program and other academic units within the institution. Ensure
that the chart depicts all other academic offerings housed in the same organizational unit
as the program. Organizational charts may include committee structure organization and
reporting lines.
See the “School of Health Sciences Administration Chart” in section “a” above. It depicts all
academic offerings in the School of Health Sciences.

c. The lines of authority from the program’s leader to the institution’s chief executive officer
(president, chancellor, etc.), including intermediate levels (eg, reporting to the president
through the provost).
See chart below for lines of authority from the School dean to the University President.

d. For multi-partner programs (as defined in Criterion A2), organizational charts must depict
all participating institutions.
Not applicable.
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3) An instructional matrix presenting all of the program’s degree programs and concentrations
including bachelor’s, master’s and doctoral degrees, as appropriate. Present data in the format
of Template Intro-1.

TABLE INTRO-1.  INSTRUCTIONAL MATRIX - DEGREES AND CONCENTRATIONS 
Categorized 

as public 
health 

Campus 
based Executive Distance 

based 

Bachelor's Degrees 
Health Promotion BS X BS 
Pre-Clinical BS X BS 
Master's Degrees Academic Professional 
Global Health MPH X MPH MPH 
Health Promotion MPH X MPH MPH 
Nutrition MPH X MPH MPH 
Epidemiology MPH X MPH 

4) Enrollment data for all of the program’s degree programs, including bachelor’s, master’s and
doctoral degrees, in the format of Template Intro-2.
Table INTRO-2 shows current enrollment as of fall 2018. These numbers represent the registrar’s
count, adjusted to the student definition used by the Program (see (Criterion A1-2d).

TABLE INTRO-2.  ENROLLMENT 
Degree/Concentration Enrollment 

Master’s (MPH) 
Global Health 18 (R)* / 167 (O) 
Health Promotion 15 (R) / 154 (O) 
Nutrition 10 (R) / 191 (O) 
Epidemiology 11 (R) 

Bachelor's (BS) 
Health Promotion** 130 
Pre-Clinical *** 83 

*R = Residential; O = Online
**Health Promotion replaced CHES concentration in 2016-17; current enrollment includes both
***Pre-Clinical replaced Clinical concentration in 2016-17; current enrollment includes both
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CRITERION A 

A1. Organization and Administrative Processes 
The program demonstrates effective administrative processes that are sufficient to affirm its ability 
to fulfill its mission and goals and to conform to the conditions for accreditation.  
The program establishes appropriate decision-making structures for all significant functions and 
designates appropriate committees or individuals for decision making and implementation. 
The program ensures that faculty (including full-time and part-time faculty) regularly interact with 
their colleagues and are engaged in ways that benefit the instructional program (eg, participating 
in instructional workshops, engaging in program specific curriculum development and oversight). 

1) List the program’s standing and significant ad hoc committees. For each, indicate the
formula for membership (eg, two appointed faculty members from each concentration) and
list the current members.

TABLE A1-1 
STANDING COMMITTEES OF THE PROGRAM WITH MEMBERSHIP, 2018-2019 

Committee Activities Composition Members 

Assessment 
& Evaluation 

Oversees preparation, implementation, 
and analysis of student, alumni, faculty, 
and employer surveys; assesses and 
reports the status of Department and 
Program outcome measures as 
required by the University and CEPH 
(e.g., compliance with Program goals, 
objectives, and competencies); 
recommends use of assessment and 
evaluation data for program planning 
and continuous quality improvement; 
prepares and disseminates annual 
assessment and evaluation report to 
Departmental administration and 
faculty; reports to residential chair. 

One faculty representative from 
each Program, appointed by the 
respective Program directors; one 
additional faculty or staff member 
at large, chosen by the residential 
chair; one graduate student and 
one undergraduate student, both 
members of the Public Health 
Student Association. Faculty and 
staff appointments made jointly by 
the Program chairs; student 
appointments made by Program 
directors. Term of service is for two 
years (1 year for students), 
renewable; begins in the fall. 

Dr. Oswald Attin, 
Chair 
Dr. Annette Florence 
Dr. James Florence 
Giordana Morales 
Dr. Ashley Tharpe1 
Candy Hernández2 

Kealee Morris3 

Curriculum 
Regularly reviews undergraduate and 
graduate curricula (syllabi) to assure 
congruence of course outcomes with 
Program competencies; reviews and 
recommends undergraduate and 
graduate curriculum proposals; 
evaluates policies regarding Program 
curricula; directs approved proposals to 
the respective Program directors for 
action and forwarding to the University 
Curriculum and Graduate Council as 
appropriate. 

One faculty representative from 
each concentration; one graduate 
student and one undergraduate 
student, both members of the 
Public Health Student Association. 
Faculty appointments made jointly 
by the Program chairs; student 
appointments made by Program 
directors. Term of service is for two 
years (1 year for students), 
renewable; begins in the fall. 

Dr. Jeffrey Lennon, 
Chair 
Dr. Ashley Tharpe 
Dr. Catharine Anna 
Henderson 
Dr. Darlene Martin 
Dr. Bethesda 
O’Connell 
Dr. Sharlee Burch1 
Abigail Perkins2 
Allysa Gulley3 

Policy 
Develops and reviews policies affecting 
Department and Program procedures 
and operations; prepares and reviews 
student policy manuals; reviews for 
consistency and continuity all policy 
additions/revisions submitted by other 
committees; recommends new and 
revised policies to Faculty Committee 
of the Whole for action; reports to 
residential chair. 

Two faculty representatives from 
both undergraduate and graduate 
divisions of the Program; one staff 
person; one graduate student and 
one undergraduate student, both 
members of the LU Public Health 
Student Association. Faculty and 
staff appointments made jointly by 
the Program chairs; student 
appointments made by Program 
directors. Term of service is for two 

Dr. Richard Lane, 
Chair 
Dr. Annette Florence 
Dr. Jonathan Giles  
Dr. Sara Longan1 
Jazmine Nova2 
Caitlin Cammack3 
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TABLE A1-1  
STANDING COMMITTEES OF THE PROGRAM WITH MEMBERSHIP, 2018-2019 

Committee Activities Composition Members 
years (1 year for students), 
renewable; begins in the fall. 

Recruitment 
& Retention 

Researches and recommends 
materials and methods for Program 
promotion to recruit undergraduate and 
graduate students; oversees 
implementation of Program website 
and content; researches and 
recommends methods for retention of 
students; coordinates student access 
to Program advisement; reviews and 
recommends to faculty any revisions to 
recruitment and retention policies as 
needed; reports to Department chair. 

One faculty representative from 
both undergraduate and graduate 
divisions of the Program; one 
additional faculty member or staff 
person at large; one graduate 
student and one undergraduate 
student, both members of the 
Public Health Student Association. 
Faculty and staff appointments 
made by the Department chair; 
student appointments made by 
Program directors. Term of service 
is for two years (1 year for 
students), renewable; begins fall. 

Dr. Sherry Jarrett, 
Chair 
Dr. Darlene Martin 
Dr. Robyn Anderson 
Giordana Morales 
Dr. Adaeze 
Oguegbu1 
Amber Harrison2 
Kendall Hall3 

Student 
Awards & 

Recognitions 

Solicits and reviews nominations for 
student awards and recognitions; 
evaluates nominations according to 
established criteria; recommends 
recipients to appropriate program and 
departmental administration officials; 
reports to the respective Program 
directors, who report to chairs and the 
Committee of the Whole. 

One faculty representative from 
each concentration of the 
Program. Appointments made by 
the chairs.  Term of service is for 
two years, renewable; begins in 
the fall. 

Dr. C. Anna 
Henderson, Chair 
Dr. Sherry Jarrett 
Dr. Robyn Anderson 
Dr. Jeffrey Lennon 
Dr. Darlene Martin 
Dr. Richard Lane 
Dr. Gineska Castillo1 

 

Executive 
Committee 

Serves as a source of coordination and 
governance for the Department/ 
Program; approves decisions from 
other committees for recommendations 
not taken directly to the Faculty 
Committee of the Whole. 

Residential and online chairs; 
Program directors; practicum 
coordinator; Accreditation Task 
Force chair; one graduate student 
and one undergraduate student, 
both members of the Public Health 
Student Association or Eta Sigma 
Gamma. Faculty and staff 
appointments made jointly by the 
Program chairs; student 
appointments made by Program 
directors. Term of service is for 
one year, renewable. 

Dr. Annette 
Florence, Chair 
Dr. Richard Lane 
Dr. Darlene Martin 
Giordana Morales 
Dr. James Florence 
Dr. Ashley Tharpe1 
Kristy Gonzalez2 
Noelle Cargill3 

Committee of 
the Whole 

Faculty 

Considers and approves, amends, or 
denies recommendations from 
standing and ad hoc committees; 
creates, approves, and enacts policy; 
acts as a Committee of the Whole 
whenever Department meetings or 
special called sessions occur; reports 
to the residential chair.  

The whole primary faculty of the 
Department/Program. 

All current primary 
faculty of the 
Department; all 
student committee 
members. 

1Online faculty member     2Graduate Student Member     3Undergraduate student member 
 

Ad hoc Committees 

In addition to standing committees, the Program may occasionally establish ad hoc committees to 
deal with important or pressing issues of a temporary nature. An example of this is the current 
Accreditation Task Force, a temporarily expanded version of the Executive Committee, tasked with 
creating, reviewing, and recommending content and actions guiding the accreditation process, 
including preparing this self-study. It presents its work to the Faculty Committee of the Whole for 
action and reports to the residential chair.  
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Accreditation Task Force. Members include: 

• Residential Department Chair (Dr. Annette Florence)
• Associate Dean/Interim Online Chair (Dr. Ashley Tharpe)
• Graduate Program Director (Dr. Richard Lane)
• Undergraduate Program Director (Dr. Darlene Martin)
• Assessment Coordinator (Dr. Oswald Attin)
• Practicum Coordinator (Giordana Morales)
• Faculty Member (Dr. James Florence)
• Graduate Student (Kristy Gonzalez)
• Undergraduate Student (Noelle Cargill)
• Special Projects Coordinator (Iris Rice)

Faculty Hiring Committee 

Another ad hoc committee participates in the hiring process of new Program faculty by reviewing 
applications, discussing candidates with faculty members, and making its recommendations to the 
dean. It consists of the residential and online Program chairs and Program directors. See criterion 
A1-2e below for more details about how this committees operates. This is a new committee; it will 
be called into service as needed beginning in fall 2018. 

2) Briefly describe which committee(s) or other responsible parties make decisions on each of
the following areas and how the decisions are made.
a. Degree requirements

The Department’s governing committees develop the academic standards and requirements
of the Program, involving the entire faculty at some level in the process. The Executive
Committee proposes specific degree requirements, informed by accreditation standards and
best practices in higher education. These are vetted by the Curriculum Committee and the
Faculty Committee of the Whole. Final approval rests with the dean with recommendations to
the Provost.

b. Curriculum design
Curriculum design is an inclusive, interactive faculty process. It begins with market research
and investigation of other institutions as benchmarks. A suggestion may come from any faculty
member within the Department, from community stakeholders, or University administration.
Department faculty created and/or vetted the curricula, programs of study, and related policies
presented in this self-study. An example of curriculum design in action follows.
Curricular Design in Action: Epidemiology Concentration
In fall 2017 the Program added a new MPH concentration in epidemiology. Dr. Oswald Attin, a
primary faculty member, proposed the idea to the Executive Committee after discussing the
need with Dr. Kerry Gateley, an adjunct faculty member who serves as the director of the
regional health department (now a member of the Program’s Community Advisory Board). After
discussion and approval by the Faculty Committee of the Whole to proceed, the residential
chair appointed Dr. Attin to draft a preliminary proposal for the concentration. He conducted a
needs assessment and verified the employment potential for future graduates. He and other
faculty members with training in epidemiology prepared syllabi for the new courses. He then
presented the formal proposal to the Executive Committee who approved it and sent it to
Faculty Committee of the Whole. Following faculty approval, the dean examined and approved
the proposal. Subsequent approval by the School of Health Sciences Leadership Committee
allowed the proposal to be vetted by the University Graduate Senate, where it was approved
and sent to the Dean of the Graduate school. From there it was forwarded to the Office of the
Provost for approval and ratification.
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Collaboration Between Residential and Online Faculty in Curricular Design and Revision 

MPH degree completion plans are identical between the residential and online programs. 
Program chairs and members of the Curriculum Committee make every effort to ensure 
equivalence between the respective courses. The Curriculum Committee annually evaluates 
one-third of course syllabi to verify consistency of course learning outcomes, instructional 
assignments, and student learning outcomes. Residential and online faculty members work 
closely to improve courses based on student feedback and to ensure equivalence between the 
delivery formats. Faculty members that serve as online or residential subject matter experts 
(SME) pair with residential faculty members to make any needed modifications and 
improvements. A SME is an experienced residential or online faculty member that is 
responsible for maintaining the content of a course. 

c. Student assessment policies and processes
The University administration establishes many student assessment policies, including grading
scales, timelines for grade submissions, transfer credits, academic standing, course
incompletes and repeats, graduation approval, etc. The University Undergraduate Catalog and
Graduate Catalog provide more details on these policies. The Department, through its faculty
and standing committees, sets internal assessment guidelines and policies. For example, the
number and types of student assessment opportunities are dependent on the course, but is
reviewed for consistency by the Curriculum Committee. In another example, the electronic
student portfolio (ESP) was added as an assessment mechanism following faculty approval of
a proposal to do so by the Executive Committee.

d. Admissions policies and/or decisions
All students, residential and online, at Liberty University are admitted through a centralized
admissions system. Admissions are based on policies established conjointly at the University,
Graduate School, and Department levels. These policies are detailed in the
University Graduate Catalog. Admission requirements are purposefully minimalist in
nature to allow greater opportunities for individuals to explore graduate educational
opportunities. To ensure reasonable student retention rates the Executive Committee
implemented modifications to the admission policy that defined students as “enrolled in the
Program” only after passing through qualifying “gates.” (See Criterion H4-2 for a detailed
description of the gates). As with all proposed policies, the change was brought to the
Faculty Committee of the Whole for approval.

e. Faculty recruitment and promotion
The University, the School, and the Department conduct faculty recruitment and promotion
conjointly. The dean, residential chair, online chair, and Program directors identify
faculty needs based on annual Program growth or position vacancies. Upon approval by the
dean and the University provost to fill a residential faculty position, the residential chair calls
an ad hoc Faculty Hiring Committee. The committee matches specific course needs and
qualifications of the candidate based on the job description written by the chair. As
applicants complete the online application process, the committee reviews resumes,
selecting the candidates to interview, and checks references. Once the committee selects
the candidates of its choice, it makes a recommendation to the dean who then maps out the
interview process in collaboration with the chair. Hiring of online faculty follows a similar
process. In this situtation the faculty committee reviews the file with oversight by the
online chair who ultimately makes the recommendation to the dean. The promotion of faculty
follows the process, including criteria and timelines, as outlined in the Liberty University
Faculty Handbook, section 7.3, page 64. Specific input from the Program comes in the
form of recommendations from the appropriate Program chair, based on performance
evaluations and review of the electronic faculty portfolio (EFP). A primary faculty member
who meets the criteria and timelines for promotion submits the required
documentation to a promotion review committee appointed by the dean. This committee
reviews the documentation and makes a recommendation to the dean, who then makes a
recommendation to the Provost of the university.

https://www.liberty.edu/index.cfm?PID=39227
https://www.liberty.edu/index.cfm?PID=39273
http://www.liberty.edu/index.cfm?PID=39290#MasterPublicHealth
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f. Research and service activities
The Executive Committee uses an inclusive, iterative process to create research and service
policies for the Program. Faculty revisited and revised these in the spring and fall of 2016 and
again in spring 2017 prior to their inclusion in the current self-study. The Assessment and
Evaluation Committee annually reviews progress toward all Program outcomes, including
those for research and service. This committee reports to the Executive Committee at the end
of the academic year, which reviews the report and makes recommendations for consideration
by the Faculty Committee of the Whole at the fall planning meeting. The residential chair
submits approved recommendations to the dean for approval.

3) A copy of the bylaws or other policy documents that determine the rights and obligations
of administrators, faculty and students in governance of the program.
The rights and obligations of members of the Liberty University community are outlined in a series
of handbooks directed at students, faculty, and staff. These documents are available in the ERF
for convenience. The Department also created handbooks for the graduate and undergraduate
Programs to guide students in the pursuit of their respective degree and connect them with the
broader University community. Procedural policies at the University and Department level ensure
informed and equitable treatment of all faculty and staff members under their purview; these are
updated annually. In general, the Office of Student Affairs provides oversight for student life. The
Student Advocate Office is readily available to help students navigate these processes, particularly
those processes concerned with academic achievement and equal treatment. Additionally, the
Academic Success Center; Office of Military Affairs; and the Offices of Diversity, Equity, and
Inclusion, including the Office of Disability Accommodation Support (ODAS) serve those individuals
with unique needs to ensure individual rights are maintained.  Documents from each entity are
included in the ERF. And finally, students are afforded an academic and honor code appeal system.
Students can appeal grades through the steps outlined in appropriate policies or honor code
concerns through the Office of Student Affairs and the Student Appeals Court. The Student
Advocate Office is ready to help students through the process when needed.

The following organization and administrative policy manuals and guidelines are available:

Student Affairs

• The Liberty Way (Student Honor Code)

• Residential Graduate Student Honor Code

• Online Student Honor Code

Office of Diversity, Equity and Inclusion 

Office of Disability Accommodation Support 

Academic Success Center 

Academic Appeals – Graduate; Undergraduate 

Student Advocate Office – Residential; Online 

Department of Public and Community Health 

• Department of Public and Community Health Policy Manual

• MPH Student Handbook

• BS Student Handbook

• Public Health Student Association Bylaws

• ESG Bylaws

http://www.liberty.edu/studentaffairs/index.cfm?PID=196
https://www.liberty.edu/oei/index.cfm?PID=41007
https://www.liberty.edu/odas/index.cfm?PID=12863
http://www.liberty.edu/index.cfm?PID=111
https://www.liberty.edu/online/graduate-and-doctoral-academic-policies/
https://www.liberty.edu/online/undergraduate-academic-policies/
https://www.liberty.edu/sao/index.cfm?PID=40447
https://www.liberty.edu/online/student-advocate-office/
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4) Briefly describe how faculty contribute to decision-making activities in the broader
institutional setting, including a sample of faculty memberships and/or leadership positions
on committees external to the unit of accreditation.
Faculty participate in many ways in the broader institutional setting. Table A1-4 shows current
participation by faculty members on University committees and other decision-making bodies, with
their initial year of service. Data are taken from the Program’s annual faculty activity survey.

TABLE A1-4.  PRIMARY FACULTY MEMBERS SERVING ON UNIVERSITY COMMITTEES 
Faculty Name University Committee Initial Year 

Dr. Robyn Anderson Center for Applied Research & Scholarship 2016 
Graduate Senate 2017 

Dr. Oswald Attin Assessment Coordinator 2014 
LUO Subject Matter Expert 2013 

Dr. Sharlee Burch LUO Subject Matter Expert 2015 
Dr. Gineska Castillo LUO Subject Matter Expert 2014 
Dr. Annette Florence Live Healthy Liberty 2014 
Dr. James Florence Live Healthy Liberty 2014 

Information Services 2016 
Programmatic Accreditation Task Force 2016 
Experience Plus 2016 

Dr. Amber Fordham LUO Subject Matter Expert 2015 
Dr. Linnaya Graf LUO Subject Matter Expert 2015 
Dr. C. Anna Henderson Faculty Senate 2018 

LUO Subject Matter Expert 2014 
Experience Plus 2016 

Dr. Sherry Jarrett Faculty Senate 2017 
Dr. Richard Lane LUO Subject Matter Expert 2013 

Graduate Administrative Council 2011 
Live Healthy Liberty 2014 
Flu Immunization Task Force (Policy team chair) 2017 
LUCOM Appointment & Promotions 2018 
Experience Plus 2016 

Dr. Colleen Law LUO Subject Matter Expert 2015 
Dr. Jeffrey Lennon Experience Plus 2016 

Institutional Review Board 2009 
Dr. Sara Longan LUO Subject Matter Expert 2014 
Dr. Darlene Martin University Syllabus Review 2009 

Title IX / ADA Advisory Review Panel 2018 
Dr. Melissa Masters LUO Subject Matter Expert 2015 
Dr. Bethesda O’Connell Fulbright 2016 

Experience Plus 2016 
Dr. Adaeze Oguegbu LUO Subject Matter Expert 2014 
Dr. Ashley Tharpe LUO Academic Team 2017 
Dr. Kelly Wheeler LUO Subject Matter Expert 2016 
Dr. Sharon Wygal LUO Subject Matter Expert 2015 

5) Describe how full-time and part-time faculty regularly interact with their colleagues; provide
documentation of recent interactions, which may include minutes, attendee lists, etc.
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Primary residential and online faculty meet formally for Department meetings. All residential faculty 
are required to attend these meetings. Primary online faculty are encouraged to attend these 
meetings through the Department’s teleconferencing services. Link to the minutes here. In addition, 
the residential and online Program chairs attend monthly leadership meetings to interact with other 
chairs, administrative dean, associate dean, and dean of the School. 

Primary faculty members participate in Department governance committees, with online faculty 
members attending via teleconferencing. Program and committee chairs seek input from online 
faculty who cannot attend. Committee chairs keep meeting minutes (referred to in relevant sections 
of this self-study). Access to minutes is provided through the Blackboard®-based Faculty 
Communication Center (FCC). 

All online faculty members, full and part time, are enrolled in the FCC, which contains essential 
information for successful online instruction and provides a venue for personal interaction and idea 
exchange with colleagues. The Faculty Support Coordinator (FSC), Megan Bishop, posts 
announcements to the FCC twice a week. Instructor Mentors (IM) contact all online faculty weekly 
to share success stories and offer teaching tips. IMs are experienced faculty who coordinate 
communication with a small team of faculty in their area of expertise. They conduct at least one 
group conference call each semester with their team. Minutes from the call are posted in the FCC 
IM group section. The online chair and FSC call IMs at least once each semester with information 
updates and to provide direction on how/what they should communicate with their teams. 

The Program uses conferences between the online chair, the subject matter expert (SME), and 
residential and online faculty teaching a particular course to discuss course issues and changes. 
An internal Program evaluation this past spring by the online chair revealed the need for more 
interaction with the online faculty, and she began instituting regular conference calls with all 
instructors. This strengthened the collegiality between primary and adjunct instructors teaching the 
same course and brought a greater consistency to student assessment and interaction. 

6) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
The Program resides in a fiscally strong and academically robust University. Experienced
leadership in the School of Health Sciences provides support that fosters both stability and
creativity. Program faculty display a wide range of interdisciplinary experience and regularly
collaborate with each other and with faculty across the University in teaching, research, and service
activities. The Executive Committee has led the full faculty in a comprehensive evaluation of the
Program, tightening and strengthening many components and practices, and leading to the
development of the current self-study. Faculty developed an innovative “gate” process to enroll
qualified student applicants to the Program.

Collaboration and connection between residential and online faculty is challenging. The residential
and online chairs are working to increase interaction with all faculty and increase online faculty
participation in Program and University functions. Since the committee-driven leadership process
works best with input from all faculty, the online chair and Program directors have appointed online
instructors to each committee.

It is within the culture of Liberty University to accept more students than other institutions typically
do. In doing do, we incur more risk, but extend educational opportunities to more students. This
impacts overall graduation rates, but reflects the University mission to make education accessible
to all. The Recruitment & Retention Committee will continue to explore ways to enroll qualified
applicants. The recently deployed gate system (Criterion H4-2) validates its efforts thus far.



20 

A2. Multi-Partner Programs (applicable ONLY if functioning as a “collaborative unit” as 
defined in CEPH procedures)  

Not applicable. 
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A3. Student Engagement 

Students have formal methods to participate in policy making and decision making within the 
program, and the program engages students as members on decision-making bodies whenever 
appropriate. 

1) Describe student participation in policy making and decision making at the program level,
including identification of all student members of program committees over the last three
years, and student organizations involved in program governance.
Students participate in Program governance by serving as full members on all Department
committees except Student Awards & Recognitions (see Table A1-1). Table A3-1a shows student
membership on committees for the past three years and for the upcoming 2018-19 school year.

TABLE A3-1a.  STUDENTS SERVING ON DEPARTMENT COMMITTEES 2016-2018 
Committee 2016-17 2017-18 2018-19 

Assessment & 
Evaluation 

Josh Brennan1

Candy Hernández2 
Candy Hernández1

Nicole Solvig2
Candy Hernández1 
Kealee Morris2 

Curriculum 
Olushola Ogunleye1

Kristy Gonzalez2

Samuel McIntyre2

Olushola Ogunleye1

Caroline Pierce2

Abigail Perkins2

Abigail Perkins1 
Allysa Gulley2 

Policy Shiloh Reeves1

Thais Jardim2

Dominique 
Richburg1

Alex Lowe2

Jazmine Nova1 
Caitlin Cammack2 

Recruitment & Retention Corinne Borrell1
Marson Tare2

Jordan Starr1

Noelle Cargill2
Amber Harrison1 
Kendall Hall2 

Executive / Accreditation 
Task Force 

Edson Erwin1

Bethany Williams2 
Victoria Ramos1 

Samuel McIntyre2
Kristy Gonzalez1 
Noelle Cargill2 

1Graduate student member              2Undergraduate student member 

In 2013, students created a joint graduate/undergraduate service organization, the Liberty 
University Public Health Student Association (LUPHSA). LUPHSA elects its own leadership, 
develops its own service agenda, and participates in policy and decision making via representation 
on Department governance committees. Student members of committees must be members of 
LUPHSA. Dr. Oswald Attin serves as the graduate advisor, and Dr. Robyn Anderson serves as the 
undergraduate advisor. Table A3-1b shows LUPHSA student leadership for the past three years 
and elected leadership for the 2018-19 academic year. 

TABLE A3-1b.  LUPHSA STUDENT LEADERSHIP, 2016-2018 

2015-16 2016-17 2017-18 2018-19 

President Shanti Bain Edson Erwin Victoria Ramos Kristy Gonzalez 
Vice President Breanna Lewis Guimy Castor Gift Ukaejiofor Shelby Todd 
Secretary Leslie Stalnaker Evarista Ogbon Dominique 

Richburg 
Victoria Wilson 

Treasurer Shiloh Reeves Jackie 
Mshamma 

Ife Ogbonnewo Wiley Phillips 

Event/Activities Edson Erwin Itza Prieto Candy 
Hernández 

Keirsten Baker 

Fundraising NA* Victoria Ramos Ife Ogbonnewo Wiley Phillips 
Communication NA NA Shelby Todd Joshua Bartell 
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TABLE A3-1b.  LUPHSA STUDENT LEADERSHIP, 2016-2018 

2015-16 2016-17 2017-18 2018-19 

Journal Coord. NA NA NA Paul Okojie 
MPH 
Concentration 
Representatives 

Guimy Castor 
Victoria Brown 
Patience 
Anyikwa 

Birhane 
Teklewold 
Victoria Brown 
Sarafina Cooper 

Martha Mabiala 
Winnie Rop 
Jacinta Ejirefe 
Kristy Gonzalez 
Esse 
Noudegbessi 

Daniel Cloos 
Vincent 
Valeriano 
1 TBN 
1 TBN 

BS 
Concentration 
Representatives NA 

Candy 
Hernández 
Kristy Gonzalez 
Marson Tare 

Naomi Sainval, 
Haley Grimstead 

Peter Torr 
Megan Marshall 

*NA = Not applicable, as position not yet created

In addition, Graduate Student Assistants (GSAs) attend Department Planning Meetings as part of 
their responsibilities. They are encouraged to voice their views on issues but do not have voting 
privileges. Students often attend University-wide committee meetings with faculty members to gain 
insight on University operations and decisions. 

2) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
Program governance is inclusive and interactive, involving faculty, students, and administration in
policy and decision making.

Membership of the LUPHSA comprises MPH students almost exclusively; efforts to attract BS
students have seen limited success to date. LUPHSA executive officers are exploring ways to
increase undergraduate participation in the association.
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A4. Autonomy for Schools of Public Health 

Not applicable. 
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A5. Degree Offerings in Schools of Public Health 

Not applicable. 
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CRITERION B 

B1. Guiding Statements 

The program defines a vision that describes how the community/world will be different if the 
program achieves its aims. 
The program defines a mission statement that identifies what the program will accomplish 
operationally in its instructional, community engagement and scholarly activities. The mission may 
also define the program’s setting or community and priority population(s). 
The program defines goals that describe strategies to accomplish the defined mission. 
The program defines a statement of values that informs stakeholders about its core principles, 
beliefs and priorities. 

1) A one- to three-page document that, at a minimum, presents the program’s vision, mission,
goals and values.

INTRODUCTION 
The development of a master’s level education Program in public health at Liberty University came from a 
recognition by the University administration of the need to educate individuals capable of offering the 
tangible benefits of public health within the context of the life-changing message of the Gospel of Jesus 
Christ. Responding to this need, the MPH Program Director and inaugural faculty created the first guiding 
statements for the Program in fall 2012, reflecting the University mission and purpose. As the Program grew 
and incorporated both undergraduate and graduate components in the new Department of Public and 
Community Health, the expanding faculty continued to provide input on its directions and activities. 

DEPARTMENT OF PUBLIC AND COMMUNITY HEALTH 

Purpose 
The Department of Public and Community Health provides an integrated approach to health, offering 
competency-based and practice-focused preparation for successful careers in public health and healthcare. 
Through a Christian worldview, students will learn to strategically address the health needs of priority 
populations from the individual to the global level using a variety of health promotion and education 
strategies. 

The Department is comprised of both undergraduate and graduate degree programs applicable to a variety 
of practice settings and situations, as well as further education in the clinical and professional 
fields.  Students completing the program and meeting the prerequisites will be eligible for professional 
certification through the National Commission for Health Education Credentialing (CHES). 

PUBLIC HEALTH PROGRAM 

Vision 
We envision a cadre of fully prepared Christian health professionals dedicated to addressing health 
disparities and improving the well-being of people from every tongue, tribe and nation, especially the poor 
and disadvantaged, throughout the world. 

Mission 
Embracing the Christian worldview with a commitment to serve the underserved, the Liberty University 
Public Health Program prepares individuals through diverse educational, research, and practice 
experiences to enhance community and personal well-being and enable others to fully experience the 
embrace of God—“A faithful envoy brings healing” (Proverbs 13:17). 

http://www.liberty.edu/index.cfm?PID=6899
https://www.liberty.edu/index.cfm?PID=31613
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Core Commitments (Values) 
The following core commitments represent voluntary, intentional expressions of authentic and lasting 
attitudes and actions in the lives of the faculty, staff, students, and graduates of the Liberty University Public 
and Community Health Program. 

• Intelligent faith. We commit to build all instruction, scholarship, and service on a foundation of
biblically based, scientifically sound, reasonable faith that supports the Christian worldview.
(Hebrews 11:1; 1 Thessalonians 5:21-22)

• Servant leadership.  We commit to serve responsibly in local, global, religious, and professional
organizations and communities in the spirit of humility and cooperation, building collaborative
relationships, fostering leadership qualities in others, and contributing our knowledge, skills, and
resources for the common good. (Mark 10:42-45)

• Compassionate service. We commit to follow Christ’s example of compassion and benevolence
toward those in need through active, altruistic, responsible engagement, using our knowledge and
abilities to promote the physical, mental, social, and spiritual well-being of the people we encounter
and the communities we serve. (Matthew 25:31-40)

• Transformational teaching. We commit to equip others and ourselves with the requisite
knowledge, skills, and attitudes for a lifelong pursuit and application of knowledge and truth to
improve our communities and ourselves. (2 Timothy 2:2)

• Creative excellence.  We commit to develop and use our gifts, talents, and resources to the best
of our abilities to achieve excellence in teaching, scholarship, and service for the glory of God and
the benefit of humanity. (Ecclesiastes 9:10; 1 Corinthians 6:19-20; Colossians 3:23-24)

• Personal integrity. We commit to faithfully apply the Scriptures to all of life so that our words and
actions cohere to the highest ethical standards of honesty, fairness, and wholeness in our personal
and professional practices. (1 Corinthians 4:2; 2 Corinthians 8:21)

• Respect for all. We commit to treating all people with dignity and respect, honoring the gifts and
unique contributions of each person, fostering a climate that is open and welcoming, promoting the
University’s core values, and celebrating the Creator’s diversity in creation and design. (James 2:1-
4; Proverbs 24:23)

Bachelor of Science (B.S.) 

Purpose 
The Public Health major prepares students for careers in health related professions, wellness, injury and 
disease prevention through either the Health Promotion concentration or the Pre-Clinical 
concentration.  The Health Promotion concentration educates students to serve as health education 
specialists in the healthcare industry, business, government, and in nonprofit organizations.  It also 
educates those seeking graduate studies in clinical fields, public health and more.  The Pre-Clinical 
concentration prepares students for entrance into medical, dental, physician assistant, physical therapy or 
occupational therapy schools or other allied health graduate programs.  At the completion of the program, 
students qualify and are encouraged to take the national Certified Health Education Specialist (CHES) 
examination for certification. 

Master of Public Health (M.P.H.) 

Purpose 
The Master of Public Health program is for individuals wishing to impact the world for Christ through the 
ministry of health. The degree can enhance the professional preparedness of a recent college graduate or 
the seasoned professional. Physicians, nurses, health educators, lawyers, and social workers are among 
the many professionals who have benefitted by augmenting their knowledge and skill base with an MPH 
degree. 

https://www.liberty.edu/index.cfm?PID=31613
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PUBLIC HEALTH PROGRAM GOALS AND MEASURES 

I - Instruction 

Preparing graduates with the requisite professional skills to excel in public health practice in diverse 
settings in the state, the nation, and the world. 

I-1.0 Offer effective learning opportunities through curricular and co-curricular experiences to
prepare competent public health professionals. 

I-1.1 Number of MPH students passing the competency exam on the first attempt.
I-1.2 Number of practicum/internship preceptors who rate students as competent in their field of study.
I-1.3 Number of employers who rate students as competent in their field of study.
I-1.4 Number of alumni who feel adequately prepared for their current jobs.
I-1.5 Successful annual evaluation of University-specific program learning outcomes.

I-2.0 Provide an environment conducive to student learning and professional development.
I-2.1 Student satisfaction with class size in relation to appropriateness for learning and academic success.
I-2.2 Number of primary faculty who participate in instructional and professional development activities

(instructional development; professional development). 
I-2.3 Student participation in the advisement process (attend/view MPH orientation; contact made with

primary faculty). 
I-2.4 Student satisfaction with the availability of faculty (MPH; BS).
I-2.5 Student satisfaction with academic advising (MPH; BS).

I-3.0 Recruit and retain a diverse, qualified student body.
I-3.1 Number of MPH students with military service connections (active, veteran, spouse).
I-3.2 Proportion of underrepresented minorities (URM) enrolled.
I-3.3 Graduation rate (MPH; BS).
I-3.4 Number of students currently working or continuing their education (MPH; BS).

R - Research 

Advancing the field of public health practice through research, scholarship, and other creative endeavors 
focused on identifying solutions to leading health challenges. 

R-1.0 Engage in research and other scholarly activities to advance the knowledge and practice of
public health. 

R-1.1 Submission of proposals by primary faculty for extramural or intramural funding for public health
research projects. 

R-1.2 Number of primary faculty presenting at regional, national, or international professional meetings.
R-1.3 Number of peer-reviewed or other scholarly publications from primary faculty.
R-1.4 Number of primary faculty conducting research on the needs of vulnerable, at risk, or underserved

populations. 
R-1.5 Number of primary faculty conducting research on the relationship between faith and health.

R-2.0 Nurture student intellectual inquiry in public health knowledge and practice.
R-2.1 Number of primary faculty serving as research mentors for student research projects.
R-2.2 Number of students presenting at sponsored research symposia.

R-3.0 Support professional development of primary faculty in research and scholarly activity.
R-3.1 Number of primary faculty who maintain current human subjects protection certification.
R-3.2 Number of primary faculty accessing Program funding for professional development.
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S - Service 

Using education, advocacy, and service by faculty, students, and alumni to facilitate positive health 
outcomes among diverse populations. 

S-1.0 Address health needs of vulnerable, at risk, and underserved populations through local and
global service activities. 

S-1.1 Number of primary faculty participating in community service or health advocacy activities.
S-1.2 Number of collaborative projects with local, regional, national, or international organizations that

address the public health needs of vulnerable or at risk populations (local; international). 

S-2.0 Support preparation, training, and professional development of the public health workforce.
S-2.1 Number of extracurricular training or workforce development opportunities for individuals serving in

public health or healthcare functions. 
S-2.2 Number of public health and other healthcare professionals enrolled in degree or certificate

Programs (MPH or BS degree; graduate certificate). 

S-3.0 Promote student participation in community and public health service.
S-3.1 Number of students serving in public health leadership roles in the University, Program, community,

organization, or church. 
S-3.2 Number of health activities for vulnerable or at risk populations sponsored by student clubs (Liberty

University Public Health Student Association and Eta Sigma Gamma). 
S-3.3 Number of students participating in public health service or advocacy activities addressing the needs

of vulnerable or at risk populations (MPH; BS). 

2) If applicable, a program-specific strategic plan or other comparable document.
Not applicable.

3) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
The Program uses a thoughtful, inclusive process to create and revise its guiding statements.
Faculty reevaluate these statements for relevance in an organized process involving annual
evaluation of the Program’s achievement of its goals.

Although the guiding statements were initially created with limited student input, students have
vetted and approved revisions. The Program is still young and has begun to actively include student
input over the previous four years through LUPHSA. In fall 2016, student members were appointed
to Department committees, including the Executive Committee, where they serve as regular
members and participate fully in Program governance.
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B2. Graduation Rates 

The program collects and analyzes graduation rate data for each degree offered. 
The program achieves graduation rates of 70% or greater for bachelor’s and master’s degrees and 
60% or greater for doctoral degrees.  

1) Graduation rate data for each degree in unit of accreditation.
Tables B2-1 a and b show degree completion rates for BS and MPH students, respectively. Data
represent students enrolled in public health as defined by the Program (see Criterion A1-2d) based
on data provided by the University’s office of Analytics and Decision Support.

TABLE B2-1a.  BS STUDENTS IN PUBLIC HEALTH & HEALTH PROMOTIONS DEGREES 
BY COHORT ENTERING BETWEEN 2011-12 & 2017-18 

Student Cohort 2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 

2011-12 # Students 
entered 47 

# Students 
withdrew, 

dropped, etc. 
1 

# Students 
graduated 4 

Cumulative 
graduation rate 8.5% 

2012-13 # Students 
continuing or  

entering for 
newest cohort 

42 43 

# Students 
withdrew, 

dropped, etc. 
2 2 

# Students 
graduated 8 4 

Cumulative 
graduation rate 25.5% 9.3% 

2013-14 # Students 
continuing or 

entering for 
newest cohort 

32 37 48 

# Students 
withdrew, 

dropped, etc. 
0 2 8 

# Students 
graduated 9 4 2 

Cumulative 
graduation rate 44.7% 18.6% 4.1% 

2014-15 
# Students 

continuing or 
entering for 

newest cohort 
23 31 38 60 
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TABLE B2-1a.  BS STUDENTS IN PUBLIC HEALTH & HEALTH PROMOTIONS DEGREES 
BY COHORT ENTERING BETWEEN 2011-12 & 2017-18 

Student Cohort 2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 

# Students 
withdrew, 

dropped, etc. 
0 1 2 4 

# Students 
graduated 13 9 4 2 

Cumulative 
graduation rate 72.3% 39.5% 12.5% 3.3% 

2015-16 # Students 
continuing or 

entering for 
newest cohort 

10 21 32 54 55 

# Students 
withdrew, 

dropped, etc. 
0 0 0 1 7 

# Students 
graduated 7 16 21 28 3 

Cumulative 
graduation rate 87.2% 76.7% 56.3% 50.0% 5.5% 

2016-17 # Students 
continuing or 

entering for 
newest cohort 

3 5 11 25 45 49 

# Students 
withdrew, 

dropped, etc. 
1 0 0 0 7 4 

# Students 
graduated 2 4 8 15 15 6 

Cumulative 
graduation rate 91.5% 86.0% 72.9% 75.0% 32.7% 12.2% 

2017-18 # Students 
continuing or 

entering for 
newest cohort 

0 1 3 10 23 39 46 

# Students 
withdrew, 

dropped, etc. 
0 0 0 1 0 0 4 

# Students 
graduated 0 1 3 7 10 5 1 

Cumulative 
graduation rate 91.5% 88.4% 79.2% 86.7% 50.9% 22.4% 2.2% 
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TABLE B2-1b.  MPH STUDENTS 
BY COHORT ENTERING BETWEEN 2011-12 & 2017-18 

Student Cohort 2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 

2011-12 # Students 
entered 60 

# Students 
withdrew, 

dropped, etc. 
6 

# Students 
graduated 0 

Cumulative 
graduation rate 0.0% 

2012-13 # Students 
continuing or  

entering for 
newest cohort 

54 151 

# Students 
withdrew, 

dropped, etc. 
6 13 

# Students 
graduated 14 5 

Cumulative 
graduation rate 23.3% 3.3% 

2013-14 # Students 
continuing or 

entering for 
newest cohort 

34 133 273 

# Students 
withdrew, 

dropped, etc. 
5 13 22 

# Students 
graduated 14 42 8 

Cumulative 
graduation rate 46.7% 31.1% 2.9% 

2014-15 
# Students 

continuing or 
entering for 

newest cohort 

15 78 243 315 

# Students 
withdrew, 

dropped, etc. 
2 9 23 20 

# Students 
graduated 7 40 76 9 

Cumulative 
graduation rate 58.3% 57.6% 30.8% 2.9% 

2015-16 # Students 
continuing or 

entering for 
newest cohort 

6 29 144 286 321 
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TABLE B2-1b.  MPH STUDENTS 
BY COHORT ENTERING BETWEEN 2011-12 & 2017-18 

Student Cohort 2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 

# Students 
withdrew, 

dropped, etc. 
1 2 22 40 31 

# Students 
graduated 4 15 75 95 18 

Cumulative 
graduation rate 65.0% 67.5% 58.2% 33.0% 5.6% 

2016-17 # Students 
continuing or 

entering for 
newest cohort 

1 12 47 151 272 367 

# Students 
withdrew, 

dropped, etc. 
1 0 6 15 36 31 

# Students 
graduated 0 10 30 87 106 15 

Cumulative 
graduation rate 65.0% 74.2% 69.2% 60.6% 38.6% 4.1% 

2017-18 # Students 
continuing or 

entering for 
newest cohort 

0 2 11 49 130 321 285 

# Students 
withdrew, 

dropped, etc. 
0 0 0 3 13 21 11 

# Students 
graduated 0 2 11 27 65 117 16 

Cumulative 
graduation rate 65.0% 75.5% 73.3% 69.2% 58.9% 36.0% 5.6% 

2) Data on doctoral student progression in the format of Template B2-2.
Not applicable.

3) Explain the data presented above, including identification of factors contributing to any
rates that do not meet this criterion’s expectations and plans to address these factors.
Graduation rates for the MPH and BS meet accreditation standards. Rates for BS are higher, as
many students enter this program in their junior year.

4) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
When tracking dropouts from the MPH Program, we found many who withdrew to pursue a similar
program, the MA in Human Services Counseling, which lacks biostatistics and the practicum
experience. We also found a number of MPH students who completed all classes but their
practicum. With an older population of online students, many working full time, some found it
difficult to find the time to complete the required hours for the practicum. Go to Criterion B6-1 to
see how faculty are addressing this.
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B3. Post-Graduation Outcomes 

The program collects and analyzes data on graduates’ employment or enrollment in further 
education post-graduation, for each degree offered (eg, BS, MPH, MS, PhD, DrPH). 
The program achieves rates of 80% or greater employment or enrollment in further education within 
the defined time period for each degree. 
1) Data on post-graduation outcomes (employment or enrollment in further education) for each

degree.

Tables B3-1 a and b represent post-graduation outcomes from the Program’s annual BS alumni survey
and MPH alumni survey.

TABLE B3-1a.  POST-GRADUATION OUTCOMES FOR MPH 

MASTER OF PUBLIC HEALTH 
2014-2015 

Number and 
Percentage 

2015-2016 
Number and 
Percentage 

2016-2017 
Number and 
Percentage 

Employed 5 (83%) 28 (83%) 48 (75%) 
Continuing education/training (not employed) 0 5 (14%) 5 (8%) 
Not seeking employment or not seeking 
additional education by choice 1 (17%) 1 (3%) 9 (14%) 
Actively seeking employment or enrollment in 
further education 0 0 2 (3%) 
Unknown 171 148 171 
Total 177 182 235 

TABLE B3-1b.  POST-GRADUATION OUTCOMES FOR BS 

BACHELOR OF SCIENCE 
IN PUBLIC HEALTH 

2014-2015      
Number and 
percentage 

2015-2016      
Number and 
percentage 

2016-2017      
Number and 
percentage 

Employed 59 (67%) 15 (84%) 23 (47%) 
Continuing education/training (not employed) 14 (16%) 2 (10%) 11 (23%) 
Not seeking employment or not seeking 
additional education by choice 0 (0%) 1 (6%) 7 (14%) 
Actively seeking employment or enrollment in 
further education 15 (17%) 0 8 (16%) 
Unknown 90 109 82 
Total 178 127 131 

2) Explain the data presented above, including identification of factors contributing to any rates
that do not meet this criterion’s expectations and plans to address these factors.
The Assessment & Evaluation Committee tracks graduates through its annual alumni surveys sent at
one year post graduation for each cohort. Based on the returned surveys and other pertinent
information received during the year, the assessment coordinator calculates post-graduation outcomes
by dividing the number of students who are employed + continuing their education + not seeking
employment or education by choice by the total number of students whose status is known that year.
Data from 2017-2018 graduates will be collected in the spring 2019 survey.
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As Tables B3-1a and B3-1b show, post-graduation outcomes for both MPH and BS meet this 
criterion’s standard. While technically crossing the threshold, rates prior to 2016-2017 were fraught 
with excessively low response rates (unknowns) and are unreliable. In 2016-2017, the Assessment 
& Evaluation Committee shortened the survey and reorganized the data collection process and 
used social media to locate alumni lost to follow-up. Efforts to increase response rates are 
beginning to pay off, with the most recent survey reaching 27% for both MPH and BS. See Tables 
B3-2a and b for response rates of the alumni surveys. 

TABLE B3-2a.  RESPONSE RATES FOR MPH ALUMNI SURVEYS 

2014-2015      2015-2016      2016-2017      

Total surveys sent (N) 177 182 235 
Respondents (n) 6 34 64 
Response rate (%) 4 17 27 

TABLE B3-2b.  RESPONSE RATES FOR BS ALUMNI SURVEYS 

2014-2015      2015-2016      2016-2017      

Total surveys sent (N) 178 127 157 
Respondents (n) 88 18 43 
Response rate (%) 49 14 27 

3) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.

The available data showed that alumni were successfully employed when they wanted to be, and 
mostly in the public health field. We will continue to work on increasing the response rate. Beginning 
in 2018, the University’s alumni survey will include questions pertinent to our Program’s post-
graduation outcomes, providing additional data to measure this criterion. The Assessment & 
Evaluation Committee identified several ways to continue to raise response rates to the alumni 
survey. These were categorized as “reach” and “recover” activities. Reach activities included 
tracking graduates via social media; using secondary email addresses students provided on 
application; asking students and graduates to contact peers they know who are Program alumni. 
Recover activities included making the survey even shorter; formatting it for cell phone 
administration; providing incentives for completing surveys. The committee will determine which 
combination to use for the spring 2019 surveys. 
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B4. Alumni Perceptions of Curricular Effectiveness 

For each degree offered, the program collects information on alumni perceptions of their own 
success in achieving defined competencies and of their ability to apply these competencies in their 
post-graduation placements. 
The program defines qualitative and/or quantitative methods designed to maximize response rates 
and provide useful information. Data from recent graduates within the last five years are typically 
most useful, as distal graduates may not have completed the curriculum that is currently offered. 

1) Summarize the findings of alumni self-assessment of success in achieving competencies
and ability to apply competencies after graduation.
The Assessment & Evaluation Committee used the same alumni survey previously mentioned as
a source for post-graduation outcomes to collect information on alumni self-perception of
competence. Two items measured alumni self-assessment of public health competence,
addressing Program goal measure I-1.4: “Number of alumni who feel adequately prepared for their
current jobs,” and “your perceived competence in the following areas.” They are shown below in
their entirety to better visualize the findings. The first item is a measure of BS and MPH alumni
perception of preparation for public health jobs; the second is a self-assessment of public health
competence among MPH students. These items first appeared in the spring 2018 administration of
the alumni survey.

The Program has used 9 domains to represent student competence since it began. They derive
from 8 competency domains of the Council on Linkages Between Academia and Public Health
Practice, with an additional domain representing the Program’s distinctive Christian mission. The
University uses these same categories in its internal evaluation of the Program (Compliance-
Assist). To simplify and shorten the alumni survey, the Assessment & Evaluation Committee
recommended the continued use of the 9 domains as surrogates for the 22 foundational
competencies. The list below shows the affiliated foundational competencies enumerated in
brackets beside each domain.

Alumni Survey Items

1: “Considering your recent educational experience at Liberty University, how satisfied are you that
your program of study adequately prepared you to work in public health or a health-related field?

2: “Please rate your perceived competence in the following areas [domains].

• Analytical and assessment skills.  (Ability to determine population health status, needs,
and resources using appropriate assessment and analytical methods) [1,2,3,4,7]

• Policy development and/or program planning skills.  (Ability to develop, implement, and
evaluate effective public health programs and policies to address identified population
determinants of health) [6,9,10,11,12,15]

• Communication and advocacy skills.  (Ability to demonstrate effective written, oral, and
electronic methods of communicating health information and advocating for health with
diverse audiences) [3,4,8,14,17,18,19,20]

• Cultural competency skills.  (Ability to develop public health interventions that address
disparities and inequalities in health access and health status in the context of culture,
race, gender, and economics) [1,3,6,8,9]

• Community dimensions of practice skills.  (Ability to engage community constituencies in
collaborative relationships to develop and employ community capacity for health)
[11,13,14,17,21,22]

• Public health sciences skills.  (Ability to describe the scientific basis for public health
problems and apply public health solutions to address them) [16]

https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=2ahUKEwjmmNXZhsjcAhXkT98KHUNBBBwQFjABegQIAxAC&url=http%3A%2F%2Fwww.phf.org%2Fresourcestools%2FDocuments%2FCore_Competencies_for_Public_Health_Professionals_2014June.pdf&usg=AOvVaw32ehFS94sW7VpXUuQ_XHYm
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=2ahUKEwjmmNXZhsjcAhXkT98KHUNBBBwQFjABegQIAxAC&url=http%3A%2F%2Fwww.phf.org%2Fresourcestools%2FDocuments%2FCore_Competencies_for_Public_Health_Professionals_2014June.pdf&usg=AOvVaw32ehFS94sW7VpXUuQ_XHYm
https://liberty.compliance-assist.com/program-review/
https://liberty.compliance-assist.com/program-review/
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• Financial planning and management skills.  (Ability to describe public health philosophy
and organization, including infrastructure, funding, delivery, and fiscal and workforce
management in the U.S. and globally) [5,16]

• Leadership and systems thinking skills.  (Ability to apply principles of public health
leadership, including systems thinking, group process, social justice, and ethics)
[12,18,22]

• Spiritual formation skills.  (Ability to describe health from the perspective of God’s purposes
for humanity in creation, fall, and redemption) [8,20]”

Findings from the Alumni Survey 

Table B4-1a shows alumni survey responses to the query about student perception of being 
adequately prepared for public health or health related jobs. The survey was conducted in spring 
2018 and represents data from the 2016-2017 cohort. Both BS and MPH feel positive about the 
preparation they received in their respective degree Program. (2% did not respond to the question.) 

TABLE B4-1a 
ALUMNI PERCEPTION OF PREPARATION FOR PUBLIC HEALTH OR RELATED JOBS 

Very 
Dissatisfied 

Somewhat 
Dissatisfied 

Somewhat 
Satisfied Very Satisfied 

BS (n=34) 2 (6%) 4 (12%) 18 (53%) 10 (30%) 

MPH (n=49) 2 (4%) 0 (0%) 13 (27%) 34 (69%) 

Table B4-1b shows MPH self confidence in their public health competence by domain. 

TABLE B4-1b.  MPH ALUMNI SELF-RATING OF PUBLIC HEALTH COMPETENCE 
2017-2018  (n=44) 

Competency Domain Not 
Competent 

Somewhat 
Competent 

Moderately 
Competent 

Highly 
Competent 

Analytical & evidence-based approaches 1 
(2%) 

1 
(2%) 

22 
(51%) 

20 
(45%) 

Public health systems organization & function 0 
(0%) 

4 
(9%) 

21 
(49%) 

18 
(42%) 

Planning & management to promote health 0 
(0%) 

1 
(2%) 

17 
(39%) 

26 
(59%) 

Policy in public health 1 
(2%) 

8 
(18%) 

20 
(46%) 

15 
(34%) 

Leadership 2 
(5%) 

8 
(18%) 

15 
(34%) 

19 
(43%) 

Communication 2 
(5%) 

3 
(7%) 

11 
(25%) 

28 
(64%) 

Interprofessional practice 2 
(5%) 

2 
(5%) 

12 
(27%) 

28 
(64%) 

Systems thinking 1 
(2%) 

5 
(11%) 

17 
(39%) 

21 
(48%) 

Spiritual formation 1 
(2%) 

2 
(5%) 

11 
(25%) 

30 
(68%) 
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2) Provide full documentation of the methodology and findings from alumni data collection.
The Assessment & Evaluation Committee began collecting data on alumni self-rating of public
health competency in fall 2017. Prior to this, only an employer’s assessment of alumni competence
was collected (see Criterion F1-3d). For the 2017-2018 alumni survey, we had 64 MPH
respondents and 43 BS respondents. We utilized their Liberty University email and personal email
addresses to contact them to locate as many alumni as possible. With the provided contact
information, we were able to call some of them and asked them to complete the survey. This
improved the response rate. See Criterion B3-2 for a discussion of the survey response rates, both
MPH and BS at 27% for the most recent survey administration.

3) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
Survey results show that most BS and MPH alumni feel adequately prepared for working in the
public health or health care sectors. Similarly, the vast majority of MPH alumni have a sense of self
confidence about their public health competence. The first alumni survey was long and unwieldy,
as we attempted to gather as much information as possible. Low response rates showed it was not
well received by former students. A shortened survey led to more responses. In addition to
improving the survey, we also contacted alumni via social media, further improving the response
rate over the previous year. The Assessment & Evaluation Committee will continue to use social
media to reach out to alumni and explore additional ways to increase response rates.
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B5. Defining Evaluation Practices 

The program defines appropriate evaluation methods and measures that allow the program to 
determine its effectiveness in advancing its mission and goals. The evaluation plan is ongoing, 
systematic and well-documented. The chosen evaluation methods and measures must track the 
program’s progress in 1) advancing the field of public health (addressing instruction, scholarship 
and service) and 2) promoting student success. 

1) Present an evaluation plan that, at a minimum, lists the program’s evaluation measures,
methods and parties responsible for review. See Template B5-1.
The Program uses an integrated, comprehensive process of collecting data from multiple sources
to guide quality enhancement. Sources of data for curricular and programmatic evaluation come
from students (exit survey), faculty (course outcome reviews; survey), preceptors (practicum
survey), alumni (survey), employers (survey) and community stakeholders (advisory board). Figure
B5-1 shows a diagrammatic overview of the process.

Inherent in the evaluation process is an action feedback loop described by the various roles and 
responsibilities of key individuals and committees in the Program. This feedback informs the need 
for curricular and programmatic adjustments, monitors progress in implementation, and reports the 
progress to responsible parties for action. In general, the Assessment & Evaluation Committee and 
Program directors report data collected from surveys, interviews, and curricular evaluations to the 
Executive Committee for analysis. This committee reports progress toward goals, with 
recommendations, to the Faculty Committee of the Whole for decisions and action. Table B5-1 
shows the evaluation framework, with data sources and responsible parties for each goal measure. 
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TABLE B5-1.  PROGRAM EVALUATION FRAMEWORK 

Evaluation Measures Data Source and Report   Responsibility for Review 
Instruction Goal I-1.0:  Offer effective learning opportunities through curricular and co-
curricular experiences to prepare competent public health professionals. 
I-1.1 Number of MPH students
passing the competency exam

MPH Program director 
generates report each 
semester from exam records 

Executive Committee;  
full faculty at annual retreat 

I-1.2 Number of practicum/
internship preceptors who rate
students as competent in their
field of study

MPH practicum and BS 
internship coordinators 
produce annual summary 
report based on preceptor 
evaluations of students 

MPH and BS Program 
directors; full faculty at 
annual retreat 

I-1.3 Number of employers who
rate students as competent in
their field of study

Assessment coordinator 
generates report from 
semiannual employer survey 

Full faculty at annual retreat 

I-1.4 Number of alumni who feel
adequately prepared for their
current jobs

Assessment coordinator 
generates report from annual 
alumni survey 

Full faculty at annual retreat 

I-1.5 Successful annual
evaluation of University-specific
program learning outcomes

Assessment coordinator 
generates annual report from 
course instructors’ 
evaluations 

University Institutional 
Effectiveness Office; full 
faculty at annual retreat 

Instruction Goal I-2.0:  Provide an environment conducive to student learning and 
professional development. 
I-2.1 Student satisfaction with
class size in relation to
appropriateness for learning and
academic success

Assessment coordinator 
generates annual report from 
end-of-course surveys and 
year-end student survey 

Full faculty at annual retreat 

I-2.2 Number of primary faculty
who participate in instructional
and professional development
activities

Assessment coordinator 
generates report from annual 
faculty activity survey 

Chairs in annual faculty 
performance evaluation 

I-2.3 Student participation in the
advisement process

Assessment coordinator 
generates annual report from 
student exit survey 

Executive Committee; full 
faculty at annual retreat 

I-2.4 Student satisfaction with
the availability of faculty

Assessment coordinator 
generates annual report from 
student exit survey; chairs 
report on end-course study 
evaluations 

Executive Committee; full 
faculty at annual retreat 

I-2.5 Student satisfaction with
academic advising

Assessment coordinator 
generates annual report from 
student exit survey 

Executive Committee; full 
faculty at annual retreat 

Instruction Goal I-3.0:  Recruit and retain a diverse, qualified student body. 
I-3.2 Number of MPH students
with military service connections
(active, veteran, spouse)

Recruitment & Retention 
Committee obtain report 
annually from Military Affairs 

Full faculty at annual retreat 

I-3.2 Proportion of under-
represented minorities (URM)
enrolled

Recruitment & Retention 
Committee obtain report 
annually from registrar 

Full faculty at annual retreat 

I-3.3 Graduation rate MPH and BS Program 
directors produce annual 

Full faculty at annual retreat 
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TABLE B5-1.  PROGRAM EVALUATION FRAMEWORK 

Evaluation Measures Data Source and Report   Responsibility for Review 
report from Analytics & 
Decision Support (ADS) data 

I-3.4 Number of students
currently working or continuing
their education

Assessment coordinator 
generates report from annual 
alumni survey 

Full faculty at annual retreat 

Research Goal R-1.0:  Engage in research and other scholarly activities to advance the 
knowledge and practice of public health. 
R-1.1 Submission of proposals
by primary faculty for extramural
or intramural funding for public
health research projects

Assessment coordinator 
generates report from annual 
faculty activity survey 

Chairs in annual faculty 
performance evaluation 

R-1.2 Number of primary faculty
presenting at regional, national,
or international professional
meetings

Assessment coordinator 
generates report from annual 
faculty activity survey 

Chairs in annual faculty 
performance evaluation 

R-1.3 Number of peer-reviewed
or other scholarly publications
from primary faculty

Assessment coordinator 
generates report from annual 
faculty activity survey 

Chairs in annual faculty 
performance evaluation 

R-1.4 Number of primary faculty
conducting research on the
needs of vulnerable, at risk, or
underserved populations

Assessment coordinator 
generates report from annual 
faculty activity survey 

Chairs in annual faculty 
performance evaluation;  
full faculty at annual retreat 

R-1.5 Number of primary faculty
conducting research on the
relationship between faith and
health

Assessment coordinator 
generates report from annual 
faculty activity survey 

Chairs in annual faculty 
performance evaluation;  
full faculty at annual retreat 

Research Goal R-2.0:  Nurture student intellectual inquiry in public health knowledge and 
practice. 
R-2.1 Number of primary faculty
serving as research mentors for
student research projects

Assessment coordinator 
generates report from annual 
faculty activity survey 

Chairs in annual faculty 
performance evaluation;  
full faculty at annual retreat 

R-2.2 Number of students
presenting at sponsored
research symposia

Assessment coordinator 
generates annual report from 
student exit survey 

Full faculty at annual retreat 

Research Goal R-3.0:  Support professional development of primary faculty in research 
and scholarly activity. 
R-3.1 Number of primary faculty
who maintain current human
subjects protection certification

Assessment coordinator 
generates report from annual 
faculty activity survey 

Chairs in annual faculty 
performance evaluation;  
full faculty at annual retreat 

R-3.2 Number of primary faculty
accessing Program funding for
professional development

Assessment coordinator 
generates report from annual 
faculty activity survey 

Chairs in annual faculty 
performance evaluation;  
full faculty at annual retreat 

Service Goal S-1.0:  Address health needs of vulnerable, at risk, and underserved 
populations through local and global service activities. 
S-1.1 Number of primary faculty
participating in community
service or health advocacy
activities

Assessment coordinator 
generates report from annual 
faculty activity survey 

Chairs in annual faculty 
performance evaluation;  
full faculty at annual retreat 

S-1.2 Number of collaborative
projects with local, regional,
national, or international
organizations that address the

Assessment coordinator 
generates report from annual 
faculty activity survey 

Chairs in annual faculty 
performance evaluation;  
full faculty at annual retreat 
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TABLE B5-1.  PROGRAM EVALUATION FRAMEWORK 

Evaluation Measures Data Source and Report   Responsibility for Review 
public health needs of vulnerable 
or at risk populations 
Service Goal S-2.0:  Support preparation, training, and professional development of the 
public health workforce. 
S-2.1 Number of extracurricular
training or workforce
development opportunities for
individuals serving in public
health or healthcare functions

Recruitment & Retention 
Committee generates report 
from annual student exit 
survey; MPH Program 
director provides annual 
report of certificate Program 
enrollees; Community 
Advisory Board provides input 

Executive Committee; full 
faculty at annual retreat 

S-2.2 Number of public health
and other healthcare
professionals enrolled in degree
or certificate Programs

Recruitment & Retention 
Committee generates report 
from annual student exit 
survey 

Executive Committee; full 
faculty at annual retreat 

Service Goal S-3.0:  Promote student participation in community and public health 
service. 
S-3.1 Number of students
serving in public health
leadership roles in the
University, Program, community,
organization, or church

Assessment coordinator 
generates annual report from 
student exit survey 

LU Public Health Student 
Association (LUPHSA) 
president; Eta Sigma 
Gamma (ESG) campus 
chapter president; faculty 
liaison for each group 

S-3.2 Number of health activities
for vulnerable or at risk
populations sponsored by
student clubs (Liberty University
Public Health Student
Association and Eta Sigma
Gamma)

Assessment coordinator 
generates annual report from 
student exit survey 

LU Public Health Student 
Association (LUPHSA) 
president; Eta Sigma 
Gamma (ESG) campus 
chapter president; faculty 
liaison for each group 

S-3.3 Number of students
participating in public health
service or advocacy activities
addressing the needs of
vulnerable or at risk populations

Assessment coordinator 
generates annual report from 
student exit survey 

LU Public Health Student 
Association (LUPHSA) 
president; Eta Sigma 
Gamma (ESG) campus 
chapter president; faculty 
liaison for each group 

2) Briefly describe how the chosen evaluation methods and measures track the program’s
progress in advancing the field of public health (including instruction, scholarship and
service) and promoting student success.
Faculty selected the current goals and measures based on those used in similar programs and on
expert advice by consultants and practitioners. They reflect the Program’s mission and realistically
measure teaching, research, and service outcomes and student success. Some programmatic
components have been modified in compliance with revised accreditation criteria. Many of these
criteria are new and their measures will not have had three years of assessment.

3) Provide evidence of implementation of the plan described in Template B5-1. Evidence may
include reports or data summaries prepared for review, minutes of meetings at which results
were discussed, etc. Evidence must document examination of progress and impact on both
public health as a field and student success.
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Faculty use several sources of evaluative data to inform decisions related to Program direction. 
The assessment coordinator presents a summary report consisting of the previous year’s survey 
results (shown below) at the annual retreat (the first fall Department meeting). See Department 
minutes. The practicum experience will be compiled for the first time at the end of the spring 2018 
semester.  Faculty use the data to inform decisions about progress toward goals and educational 
outcomes. The Executive Committee, which makes recommendations to the Faculty Committee of 
the Whole. 

• Faculty Activity Survey. A year-end summative assessment of faculty involvement in
teaching, research, service, and their co-curricular work with students.

• MPH Exit Survey and BS Exit Survey. Program directors administer these surveys at year’s
end to students who are completing their degrees.

• MPH Alumni Survey and BS Alumni Survey. Administered annually by assessment
coordinator to students within one year of their degree completion.

• Employer Survey. Collected semiannually by the assessment coordinator. Obtains
employer feedback on preparation and public health competence of hired alumni.

• Input from Community. Collected formally through meetings of the Community Advisory
Board and informally through communication with other community stakeholders.

4) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
The Program uses an inclusive, deliberative, and iterative process to develop and revise its
mission, goals, and evaluations, including the current self-study. Both the MPH and BS components
utilize multiple measures of student competence and Program effectiveness. Beginning in spring
2018, the MPH practicum coordinator and the BS internship coordinator will begin compiling
summary reports of student practical experiences and submit to faculty at the fall retreat.
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B6. Use of Evaluation Data 

The program engages in regular, substantive review of all evaluation findings, as well as strategic 
discussions about the implications of evaluation findings.  

The program implements an explicit process for translating evaluation findings into programmatic 
plans and changes and provides evidence of changes implemented based on evaluation findings. 

1) Provide two to four specific examples of programmatic changes undertaken in the last three
years based on evaluation results. For each example, describe the specific evaluation
finding and the groups or individuals responsible for determining the planned change, as
well as identifying the change itself.
Faculty made improvements to the Program over time. The self-study process drove substantive
changes and reflects input from student and faculty survey responses, student performance in
courses, core competency examination results, compilation of work in electronic student portfolios,
and preceptor evaluations of student practicum activities. Here are two examples.

• Degree Completion Rates. In compliance with accreditation criteria, faculty set a target of 70%
for graduation rate for both the MPH and BS degrees. When the Assessment & Evaluation
Committee began tracking rates three years ago, they found that this criterion was not met
using the enrollment data supplied by the registrar. Upon investigation, they found a significant
number of students dropped out of the program, dragging down the graduation rate. The source
of the problem differed between the BS and MPH components, but the solutions were similar
and when implemented, corrected the graduation rate dilemma.

For undergraduates, the biggest challenge came from students entering the Program from
other majors. Since the University places few barriers on major-swapping, students not doing
well in one major often migrate to another.

For graduate students, the story was different, and the problem showed up much more
frequently among online than residential students. Using telephone and email contacts, the
MPH Program director found several reasons for students dropping out: 1) some were “trying
out” public health, only to find out it was not what they wanted; 2) some were not able to pass
the rigorous biostatistics course; and 3) some were too busy with life or work to complete their
studies—the practicum, in particular. The absence of a GRE or other strenuous admission
requirement, as well as the very nature of online education with a largely mature population
(the median age of students is 33 years old), explain these reasons.

The Executive Committee settled on several options to better identify quality students for the
Program and increase degree completion rates. For the BS Program, it recommended a
minimum GPA of 2.35 and the successful completion of HLTH 216 Personal Health. These
qualifiers appeared for the first time in the 2017-18 Undergraduate Catalog. For purposes of
calculating degree completion rates, no student is counted until they have met these criteria.

For the MPH Program, the Executive Committee created a series of “gates” (Criterion H4-2)
through which students must pass before they are counted in the graduation rate. To be
enrolled in the Program, students must be admitted to the Graduate School and successfully
complete 12 graduate credit hours, including HLTH 501 Biostatistics. Beginning in fall 2018,
the Recruitment & Retention Committee will survey students who have completed all
coursework except the practicum to identify solutions.

• Competency Exam. After completing the six core courses, each MPH student must take a
competency examination of their ability to integrate foundational public health concepts. The
exam is offered three times each year and students are allowed three attempts before remedial
coursework is assigned prior to allowing further attempts. Although 98% of students eventually
pass, faculty elected to use the pass rate on the first attempt as a measure of student
preparation and Program success (Goal Measure I-1.1). Table B6-1 shows the average first
attempt pass rates for each of the past 3 years.

https://www.liberty.edu/academics/catalogs/index.cfm?PID=36452
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TABLE B6-1.  MPH COMPETENCY EXAM FIRST ATTEMPT PASS RATES 

2015-16 2016-17 2017-18 

# Taking 
Exam 

Pass 
Rate 

# Taking 
Exam 

Pass 
Rate 

# Taking 
Exam 

Pass 
Rate 

204 .63 252 .61 286 .67 

In fall 2015, the MPH Program director shared with faculty that first attempt pass rates were 
staying in the low 60’s. His discussions with several students who failed the first attempt led 
him to conclude the following causes for this low rate: 1) the exam was initially a requirement 
of the last course students took (HLTH 698 Practicum)—long after they had completed their 
core courses; 2) most students delayed taking the exam until virtually the end of their practicum, 
often in the last week of the semester; and 3) even students who had done well in their core 
courses, tended not to do well on the essay format of the exam. He brought his findings to the 
Executive Committee, who took them to the full faculty, who made the following changes. 

1. Make a study guide available for the exam and ensure that it covers the breadth of
questions that could be asked.

2. Change the exam to an objective format, using random multiple choice questions taken
from a test bank created by faculty.

3. Students are advised to complete the exam within the first 25 credit hours of their
coursework.

4. Students will take the exam in the context of a new zero-credit carrier course, HLTH 600
Competency Exam, for which they must register prior to their practicum. Successful
completion of this course requires passing the exam with 70% or more and is a
prerequisite for enrolling in the practicum. This serves as gate 4 of the student’s
progression through their program of study.

This has been an iterative process, with the first of the above changes occurring in spring 2016, 
the next two in fall 2017, and the last to be implemented in fall 2018. The Program director and 
chairs have notified new students of the policy, which appears in the MPH student handbook 
and the 2018-2019 Graduate Catalog. 

2) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
Faculty and staff have implemented changes over the past 3 years to improve the Program and
reach accreditation standards. We will see the impact in next year’s data of the addition of the zero-
credit carrier course, HLTH 600, on first attempt pass rates on the MPH competency exam and
survey of students by the Executive Committee.

http://www.liberty.edu/academics/catalogs/index.cfm?PID=39289
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CRITERION C 

C1. Fiscal Resources 

The program has financial resources adequate to fulfill its stated mission and goals. Financial 
support is adequate to sustain all core functions, including offering coursework and other elements 
necessary to support the full array of degrees and ongoing operations. 

1) Describe the program’s budget processes, including all sources of funding. This description
addresses the following, as applicable:
a) Briefly describe how the program pays for faculty salaries. If this varies by individual or

appointment type, indicate this and provide examples. If faculty salaries are paid by an
entity other than the program (such as a department or college), explain.
The University budget process fully guarantees faculty salaries and ensures Department
faculty are not dependent on raising funds from external sources. The Department budget table
reflects the last two years of faculty and staff salaries. Salaries are determined by the academic
appointment for which the applicant is qualified. The University uses a formula to identify the
salary based on academic degree, professional licenses, years of experience, and number of
contracted months of the position.

b) Briefly describe how the program requests and/or obtains additional faculty or staff
(additional = not replacements for individuals who left). If multiple models are possible,
indicate this and provide examples.
The Program obtains additional faculty or staff as determined by needs documented by the
residential and online Program chairs. In the fall of each new academic year Program directors
and the respective chairs review the Program and make projections about the next year’s
faculty needs. The need for additional faculty is tied to current faculty loads, use of adjunct
faculty to fill courses offered, and development of new courses or concentrations. As part of
the University’s annual budget process, the chairs submit faculty recommendations to the dean
who, upon approval, includes the request in his annual budget and sends it to the provost.
Approval for hiring faculty for existing open positions proceeds through a similar process.

c) Describe how the program funds the following:

• Operational costs (programs define “operational” in their own contexts; definition
must be included in response).
Operational costs are those costs used for day-to-day operations of the Department and
instruction. The residential Program chair determines some costs, such as printing and
office supplies, based on the number of faculty housed within the Department. University
administration sets other cost baselines, such as those for postage and travel for
professional development, based on historical needs identified by both residential and
online Program chairs. Other costs for facility use and maintenance, IT support, student
transportation services, and marketing are not charged to departments or programs and
do not appear in our Department’s operating budget.

• Student support, including scholarships, support for student conference travel,
support for student activities, etc.
The Program and other University entities provide student support through several means.
Upon request from faculty advisors of student organizations (LUPHSA, ESG, etc.),
Program directors, or students themselves, residential and online chairs may fund some
student-related community service activities or conference travel from the operational
budget. LUPHSA and ESG may also support activities from funds raised by student
themselves or from University club funds. The University’s Center for Research and
Scholarship (CRS) provides funding to support student conference travel and research
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activities through a grant application process; for students presenting research at 
conferences, the Department provides funding for printing of posters. 

• Faculty development expenses, including travel support. If this varies by individual
or appointment type, indicate this and provide examples.
The Department receives two lines of funding within the budget to support professional
development of primary faculty. One line is for professional memberships and the second
is for conference travel and related costs. Prior to the start of the budget process, faculty
submit professional membership and conference travel requests with estimated costs for
the upcoming fiscal year. The final approved budget reflects the combined faculty
estimated needs approved by the provost. The budgeted amount varies from year to year
based on these projections. Typical funding allows for primary residential faculty to attend
up to two conferences per year. The budget provides primary online faculty with up to $400
annually for professional development expenses.

d) In general terms, describe how the program requests and/or obtains additional funds
for operational costs, student support and faculty development expenses.
The residential and online Program chairs annually initiate the Department/Program budget
following University guidelines and budgetary forecasts prepared by the University Financial
Planning and Budgeting Office. Using budget worksheets, the chairs determine the next year’s
budget by reviewing the prior year’s expenses, and forecasting fiscal needs based on projected
student enrollment and operational expenses. At the beginning of the planning process, the
respective chairs obtain input on projected needs, particularly for professional development,
including travel and membership, and instructional support.

Program chairs submit their proposed budget with justification to the dean of the School in the
fall. If approved, the dean includes them in the School budget request, which is vetted to the
University provost for final approval. The provost releases final budgets in late spring for the
upcoming year, which may or may not include requested increases.

If additional money above the approved budget is needed during any fiscal year, either as a
onetime expenditure or a permanent increase in a budget line, Program chairs follow the same
budget process just described, but may submit outside of stated timelines.

e) Explain how tuition and fees paid by students are returned to the program. If the
program receives a share rather than the full amount, explain, in general terms, how the
share returned is determined. If the program’s funding is allocated in a way that does
not bear a relationship to tuition and fees generated, indicate this and explain.
Tuition and fees are not returned to the Department directly or by share. All tuition and fees
paid by students are deposited into the University budget at large. The Program receives
funding from the University through its annual budget process.

f) Explain how indirect costs associated with grants and contracts are returned to the
program and/or individual faculty members. If the program and its faculty do not receive
funding through this mechanism, explain.
A bit of history is required needed to answer this query. The University began to see significant
growth in extramural funding in 2016-2017, following the focus on research encouraged by the
Quality Enhancement Program. The following year saw the development of new policies and
support programs by an expanded Office of Sponsored Programs (OSP) and other
administrative centers. At the time of this writing the OSP is developing guidelines for
redistribution of part of the indirect costs back to programs, schools, or individual grant
recipients. University officials anticipate the new policy to be ready by spring 2019.
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If the program is a multi-partner unit sponsored by two or more universities (as defined in 
Criterion A2), the responses must make clear the financial contributions of each sponsoring 
university to the overall program budget. The description must explain how tuition and other 
income is shared, including indirect cost returns for research generated by the public health 
program faculty appointed at any institution. 
Not applicable. 

2) A clearly formulated program budget statement in the format of Template C1-1, showing
sources of all available funds and expenditures by major categories, for the last five years.

TABLE C1-1.  SOURCES OF FUNDS AND EXPENDITURES BY MAJOR CATEGORY 
2014-2015* 2015-2016 2016-2017 2017-2018 2018-2019 

Source of Funds 
University Funds 1,637,815 1,674,207    2,596,823  2,397,448 

Total 1,637,815 1,674,207    2,596,823   2,397,448 

Expenditures 
Faculty Salaries & 
Benefits 

 1,373,577  1,383,007    2,220,086   2,001,042 

Staff Salaries & 
Benefits 

    146,870     154,585       194,923      200,514 

Operations       60,087      72,482       118,384      123,315 

Professional 
Development 
(Memberships & 
licensures, conference 
& course fees, 
conference travel) 

      43,949       54,968         54,124        60,622 

Recruitment 
(Promotional items, 
printing, conference 
travel and registration) 

      13,332         9,165  9,306        11,955 

Total 1,637,815 1,674,207  2,596,823  2,397,448 

*Complete data are available for four years. Prior to 2015-16, the Program consisted of degree
programs housed within the Department of Health Professions. The budget for public health
programming was intertwined with other programs and not possible to accurately recreate for this
table. Restructuring of the School of Health Sciences during that year created the Department of
Public and Community Health, which then established its own identifiable budget.

If the program is a multi-partner unit sponsored by two or more universities (as defined in 
Criterion A2), the budget statement must make clear the financial contributions of each 
sponsoring university to the overall program budget.  
Not applicable. 

3) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
The Program is adequately funded for its mission. The University and Program provide a variety of
opportunities for students to fund individual or group activities.
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C2. Faculty Resources 

The program has adequate faculty, including primary instructional faculty and non-primary 
instructional faculty, to fulfill its stated mission and goals. This support is adequate to sustain all 
core functions, including offering coursework and advising students. The stability of resources is 
a factor in evaluating resource adequacy.  
Students’ access to a range of intellectual perspectives and to breadth of thought in their chosen 
fields of study is an important component of quality, as is faculty access to colleagues with shared 
interests and expertise.  
All identified faculty must have regular instructional responsibility in the area. Individuals who 
perform research in a given area but do not have some regular expectations for instruction cannot 
serve as one of the three to five listed members. 

1) A table demonstrating the adequacy of the program’s instructional faculty resources in the
format of Template C2-1.
See Table C2-1 on the following page.



TABLE C2-1.  INSTRUCTIONAL FACULTY IN THE PROGRAM 

CONCENTRATION 
& DEGREE 

FIRST DEGREE LEVEL 
SECOND 
DEGREE 
LEVEL 

THIRD 
DEGREE 
LEVEL 

ADDITIONAL 
FACULTY+ 

PIF 1* PIF 2* FACULTY 3^ PIF 4* PIF 5* 

Epidemiology 
Anderson, Robyn  

1.0 (R) 
Attin, Oswald 

1.0 (R) 
Lane, Richard 

1.0 (R) 
PIF: 0 
Non-PIF: 10 

MPH 

Health Promotion 
Florence, James 

1.0 (R) 
Graf, Linnaya 

1.0 (O) 
Fordham, Amber 

1.0 (O) 
Jarrett, Sherry 

1.0 (R) 
PIF: 7 
Non-PIF: 26 MPH 

BS 

Global Health 
Lane, Richard 

1.0 (R) 
 Lennon, Jeffrey 

1.0 (R) 
Castillo, Gineska 

1.0 (O) 
PIF: 1 
Non-PIF: 4 

MPH 

Nutrition 
Henderson, C. Anna 

1.0 (R) 
Florence, Annette 

1.0 (R) 
Oguegbu, Adaeza 

1.0 (O) 
PIF: 1 
Non-PIF: 5 

MPH 

Pre-Clinical 
Martin, Darlene 

1.0 (R) 
O’Connell, Bethesda 

1.0 (R) 
Lennon, Jeffrey 

1.0 (R) 
PIF: 0 
Non-PIF: 0 

BS 

*PIF=Primary Instructional Faculty ^Additional faculty, either PIF or non PIF +Includes PIF named in second concentration
R = Residential Faculty, O = Online Faculty 

TOTALS Named PIF: 14 Total PIF: 23 Non-PIF: 45 



2) Explain the method for calculating FTE for faculty in the templates and evidence of the
calculation method’s implementation. Programs must present calculation methods for
primary instructional and non-primary instructional faculty.
The Program uses the University’s definitions for calculating faculty FTE. See Faculty Handbook,
section 3.4, page 21. Full-time faculty may serve in either the residential or online venues. They
meet an assigned teaching load and participate in Department and School meetings and training,
and serve in University governance processes, as requested. Full-time credit hour faculty reach
full-time status through contracted teaching assignments. Most serve in the distance education
environment. They are expected to participate in governance, training, and service within the
Department but not outside it. Adjunct faculty do not have a contract to teach a full course load.
They are not required to attend meetings and participate in the activities of the Department. Full-
time and full-time credit hour faculty members comprise the Program’s primary faculty roster.

3) If applicable, provide a narrative explanation that supplements reviewers’ understanding of
data in the templates.
Not applicable.

4) Data on the following for the most recent year in the format of Template C2-2. See
Template C2-2 for additional definitions and parameters.
Student data for all C2-2 tables derive from the office of Analytics & Decision Support (ADS) to
which the Program’s student definition is applied. (See the description of admission “gates” in
Criterion H4-2 for this definition). They represent the 2017-2018 cohort.

TABLE C2-2a.  FACULTY REGULARLY INVOLVED IN ADVISING 
General advising & career counseling 

DEGREE LEVEL Average Minimum Maximum 
Bachelor’s 21 21 21 
Master’s 6.9 5.6 8.1 

TABLE C2-2b.  STAFF REGULARLY INVOLVED IN ADVISING 
General advising & career counseling 

DEGREE LEVEL Average Minimum Maximum 
Bachelor’s 126 126 126 
Master’s 4.6 4.2 4.9 

TABLE C2-2c 
ADVISING IN INTEGRATIVE OR CUMULATIVE EXPERIENCE 

Average Minimum Maximum 
Faculty Advising in MPH Integrative Experience 
11.1 9.5 12.8 
Staff Advising in MPH Integrative Experience 

91.3 76 115 
Supervision/Advising of Bachelor's Cumulative 

or Experiential Activity 
16.2 5.5 29 
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The following narrative will be helpful in interpreting the above tables. Residential students are 
assigned to one of 8 residential faculty advisors. Online students receive counseling through the 
Liberty University Online (LUO) 24-hour Academic Advising Department. With the exception of the 
practicum coordinator providing initial guidance for the single course, HLTH 698 Practicum, to all 
students, no faculty or staff person advises online students academically. While this may occur on 
a rare occasion on request by a student, the template instructions ask for faculty "regularly" involved 
in such advising. Since neither residential nor online faculty advise online students regularly, they 
are not counted in the faculty advising ratios. There are currently 107 LUO academic advisors 
advising students in all online degrees, including the MPH. 

Students working in the MPH practicum are distributed among mentoring faculty serving as 
instructors for HLTH 698 Practicum, where they develop deliverables in fulfillment of their integrated 
learning experience. In addition, each student interfaces with the practicum coordinator to establish 
goals for the practicum project on which the integrative experience is based. HLTH 698 enrollment 
is limited to 10 students per class to ensure a quality integrative experience. Due to the number of 
students taking practica, faculty teach 8 or 9 courses per semester, including summer. A total of 
290 students began practica 2017-2018.  

At the undergraduate level, all 126 students enrolled in the 2017-2018 academic year received their 
required advising through a single advisor in CASAS; however, students were also divided among 
6 faculty members most involved in teaching undergraduate courses. This ensures a more in-depth 
and personalized advising experience from advisors experienced in the preparation and practice 
of public health. A total of 68 BS students completed internships in either the health promotion (53) 
or pre-clinical (15) concentrations.  An assigned faculty member for each concentration supervises 
students in that track. No students in pre-clinical complete internships in the summer. 

Additional career counseling is available through the Liberty University Career Center and is not 
included in these matrices. 

5) Quantitative data on student perceptions of the following for the most recent year:
The most recent (May 2018) BS student exit survey and MPH student exit survey, respectively, for
summaries) provided the data used in all tables in C2-5. While both residential and online MPH
students were surveyed, no attempt was made to discriminate them due to the common mixing of
instructional formats by students. Aside from federally-imposed limits for international residential
students, the University registrar does not place restrictions on how many courses students may
take in either format. However, in an attempt to gain a clearer picture of the two formats, beginning
in 2019, all surveys will ask respondents to designate which format they were admitted to.

a. Class size and its relation to quality of learning
Table C2-5a addresses Goal Measure I-2.1: “Student satisfaction with class size in relation to
appropriateness for learning and academic success.”

TABLE C2-5a.  NUMBER AND (PERCENT) OF STUDENTS SATISFIED WITH CLASS SIZE 
IN RELATION TO LEARNING 

Very 
Dissatisfied 

Somewhat 
Dissatisfied 

Somewhat 
Satisfied 

Very 
Satisfied 

BS 
(n=54) 0 0 7 (13%) 47 (87%) 

MPH 
(n=381) 5 (1%) 3 (1%) 26 (8%) 304 (90%) 

b. Availability of faculty
Table C2-5b addresses Goal Measure I-2.4: “Student satisfaction with the availability of
faculty.”

https://www.liberty.edu/online/academic-advisors/
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TABLE C2-5b.  NUMBER AND (PERCENT) OF STUDENTS SATISFIED WITH 
AVAILABILITY OF FACULTY 

Very 
Dissatisfied 

Somewhat 
Dissatisfied 

Somewhat 
Satisfied 

Very 
Satisfied 

BS 
(n=55) 1 (2%) 1 (2%) 4 (7%) 49 (89%) 

MPH 
(n=381) 6 (2%) 12 (3%) 77 (21%) 277 (74%) 

c. Interaction with faculty
Table C2-5c provides additional context to the information provided in Table C2-5b.

TABLE C2-5c.  NUMBER AND (PERCENT) OF STUDENTS SATISFIED WITH 
INTERACTION WITH FACULTY 

Very 
Dissatisfied 

Somewhat 
Dissatisfied 

Somewhat 
Satisfied 

Very 
Satisfied 

BS 
(n=55) 1 (2%) 1 (2%) 3 (5%) 50 (91%) 

MPH 
(n=379) 5 (1%) 13 (4%) 93 (25%) 258 (70%) 

6) Qualitative data on student perceptions of class size and availability of faculty.
BS Students. In April 2018, Graduate Student Assistants facilitated a focus group of 40 BS seniors
about their perceptions of their degree experience. Overall, the students were very satisfied with
the availability of faculty outside of the classroom, though some wanted more access to them in
the Health Promotion Lab on main campus. Students praised the communication they had with
faculty, stating they were knowledgeable and encouraging when advising them. Students generally
preferred one-on-one advising to the group advising the Department often offers. They also
preferred faculty advising to the University’s CASAS advising, several relating frustration over being
given incorrect information by the latter. A subsequent focus group of 16 students collected student
perceptions of class size in relation to instruction and learning. Responses were uniformly positive,
many citing the smaller class size as conducive to interaction with each other and the instructor.
Notes from the focus group appear here.

MPH Students. Responses on the 2018 MPH exit survey showed that academic advising from
faculty members was well received by students. Overall, they were very satisfied with the
availability of faculty for advising. They stated that faculty were helpful and encouraging. Some
students mentioned there was room for improvement in promptness of email responses. Though
responses were mixed, students generally preferred academic advising by faculty advisors over
other online or in-person University advising. A subsequent GSA-led focus group of five residential
students collected students’ perceptions on class size in relation to instruction and learning. Overall,
the students were satisfied with the small class sizes, some saying it enhanced the quality of
learning, adding it was a positive aspect of the Program. Two students stated that, at times, the
small class size can be difficult when working on group projects. The GSA conducting the focus
group sent a summary but did not retain original notes from it.

7) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
Faculty resources are adequate to support current instructional needs in both the undergraduate
and graduate components of the Program. Overall, students are satisfied with class sizes in relation
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to their learning experience and the availability of faculty for advising. Teaching loads tend to be 
heavy due to the University policy of a 10 student minimum before faculty get full load credit for a 
graduate class, further stretching the faculty’s ability to keep up with advising. While the University 
provides advising through CASAS and online advisors, students prefer faculty advisors with whom 
they are familiar as instructors and have public health experience. Often conflicting advice is given 
between University and Program faculty advisors. The most common conflicts occur in relation to 
course sequencing and the taking of online courses by residential students. Many residential 
students take a large number of their courses online, reducing class sizes and exacerbating the 
faculty load situation. The residential chair has requested an embedded University advisor to work 
in the Program help alleviate both the advisement loads and errant information. 
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C3. Staff and Other Personnel Resources 

The program has staff and other personnel adequate to fulfill its stated mission and goals. The 
stability of resources is a factor in evaluating resource adequacy.  

1) A table defining the number of the program’s staff support for the year in which the site visit
will take place by role or function in the format of Template C3-1. Designate any staff
resources that are shared with other units outside the unit of accreditation.

TABLE C3-1 STAFF SUPPORT 
Role/Function FTE 

Ralph Linstra, EdD, MEd, CHES 
Dean of the School of Health Sciences .3 

Jonathan Giles, MPH, CHES 
Administrative Dean of the School of Health Sciences .3 

Ashley Tharpe, EdD, MPH, MA, CHES 
Associate Dean of the School of Health Science .3 

Brendan Haynie, PhD, MA 
Online Chair, School of Health Sciences .3 

Tina Burnette, Administrative Assistant to the Dean, 
School of Health Sciences .3 

Megan Bishop, MA, Faculty Support Coordinator, 
School of Health Sciences .3 

Janie Ernst, Budget Coordinator, School of Health 
Sciences .3 

Giordana Morales, MPH, Practicum Coordinator, Public 
and Community Health 1.0 

Iris Rice, M.Div., Special Projects Coordinator, Public 
and Community Health 1.0 

Mackenzie Case, Administrative Assistant to the 
Department Chair, Public and Community Health 1.0 

2) Provide a narrative description, which may be supported by data if applicable, of the
contributions of other personnel.
The University provides student workers to the Department to assist faculty with classes, projects,
community outreach, and other duties as needed. These include 6 Graduate Student Assistants
(GSA) provided by the Graduate School and 11 Federal Work Study students. All students are
contracted to work 18 to 20 hours per week, depending on whether they are international or
domestic students, respectively. They assist faculty with student communication, assignment
grading, teaching, resource development, and other duties. The following GSAs serve Department
residential faculty in the 2018-2019 school term: Candy Hernández, Abigail Perkins, Keirsten Baker
(replaced by Shelby Todd in spring 2019), Paul Okojie, Victoria Wilson, and Vincent Valeriano.

While online instructors do their own assignment grading, four instructional mentors (IM) support
all faculty members teaching online courses with guidance related to course content and delivery.
IMs are primary faculty members who have taught in the subject for which they are assigned. See
Criterion E3-3 for more about how IMs support faculty instructional roles and mentoring.

3) Provide narrative and/or data that support the assertion that the program’s staff and other
personnel support is sufficient or not sufficient.
The Program has adequate staff to meet its current operations and instructional obligations. Ten
residential faculty make full use of GSAs and work studies, some assigned to individual faculty and
some available in a resource pool. Since the Graduate School does not permit GSAs to serve as
instructors of record in courses, faculty use them for only limited teaching and more often in
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supportive and complementary roles. The number of staff (both office support and IMs) is 
determined by the number of Department faculty, and the number of GSAs is determined by the 
number of enrolled students in the Program, both according to formulae set by the Human 
Resources Department and the Graduate School, respectively. 

4) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
The administrative leadership of the School of Health Sciences provides outstanding guidance and
support to the Program. Many of the administrators have public health degrees. The support staff
is skilled and adequate to our needs. Due to the recent growth of the Program and increased
research and teaching responsibilities of the faculty, additional GSAs will soon be needed.
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C4. Physical Resources 

The program has physical resources adequate to fulfill its stated mission and goals and to 
support instructional programs. Physical resources include faculty and staff office space, 
classroom space, student shared space and laboratories, as applicable. 

1) Briefly describe, with data as applicable, the following.

• Faculty office space
In May 2014, the Program moved into the newly constructed Center for Medical and Health
Sciences (CMHS), shared with the Liberty University College of Osteopathic Medicine
(LUCOM). The main level houses the MPH suite, faculty offices, reception area, conference
rooms, School of Health Sciences administrative offices, and classrooms.

Each residential MPH primary faculty member has his or her own office space in CMHS.  Since
most undergraduate residential classes are taught on the main campus, primary faculty whose
main responsibility is teaching undergraduate classes have office space in the Science Hall,
currently in temporary cubicles. Primary online faculty typically work from home.

• Staff office space
Program staff offices are located in the CMHS. The administrative assistant and project
coordinator share a reception area in the MPH suite. Other staff have offices in the suite.

• Classrooms
Residential MPH classes meet in two large classrooms in the MPH suite. These adequately
accommodate existing class numbers and sizes. These are “smart” classrooms with state-of-
the-art audio and video capabilities for instruction. The suite also houses a distance education
classroom used for instruction and conferencing to remote sites.

Residential BS classes meet in the Health Promotion Laboratory (see below) or in DeMoss
Hall, located on main campus.

• Shared student space
Students have a large space for congregating and conversation in the CMHS lobby,
immediately outside the MPH suite. They may also schedule classrooms and other space for
Program-affiliated activities and meetings when they are not in use. Additional meeting and
study space is available in the learning resources center (LUCOM medical library).

• Laboratories, if applicable to public health degree program offerings
In summer 2015, the completion of a new Science Hall on the main campus expanded the
Program’s classroom, meeting space, and common areas for students. The centerpiece of
this expansion was a large Health Promotion Laboratory (HPL) used for classes, community
programs, student meetings, and study. The HPL houses many learning resources, including
CPR mannequins, educational models, instructional equipment, journals, and textbooks.

2) Provide narrative and/or data that support the assertion that the physical space is sufficient
or not sufficient.
Classroom and meeting space is adequate for the current number of residential students.
Projected growth will require additional classrooms. We have filled all faculty office space in the
MPH suite and will need additional offices in the near future as the Program grows. There is
currently no defined space for Graduate Student Assistants or Federal Work Study students.

3) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
The space for both faculty and students is appropriate to our current needs. The Executive
Committee will conduct a facility and space review in 2019 to identify needs expected with growth.
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C5. Information and Technology Resources 

The program has information and technology resources adequate to fulfill its stated mission and 
goals and to support instructional programs. Information and technology resources include library 
resources, student access to hardware and software (including access to specific software or other 
technology required for instructional programs), faculty access to hardware and software 
(including access to specific software required for the instructional programs offered) and technical 
assistance for students and faculty. 

1) Briefly describe, with data if applicable, the following:

• Library resources and support available for students and faculty.
The state-of-the-art Jerry Falwell Library (JFL) was dedicated on January 15, 2014.
Strategically located in the center of campus, the mission of the library is to support “teaching,
learning, and research by providing information, resources, spaces, and related services for
the Liberty University community.” The library houses a two-story automated robotic retrieval
system and designated teaching, study, and research facilities. Its houses a collection
exceeding 400,000 books, media items, and other materials. The Jerry Falwell Library
aggressively collects resources that support both residential and online students. Digital
information resources provided by the library include over 580,000 electronic items and
content from over 83,000 unique full-text journals. The library provides access to nearly 470
online research resources from companies such as American Psychological Association,
Credo, EBSCO, Elsevier, Emerald, Gale, JSTOR, LexisNexis, Oxford University Press,
ProQuest, SAGE, Standard and Poor’s, and Wiley. A large majority of these print and
electronic resources are available by searching a single discovery tool, Summon.

In addition to its own resources, JFL gives the Program an annual budget of $8,000 for the
purchase of public health resources to make available to students and faculty.

The library also appoints a library liaison for each academic department. The liaison
communicates regularly and helps each department make the most of the library resources in
their field for students. Anne Foust, MLS is the liaison for the Department of Public and
Community Health. She supports the Program by providing training to students in
bibliographic research methods, notifying faculty of new public health resources added to the
library, and collaborating with faculty to maintain an online Public and Community Health
Research Guide containing articles, databases, print and electronic books, electronic journals,
encyclopedias, dictionaries, and websites relevant to public health.

Besides the availability of the JFL resources, students in the CMHS building have access to
the Liberty University College of Osteopathic Medicine (LUCOM) library and its holdings and
study areas. Most of the library’s holdings are online and available for electronic check-out.

• Student access to hardware and software (including access to specific software or
other technology required for instructional programs).
Liberty University houses an extensive Information Technology (IT) department and two
computer labs on campus. Funded by student technology fees, these labs provide all students
access to the following analytical and communication software: Microsoft Office® (Word,
Excel, PowerPoint, Outlook, and OneNote), Dropbox, and SPSS. With faculty approval,
students may obtain other selected software to complete special projects; these include
Adobe Creative Cloud, Kaltura, and OneDrive. All students may also access SAS® free of
charge through SAS University. IT staff assists students with computer hardware and software
selection and sells new Dell and Apple computers at education pricing, as well as used
computers at a reduced price in its IT Marketplace.

http://libguides.liberty.edu/public_and_community_health
http://libguides.liberty.edu/public_and_community_health
https://www.sas.com/en_us/software/university-edition.html
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• Faculty access to hardware and software (including access to specific software or
other technology required for instructional programs).
The Information Technology (IT) department provides the same free access to software for
faculty as it does for students, but with a more extensive selection. This includes specialty
software for data analysis, communication, digital meetings, and teaching. When a faculty
member is hired, IT issues them a laptop computer to use for University-related work; these
are replaced with new units every four years. All laptops are pre-loaded with Microsoft® Office
Professional and other commonly used software. Faculty may request other software from IT.
Faculty may also purchase used computers through the IT Marketplace at a reduced cost.

• Technical assistance available for students and faculty.
The IT department of the Information Services division provides faculty, students, and staff
with free technological support, training, electronic communication systems, network and
account access, electronic security systems, and hardware/software repairs through its four
campus locations. One of the offices is conveniently located in the CMHS building. Most of
these services are also available over the phone or through the online IT HelpDesk, a 24/7
service available to both residential and online students. Students may also get help at either
of the two campus computing labs run by the IT department. The University houses an Apple
Store on main campus, offering services and sales to individuals using Apple technology.

2) Provide narrative and/or data that support the assertion that information and technology
resources are sufficient or not sufficient.
The information and technology resources available are adequate and appropriate for Program
needs. Support staff respond promptly and effectively to Program faculty, student, and staff needs.
Students frequently use the LUCOM study areas. Both residential and online faculty routinely
assign students work requiring use to JFL’s digital resources, with uniformly positive comments
about access and availability. Residential faculty and students use the walk-in IT services in CMHS
often, with high marks for their convenience and effectiveness. The online chair and faculty support
coordinator describe IT services as prompt and effective in responding to online students’ and
faculty requests for technical assistance.

3) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
Students, faculty, and staff have access to high quality information and technology resources. The
University has made exceptional efforts to ensure access to the same or equivalent resources by
online as well as residential students.

https://www.liberty.edu/informationservices/index.cfm?PID=33686
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CRITERION D 

D1. MPH & DrPH Foundational Public Health Knowledge 
The program ensures that all MPH and DrPH graduates are grounded in foundational public health 
knowledge.  
The program validates MPH students’ foundational public health knowledge through appropriate 
methods. 

1) Provide a matrix, in the format of Template D1-1, that indicates how all MPH students are
grounded in each of the defined foundational public health learning objectives (1-12). The
matrix must identify all options for MPH students used by the program.

TABLE D1-1.  FOUNDATIONAL PUBLIC HEALTH KNOWLEDGE FOR MPH DEGREE 

Foundational Learning Objectives Courses 
1. Explain public health history, philosophy and values. HLTH 507 Public Health Administration 

HLTH 503 Principles of Epidemiology 
2. Identify the core functions of public health and the 10

Essential Services.
HLTH 501 Biostatistics 
HLTH 507 Public Health Administration 

3. Explain the role of quantitative and qualitative
methods and sciences in describing and assessing a
population’s health.

HLTH 501 Biostatistics 
HLTH 503 Principles of Epidemiology 
HLTH 505 Principles of Environmental Health 
HLTH 509 Social & Behavioral Theory Applications in PH 
HLTH 511 Research Methods in Public Health 

4. List major causes and trends of morbidity and
mortality in the US or other community relevant to the
school or program.

HLTH 503 Principles of Epidemiology 
HLTH 507 Public Health Administration 

5. Discuss the science of primary, secondary and
tertiary prevention in population health, including
health promotion, screening, ETC.

HLTH 503 Principles of Epidemiology 
HLTH 509 Social & Behavioral Theory Applications in PH 
HLTH 511 Research Methods in Public Health 

6. Explain the critical importance of evidence in
advancing public health knowledge.

HLTH 501 Biostatistics 
HLTH 503 Principles of Epidemiology 
HLTH 505 Principles of Environmental Health 
HLTH 507 Public Health Administration 
HLTH 509 Social & Behavioral Theory Applications in PH 
HLTH 511 Research Methods in Public Health 

7. Explain effects of environmental factors on a
population’s health.

HLTH 503 Principles of Epidemiology 
HLTH 505 Principles of Environmental Health 
HLTH 507 Public Health Administration 

8. Explain biological and genetic factors that affect a
population’s health.

HLTH 503 Principles of Epidemiology 

9. Explain behavioral and psychological factors that
affect a population’s health

HLTH 503 Principles of Epidemiology 
HLTH 505 Principles of Environmental Health 
HLTH 509 Social & Behavioral Theory Applications 

10. Explain the social, political and economic
determinants of health and how they contribute to
population health and health inequities.

HLTH 503 Principles of Epidemiology 
HLTH 507 Public Health Administration 
HLTH 509 Social & Behavioral Theory Applications 

11. Explain how globalization affects global burdens of
disease.

HLTH 503 Principles of Epidemiology 
HLTH 507 Public Health Administration 

12. Explain an ecological perspective on the connections
among human health, animal health and ecosystem
health (e.g., One Health).

HLTH 503 Principles of Epidemiology 
HLTH 505 Principles of Environmental Health 



60 

2) Document the methods described above. This documentation must include all referenced
syllabi, samples of tests or other assessments and web links or handbook excerpts that
describe admissions prerequisites, as applicable.
All core MPH courses are offered in both fall and spring. See ERF Course Syllabi for all course
syllabi with assignment addenda and course schedules affixed. Graduate courses listed in this
folder begin with HLTH 500. Core courses are 501, 503, 505, 507, 509, and 511. See also sample
tests of core courses that include measures of foundational public health knowledge.

3) If applicable, assessment of strengths and weaknesses related to this criterion and plans
for improvement in this area.
All defined public health knowledge learning objectives are adequately addressed in MPH core
courses. The Curriculum Committee and the assessment coordinator review these syllabi
systematically on a three-year cycle to ensure course assignments align with course learning
outcomes.
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D2. MPH Foundational Competencies 
The program documents at least one specific, required assessment activity (eg, component of 
existing course, paper, presentation, test) for each competency, during which faculty or other 
qualified individuals (eg, preceptors) validate the student’s ability to perform the competency. 
Assessment opportunities may occur in foundational courses that are common to all students, in 
courses that are required for a concentration or in other educational requirements outside of 
designated coursework, but the program must assess all MPH students, at least once, on each 
competency. Assessment may occur in simulations, group projects, presentations, written 
products, etc. This requirement also applies to students completing an MPH in combination with 
another degree (eg, joint, dual, concurrent degrees). For combined degree students, assessment 
may take place in either degree program.  
1) List the coursework and other learning experiences required for the program’s MPH degrees,

including the required curriculum for each concentration and combined degree option.
Information may be provided in the format of Template D2-1 or in hyperlinks to student
handbooks or webpages, but the documentation must present a clear depiction of the
requirements for each MPH degree.
See MPH Program page on Department website for degree completion plans (DCP) of all MPH
concentrations. These also appear in the MPH Student Handbook. The requirements for residential
and online venues are identical.

2) Provide a matrix, in the format of Template D2-2, that indicates the assessment activity for each
of the foundational competencies. If the program addresses all of the listed foundational
competencies in a single, common core curriculum, the program need only present a single
matrix. If combined degree students do not complete the same core curriculum as students in
the standalone MPH program, the program must present a separate matrix for each combined
degree. If the program relies on concentration-specific courses to assess some foundational
competencies listed above, the program must present a separate matrix for each concentration.
Table D2-2 shows selected courses with representative course learning outcomes and specific
assessment opportunities aligned with each foundational public health competency. Rarely does one
aligned assessment meet all aspects of some of the more multifaceted competencies. We elected to
show two sample assessments for each competency, which still was insufficient for a few. All
competencies are covered, mainly through the mapped assessments, but sometimes with the help of
additional assessments not shown in the table. In addition, in response to reviewers’ comments to the
preliminary self-study, several spring 2019 syllabi have had assessments revised to ensure coverage
of stated competencies. In all cases, residential (R) and online (O) assessment opportunities are
identical or comparable.

TABLE D2-2.  MPH FOUNDATIONAL COMPETENCIES ALIGNED TO SELECTED COURSE 
LEARNING OUTCOMES & SPECIFIC ASSESSMENT OPPORTUNITIES 

Foundational 
Competency 

Representative Course & 
Course Learning Outcomes 

Specific Assessment 
Opportunities 

1. Apply epidemiological
methods to the
breadth of settings
and situations in
public health practice.

HLTH 503 Principles of Epidemiology 
Analyze public health data with 
appropriate epidemiologic measures to 
describe a population-based health 
problem. 

R&O: Epidemiologic measures 
exercises 
Complete assigned exercises to 
strengthen skills in epidemiologic 
methods. 

HLTH 503 Principles of Epidemiology 
Describe a public health problem in 
terms of magnitude, person, place, and 
time. 

R&O: PowerPoint presentation 
project 
Prepare a PowerPoint talk on an 
epidemiologic investigation of an 
infectious disease. 

https://www.liberty.edu/index.cfm?PID=23447
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2. Select quantitative and
qualitative data
collection methods
appropriate for a given
public health context.

HLTH 501 Biostatistics 
Apply basic informatics techniques with 
vital statistics and public health records 
to describe a public health problem. 

R&O: Case study analysis 
Perform tests of association on 
categorical data and interpret findings 
to address a public health problem. 
O: Discussion forum 
Given case scenarios, identify the 
best data collection methods for a 
population and setting. 

HLTH 511 Research Methods in 
Public Health 
Develop heath assessment tools to 
collect information about health status 
and determinants of health. 

R&O: Article reviews 
Discriminate appropriate and 
inappropriate data collection methods 
used in public health research reports. 

3. Analyze quantitative
and qualitative data
using biostatistics,
informatics, computer-
based programming
and software, as
appropriate.

HLTH 501 Biostatistics 
Critically analyze, evaluate, and interpret 
results from descriptive and inferential 
statistical procedures. 

R&O: Case study analysis 
Analyze data in a case study. 

HLTH 511 Research Methods in 
Public Health 
Use information technology to access, 
collect, analyze, and maintain 
epidemiologic data. 

R&O: SPSS homework; Research 
project 
Use statistical methods to analyze 
data in assigned questions and a 
research project.  

4. Interpret results of
data analysis for
public health research,
policy or practice.

HLTH 501 Biostatistics 
Critically analyze, evaluate, and interpret 
results from descriptive and inferential 
statistical procedures. 

R&O: Case study analysis 
Analyze and interpret data in a case 
study.  

HLTH 503 Principles of Epidemiology 
Apply evidence-based reasoning to draw 
appropriate inferences from 
epidemiologic data. 

R&O: PowerPoint presentation 
project 
Interpret epidemiological data and 
make recommendations for a public 
health intervention for an infectious 
disease. 

5. Compare the
organization, structure
and function of health
care, public health and
regulatory systems
across national and
international settings.

HLTH 505 Principles of 
Environmental Health 
Describe international, federal, and state 
regulatory programs, policies, and 
authorities that address environmental 
health issues. 

R&O: Environmental health 
research paper 
Compare agencies, policies, and 
systems useful in the mitigation of an 
environmental issue. 

HLTH 507 Public Health 
Administration 
Describe the major components of the 
organization, financing, and delivery of 
health services by public health systems 
in the U.S. and selected countries. 

R: Professional skill activity 
Compare and contrast public health 
systems from selected countries. 
O: Discussion forum 
Compare and contrast public health 
systems from selected countries. 

6. Discuss the means by
which structural bias,
social inequities and
racism undermine
health and create
challenges to
achieving health
equity at
organizational,
community and
societal levels.

HLTH 507 Public Health 
Administration 
Articulate an evidence-based policy 
process for reducing disparities and 
improving the health of diverse 
populations. 

R&O: Policy brief 
Develop a policy brief to address 
factors impacting a selected health 
disparity. 

HLTH 509 Social & Behavioral Theory 
Applications 
Identify social, cultural, and behavioral 
factors that influence health disparities 
and affect population health. 

R&O: Article reviews 
Identify and discuss social, cultural, 
and behavioral factors that influence 
health inequalities described in a 
journal article. 

7. Assess population
needs, assets and
capacities that affect
communities’ health.

HLTH 509 Social & Behavioral Theory 
Applications 
Identify community needs, assets, and 
deficits for social and behavioral 
interventions. 

R: Theory application paper 
Identify needs, assets and deficits as 
the basis for a public health 
intervention. 
O: Learning activity 
Use secondary data sources to 
explore health determinants for a 
selected population. 



63 

HLTH 511 Research Methods in 
Public Health 
Develop heath assessment tools to 
collect information about health status 
and determinants of health. 

R&O: Survey development 
Develop survey items for an 
assessment instrument. 

8. Apply awareness of
cultural values and
practices to the design
or implementation of
public health policies
or programs.

HLTH 507 Public Health 
Administration 
Develop public health programs & 
policies responsive to the diverse 
cultural values and traditions of the 
communities served. 

R&O: Policy brief 
Demonstrate cultural competence in 
the development of a policy brief 
addressing a health disparity. 

HLTH 505 Principles of 
Environmental Health 
Discuss risk management and risk 
communication in relation to issues of 
environmental justice and equity. 

R&O: Research project 
Communicate research findings 
effectively to selected audiences. 

9. Design a population-
based policy, program,
project or intervention.

HLTH 507 Public Health 
Administration 
Develop public health programs and 
policies responsive to the diverse 
cultural values and traditions of the 
communities served. 

R&O: Policy brief 
Design a population-based policy and 
describe it in a policy brief. 

HLTH 509 Social & Behavioral Theory 
Applications 
Apply theory-driven, evidence-based, 
ethical principles to the development 
and evaluation of social and behavioral 
interventions. 

R: Theory application paper 
Design a culturally appropriate, 
population-based health intervention 
incorporating behavioral theory. 
O: Learning activities 
In a series of learning activities, 
identify components of a culturally 
appropriate, population-based health 
intervention incorporating behavioral 
theory. 

10. Explain basic
principles and tools of
budget and resource
management.

HLTH 507 Public Health 
Administration 
Apply principles of planning, budgeting, 
and management to efforts to assure the 
public’s health, safety, and 
preparedness. 

R: Collaborative integration project 
Design a budget for use by a 
community coalition and discuss its 
management. 
O: Discussion forum 
Apply principles of participatory 
budgeting for an organization in a 
case study. 

HLTH 509 Social & Behavioral Theory 
Applications 
Describe steps and procedures for 
planning, implementing, and evaluating 
public health programs and policies. 

R: Theory application paper 
Include a budget in plans for a 
population-based intervention. 
O: Discussion forum 
Discuss key components of an 
organizational operating budget and 
discuss its management. 

11. Select methods to
evaluate public health
programs.

HLTH 509 Social & Behavioral Theory 
Applications 
Describe steps and procedures for 
planning, implementing, and evaluating 
public health programs and policies. 

R: Theory application paper 
Select appropriate evaluation methods 
in plans for a population-based 
intervention. 
O: Discussion forum 
Discuss appropriateness of evaluation 
methods used in a public health 
intervention described in a journal 
article. 

HLTH 511 Research Methods in 
Public Health 
Compare and contrast purposes and 
methods used in program evaluation. 

R: Evaluation activity 
Examine evaluation methods of a 
program by type of evaluation, and 
discuss appropriateness. 
O: Article reviews 
From article reviews, compare best 
methods for selected program 
evaluations. 



64 

12. Discuss multiple
dimensions of the
policy-making
process, including the
roles of ethics and
evidence.

HLTH 507 Public Health 
Administration 
Articulate an evidence-based policy 
process for reducing disparities and 
improving the health of diverse 
populations. 

R&O: Policy brief 
Develop a policy brief to mitigate a 
disparate public health problem or 
health care issue. 

HLTH 507 Public Health 
Administration 
Describe the legal and ethical basis for 
public health and health services 
delivery. 

R: Professional skill activity 
Complete an activity judging the 
ethical implications of a policy. 
O: Discussion forum 
Describe the role of ethics in public 
health policy and practice.  

13. Propose strategies to
identify stakeholders
and build coalitions
and partnerships for
influencing public
health outcomes.

HLTH 509 Social & Behavioral Theory 
Applications 
Enlist community stakeholders in 
planning and advocating for public 
health programs and policies. 

R: Theory application paper 
Identify critical stakeholders in a 
population-based intervention. 
O: Learning activity 
Create a logic model identifying 
stakeholders as resources in a 
population-based intervention. 

HLTH 511 Research Methods in 
Public Health 
Affirm the need for community input for 
developing, implementing, evaluating, 
and improving health policies, programs, 
and services. 

R&O: Article review 
Review and report on an article 
addressing community-based 
participatory research (CBPR). 

14. Advocate for political,
social or economic
policies and programs
that will improve
health in diverse
populations.

HLTH 505 Principles of 
Environmental Health 
Advocate for environmental health 
programs and policies through the public 
and private sectors. 

R&O: Environmental health 
research paper 
Include advocacy strategies to 
address an environmental health 
issue in a vulnerable population. 

HLTH 509 Social & Behavioral Theory 
Applications 
Enlist community stakeholders in 
planning and advocating for public 
health programs and policies. 

R: Theory application paper 
Create an advocacy coalition to 
support a selected health intervention. 
O: Learning activity 
Create an advocacy coalition to 
support a selected health intervention. 

15. Evaluate policies for
their impact on public
health and health
equity.

HLTH 507 Public Health 
Administration 
Articulate an evidence-based policy 
process for reducing disparities and 
improving the health of diverse 
populations. 

R&O: Policy brief 
Create a policy designed to mitigate a 
health disparity. 

HLTH 509 Social & Behavioral Theory 
Applications 
Describe steps and procedures for 
planning, implementing, and evaluating 
public health programs and policies. 

R: Theory application paper 
Evaluate the implications and 
unintended consequences of adopting 
an intervention in a selected priority 
population. 
O: Learning activity 
Evaluate the implications and 
unintended consequences of adopting 
an intervention in a selected priority 
population. 

16. Apply principles of
leadership,
governance and
management, which
include creating a
vision, empowering
others, fostering
collaboration and
guiding decision-
making.

HLTH 507 Public Health 
Administration 
Describe quality and performance 
management principles for 
organizational and personnel 
improvement. 

R&O: Professional Skill Activity 
Use scenarios to envision a better 
organizational future. 

HLTH 505 Principles of 
Environmental Health 
Design a public health intervention or 
research project from vision to action. 

R&O: Health intervention program 
or research project 
Identify the organizational vision and 
governance strategies of a population-
based intervention. 
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17. Apply negotiation and
mediation skills to
address organizational
or community
challenges.

HLTH 507 Public Health 
Administration 
Negotiate appropriate roles and 
relationships in public and private 
sectors supporting a systems approach 
to the delivery of essential public health 
services. 

R: Collaborative integration project 
Use negotiation and mediation skills 
on a coalition in an emergency 
response exercise. 
O: Discussion board 
Use negotiation skills to come to 
agreement in a case scenario. 

HLTH 509 Social & Behavioral Theory 
Applications 
Articulate principles of negotiation and 
conflict resolution from selected practice 
models. 

R: Article review 
Describe effective models for 
negotiation & conflict resolution. 
O: Learning activity 
Describe effective models for 
negotiation & conflict resolution. 

18. Select communication
strategies for different
audiences and
sectors.

HLTH 503 Principles of Epidemiology 
Effectively communicate epidemiologic 
information to lay and professional 
audiences. 

R&O: PowerPoint presentation 
project 
Communicate recommendations for a 
public health intervention in an 
epidemiologic investigation of an 
infectious disease at both professional 
and lay levels. 

HLTH 505 Principles of 
Environmental Health 
Discuss risk management and risk 
communication in relation to 
environmental justice and equity. 

R&O: Conservation effort 
Create a PowerPoint presentation to 
promote environmental justice. 

19. Communicate
audience-appropriate
public health content,
both in writing and
through oral
presentation.

HLTH 501 Biostatistics 
Develop written and oral presentations 
reporting statistical analyses for selected 
audiences. 

R&O: Case study analysis 
Prepare a written and oral 
presentation of a case study. 

HLTH 503 Principles of Epidemiology 
Effectively communicate epidemiologic 
information to lay and professional 
audiences. 

R&O: PowerPoint presentation 
project 
Communicate recommendations for a 
public health intervention in an 
epidemiologic investigation of an 
infectious disease at both professional 
and lay levels 

20. Describe the
importance of cultural
competence in
communicating public
health content.

HLTH 507 Public Health 
Administration 
Develop public health programs and 
policies responsive to the diverse 
cultural values and traditions of the 
communities served. 

R&O: Policy brief 
Incorporate principles of cultural 
competence in a policy designed to 
mitigate a health disparity. 

HLTH 511 Research Methods in 
Public Health 
Evaluate the appropriateness of health 
information materials for selected 
audiences. 

R&O: Research project 
Communicate research findings 
effectively to disparate audiences. 

21. Perform effectively on
interprofessional
teams.

HLTH 507 Public Health 
Administration 
Negotiate appropriate roles and 
relationships in public and private 
sectors supporting a systems approach 
to the delivery of essential public health 
services. 

R: Collaborative integration project 
Role-play roles and relationships in an 
emergency response exercise. 
O: Discussion forum 
Describe a disaster response 
involving interprofessional 
collaboration, noting the benefits over 
a more siloed approach. 

HLTH 509 Social & Behavioral Theory 
Applications 
Enlist critical stakeholders in the 
planning, implementation, and 
evaluation of public health programs, 
policies, and interventions. 

R: Article review 
Identify best practices of 
interprofessional collaboration to 
support public health policies and 
programs. 
O: Discussion forum  
Identify best practices of 
interprofessional collaboration to 
support public health policies and 
programs. 
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22. Apply systems
thinking tools to a
public health issue.

HLTH 505 Principles of 
Environmental Health  
Apply systems thinking for resolving 
public health problems.  

R&O: Environmental health 
research paper 
Incorporate a systems approach in 
recommendations to improve an 
environmental health issue. 

HLTH 507 Public Health 
Administration 
Negotiate appropriate roles and 
relationships in public and private 
sectors supporting a systems approach 
to the delivery of essential public health 
services. 

R&O: Policy brief 
Create a policy brief to address a 
public health issue in a systems-
based, partnered approach. 
R: Collaborative integration project 
Use a systems approach to plan a 
response to a virtual public health 
disaster. 

3) Include the most recent syllabus from each course listed in Template D2-1, or written guidelines,
such as a handbook, for any required elements listed in Template D2-1 that do not have a
syllabus.
All core MPH courses are offered in both fall and spring. See ERF Course Syllabi.

If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
The twenty-two foundational public health competencies shown in Table D2-2 serve as competencies
for the MPH Program. They are aligned to and comprehensively addressed in the core courses that all
MPH students take.
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D3. DrPH Foundational Competencies 
Not applicable. 
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D4. MPH Concentration Competencies 
The program defines at least five distinct competencies for each concentration or generalist degree 
at each degree level in addition to those listed in Criterion D2 or D3. 
The program documents at least one specific, required assessment activity (eg, component of 
existing course, paper, presentation, test) for each defined competency, during which faculty or 
other qualified individuals (eg, preceptors) validate the student’s ability to perform the competency. 
If the program intends to prepare students for a specific credential (eg, CHES/MCHES) that has 
defined competencies, the program documents coverage and assessment of those competencies 
throughout the curriculum. 

1) Provide a matrix, in the format of Template D4-1, that lists at least five competencies in
addition to those defined in Criterion D2 or D3 for each MPH or DrPH concentration or
generalist degree, including combined degree options, and indicates at least one
assessment activity for each of the listed competencies. Typically, the program will present
a separate matrix for each concentration.

TABLE D4-1a.  ASSESSMENT OF COMPETENCIES FOR MPH GLOBAL HEALTH CONCENTRATION 

Competency Course number and name Specific assignments 
that allow assessment 

1. Create a public health intervention
to address a population level need
for a country outside the US, based
on an analysis of the cultural,
social, behavioral, and
environmental factors that
contribute to the problem.

HLTH 620 Introduction to 
Global Health 

R&O: Paper/Project 
Propose a program to address a public 
health problem in a country outside the 
US, including an analysis of the cultural, 
social, behavioral, and environmental 
factors that contribute to the problem. 

2. Design population, health,
environmental and/or public
nutrition programs/projects in the
context of national and international
policy.

HLTH 622 Primary 
Healthcare in Developing 
Countries 

R&O: Program proposal paper 
Write a research paper on the design of a 
primary health program to meet the 
maternal and child health needs of an 
underdeveloped village. 

3. Employ evidence-based and
culturally appropriate methods to
plan, implement, and administer
health interventions to address
community and population health
needs.

HLTH 623 Cultural Aspects 
of Health Behavior 

R&O: Cultural anthropology paper 
Research and report on culturally-related 
health barriers and risks associated with a 
selected geographic population. 
R: Group project 
As a group, evaluate a current public 
health issue within its cultural context and 
work together to create a solution 
acceptable to the priority population. 

4. Evaluate development
programs/projects in terms of their
quality, effectiveness and efficiency
using qualitative and quantitative
methods.

HLTH 620 Introduction to 
Global Health 

R&O: Case presentation   
Using case studies, evaluate interventions 
addressing selected global health issues, 
examining the health issue, its global 
importance, key intervention components, 
program cost-effectiveness, and impact. 

5. Summarize program resources of
local, national & international
organizations engaged in social
service activities.

HLTH 620 Introduction to 
Global Health 

R&O: Discussion forum (online) or 
Classroom exercise (residential) 
Evaluate programs that address infectious 
diseases and generalize the resources 
utilized to other environments. 
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TABLE D4-1a.  ASSESSMENT OF COMPETENCIES FOR MPH GLOBAL HEALTH CONCENTRATION 

Competency Course number and name Specific assignments 
that allow assessment 

HLTH 622 Primary 
Healthcare in Developing 
Countries 

R&O: Proposal paper and Discussion 
forum (online) or Classroom exercise 
(residential) 
Propose public and private resources to 
build capacity of a selected community for 
a sustainable intervention for a selected 
public health problem.  

6. Apply the Christian worldview to
public health practice in diverse
settings and populations.

HLTH 623 Cultural Aspects 
of Health 

R&O: Discussion forum (online) or 
Classroom exercise (residential) 
Describe ways to strategically partner with 
diverse spiritual leaders to access priority 
populations without compromising the 
Christian worldview. 

TABLE D4-1b. ASSESSMENT OF COMPETENCIES FOR MPH HEALTH PROMOTION CONCENTRATION 

Competency Course number and name Specific assignments 
that allow assessment 

1. Use best practices to assess health
needs, assets, and resources for
poor, underserved, or vulnerable
populations.

HLTH 630 Principles of 
Community Health  

R&O: Research paper 
Students review an article on needs 
assessment of vulnerable populations. 

2. Assess a community health
program for cultural
appropriateness.

HLTH 632 Health Program 
Planning 

R&O: Program plan 
Plan a culturally appropriate public health 
intervention based on a needs 
assessment of a priority population. 

HLTH 633 Health Program 
Evaluation 

R: Health program evaluation project  
Assess cultural sensitivity of program 
implemented in HLTH 632. 
O: Health program evaluation project 
Assess the impact of ethnographic factors 
on the success of a health program. 

3. Employ best practices of program
evaluation and community-based
participatory research.

HLTH 633 Health Program 
Evaluation 

R&O: Program evaluation 
Design and perform an evaluation of a 
public health intervention with stakeholder 
participation. 

4. Demonstrate appropriate and
effective communication and
advocacy skills when interacting
with diverse audiences in the
context of health promotion
activities.

HLTH 634 Health 
Communication & Advocacy 

R: Webpage/Project portfolio 
Design an e-portfolio demonstrating 
culturally competent, evidence-based 
communication of information on a 
selected health topic. 
O: Discussion forum 
Identify specific, evidence-based 
approaches to communicating health 
messages with diverse groups. 

5. Employ ethical and effective
leadership and management skills
to build and maintain work teams,
organizational relationships, and

HLTH 635 Health Agency 
Management 

R&O: Reflection papers 
Write reflection papers addressing key 
aspects of ethical public health leadership 
and management. 
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community collaborations in 
support of public health efforts. 

6. Apply the Christian worldview to
public health practice in diverse
settings and populations.

HLTH 634 Health 
Communication & Advocacy 

R&O: Advocacy essay 
Write an article for a popular publication 
that advocates the Christian worldview in 
support of a positive health practice. 

TABLE D4-1c.  ASSESSMENT OF COMPETENCIES FOR MPH NUTRITION CONCENTRATION 

Competency Course number and name Specific assignments 
that allow assessment 

1. Identify and interpret reliable
nutrition sources for health
promotion purposes.

HLTH 644 Diabetes, Obesity 
& Eating Disorders 

R&O: Program evaluation assessment 
tool 
Create assessment rubrics to evaluate the 
safety, effectiveness, and reliability of a 
diabetes camp and weight loss clinic. 

2. Explain the role of macro and
micronutrients for nutritional health
and well-being.

HLTH 640 Principles of 
Nutrition 

R&O: Food record analysis 
Compare results of a dietary analysis to 
current recommendations for macro and 
micronutrients. 

3. Identify the influence of eating
behaviors on disease development
and prevention.

HLTH 643  Nutrition & 
Chronic Disease 

R&O: Case studies 
Using case studies, identify risk-promoting 
eating behaviors and create a diet plan to 
reduce the risk. 

4. Apply nutrition principles and
research findings into intervention
strategies for specific populations

HLTH 645 Performance 
Nutrition 

R&O: Case studies 
Develop a comprehensive diet, reflective 
of energy and nutritional needs for a 
specific sport. 

5. Describe effective measures and
policies to prevent food-borne
illnesses.

HLTH 642 Food-borne 
Illness Prevention 

R&O: Case studies 
Using case studies, analyze epidemiologic 
aspects of foodborne illnesses and 
specific public health policies and 
regulations for their management. 

6. Apply the Christian worldview to
public health nutrition practice in
diverse settings and populations.

HLTH 640 Principles of 
Nutrition 

R&O: Personal reflection paper 
Write a reflection paper on the influence of 
Scripture to the cultural view of food. 

TABLE D4-1d.  ASSESSMENT OF COMPETENCIES FOR MPH EPIDEMIOLOGY CONCENTRATION 

Competency Course number and name Specific assignments 
that allow assessment 

1. Draw appropriate inferences from
epidemiologic data.

HLTH 552 Chronic Disease 
Prevention and Management 

R: Chronic disease literature review 
Critically analyze peer reviewed on a 
chronic disease, describing its definition, 
pathophysiology, global burden of 
morbidity and mortality, risk factors, 
prevention, treatment, and gaps in 
knowledge about it. 

2. Identify data need and evaluate
analytic methods for calculating
standard epidemiology measures.

HLTH 650 Field 
Epidemiology 

R: Outbreak investigation and report 
Evaluate a series of existing outbreak 
investigations on a specific disease topic, 
prepare a summary of the outbreak 
reports and develop a presentation of the 
findings. 
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TABLE D4-1d.  ASSESSMENT OF COMPETENCIES FOR MPH EPIDEMIOLOGY CONCENTRATION 

Competency Course number and name Specific assignments 
that allow assessment 

3. Describe effective measures and
policies to prevent illness. HLTH 642 Foodborne Illness 

R: Case studies 
Using case studies, analyze and explain 
the epidemiologic aspects of selected 
foodborne illnesses and the public health 
policies and regulations about their 
management. 

4. Analyze populations that require
specific intervention approaches
using demographic and
epidemiologic analysis.

HLTH 650 Field 
Epidemiology  

R: Field surveillance  
Access primary surveillance data to 
develop hypotheses, analyze data, 
summarize result, and present findings. 

HLTH 651 Epidemiologic 
Research Methods 

R: Secondary data Analysis 
Select an approved data set based on a 
select population and epidemiological 
issue. Appropriate statistical analysis and 
interpretation will be conducted and 
presented. 

5. Critically analyze the scientific
evidence for best practices in
prevention of diseases.

HLTH 625 Prevention and 
Control of Infectious 
Diseases 

R: Journal article review 
Following a literature review, identify best 
prevention practices for a selected 
disease. 

6. Apply the Christian worldview to
public health practice in diverse
settings and populations.

HLTH 651 Epidemiologic 
Research Method 

R: Systematic review 
As part of a systematic literature review, 
incorporate a biblical rationale on an 
aspect affecting population health. 

2) For degrees that allow students to tailor competencies at an individual level in consultation
with an advisor, the program must present evidence, including policies and sample
documents, that demonstrate that each student and advisor create a matrix in the format of
Template D4-1 for the plan of study. Include a description of policies in the self-study
document and at least five sample matrices in the electronic resource file.
Not applicable.

3) Include the most recent syllabus for each course listed in Template D4-1, or written
guidelines for any required elements listed in Template D4-1 that do not have a syllabus.
See ERF Course Syllabi for all MPH concentration course syllabi.

4) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
The Program has specific competencies addressing each area of specialization that extend beyond
the foundational competencies. Each is aligned to concentration courses with one or more
applicable student assessment opportunity.
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D5. MPH Applied Practice Experiences 

MPH students demonstrate competency attainment through applied practice experiences. 
The applied practice experiences allow each student to demonstrate attainment of at least five 
competencies, of which at least three must be foundational competencies (as defined in 
Criterion D2). The competencies need not be identical from student to student, but the applied 
experiences must be structured to ensure that all students complete experiences addressing at 
least five competencies, as specified above. The applied experiences may also address additional 
foundational or concentration-specific competencies, if appropriate. 
The program assesses each student’s competency attainment in practical and applied settings 
through a portfolio approach, which demonstrates and allows assessment of competency 
attainment. It must include at least two products. Examples include written assignments, projects, 
videos, multi-media presentations, spreadsheets, websites, posters, photos or other digital artifacts 
of learning. Materials may be produced and maintained (either by the program or by individual 
students) in any physical or electronic form chosen by the program. 

1) Briefly describe how the program identifies competencies attained in applied practice
experiences for each MPH student, including a description of any relevant policies.
The MPH Program uses the practicum as the applied practice experience. Students enroll in the
16-week course, HLTH 698 Practicum, to meet this requirement. The practicum involves the
completion of 120 contact hours at a site matching their degree concentration. In consultation with
the site preceptor and course instructor, the student selects at least five competencies for special
emphasis during his/her experience: three foundational and two concentration. The preceptor and
instructor rate the student’s attainment of these based on a demonstration of their work.

Prior to the practicum, the student identifies a site and preceptor, along with planned projects and 
competencies to be addressed. These are evaluated by the practicum coordinator, with input from 
the Program director, if needed. Qualified preceptors hold an MPH degree or other relevant degree 
if they have documented public health practice experience.   

2) Provide documentation, including syllabi and handbooks, of the official requirements
through which students complete the applied practice experience.
See ERF Course Syllabi for the HLTH 698 Practicum syllabus. See also the MPH practicum
guidelines.

3) Provide samples of practice-related materials for individual students from each
concentration or generalist degree. The samples must also include materials from students
completing combined degree programs, if applicable. The program must provide samples
of complete sets of materials (ie, Template D5-1 and the work products/documents that
demonstrate at least five competencies) from at least five students in the last three years
for each concentration or generalist degree. If the program has not produced five students
for which complete samples are available, note this and provide all available samples.
Following the implementation of the new accreditation requirement for documentation of student
attainment of selected foundational and concentration-specific public health competencies through
a portfolio system, faculty introduced the electronic student portfolio (ESP). The initiation of the
ESP is an assignment of a new course, HLTH 600 MPH Competency Exam, which began fall 2018.

The portfolio began to be formally required of students in this course, and it will take some time for
this the Program to gather student examples. For the purposes of this self-study, three MPH
students who recently completed their degrees, created ESPs based on their coursework and
experiences in the Program and meeting the guidelines laid out in Template D5-1. The current
examples emphasize student mastery of the foundational competencies; future ESPs will focus on
documentation of APE-related competency attainment through products prepared in the practice
setting. The requirements of HLTH 600 will ensure the future systematic collection of this evidence
from all students.
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4) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.

Not applicable.
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D6. DrPH Applied Practice Experience 

Not applicable. 
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D7. MPH Integrative Learning Experience 
MPH students complete an integrative learning experience (ILE) that demonstrates synthesis of 
foundational and concentration competencies. Students in consultation with faculty select 
foundational and concentration-specific competencies appropriate to the student’s educational and 
professional goals. 
Professional certification exams (eg, CPH, CHES/MCHES, REHS, RHIA) may serve as an element of 
the ILE, but are not in and of themselves sufficient to satisfy this criterion. 
The program identifies assessment methods that ensure that at least one faculty member reviews 
each student’s performance in the ILE and ensures that the experience addresses the selected 
foundational and concentration-specific competencies. Faculty assessment may be supplemented 
with assessments from other qualified individuals (eg, preceptors). 

1) List, in the format of Template D7-1, the integrative learning experience for each MPH
concentration, generalist degree or combined degree option that includes the MPH. The
template also requires the program to explain, for each experience, how it ensures that the
experience demonstrates synthesis of competencies.

TABLE D7-1.  INTEGRATIVE LEARNING EXPERIENCE FOR ALL CONCENTRATIONS 
Integrative 

Learning Experience How Competencies are Synthesized 

Competency Exam 

The exam is taken as part of HLTH 600 Competency Exam. It is 
composed of equal numbers of objective questions taken from 5 of the 6 
core courses (excepting Research). Questions address the application of 
foundational public health competencies in settings common to the 
Program’s concentrations. Many questions address real life situations for 
which an integration of knowledge is necessary. 

Project Paper 

The project paper is intended to integrate, at a minimum, the selected 
foundational and concentration competencies identified by the student for 
his/her practicum. In collaboration with the practicum preceptor and HLTH 
698 Practicum instructor, and under the purview of the practicum 
coordinator, students identify at least 3 foundational and 2 concentration 
competencies consistent with the research or intervention their paper will 
describe. Students may identify additional foundational, concentration, or 
cross-cutting competencies to address. Evaluation of the paper includes 
evaluation of competency attainment by both the preceptor and instructor. 

2) Briefly summarize the process, expectations and assessment for each integrative learning
experience.
The competency exam provides an opportunity for the student to demonstrate foundational public
health competence needed for all practitioners. Students must achieve a minimum score of 70% to
begin their practicum. See Criterion B6-1 for a discussion of how this exam is administered.

The project paper is written within the context of a public health project related to the student’s
concentration. It is produced as a separate peer-reviewed endeavor outside the hours of the
practicum. It requires students to integrate foundational and concentration competencies with
cross-cutting skillsets, such as professionally communicating a rationale for their project and
connecting desired outcomes to desired goals. Project development involves creation of a logic
model and an annotated bibliography. Students are expected to use best practices to design project
methodologies, collect data related to protocols appropriate for those methodologies, analyze the
results using standard statistical tests, and discuss findings as they pertain to public health practice.
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3) Provide documentation, including syllabi and/or handbooks that communicates integrative
learning experience policies and procedures to students.
See ERF Couse Syllabi for the syllabus for HLTH 600 Competency Exam. See ERF Couse Syllabi
for the syllabus for HLTH 698 Practicum.

4) Provide documentation, including rubrics or guidelines that explains the methods through
which faculty and/or other qualified individuals assess the integrative learning experience
with regard to students’ demonstration of the selected competencies.
Students receive the 50-question competency exam in a computer-graded multiple choice canvas
consisting of a pool of over 150 questions.

The final project paper is the most intensely evaluated ILE. It is developed in stages through a peer
evaluation process before the final submission. The paper development process gives the student
the opportunity to integrate all core areas of public health and will pull in competencies from the
MPH program. The rubric for the final version of the paper is now being revised to include evaluation
of student performance toward attaining stated competencies. View the current one here.

5) Include completed, graded samples of deliverables associated with each integrative
learning experience option from different concentrations, if applicable. The program must
provide at least 10% of the number produced in the last three years or five examples,
whichever is greater.
See ERF ILE for graded samples of students’ integrative learning experiences. These ILEs were
evaluated using the former grading rubric. As stated above, they will be graded in future with the
revised rubric noted above.

6) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
Not applicable.
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D8. DrPH Integrative Learning Experience 
Not applicable. 
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D9. Public Health Bachelor’s Degree General Curriculum 
The overall undergraduate curriculum (eg, general education, liberal learning, essential 
knowledge and competencies, etc.) introduces students to the domains. The curriculum 
addresses these domains through any combination of learning experiences throughout the 
undergraduate curriculum, including general education courses defined by the institution as 
well as concentration and major requirements or electives. 
1) List the coursework required for the program’s bachelor’s degree.

Prior to fall 2016, the Program offered a Bachelor of Science degree in Health Promotion, majoring
in one of two concentrations, the Certified Health Education Specialist (CHES) or the Clinical, which
prepared students for further professional training outside of public health. In order to strengthen
the public health emphasis, and meet the growing consensus for defined public health education
learning outcomes, faculty modified the curriculum over the ensuing year. The Program now offers
a Bachelor of Science in public health with two concentrations, Health Promotion and Pre-Clinical,
each with identical general education and public health cores.

Degree Requirements for BS in Public Health Program of Study

• 120 Total Credit Hours: 44-47 hours to fulfill University core competency requirements and
55-57 hours to fulfill major degree requirements

• 30 hours must be upper-level classes (300-400 level)

TABLE D9-a.  BACHELOR OF SCIENCE IN PUBLIC HEALTH DEGREE REQUIREMENTS 
University General Education Core Requirements (36-42 Hours) 

Communication (6 Hours) 
ENGL 101 Composition and Rhetoric 3 Hours 

XXX Communications Elective 3 Hours 
Math, Science, & Technology (9-12 Hours) 

MATH 201 Introduction to Biostatistics 3 Hours 
XXX Natural Science Elective 3 Hours 

UNIV 101 University Core Competency 1 Hour 
Information Literacy (7 Hours) 

INQR 101 Inquiry 101 1 Hour 
XXX Composition Elective 3 Hours 
XXX Information Literacy Elective 3 Hours 

Critical Thinking (12 Hours) 
RSCH 201 Research 201 3 Hours 

XXX Literature OR Philosophy Elective 3 Hours 
XXX Social Sciences Elective 3 Hours 
XXX Cultural Studies Elective 3 Hours 

Christian Life & Thought (12 Hours) 
BIBL 105 Old Testament Survey 2 Hours 
BIBL 110 New Testament Survey 2 Hours 
EVAN 101 Evangelism & Christian Life 2 Hours 
RLGN 105 Intro to Biblical Worldview/Contemporary Moral Issues 2 Hours 
THEO 201 Theological Survey I 2 Hours 
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THEO 202 Theological Survey II 2 Hours 

Public Health Foundational Courses (8 Hours) 
BIOL 213/214 Human Anatomy & Physiology I/Lab 4 Hours 
BIOL 215/216 Human Anatomy & Physiology II/Lab 4 Hours 

Public Health Major Core Requirements (24-25 Hours) 
CRST 290 History of Life 2-3 Hours
HLTH 216 Personal Health 3 Hours 
HLTH 301 Foundations of Public Health 3 Hours 
HLTH 350 Introduction to Public & Community Health 3 Hours 
HLTH 370 Introduction to Environmental Hazards & Relief 3 Hours 
HLTH 420 Principles of Behavior Change & Health Counseling 3 Hours 
HLTH 444 Principles of Epidemiology and Biostatistics 3 Hours 
HLTH 453 Program Planning & Evaluation in Health Education 3 Hours 
NURS 105 Medical Terminology 1 Hour 

Health Promotion Concentration (32 Hours) 
BIOL 203 Introductory Microbiology 4 Hours 

CHEM 107 Essentials of General and Organic Chemistry 4 Hours 
EXCS 310 Physiology of Exercise 3 Hours 
HLTH 252 Drugs in Society 3 Hours 
HLTH 330 Human Nutrition 3 Hours 
HLTH 452 Methods/Materials in Community Health Education 3 Hours 
HLTH 488 Chronic & Infectious Disease 3 Hours 
HLTH 499 Professional Internship in Health Promotion 3 Hours 
HLTH XXX Elective 3 Hours 
HLTH XXX Elective 3 Hours 

Pre-clinical Concentration (31 Hours) 
Beginning Fall 2018-2019 Academic Year 

HLTH 330 Human Nutrition 3 Hours 
HLTH 488 Chronic & Infectious Diseases 3 Hours 
HLTH XXX Elective (300-400 level) 3 Hours 

HLTH XXX Choose between HLTH 498 Public Health Senior Seminar 
and HLTH 499 Professional Internship in Health Promotion 3 Hours 

MATH 121 College Algebra 3 Hours 
BIOL XXX, CHEM 
XXX, PHYS XXX 

Choose four classes from BIOL 203, 303, CHEM 121, 122, 
301, 302, PHYS 201 or 202 16 Hours 

Health Electives 
HTLH 105 Introduction to the Health Professions 3 Hours 
HLTH 205 Accident Prevention and Care (First Aid) 3 Hours 
HLTH 311 Health Promotion Methods for Global Settings 3 Hours 
HLTH 333 Exercise and Sports Nutrition 3 Hours 
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Health Electives 
HLTH 340 Women’s Health Issues 3 Hours 
HLTH 380 Health Promotion for Aging Populations 3 Hours 
HLTH 400 Contemporary Health Issues 3 Hours 
HLTH 402 The School Health Program 3 Hours 
HLTH 440 Methods and Resources in Teaching Appl. Sci. in School 2 Hours 
HLTH 488 Chronic and Infectious Disease 3 Hours 
HLTH 491 Grantsmanship 3 Hours 
HLTH 495 Directed Research 1-6 Hours
HLTH 497 Special Topics in Health 1 Hour 

2) Provide official documentation of the required components and total length of the degree,
in the form of an institutional catalog or online resource. Provide hyperlinks to documents
if they are available online, or include copies of any documents that are not available online.
The BS degree in public health is described in the Undergraduate Catalog. Click the hyperlinks to
see degree completion plans (DCP) for the Health Promotion and Pre-clinical concentrations. The
undergraduate catalog also lists approved residential general education and integrative courses
that may be used to satisfy the general education requirements in each domain.

3) Provide a matrix, in the format of Template D9-1, that indicates the courses/experience(s)
that ensure that students are introduced to each of the domains indicated. Template D9-1
requires the program to identify the experiences that introduce each domain.

TABLE D9-1.  COURSES AND STUDENT LEARNING EXPERIENCES 

Domains Courses and Other Learning Experiences through Which 
Students are Introduced to the Specified Domains 

Science Natural Science Elective (3 Credit Hours) 
Introduction to the foundations of 
scientific knowledge, including the 
biological and life sciences and the 
concepts of health and disease. 

• BIOL 213/214  Anatomy & Physiology I
• BIOL 215/216 Anatomy & Physiology II
• INQUR 101 Inquiry 101 (1 Credit Hour)
• RSCH 201 Research 201 (2 Credit Hours)

Liberty University requires the completion of one Natural Science 
course. Public Health majors are required to take Anatomy & 
Physiology and HLTH 216 Personal Health, which fulfills this 
requirement. In addition, Health Promotion concentration 
students are required to complete CHEM 107 Essentials of 
General and Organic Chemistry, and BIOL 203 Introductory 
Microbiology; and Pre-clinical students complete four science 
courses in preparation for their future training in professional 
degree programs. Beginning in fall 2017, all students must 
complete two research courses: Inquiry 101, which introduces the 
concept and value of research, and Research 201, which 
expands on this knowledge teaches skills to conduct research. 

Social and Behavioral Sciences Social Science Elective (3 Credit Hours) 
Introduction to the foundations of social 
and behavioral sciences. 

Choice of one: 
• PSYC 101 General Psychology
• PSYC 210 Developmental Psychology
• SOCI 200 Introduction to Sociology

http://www.liberty.edu/academics/catalogs/index.cfm?PID=39253
http://www.liberty.edu/media/1270/PHHP-BS-R.pdf
http://www.liberty.edu/media/1270/PHPC-BS-R.pdf
http://www.liberty.edu/academics/generalstudies/index.cfm?PID=36703
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TABLE D9-1.  COURSES AND STUDENT LEARNING EXPERIENCES 

Domains Courses and Other Learning Experiences through Which 
Students are Introduced to the Specified Domains 

• SOCI 201 Social Problems
The University requires the completion of one Social Science 
course. While any of the above listed choices would introduce 
public health students to areas related to their field of study, they 
are advised to complete PSYC 101 General Psychology. 
Required Major Courses: 
• HLTH 420 Prin. of Behavior Change & Health Counseling
• HLTH 350 Introduction to Public & Community Health

Math/Quantitative Reasoning Math Elective (3 Credit Hours) 
Introduction to Basic Statistics • MATH 201 Introduction to Probability & Statistics

• MATH 121 College Algebra or higher (for Pre-clinical)

Liberty University requires that all undergraduate students 
complete a math elective. To fulfill this, public health students are 
required to take MATH 201 to give them a foundation in statistics 
and prepare them for HLTH 444, Epidemiology and Biostatistics. 
In addition, the Pre-clinical students also are required to take 
Math 121 or higher to meet requirements for professional schools. 

Humanities/Fine Arts Cultural Studies Elective (3 Credit Hours) 
Introduction to the Humanities/Fine Arts Choice of one: 

• APOL 201 Apologetics & Cultural Engagement
• ARTS 105 Art Appreciation
• CINE 101 Cinematic Arts Appreciation I
• CSTU 101 Western Culture
• CSTU 102 Humanities Abroad
• MUSC 103 Music Appreciation
• MUSC 311 Music History (Antiquity-1750)
• MUSC 312 Music History (Since 1750)
• MUSC 313 History of Music & Worship
• THEA 101 Theatre Appreciation

4) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
The Program’s curriculum reflects best practices and current standards in the undergraduate
education of public health professionals. Faculty added public health content and foundational
knowledge to the previous concentrations and changed from a health promotion to a public health
major. The University also added two research courses to all programs of study to engage students
in the process of inquiry.
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D10. Public Health Bachelor’s Degree Foundational Domains 
The requirements for the public health major or concentration provide instruction in the 
domains. The curriculum addresses these domains through any combination of learning 
experiences throughout the requirements for the major or concentration coursework (ie, the 
program may identify multiple learning experiences that address a domain—the domains listed 
below do not each require a single designated course). 
If the program intends to prepare students for a specific credential, the curriculum must also 
address the areas of instruction required for credential eligibility (eg, CHES). 
1) Provide a matrix, in the format of Template D10-1, that indicates the courses/experience(s)

that ensure that students are exposed to each of the domains indicated. Template D10-1
requires the program to identify the learning experiences that introduce and reinforce each
domain. Include a footnote with the template that provides the program’s definition of
“introduced” and “covered.”
See Table D10-1 on the following page.



TABLE D10-1.  STUDENT EXPOSURE TO PUBLIC HEALTH DOMAINS 

Public Health Domain Course Name and Number 
HLTH 216 
Personal 
Health 

HLTH 301 
Foundations 
of Public 
Health 

HLTH 330 
Human 
Nutrition 

HLTH 350 
Introduction 
to Public 
Health & 
Community 
Health 

HLTH 370 
Introduction 
to 
Environment
al Hazards & 
Response 

HLTH 420 
Principles of 
Behavior 
Change & 
Health 
Counseling 

HLTH 444 
Principles of 
Epidemiolog
y & 
Biostatistics 

HLTH 453 
Program 
Planning & 
Evaluation in 
Health 
Education 

HLTH 488 
Chronic & 
Infectious 
Disease 

Overview of Public 
Health: 
Address the history and 
philosophy of public 
health as well as its 
core values, concepts, 
and functions across 
the globe and in 
society. 
• Public health

history C I I 

• Public health
philosophy C I 

• Core public health
values C I I 

• Core public health
concepts I C I I 

• Global functions
of public health I I I C 

• Societal functions
of public health C C 

Table Key: I=introduced, C=covered. For purposes of clarification, we have adopted the following interpretation of “I” and “C”:  
Introduction = domain presented and/or discussed; Covered = domain presented and/or discussed with an assignment linked to it. 
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Role and Importance 
of Data in Public 
Health: 
Address the basic 
concepts, methods, 
and tools of public 
health data collection, 
use, and analysis and 
why evidence-based 
approaches are an 
essential part of public 
health. 
• Basic concepts of

data collection I C C C 

• Basic methods of
data collection I C C C 

• Basic tools of data
collection C C C 

• Data usage I C I C C 

• Data analysis I C I 

• Evidence-based
approaches I C C I I 
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TABLE D10-1.  STUDENT EXPOSURE TO PUBLIC HEALTH DOMAINS 

Public Health Domain Course Name and Number 
HLTH 216 
Personal 
Health 

HLTH 301 
Foundations 
of Public 
Health 

HLTH 330 
Human 
Nutrition 

HLTH 350 
Introduction 
to Public 
Health & 
Community 
Health 

HLTH 370 
Introduction 
to 
Environment
al Hazards & 
Response 

HLTH 420 
Principles of 
Behavior 
Change & 
Health 
Counseling 

HLTH 444 
Principles of 
Epidemiology 
& 
Biostatistics 

HLTH 453 
Program 
Planning & 
Evaluation in 
Health 
Education 

HLTH 488 
Chronic & 
Infectious 
Diseases 

Identifying and 
Addressing 
Population Health 
Challenges: 
Address the concepts 
of population health, 
and the basic 
processes, 
approaches, and 
interventions that 
identify and address 
the major health related 
needs and concerns of 
populations. 

• Population health
concepts I C C I C I 

• Introduction to
processes and
approaches to
identify needs and
concerns of
populations

I I C C I C 

• Introduction to
approaches and
interventions to
address needs
and concerns of
populations

I C C C C 
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TABLE D10-1 STUDENT EXPOSURE TO PUBLIC HEALTH DOMAINS 

Public Health Domain Course Name and Number 
HLTH 216 
Personal 
Health 

HLTH 301 
Foundations 
of Public 
Health 

HLTH 330 
Human 
Nutrition 

HLTH 350 
Introduction 
to Public 
Health & 
Community 
Health 

HLTH 370 
Introduction 
to 
Environment
al Hazards & 
Response 

HLTH 420 
Principles of 
Behavior 
Change & 
Health 
Counseling 

HLTH 444 
Principles of 
Epidemiolog
y & 
Biostatistics 

HLTH 453 
Program 
Planning & 
Evaluation in 
Health 
Education 

HLTH 488 
Chronic & 
Infectious 
Diseases 

Human Health: 
Address the underlying 
science of human 
health and disease 
including opportunities 
for promoting and 
protecting health 
across the life course. 
• Science of human

health and
disease

C I C C I C 

• Health promotion I I C I C C 

• Health protection I I C C C C 

Determinants of 
Health: 
Address the socio-
economic, behavioral, 
biological, 
environmental, and 
other factors that 
impact human health 
and contribute to health 
disparities. 
• Socio-economic

impacts on
human health and
health disparities

I C C I 
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TABLE D10-1 STUDENT EXPOSURE TO PUBLIC HEALTH DOMAINS 

Public Health Domain Course Name and Number 
HLTH 216 
Personal 
Health 

HLTH 301 
Foundations 
of Public 
Health 

HLTH 330 
Human 
Nutrition 

HLTH 350 
Introduction 
to Public 
Health & 
Community 
Health 

HLTH 370 
Introduction 
to 
Environment
al Hazards & 
Response 

HLTH 420 
Principles of 
Behavior 
Change & 
Health 
Counseling 

HLTH 444 
Principles of 
Epidemiolog
y & 
Biostatistics 

HLTH 453 
Program 
Planning & 
Evaluation in 
Health 
Education 

HLTH 488 
Chronic & 
Infectious 
Diseases 

Human Health: 
Address the underlying 
science of human 
health and disease 
including opportunities 
for promoting and 
protecting health 
across the life course. 
• Behavioral factors

impacts on
human health and
health disparities

I I C C C I 

• Biological factors
impacts on
human health and
health disparities

I I C C C 
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TABLE D10-1.  STUDENT EXPOSURE TO PUBLIC HEALTH DOMAINS 

Public Health Domain Course Name and Number 
HLTH 216 
Personal 
Health 

HLTH 301 
Foundations 
of Public 
Health 

HLTH 330 
Human 
Nutrition 

HLTH 350 
Introduction 
to Public 
Health & 
Community 
Health 

HLTH 370 
Introduction 
to 
Environment
al Hazards & 
Response 

HLTH 420 
Principles of 
Behavior 
Change & 
Health 
Counseling 

HLTH 444 
Principles of 
Epidemiolog
y & 
Biostatistics 

HLTH 453 
Program 
Planning & 
Evaluation in 
Health 
Education 

HLTH 488 
Chronic & 
Infectious 
Diseases 

Determinants of 
Health: 
Address the socio-
economic, behavioral, 
biological, 
environmental, and 
other factors that 
impact human health 
and contribute to health 
disparities. 
• Environmental

factors impacts on
human health and
health disparities

I C C I 

Project 
Implementation: 
Address the 
fundamental concepts 
and features of project 
implementation, 
including planning, 
assessment, and 
evaluation. 
• Introduction to

planning concepts
and features

I I C 

• Introduction to
assessment
concepts and
features

I I C 
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TABLE D10-1.  STUDENT EXPOSURE TO PUBLIC HEALTH DOMAINS 

Public Health Domain Course Name and Number 
HLTH 216 
Personal 
Health 

HLTH 301 
Foundations 
of Public 
Health 

HLTH 330 
Human 
Nutrition 

HLTH 350 
Introduction 
to Public 
Health & 
Community 
Health 

HLTH 370 
Introduction 
to 
Environment
al Hazards & 
Response 

HLTH 420 
Principles of 
Behavior 
Change & 
Health 
Counseling 

HLTH 444 
Principles of 
Epidemiolog
y & 
Biostatistics 

HLTH 453 
Program 
Planning & 
Evaluation in 
Health 
Education 

HLTH 488 
Chronic & 
Infectious 
Diseases 

Determinants of 
Health: 
Address the socio-
economic, behavioral, 
biological, 
environmental, and 
other factors that 
impact human health 
and contribute to health 
disparities. 
• Introduction to

evaluation
concepts and
features

I I C 
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TABLE D10-1.  STUDENT EXPOSURE TO PUBLIC HEALTH DOMAINS 

Public Health Domain Course Name and Number 
HLTH 216 
Personal 
Health 

HLTH 301 
Foundations 
of Public 
Health 

HLTH 330 
Human 
Nutrition 

HLTH 350 
Introduction 
to Public 
Health & 
Community 
Health 

HLTH 370 
Introduction 
to 
Environment
al Hazards & 
Response 

HLTH 420 
Principles of 
Behavior 
Change & 
Health 
Counseling 

HLTH 444 
Principles of 
Epidemiolog
y & 
Biostatistics 

HLTH 453 
Program 
Planning & 
Evaluation in 
Health 
Education 

HLTH 488 
Chronic & 
Infectious 
Diseases 

Overview of the Health 
System: 
Address the 
fundamental 
characteristics and 
organizational structures 
of the U.S. health 
system as well as to the 
differences in systems in 
other countries. 
• Characteristics and

structures of the
U.S. health system

C I C I 

• Comparative health
systems C 

Health Policy, Law, 
Ethics, and 
Economics: 
Address the basic 
concepts of legal, 
ethical, economic, and 
regulatory dimensions of 
health care and public 
health policy, & the 
roles, influences and 
responsibilities of the 
different agencies and 
branches of gov’t. 
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• Legal dimensions
of health care and
public health
policy

C I I 

• Ethical dimensions
of health care and
public health
policy

C I I 
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TABLE D10-1.  STUDENT EXPOSURE TO PUBLIC HEALTH DOMAINS 

Public Health Domain Course Name and Number 
HLTH 216 
Personal 
Health 

HLTH 301 
Foundations 
of Public 
Health 

HLTH 330 
Human 
Nutrition 

HLTH 350 
Introduction 
to Public 
Health & 
Community 
Health 

HLTH 370 
Introduction 
to 
Environment
al Hazards & 
Response 

HLTH 420 
Principles of 
Behavior 
Change & 
Health 
Counseling 

HLTH 444 
Principles of 
Epidemiolog
y & 
Biostatistics 

HLTH 453 
Program 
Planning & 
Evaluation in 
Health 
Education 

HLTH 488 
Chronic & 
Infectious 
Diseases 

Health Policy, Law, 
Ethics, and Economics: 
Address the basic 
concepts of legal, ethical, 
economic, and regulatory 
dimensions of health care 
and public health policy, 
and the roles, influences 
and responsibilities of the 
different agencies and 
branches of government. 
• Economic

dimensions of
health care and
public health policy

C I I 

• Regulatory
dimensions of
health care and
public health policy

C I I 

• Governmental
agency roles in
health care and
public health policy

C I I 
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TABLE D10-1.  STUDENT EXPOSURE TO PUBLIC HEALTH DOMAINS 

Public Health Domain Course Name and Number 
HLTH 216 
Personal 
Health 

HLTH 301 
Foundations 
of Public 
Health 

HLTH 330 
Human 
Nutrition 

HLTH 350 
Introduction 
to Public 
Health & 
Community 
Health 

HLTH 370 
Introduction 
to 
Environment
al Hazards & 
Response 

HLTH 420 
Principles of 
Behavior 
Change & 
Health 
Counseling 

HLTH 444 
Principles of 
Epidemiolog
y & 
Biostatistics 

HLTH 453 
Program 
Planning & 
Evaluation in 
Health 
Education 

HLTH 488 
Chronic & 
Infectious 
Diseases 

Health 
Communications: 
Address the basic 
concepts of public 
health-specific 
communication, 
including technical and 
professional writing and 
the use of mass media 
and electronic 
technology. 

• Technical writing C C C 

• Professional
writing C C 

• Use of mass
media I I C 

• Use of electronic
technology I C C 



2) Include the most recent syllabus from each course listed in Template D10-1, or written
guidelines, such as a handbook, for any required experience(s) listed in Template D10-1 that
do not have a syllabus.
See ERF Couse Syllabi for syllabi of selected BS courses addressing public health domains. BS
courses are numbered HLTH 216 to 499.

3) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
To comply with accreditation criteria, faculty made substantive changes to the undergraduate
Program and its curriculum. Students in both BS public health concentrations now take courses
and participate in learning experiences that address each of the foundational domains. This has
been perceived as a positive change by students and has generated more interest in the degree.
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D11. Public Health Bachelor’s Degree Foundational Competencies 
Students must demonstrate the following competencies: 

• the ability to communicate public health information, in both oral and written forms,
through a variety of media and to diverse audiences

• the ability to locate, use, evaluate and synthesize public health information
1) Provide a matrix, in the format of Template D11-1, that indicates the assessment

opportunities that ensure that students demonstrate the stated competencies.
See Table D11-1 on the following page.



TABLE D11-1.  IDENTIFICATION OF EXPERIENCES THAT INTRODUCE AND REINFORCE EACH DOMAIN 

Skills Courses & Other Learning Experiences 
Through Which Students Demonstrate Skills Methods by Which Skills are Assessed 

PUBLIC HEALTH COMMUNICATION 
Students should be able to communicate public health information, in both oral and written forms and through a variety of media, to diverse audiences. 

Oral Communication 

HLTH 350 
Introduction to Public and Community Health Class presentation of journal article review 

HLTH 370 
Introduction to Environmental Hazards & Response 

Developing and recording public service announcements for the general 
public to raise awareness and preparedness for an environmental health 
risk or hazard 

HLTH 420 
Principles of Behavior Change and Health Counseling Class presentation of theory application project 

HLTH 444 
Principles of Epidemiology and Biostatistics Class presentation of group research project 

HLTH 453 
Program Planning and Evaluation in Health Education Formal class presentation of group program planning project 

Written Communication 

HLTH 301 
Foundations of Public Health 

Development of personal philosophy of public health statement to be 
placed in electronic portfolio 

HLTH 370 
Introduction to Environmental Hazards & Response 

Investigation and written report on an environmental health risk or 
hazard 

HLTH 444 
Principles of Epidemiology and Biostatistics 

Group research paper of a case-controlled study and creation of a 
research poster  

HLTH 453 
Program Planning and Evaluation in Health Education 

Logic model development for program plan; development of program 
rationale statement; group program planning paper including 
assessment results, goals and objectives, strategies for intervention, and 
evaluation plan 

HLTH 488 
Chronic and Infectious Diseases 

Creation of an educational brochure on infectious disease exposure and 
prevention when traveling; creation of an informational poster on a 
chronic disease 

HLTH 498 
Public Health Senior Seminar Research paper formatted for publication 

Communicating with 
Diverse Audiences 

HLTH 370 
Introduction to Environmental Hazards & Response 

Development, recording, and delivery of PSAs to the general public on 
an environmental health risk or hazard 

HLTH 420 
Principles of Behavior Change and Health Counseling 

Interview someone from another race or cultural to determine the 
influence of culture on health care and health-related behaviors; conduct 
mock provider-client interviews; coach an individual to make a personal 
behavior change  

HLTH 444 
Principles of Epidemiology and Biostatistics Conduct surveys on campus 
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TABLE D11-1.  IDENTIFICATION OF EXPERIENCES THAT INTRODUCE AND REINFORCE EACH DOMAIN 

Skills Courses & Other Learning Experiences 
Through Which Students Demonstrate Skills Methods by Which Skills are Assessed 

Communicating Through 
a Variety of Media 

HLTH 301 
Foundations of Public Health Create electronic student portfolio; create LinkedIn account 

HLTH 350 
Introduction to Public and Community Health Use of PowerPoint to present journal article review 

HLTH 370 
Introduction to Environmental Hazards & Response Develop PSA on risk or hazard preparedness 

HLTH 444 
Principles of Epidemiology and Biostatistics PowerPoint presentation of group research project 

HLTH 452 
Methods and Materials in Community Health Education 

(This is a concentration course for Health Promotion, elective course for 
Pre-clinical concentration). Students use various sources of media, such 
as audio and visual public service announcements, social media (e.g., 
Twitter, LinkedIn), press releases, fact sheets, and infographics, to 
create promotional and educational messages and materials 

HLTH 453 
Program Planning and Evaluation in Health Education PowerPoint presentation of group program planning project 

INFORMATION LITERACY 
Students should be able to locate, use, evaluate and synthesize information. 

Locating Information 

HLTH 216 
Personal Health 

Conduct interviews with family members to complete family health 
history 

HLTH 301 
Foundations of Public Health Identify key historical events in public health to create a timeline 

HLTH 350 
Introduction to Public and Community Health Collect information and data to develop a county needs assessment 

HLTH 420 
Principles of Behavior Change and Health Counseling 

Locate information identifying the needs of an at risk population and  
best-practices for addressing those needs 

HLTH 453 
Program Planning and Evaluation in Health Education 

Locate secondary information on health concerns of priority populations 
using Healthy People and other resources 

Using Information 

HLTH 216 
Personal Health Use information to draw family tree indicating health history 

HLTH 350 
Introduction to Public and Community Health 

Use information from county needs assessment to show how health 
issues are currently being addressed 

HLTH 370 
Introduction to Environmental Hazards & Response 

Development of a class briefing after investigating an environmental 
health risk or hazard 

HLTH 420 
Principles of Behavior Change and Health Counseling 

After identifying an at risk population, health issue, and corresponding 
health behavior theory, students select, create, or adapt appropriate 
health intervention program.  

HLTH 453 Use information collected on a priority population for program planning 



98 

TABLE D11-1.  IDENTIFICATION OF EXPERIENCES THAT INTRODUCE AND REINFORCE EACH DOMAIN 

Skills Courses & Other Learning Experiences 
Through Which Students Demonstrate Skills Methods by Which Skills are Assessed 

Program Planning and Evaluation in Health Education 

Evaluating Information 

HLTH 216 
Personal Health Evaluate family interview information to assess personal health risk 

HLTH 301 
Foundations of Public Health Evaluate quality of sources of health information 

HLTH 350 
Introduction to Public and Community Health 

Assess implementation of best healthcare practices with assigned 
county 

HLTH 370 
Introduction to Environmental Hazards & Response 

Evaluate information and respond to disaster scenarios presented in 
table-top simulation format 

HLTH 444 
Principles of Epidemiology and Biostatistics Analyze data gathered for research project 

HLTH 453 
Program Planning and Evaluation in Health Education Evaluate data collected from primary and secondary sources 

Synthesizing Information 

HLTH 216 
Personal Health Determine methods of lowering personal health risk 

HLTH 301 
Foundations of Public Health Create a timeline of historical events in public health 

HLTH 350 
Introduction to Public and Community Health 

Review evidence-based interventions that a county can implement to 
address a health problem 

HLTH 370 
Introduction to Environmental Hazards & Response 

Use collected data to create message for increasing risk or hazard 
awareness  public service announcement 

HLTH 420 
Principles of Behavior Change and Health Counseling 

 Utilization and application of evidence-based data to create/implement a 
behavior change program. 

HLTH 444 
Principles of Epidemiology and Biostatistics Determine hypothesis and conclusion drawn for research project 

HLTH 453 
Program Planning and Evaluation in Health Education 

Combine primary and secondary information to create a needs 
assessment of a population 



2) Include the most recent syllabus from each course listed in Template D11-1, or written
guidelines, such as handbook, for any required elements listed in Template D11-1 that do
not have a syllabus.
See ERF Couse Syllabi for syllabi of BS courses addressing public health foundational knowledge.

3) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
The BS Program includes a variety of relevant assignments designed to guide students in attaining
competence in foundational public health knowledge.
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D12. Public Health Bachelor’s Degree Cumulative and Experiential 
Activities 

Students have opportunities to integrate, synthesize and apply knowledge through cumulative 
and experiential activities. All students complete a cumulative, integrative and scholarly or 
applied experience or inquiry project that serves as a capstone to the education experience. 
These experiences may include, but are not limited to, internships, service-learning projects, 
senior seminars, portfolio projects, research papers or honors theses. Programs encourage 
exposure to local-level public health professionals and/or agencies that engage in public health 
practice. 
1) Provide a matrix, in the format of Template D12-1, that identifies the cumulative and

experiential activities through which students have the opportunity to integrate, synthesize
and apply knowledge as indicated.

TABLE D12-1.  CUMULATIVE AND EXPERIENTIAL ACTIVITIES THROUGH WHICH STUDENTS 
HAVE THE OPPORTUNITY TO INTEGRATE, SYNTHESIZE AND APPLY KNOWLEGE 

Cumulative and Experiential Activity Narrative Describing How Activity Provides Students the 
Opportunity to Integrate, Synthesize and Apply Knowledge 

Core Courses 
Disaster Response Scenario 
HLTH 370 Introduction to 
Environmental Hazards & Response 

Students work collaboratively in a tabletop disaster scenario and 
offer appropriate solutions to a variety of environmental and 
health hazards presented.  

Behavior Change Project 
HLTH 420 Principles of Behavior 
Change and Health Counseling 

Students complete mock provider-client interviews in class. 
They assist someone outside of class for 5 weeks in making a 
behavior change, helping them create goals, objectives and 
strategies, obtain resources, and keep progress notes. 

Concentration Courses 

Senior Seminar in Public Health 
HLTH 498 Public Health Senior 
Seminar 

Pre-clinical students take HLTH 498 or HLTH 499 as their 
capstone experience. In HLTH 498 students complete a 
literature-based research project which is presented as part of a 
class research symposium, and work collaboratively to analyze 
and resolve health issues in selected case studies. 

Professional Internship 
HLTH 499 Professional Internship in 
Health Promotion 

Health promotion students are required to take HLTH 499 as 
their capstone experience. Students complete their internship at 
approved health settings, integrating knowledge and skills. 

Elective Courses 
Health Message Development 
HLTH 311 Health Promotion Methods 
for International Settings 

Students use Facts For Life, collaboratively produced by 
UNICEF, WHO, UNDP, etc., to develop a series of health 
messages for an underdeveloped global region. 

Service Learning 
HLTH 340 Women’s Health Issues 

Students volunteer with women/young girls in the context of 
public health in connection with ministry, mentoring, and service 
to understand issues connected with these populations. 

Health Care Analysis 
HLTH 380 Health of Aging Populations 

Evaluate an internet site focused on aging.  Conduct three 
focused personal interviews with aged individuals. Report on 
demographic health status, and social and health resources of 
elders in a selected population.  

School Health Fair 
HLTH 440 Methods and Resources in 
Teaching Applied Sciences in Schools 

Students assess, plan, and implement a health fair in a local 
school. 

Grant Writing 
HLTH 491 Grantsmanship 

Students write a mock or actual grant proposal for a health 
program. This requires the synthesis of content and the 
application of clear and concise writing skills and budget 
development. 
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2) Include examples of student work that relate to the cumulative and experiential activities.
See ERF Student Work for samples of student work that support this criterion.

3) Briefly describe the means through which the program implements the cumulative
experience and field exposure requirements.
While core and elective courses provide opportunities for experiential work, the primary means by
which undergraduate students fulfill cumulative experiences is through the capstone courses.
Health Promotion concentration students are required to take HLTH 499, Professional Internship
in Health Promotion, and Pre-clinical concentration students may take this course if they meet the
prerequisites, or HLTH 498 Public Health Senior Seminar.

HLTH 499 Professional Internship in Health Promotion (ERF Course Syllabi) is required of
students in the Health Promotion concentration as their cumulative experience. Pre-clinical majors
may choose to take this course as their cumulative experience, as well, if they meet the
prerequisites for it. Students are responsible for securing their internship site, but must meet
specific criteria to have their internship approved. Approval by the BS internship coordinator of a
site is based on the student’s ability to have a supervised 180-hour exposure to public health
practice and the opportunity to apply at least three of the Areas of Responsibility of a Certified
Health Education Specialist (CHES). It is completed during the student’s last year of study, after
meeting the following prerequisites:

• Be of senior academic standing
• Have a cumulative GPA of 2.35 or greater
• Have successfully completed HLTH 452 and HLTH 453
• Are current in University-required community service hours (CSER)
• Hold current CPR and First Aid certifications from approved providers

During the internship, students submit regular reports describing completed tasks and hours 
worked. These are reviewed by the internship coordinator for content and issues of concern. At the 
internship midpoint and endpoint students participate in group progress report sessions. Site 
preceptors also provide midpoint and endpoint evaluations. Any concerns rising from student or 
preceptor reports are discussed with the student, and, if needed, with the preceptor for further 
evaluation and correction.  

HLTH 498 Public Health Senior Seminar (ERF Course Syllabi) is the capstone course for the 
Pre-clinical concentration to be completed in the last year of the student’s course of study. It is 
designed to apply research, critical thinking, and systems thinking skill sets gained during the 
Program to various activities built into the course. As part of research, students conduct a literature-
based research project in the preparation of a publishable paper about a public health issue. 
Students apply principles of evidence-based research and professional writing to describe how this 
issue affects population health and present their findings to the class. In addition to the paper, 
students complete case studies on current issues in public health (e.g., immunization, 
mammograms, motor vehicle safety), and discuss methods to address them. In order to give 
students in HLTH 498 more exposure to public health practice, beginning in Spring 2019, students 
will also take part in a 20 hour service learning project, in which students will work at a pre-approved 
health agency.  This project allows students to work with community partners to address needs of 
the population served by the agency, and apply skills/knowledge gained in the classroom. Upon 
completion of their 20 hours students write a reflection paper on their experience. 

4) Include handbooks, websites, forms and other documentation relating to the cumulative
experience and field exposure. Provide hyperlinks to documents if they are available online,
or include electronic copies of any documents that are not available online.
See ERF Couse Syllabi for the syllabi HLTH 498 Public Health Senior Seminar and HLTH 499
Professional Internship in Health Promotion. See also the Student Handbook for HLTH 499.

https://www.nchec.org/responsibilities-and-competencies
https://www.nchec.org/responsibilities-and-competencies
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D13. Public Health Bachelor’s Degree Cross-Cutting Concepts and 
Experiences 

The overall undergraduate curriculum and public health major curriculum expose students to 
concepts and experiences necessary for success in the workplace, further education and 
lifelong learning. Students are exposed to concepts through any combination of learning 
experiences and co-curricular experiences.  
1) Briefly describe, in the format of Template D13-1, of the manner in which the curriculum and

co-curricular experiences expose students to the concepts identified.

TABLE D13-1.  CURRICULAR AND CO-CURRICULAR EXPERIENCES 

Concept Manner in Which  Curriculum and Co-Curricular Experiences 
Expose Students to the Concepts 

Advocacy for protection and 
promotion of the public’s 
health at all levels of society 

• HLTH 301 Foundations of Public Health. Students review advocacy
toolkits, select a pressing public health issue, and write legislators in
reference to the issue.

• HLTH 452 Methods & Materials in Community Health Education.
Students learn aspects of political and media advocacy, writing a
press release for a local newspaper addressing a health issue of
concern (HLTH 452).

• Outside of the classroom, students participate in various advocacy
efforts on campus and within the community.  Examples of these in
the last three years have included an anti-texting and driving
campaign on campus, and assisting the Motherhood Collective, a non-
profit organization, advocating the importance of breast feeding to
local businesses. In spring 2017, many students attended a Food and
Nutrition Advocacy Day on campus.  This event exposed students to
global efforts in providing adequate nutrition to communities.

Community dynamics 
• HLTH 301 Foundations of Public Health. Students discuss the

socioecological model as a framework for understanding societal and
interpersonal influences on health.

• HLTH 350 Introduction to Public & Community Health. Students
complete an in-depth needs assessment of a selected U.S. county;
they must analyze community demographics, socioeconomic
determinates, and specific local and national health problems. From
the assessment data, students discuss evidence-based interventions
and best practices to address the health problems identified.

• HLTH 420 Principles of Behavior Change & Health Counseling.
Students investigate various models and theories of personal,
community, and organizational structure and behavior, using one or
more to develop a community intervention to improve health.

• HLTH 453 Program Planning Evaluation in Health Education.
Students conduct a community assets map to identify community
needs and potential community partners to address them.

Critical thinking and 
creativity 

• HLTH 350 Introduction to Public & Community Health. Students
evaluate secondary health data from national surveillance sources to
determine if preventive and control measures are adequate for a given
public health issue, and what other actions would be necessary to
improve health outcomes.

• HLTH 370 Introduction to Environmental Hazards & Response.
Students integrate several components of public health preparedness
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TABLE D13-1.  CURRICULAR AND CO-CURRICULAR EXPERIENCES 

Concept Manner in Which  Curriculum and Co-Curricular Experiences 
Expose Students to the Concepts 

and disaster management into the resolution of a scenario presented 
in a tabletop exercise. 

• Students in all 400 level health classes access, evaluate, and interpret
data to inform the development of public health interventions and
research. Examples: Students 1) use secondary data to address a
health concern within an industrial setting (HLTH 453 Program
Planning and Evaluation in Health Education); 2) develop an
informational brochure on infectious disease exposure when traveling
(HLTH 488 Infectious Disease); 3)  complete a research project (HLTH
444 Principles of Epidemiology and Biostatistics).

Cultural contexts in which 
public health professionals 
work 

• HLTH 301 Foundations of Public Health. Students learn cultural and
social aspects and determinants of health through lecture, class
discussion, and assessment.

• HLTH 350 Introduction to Public & Community Health. Students
learn how cultural and demographic changes and developing health
disparities impact the health of the nation.

• HLTH 420 Principles of Behavior Change & Health Counseling.
Emphasis is placed on cultural awareness and competence when
working with individuals and populations.  Students complete a
cultural competency assignment in which they ask members of
another culture about health related practices and beliefs.

• HLTH 453 Program Planning & Evaluation in Health Education. In
the development of an employee health program students must
consider the culture of a company and the employees.

• Throughout the year, students have opportunities to take part in
planned activities held within various cultural or socioeconomic
communities, such as conducting health fairs with the Mixteco
population in Richmond, VA, and a Spanish-speaking population
Roanoke, VA, and assisting with the Lynchburg Community Care
Collaboration, a multi-agency collaboration to meet the health needs
of underserved populations.

Ethical decision making as 
related to self and society 

• HLTH 301 Foundations of Public Health. A study on the Code of
Ethics. Students discuss and complete an assignment in which a 10-
step ethical approach is used to resolve a scenario.

• HLTH 444 Principles of Epidemiology and Biostatistics.  Students
complete CITI training on human subjects protection as a part of their
research experience.

Independent work and a 
personal work ethic 

• All courses include assignments that students must complete
independently, which reinforces personal responsibility and
adherence to the University’s honor code.

• Community Service (CSER). As part of a university requirement
students must independently fulfill 20 hours of community service per
semester. Students are responsible for obtaining a service area to
work in each semester and to meet all requirements.

Networking 
• HLTH 301 Foundations of Public Health. Students complete an

electronic portfolio and LinkedIn account.
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TABLE D13-1.  CURRICULAR AND CO-CURRICULAR EXPERIENCES 

Concept Manner in Which  Curriculum and Co-Curricular Experiences 
Expose Students to the Concepts 

• Participated in by all students, the Community Service (CSER)
requirement, gives students the opportunity to network with a variety
of health and public service agencies.

• Public Health student clubs
• Liberty University career fairs
• Virginia Public Health Association conference attendance

Organizatio 

nal dynamics 

• HLTH 301 Foundations of Public Health
• HLTH 452 Methods & Materials in Community Health Education.

Students learn principles and applications of building and sustaining
community coalitions.

• HLTH 453 Program Planning & Evaluation in Health Education.
Students consider the employer/employee perspectives in the
completion of an employee health program.

Professionalism 
• HLTH 301 Foundations of Public Health. Staff from the Career

Center come into class and prepare students for professional careers
through workshops and in class activities relating to professional
conduct, and oral and written communication skills. Students are also
instructed on how to build a professional electronic portfolio, and their
personal resume.

• HLTH 350, 420, 444. Students present project results to the class and
demonstrate professional appearance, conduct, and communication.

• HLTH 420 Principles of Behavior Change & Health Counseling.
Students act as health coaches, working with clients to develop and
implement a behavior change.

• HLTH 453 Program Planning & Evaluation in Health Education.
As part of the group project of developing an employee wellness
program, students present their final report as a mock formal
professional presentation to the administrative body of a selected
organization.

• Serve as peer mentor for Live Healthy Liberty.  Here students are
trained to assist others with health related needs, such as stress
management, sleep, and diet.

Research methods 
• HLTH 350 Introduction to Public & Community Health. Using local

and national health data, students research a county-level health
problem to develop a community needs assessment that address the
problem, including an overview of socioeconomic indicators and best
practices for appropriate health intervention.

• HLTH 444 Principles of Epidemiology & Biostatistics. Students
conduct a research project in which they identify a topic, conduct a
literature review, create a research hypothesis, develop and
implement a survey questionnaire, analyze collected data, and
evaluate, interpret, and report the results.

• HLTH 453 Program Planning & Evaluation in Health Education.
Students use primary and secondary data with simple data analysis.

• HLTH 498 Public Health Senior Seminar.  As part of this capstone
experience, students complete a literature-based research project.

• Liberty University Research Symposium.  Students are
encouraged, and have opportunities to work under faculty on research
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TABLE D13-1.  CURRICULAR AND CO-CURRICULAR EXPERIENCES 

Concept Manner in Which  Curriculum and Co-Curricular Experiences 
Expose Students to the Concepts 

projects, and present their research at Liberty University’s research 
symposium, and conferences.  

Systems thinking 
• HLTH 301 Foundations of Public Health. Introduces students to the

concept of systems thinking.  Students role play in a class activity and
develop a systems approach to a health problem in a local city.

• HLTH 370 Introduction to Environmental Hazards & Response. As
part of a disaster scenario, students assume roles of local, state, or
national agency representatives and use a systems approach to
develop a plan for disaster response. Students also are encouraged
to take part in a Bioterrorism Activity planned through the Department
of Biology and Chemistry. Students complete FEMA Emergency
Management Institute online training modules.

Teamwork and leadership 
• HLTH 420, 444, 453. Group projects expose students to teamwork

and taking on leadership roles. They are assessed through peer
evaluations.

• HLTH 370 Introduction to Environmental Hazards & Response.
Students utilize a teamwork approach in responding to simulated
disasters, applying group process and communication skills.

• Participation in student organizations, such as Eta Sigma Gamma and
the Liberty University Public Health Student Association to plan, and
implement community programs and activities.

• Participation on departmental committees.
• Membership on Liberty University Health Advisory Board.
• Food pantry.  Students, have partnered with a local church, and work

together to write funding grants, organize and maintain a food closet,
and fill weekly food bags for a local community group.

2) Provide syllabi for all required coursework for the major and/or courses that relate to the
domains listed above. Syllabi should be provided as individual files in the electronic
resource file and should reflect the current semester or most recent offering of the course.
See ERF Couse Syllabi for these syllabi.

3) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
Through curricular and co-curricular experiences, the undergraduate Program provides varied and
robust opportunities for all students to gain competence in cross-cutting concepts and experiences.
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D14. MPH Program Length 
An MPH degree requires at least 42 semester credit hours to complete, 56 quarter-credits or the 
equivalent for completion. 
Programs use university definitions for credit hours. 

1) Provide information about the minimum credit-hour requirements for all MPH degree
options. If the university uses a unit of academic credit or an academic term different from
the standard semester or quarter, explain the difference and present an equivalency in table
or narrative form.
The Master of Public Health Degree at Liberty University is 42 semester-credit hours. The credit
hour requirement is broken out according to the following Table D14-1 below.

TABLE D14-1.  CREDIT HOUR REQUIREMENTS FOR 
LIBERTY UNIVERSITY MASTER OF PUBLIC HEALTH DEGREE 

Course work Category # of Credits 
Core courses    18 

Concentration courses    15 
Elective courses      6 

Practicum   3 
TOTAL   42 

2) Define a credit with regard to classroom/contact hours.
The University operates on the semester system. The unit for counting credit is the semester hour.
A semester hour of credit consists of the equivalent of one 50-minute period of class work for 15
weeks, with an assumption of two hours of outside preparation or two 50-minute periods of
laboratory work for each semester hour. Online courses are equivalent to the number of classroom
contact hours (750 minutes per credit hour) expected in a synchronous residential course. (See
Academic Information and Policies.)

http://www.liberty.edu/index.cfm?PID=39273
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D15. DrPH Program Length 
Not applicable. 
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D16. Bachelor’s Degree Program Length 
A public health bachelor’s degree requires completion of a total number of credit units 
commensurate with other similar degree programs in the university. 
Programs use university definitions for credit hours. 

1) Provide information about the minimum credit-hour requirements for all bachelor’s degree
options. If the university uses a unit of academic credit or an academic term different from
the standard semester or quarter, explain the difference and present an equivalency in table
or narrative form.
Each of the concentrations for the Bachelor of Science degree in public health require a minimum
of 120 credit hours to complete. As a part of this requirement, students must complete a minimum
of 44-47 credit hours to fulfill University core competency requirements and 56-59 hours to fulfill
major degree requirements. In addition, of the total 120 credits hours, 30 must come from upper
level (300-400 level) courses.

2) Define a credit with regard to classroom/contact hours.
The BS Program in public health operates on the same semester system as the MPH does
(Academic Information and Policies).The unit for counting credit is the semester hour. A semester
hour of credit consists of the equivalent of one 50-minute period of class work for fifteen weeks,
with an assumption of two hours of outside preparation over two 50-minute periods of laboratory
work for each semester hour. Online courses are equivalent to the number of classroom contact
hours (750 minutes per credit hour) expected in a synchronous residential course.

3) Describe policies and procedures for acceptance of coursework completed at other
institutions, including community colleges.
The following University policies guide admissions counselors and transcript evaluators in making
transfer credit decisions. A minimum of 30.0 credits and 50% of the coursework required for the
major content area must be taken through Liberty University for students working towards the
bachelor’s degree. Undergraduate transfer credit is permitted from accredited institutions for those
courses with a grade of “C” or higher according to the transcript. Transfer credits are given grades
of P (for Pass) and are not calculated into the GPA. Courses that do not match a Liberty course
may be eligible to transfer as elective credits. Table D16-3 lists policies applicable to non-
transferrable courses and courses transferable under special conditions. See Transfer Policies and
Guidelines: Undergraduate Admissions for more information.

TABLE D16-3 
TRANSFER CREDIT POLICIES AND CLASS RANK BASED ON SEMESTER SYSTEM 

Non-Transferable Courses Courses Transferable 
under Special Conditions 

Remedial courses (usually numbered 1-99) Capstone courses transfer as elective credits 
only 

College orientation/Student Success courses Internships and practicum courses transfer as 
elective credits only 

Course with “Pass”/”Fail” grades or 
“Satisfactory” grades (unless “P” is equivalent 
to a “C” or higher on the transcript) 

Seminars and workshops only transfer if the 
course is a standard college course offered 
on a regular basis with a standard syllabus 

Continuing Education Credits (CEU) – 
exception may be made for recommendations 
by the American Council on Education (ACE) 

Varsity or intramural sports are only 
transferable if college-level (100 or above) 
and averaged into GPA at previous school) 

Professional Development, Special Topics, 
Seminars, or Internships 

http://www.liberty.edu/index.cfm?PID=39273
http://www.liberty.edu/academics/registrar/index.cfm?PID=20726
http://www.liberty.edu/academics/registrar/index.cfm?PID=20726
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4) If applicable, provide articulation agreements with community colleges that address
acceptance of coursework.
Liberty University has college credit transfer agreements with the Virginia Community College
System and the North Carolina Community College System based on equivalency guides that
guarantee the transfer of courses from participating colleges. In addition, to the two community
college systems, the University also has transfer guides with other colleges and universities, and
special institutions. (See Liberty University Articulation Agreements.)

5) Provide information about the minimum credit-hour requirements for coursework for the
major in at least two similar bachelor’s degree programs in the home institution.
Two similar degree programs within the home institution, Liberty University, are the Bachelor of
Science in Exercise, Pre-Professional Concentration, and the Bachelor of Science in Social Work.
The 2018-2019 academic year degree completion plan for the Bachelor of Science in Exercise
consists of 5-8 credit hours in major foundational courses, which can also fulfill the General
Education/Core Competency requirements as applicable; a total of 42-43 credit hours in major core
courses, and 24 hours in concentration courses. The concentration course includes a 4 credit
internship in Exercise Science (EXSC 499). The Bachelor of Science in Social Work consists of 0-
3 major foundational courses, specifically, BIOL 102, Principles of Human Biology, which can also
fulfill the General Education/Core Competency requirements as applicable; a total of 69 credit hours
in major core courses, and a minimum of 1-7 hours in free electives.

http://www.liberty.edu/academics/registrar/index.cfm?PID=10655
http://www.liberty.edu/academics/registrar/index.cfm?PID=10655
http://www.liberty.edu/academics/registrar/index.cfm?PID=28071
http://www.liberty.edu/academics/registrar/index.cfm?PID=28493
https://www.liberty.edu/index.cfm?PID=16452
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D17. Academic Public Health Master’s Degrees 
Not applicable. 
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D18. Academic Public Health Doctoral Degrees 
Not applicable. 
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D19. All Remaining Degrees 
Not applicable. 
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D20. Distance Education 
The university provides needed support for the program, including administrative, communication, 
information technology and student services. 
There is an ongoing effort to evaluate the academic effectiveness of the format, to assess learning 
methods and to systematically use this information to stimulate program improvements. Evaluation 
of student outcomes and of the learning model are especially important in institutions that offer 
distance learning but do not offer a comparable in-residence program. 

1) Identify all public health distance education degree programs and/or concentrations that
offer a curriculum or course of study that can be obtained via distance education. Template
Intro-1 may be referenced for this purpose.
In support of the University educational mission and to meet the increasing demand for non-
traditional learning venues, the MPH Program offers both online and residential instruction. The
Program’s distance degree options are described below and are shown in the instructional matrix
in Table INTRO-1. Three of the four MPH concentrations are offered in both formats. Due to the
emphasis on field work, faculty elected not to offer the epidemiology concentration online. The BS
in public health is not available in an online format.

2) Describe the public health distance education programs, including
a) Explanation of the model or methods used

Students have the option of completing the MPH degree online, in the classroom, or in a
combination of online and residential courses. Admission and degree completion requirements
for the online component are identical to those in the residential component. Residential and
online faculty design and/or revise course content and learning activities collaboratively, as
described in criterion A1-2b. Online instructors meet the same SACSCOC and University
qualifications as residential faculty.

Most online courses in the MPH Program are offered in eight-week blocks; only one course,
the practicum, is offered in the more traditional 16-week semester format. Despite this
difference in length, it is University policy that “all syllabi for a particular course (whether offered
residential only, online only, or residential & online) must reflect identical course descriptions,
course rationales, and course learning outcomes. Assessments for courses offered in both
residential and online formats must also be comparable” (Course PLO Comparability Policy).

This comparability allows for some variation to accommodate the online delivery venue without
compromising student learning outcomes. For example, instead of an in-class oral
presentation, online students may complete a recorded presentation using a Microsoft® or
Adobe® product. In-class discussions are replaced with discussion forums facilitated by the
instructor. Both residential and online students use the Blackboard® learning platform to
support instruction. Online students receive feedback from the instructor and each another via
assigned discussion forums, and group communication and online conferences. Other
methods of interaction may include video announcements, virtual office hours using an open
WebEx “room,” group text messaging, personal phone calls, and email.

Due to the more condensed course delivery, online students are advised to take no more than
1-2 classes per eight-week term. Nine credit hours taken over two eight-week terms is
considered full-time at the graduate level and equivalent to a residential semester. All online
MPH courses are offered asynchronously, allowing students the flexibility to complete
assignments at their own pace and at times convenient to them. Online courses may be opened
from anywhere in the world that has access to the World Wide Web.

b) Program’s rationale for offering distance education programs
Liberty University has pioneered distance education since 1985 and has become one of the
nation’s largest private, nonprofit providers of online university degrees. Continuously working
to improve its methods of delivery, security, and evaluation, it has become a recognized
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worldwide leader in the field. Liberty’s innovative approach to online education was featured in 
a 2015 article in The Chronicle of Higher Education: “An online kingdom come: How Liberty U. 
became an unexpected model for the future of higher education.” 

Consistent with the University’s goal to “train champions for Christ” in all professions, the MPH 
degree has been offered online from its inception. The increasing public demand for greater 
access to courses and degrees outside traditional delivery venues has reinforced the decision. 
Offering multiple methods of delivery makes it possible to reach a wider and more diverse 
student population, including the Program’s priority outreach populations of military and 
underrepresented minorities. 

c) Administrative, information technology and student support services
At the Department level, the online and residential components, share a Program director, a
practicum coordinator, and two administrative assistants. The online component has additional
support from an online chair and a faculty support coordinator. Administrative oversight is
provided for both components by the School of Health Sciences dean, Dr. Ralph Linstra, the
associate dean, Dr. Ashley Tharpe, and the administrative dean, Mr. Jonathan Giles.

Department chairs coordinate course development and modification through faculty
committees, and serve as liaisons with the School administration. The MPH Program director
coordinates the competency exam. The practicum coordinator advises students and assists
them with practicum placement and progress. She also monitors progress of students through
Program gates and maintains the MPH student concourse (a non-term “course” in Blackboard®
for student information and communication).

Administrative assistants provide important organizational functions, such as keeping the
Department website current, preparing and communicating events, connecting students with
faculty, and supporting budget and data management. The online chair handles advising,
online student complaints, grade appeals, academic and non-academic incident reports,
course substitution approvals. The faculty support coordinator, under the direction of the online
chair, manages online scheduling, online budget and data management, announcements, and
electronic conferencing. The associate and administrative deans assist in online and residential
advising, academic appeals, appeals of complaints, and appeals of incident reports.

Along with other distance education programs, the online MPH Program is offered through a
division of the University known as Liberty University Online (LUO). The online chair works
closely with LUO staff to coordinate course delivery, while LUO staff provide support to faculty
through technology maintenance and training in distance education methodologies.

The department of Information Technology provides a variety of services to online students,
including assistance with issues related to the course delivery format. This is generally done
through “help tickets” submitted to the IT website. Turnaround time to address an issue is less
than 24 hours, even on weekends. Students may also speak by phone to IT support staff.

In addition to IT services, the University provides extensive support for online students. These
include academic advising, career development, writing skills development, research and
bibliographic services, tutoring services, social networking, military-related assistance, non-
academic complaints and concerns, and help purchasing books.

d) Monitoring academic rigor of the programs and their equivalence (or comparability) to
other degree programs offered by the university, and
The Department undertakes a Program review, conducted on a five-year cycle, administered
by the office of Institutional Effectiveness (IE). This review looks at both online and residential
learning environments and evaluates curricular effectiveness, comparability with other
institutions, enrollment and graduation statistics, and any other aspects of the program that
reflect attainment of student learning outcomes (e.g., faculty, facilities, equipment).  Each
delivery venue is evaluated to standards independently: online is not compared to residential.
Members of the Assessment & Evaluation Committee, Program directors, and chairs complete

http://www.liberty.edu/online/
http://www.liberty.edu/informationservices/index.cfm?PID=30862
https://www.liberty.edu/online/academic-advisors/
https://www.liberty.edu/academics/general/career/index.cfm?PID=29365
https://www.liberty.edu/online/writing-center/?PID=17176
http://www.liberty.edu/library/
http://www.liberty.edu/library/
https://www.liberty.edu/online/free-online-tutoring/
http://www.liberty.edu/aboutliberty/index.cfm?PID=26187
http://www.liberty.edu/index.cfm?PID=9497
https://www.liberty.edu/online/student-advocate-office/
https://www.liberty.edu/online/student-advocate-office/
https://www.liberty.edu/online/textbooks-software/
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=10457
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reviews with assistance from IE facilitators. The Department successfully completed a review 
of the BS Program (health promotion) in 2014-2015 and the MPH Program in 2016-2017. 

e) Manner in which it evaluates educational outcomes, as well as the format and methods
At the micro level, faculty conduct the assessment of students in online courses in the same or
comparable manner as that for students taking residential courses. Both use assessment
rubrics for assignments, objective and subjective examinations, written papers, and project
activities and presentations. The pass rates of any given course ultimately provides the
educational outcome at this level.

At the macro level, the Assessment & Evaluation Committee examines selected goal measures
larger educational outcomes to evaluate Program success. These include student retention,
degree completion, and post-graduation outcomes, all dealt with elsewhere in this self-study.

IE’s Analytics and Database Management Team provides data to assist Program evaluation at
both levels. At the micro level, they reported to the MPH Program director in 2016 that pass
rates for HLTH 501 Biostatistics were lower than that for other online comparable courses. He
and the course instructor made modifications to the course and that learning outcome
improved. At the macro level, they provide data on degree retention and completion used by
the Assessment & Evaluation Committee to calculate these outcomes.

While it is possible to talk about educational outcomes at two levels, it is more difficult to
distinguish them by online or residential delivery environment. Students often cross over and
take courses in one venue while being registered in the other. When assessing educational
outcomes, it is more accurate to look at the MPH Program as a whole, rather than its parts.

3) Describe the processes that the university uses to verify that the student who registers in a
distance education course (as part of a distance-based degree) or a fully distance-based
degree is the same student who participates in and competes the course or degree and
receives the academic credit.
The University’s longtime experience in online education has led to the adoption and development
of several successful methods to ensure the integrity of the instructional experience. See the
summary of activities related to student/individual identification used by the Program as
administered through LUO.

4) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
The Program delivers a variety of high quality and accessible courses leading to the MPH degree
through the medium of Liberty University Online. The University’s experience of providing distance
education for over 30 years adds strength to the Program’s online quality and capability. Online
and residential courses are equivalent in terms of instructor qualifications, student competency
requirements, content comparability, rigor, and educational outcomes. The Program benefits from
LUO’s success in verifying online student identity and fraud prevention.

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=36849
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CRITERION E 

E1. Faculty Alignment with Degrees Offered 

Faculty teach and supervise students in areas of knowledge with which they are thoroughly familiar 
and qualified by the totality of their education and experience.  
Faculty education and experience is appropriate for the degree level (bachelor’s, master’s, doctoral) 
and the nature of the degree (research, professional practice, etc.) with which they are associated. 

1) Provide a table showing the program’s primary instructional faculty in the format of
Template E1-1. The template presents data effective at the beginning of the academic year
in which the final self-study is submitted to CEPH and must be updated at the beginning of
the site visit if any changes have occurred since final self-study submission. The
identification of instructional areas must correspond to the data presented in Template C2-
1.
See Table E1-1 on the following page.



TABLE E1-1.  PRIMARY INSTRUCTIONAL FACULTY ALIGNMENT WITH DEGREES OFFERED 

Name 
Title / 

Academic 
Rank 

Tenure 
Status or 

Classification 

Graduate 
Degrees 
Earned 

Institution(s) From Which 
Degree(s) Were Earned 

Discipline in Which 
Degrees Earned 

Current 
Instructional 

Area 

Anderson, Robyn Professor Residential 
MS 

MPH 
PhD 

Indiana Univ. of Pennsylvania 
University of Pittsburgh 
University of Pittsburgh 

Exercise Science 
Epidemiology 
Epidemiology 

Epidemiology 

Attin, Oswald Associate 
Professor Residential 

MSHS 
PhD 

Touro University 
Walden University 

Public Health 
Epidemiology Epidemiology 

Burch, Sharlee Associate 
Professor Online 

MPH 
EdD 

Western Kentucky University 
Liberty University 

Public Health 
Curriculum & Instruction Health Promotion 

Castillo, Gineska Associate 
Professor Online 

MD 
MPH 

Univ. Central de Venezuela 
Florida International Univ.  

Medicine 
Disease Prevention & 
Health Promotion 

Global Health 

Florence, Annette Associate 
Professor Residential MPH 

DrPH 
Loma Linda University Health Educ. & Nutrition 

Preventative Care Nutrition 

Florence, James Professor Residential 

MA 
MPH 

MATS 

DrPH 

Loma Linda University 
Loma Linda University 
Southern Baptist Theological 
Seminary 
Loma Linda University 

Biology 
Health Educ. & Nutrition 
Theology 

Preventative Care 

Health Promotion 

Fordham, Amber Associate 
Professor Online 

MPH 

DNP 

Armstrong Atlantic State Univ 
University of Tennessee 

Public Health 

Public Health Nursing 
Health Promotion 

Graf, Linnaya Associate 
Professor Online 

MS 
PhD 

Walden University 
Walden University 

Public Health 
Public Health Health Promotion 

Hall, Fred Associate 
Professor Online 

MS 
MPH 
EdD 

Jackson State Univ. 
Jackson State Univ. 
Argosy University 

Guidance Counseling 
Public Health Science 
Counselor Education & 
Supervision 

Health Promotion 

Henderson, 
Catharine Anna 

Associate 
Professor Residential 

MS 
PhD 

Pennsylvania State University 
Pennsylvania State University 

Health Education 
Health Education Nutrition 

Jarrett, Sherry Assistant 
Professor Residential 

MS 
DHEd 

City College of NY 
A.T. Still University 

Early Childhood Educ. 
Health Education Health Promotion 
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TABLE E1-1.  PRIMARY INSTRUCTIONAL FACULTY ALIGNMENT WITH DEGREES OFFERED 

Name 
Title / 

Academic 
Rank 

Tenure 
Status or 

Classification 

Graduate 
Degrees 
Earned 

Institution(s) From Which 
Degree(s) Were Earned 

Discipline in Which 
Degrees Earned 

Current 
Instructional 

Area 

Lane, Richard Professor Residential 
MD 

MPH&TM 
University of Maryland 
Tulane University 

Medicine 
Public Health & Tropical 
Medicine 

Epidemiology 
Global Health 

Law, Colleen Associate 
Professor Online 

MPH 
PhD 

University of Michigan 
Brandeis University 

Public Hlth Policy & Adm 
Social Policy Health Promotion 

Lennon, Jeffrey Professor Residential 

MSPH 
MPH 
PhD 
MD 

University of Alabama 
University of Alabama 
University of Alabama 
CETEC University 

International Health 
Int’l Health/Health Care 
Health Educ. & Promotion 
Medicine 

Global Health 
Pre-Clinical 

Longan, Sara Associate 
Professor Online 

MS 
PhD 

Oklahoma State Univ. 
Walden University 

Ecotoxicology 
Epidemiology Global Health 

Martin, Darlene Assistant 
Professor Residential MEd 

DHEd 
Liberty University 
A.T. Still University 

School Counseling 
Health Education 

Health Promotion 
Pre-Clinical 

Masters, Melissa Associate 
Professor Online 

MS 
PhD 

University of Nebraska 
University of Nebraska 

Nutrition & Health Sci. 
Nutrition Nutrition 

O’Connell, 
Bethesda 

Assistant 
Professor Residential MPH 

DrPH 
East Tennessee State Univ. 
East Tennessee State Univ. 

Community Health 
Community Health Health Promotion 

Oguegbu, Adaeze Associate 
Professor Online 

MS 
MS 

MPH 
PhD 

Southern Connecticut Univ. 
University of Nigeria 
Walden University 
Walden University 

Health Education 
Nutrition 
Public Health 
Community Health Educ. 

Nutrition 

Tharpe, Ashley Assistant 
Professor Online 

MA 
MPH 
EdD 

Liberty University 
Kaplan University 
Liberty University 

Counseling/Human Rel. 
Public Health 
Educational Leadership 

Health Promotion 

Wheeler, Kelly Associate 
Professor Online MPH 

PhD 
Walden University 
Walden University 

Public Health 
Public Health Health Promotion 

Wise, Dawnne Associate 
Professor Online MPH 

PhD 
Ohio State University 
Ohio State University 

Public Health 
Public Health Health Promotion 

Wygal, Sharon Instructor Online MS Virginia Tech Health & Physical Educ. Health Promotion 



2) Provide summary data on the qualifications of any other faculty with significant involvement
in the program’s public health instruction in the format of Template E1-2. Programs define
“significant” in their own contexts but, at a minimum, include any individuals who regularly
provide instruction or supervision for required courses and other experiences listed in the
criterion on Curriculum. Reporting on individuals who supervise individual students’
practice experience (preceptors, etc.) is not required. The identification of instructional
areas must correspond to the data presented in Template C2-1.
See Table E1-2 on the following page.



TABLE E1-2.  NON-PRIMARY INSTRUCTIONAL FACULTY REGULARLY INVOLVED IN INSTRUCTION 

Name Academic 
Rank 

Title / Current 
Employment 

FTE or 
% Time 

Allocated 

Graduate 
Degrees 
Earned 

Institution(s) From 
Which Degree(s) Were 

Earned 
Discipline in Which 

Degrees Earned 
Current 

Instructional 
Area 

Andrew, Lane Adjunct 
Professor 

Chair / Department of 
Mathematics, Ashland 

University 
.50 

MS 
PhD 

University of Denver 
University of Northern 
Colorado 

Mathematics 
Mathematics Epidemiology 

Assaid, 
Christopher 

Adjunct 
Professor 

Coordinator / 
Clinical Statistics, 

Merck & Co. 
.50 

MS 
PhD 

VA Polytechnic Institute 
and State University 

Statistics 
Statistics Epidemiology 

Avusuglo, Hilla Adjunct 
Professor 

Chief of Environmental 
Health / U.S. Army 
Medical Command 

.25 

MPH 

EdD 

University of Illinois 

Nova Southeastern 
University 

Emergency 
Preparedness 
Health Science 

Health 
Promotion 

Barton, David Adjunct 
Professor 

Adjunct Instructor / 
Liberty University .75 

MHS 

MEd 
PhD 

Medical University of 
South Carolina 
University of Virginia 
University of Virginia 

Health Sciences 

Exercise Physiology 
Education Research 

Health 
Promotion 

Belizaire, 
Marjorie 

Adjunct 
Professor 

Adjunct Instructor / 
Liberty University .25 MS 

MD 
Hofstra University 
Meharry Medical College 

Health Education 
Medicine 

Health 
Promotion 

Boldrin, Emily Adjunct 
Professor 

Adjunct Professor / 
Liberal Arts & Science, 
Lake Superior College 

.50 
MS 
PhD 

Oklahoma State 
University 

Nutritional Sciences 
Human 
Environmental Sci. 

Nutrition 

Budzi, Dorothy Adjunct 
Professor 

Adjunct Instructor / 
Liberty University .10 

MS 

MSN 
DrPH 

Amberton University 

University of Phoenix 
Univ. of North Texas 

Human Relations & 
Business 
Nursing Admin. 
Social & Behavioral 
Sciences 

Health 
Promotion 

Cheatham, 
Mary Ann 

Adjunct 
Professor 

Adjunct Instructor / 
Liberty University .50 MS 

PhD 
University of Kentucky 
University of Kentucky 

Clinical Nutrition 
Nutritional Science Nutrition 

Christopher, 
Kenneth 

Adjunct 
Professor 

Emergency 
Preparedness and 

Disaster Management, 
U.S. Dept. of Health & 

Human Services 

.25 

MS 
MEd 
MA 

MPH 
PhD 

Univ. of West Florida 
Marymount University 
George Mason Univ. 
Walden University 
Walden University 

Health & Sport Sci. 
Educ. Leadership 
Human Resource Mgt 
Public Health 
Public Health 

Health 
Promotion 

Ejezie, John Adjunct 
Professor Clinical Pharmacist / .50 MPH 

PharmD 
Ohio State University Public Health 

Pharmacy 
Health 

Promotion 
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TABLE E1-2.  NON-PRIMARY INSTRUCTIONAL FACULTY REGULARLY INVOLVED IN INSTRUCTION 

Name Academic 
Rank 

Title / Current 
Employment 

FTE or 
% Time 

Allocated 

Graduate 
Degrees 
Earned 

Institution(s) From 
Which Degree(s) Were 

Earned 
Discipline in Which 

Degrees Earned 
Current 

Instructional 
Area 

ARC Ohio Medical 
Center 

Virginia Commonwealth 
University 

Ejike, Chika Adjunct 
Professor 

Post-doctoral Fellow / 
Department of Public 

Health, Western 
Kentucky University 

.50 

MPH 
MD 

Ed.D 

Western Kentucky Univ 
University of Nigeria 
Western Kentucky Univ 

Public Health 
Medicine & Surgery 
Educ’l. Leadership 

Health 
Promotion 

Findlay, 
Kathleen 

Adjunct 
Professor 

Adjunct Instructor / 
Liberty University .75 

MPH 
MD 

University of Kansas 
Medical Center 

Public Health 
Medicine Global Health 

Garrett, 
Sherese 

Adjunct 
Professor 

Senior Evaluation 
Specialist / CDC Center 

for Surveillance, 
Epidemiology & 

Laboratory Services 

.25 

MPH 
DrPH 

Florida State University 
Florida A & M Univ. 

Public Health 
Public Health Health 

Promotion 

Gateley, Kerry Adjunct 
Professor 

Director / Virginia 
Department of Health, 
Central Virginia Health 
District; West Piedmont 

Health District  

.10 

MPH 
MD 

Univ. of South Carolina 
Univ. of Tennessee 

Public Health 
Medicine 

Epidemiology 

George, 
Pamela 

Adjunct 
Professor 

Contract Instructor /   
School of Behavioral 
Health, Loma Linda 

University 

.25 

MPH 
EdD 

Loma Linda University 
La Sierra University 

Public Health 
Administration & 
Leadership 

Health 
Promotion 

Giles, Jonathan Adjunct 
Professor 

Administrative Dean / 
School of Health 
Sciences, Liberty 

University 

.25 

MPH Liberty University Public Health 

Global Health 

Green, Daniel Adjunct 
Professor 

Professor / Department 
of Mathematics, Olivet 
Nazarene University 

.25 
MA 
PhD 

Western Michigan Univ. 
Bowling Green State 
University 

Mathematics 
Mathematics Epidemiology 

Harris, Jerel Adjunct 
Professor 

Safety Manager / 
Georgia Institute of 

Technology 
.50 

MBA 
MS 

DrPH 

University of Findlay 
Georgia Southern Univ. 

Georgia Southern Univ. 

Organiz. Leadership 
Environment, Safety 
& Health Mgt. 
Public Health 

Health 
Promotion 
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TABLE E1-2.  NON-PRIMARY INSTRUCTIONAL FACULTY REGULARLY INVOLVED IN INSTRUCTION 

Name Academic 
Rank 

Title / Current 
Employment 

FTE or 
% Time 

Allocated 

Graduate 
Degrees 
Earned 

Institution(s) From 
Which Degree(s) Were 

Earned 
Discipline in Which 

Degrees Earned 
Current 

Instructional 
Area 

Hoglund, Leslie Adjunct 
Professor 

Director & Population 
Health Analytics 

Manager / Virginia 
Department of Health 

.10 MEd 
PhD 

Liberty University 
Walden University 

Teaching Learning 
Public Health Epidemiology 

Hoo, Elizabeth Adjunct 
Professor 

Public Health Analyst / 
Centers for Disease 
Control & Prevention 

.50 
MPH 
PhD 

Georgia Southern Univ. 
Walden University 

Public Health 
Public Health Health 

Promotion 

Huang, Yan Adjunct 
Professor 

Assistant Professor / 
Department of Health & 

Community Service, 
California State Univ. 

.50 

MS 

PhD 

Brandeis University 

Indiana University 

International Health 
Policy & Mgt. 
Health Behavior 

Health 
Promotion 

Hughes, 
Duncan 

Adjunct 
Professor 

Chief / Aerospace 
Medicine Division, Air 

Combat Command 
Headquarters, Joint 
Base Langley-Eustis 

.50 

MPH 

MD 

Univ. of Texas Health 
Science Center  
Uniformed Services 
University 

Public Health 

Medicine Global Health 

Huntley, 
Charlotte 

Adjunct 
Professor 

Epidemiologist / 
Pharmaceuticals .25 MPH 

PhD 
Walden University 
Walden University 

Public Health 
Public Health Epidemiology 

Hurst, Daniel Adjunct 
Professor 

Faculty & Curriculum & 
Research Coordinator / 
Cahaba Medical Care 

.25 
MDiv 
MAT 
PhD 

Southern Baptist 
Theological Seminary 
Duquesne University 

Great Commission 
Studies; Theology 
Healthcare Ethics 

Health 
Promotion 

Jimenez, Jose Adjunct 
Professor 

Assistant Professor / 
United States Military 

Academy 
.25 

MEngMgt 
MS 

MPH 
PhD 

George Washington 
University 

VA Polytechnic Institute 
and State University 

Engineering Mgt 
Industrial & Systems 
Engineering 
Public Health 
Industrial & Systems 
Engineering 

Health 
Promotion 

Kilian, Justin Adjunct 
Professor 

Assistant Professor / 
Department of Allied 
Health Professions, 
Liberty University 

.25 

MEd University of Virginia Clinical Exercise 
Physiology Health 

Promotion 

Kollars, 
Thomas 

Adjunct 
Professor 

Self-Employed / Vector 
Control Technologies .25 MS 

PhD 
Austin Peay State Univ. 
University of Memphis 

Biology 
Biology Epidemiology 
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TABLE E1-2.  NON-PRIMARY INSTRUCTIONAL FACULTY REGULARLY INVOLVED IN INSTRUCTION 

Name Academic 
Rank 

Title / Current 
Employment 

FTE or 
% Time 

Allocated 

Graduate 
Degrees 
Earned 

Institution(s) From 
Which Degree(s) Were 

Earned 
Discipline in Which 

Degrees Earned 
Current 

Instructional 
Area 

Kotula, Kathryn Adjunct 
Professor 

Adjunct Instructor / 
Liberty University .10 

MPH 
MS 
MEd 

University of California 
George Mason Univ. 
George Mason Univ. 

Public Health 
Nutrition 
Special Education 

Health 
Promotion 

Krasny, Amber Adjunct 
Professor 

Adjunct Instructor / 
Liberty University .25 MBA Walden University Business 

Administration 
Health 

Promotion 

Ledoux, Janine Adjunct 
Professor 

Professor / Health, 
Nutrition & Kinesiology, 

Crafton Hills College 
.25 

MEd 
DrPH 

Bridgewater State Univ. 
Loma Linda University 

Health Promotion 
Health Education Nutrition 

Linstra, Ralph Adjunct 
Professor 

Dean / School of Health 
Sciences, Liberty Univ. .25 MEd 

EdD 
Univ. of Massachusetts 
Univ. of Massachusetts 

Education 
Education 

Health 
Promotion 

Lowes, Jeffrey Adjunct 
Professor 

Associate Professor / 
Department of Allied 
Health Professions, 
Liberty University 

.50 

DC New York Chiropractic 
College 

Chiropractic Medicine 
Health 

Promotion 

Mahoney, 
Beverly 

Adjunct 
Professor 

Adjunct Instructor / 
Liberty University .10 MS 

PhD 
Pennsylvania State Univ 
Pennsylvania State Univ 

Health Education 
Health Education 

Health 
Promotion 

Mangrati, 
Danelis 

Adjunct 
Professor 

Adjunct Instructor / 
Liberty University .50 

MA 
MHS 
MD 

Liberty University 
St. Joseph’s College 
St. Matthew’s Univ. 
School of Medicine 

Counseling 
Administration 
Medicine Global Health 

McGinnis, 
Harold 

Adjunct 
Professor 

Adjunct Instructor / 
Liberty University .10 

MS 

MPA 
PhD 

Florida Institute of 
Technology 
Florida State University 

Statistics 

Public Administration Epidemiology 

Ofoe, Nathaniel Adjunct 
Professor 

Adjunct Professor / 
College of Health 

Sciences, Trident Univ. 
.10 

MPH 
DrPH 

University of Oklahoma 
Health Sciences Center 

Environ. Health 
Environmental Mgt. Health 

Promotion 

Pickard, Vance Adjunct 
Professor 

Professor / Department 
of Health Professions, 

Liberty University 
.25 

MAT 

EdD 

Western New Mexico 
University 
Sam Houston State 
University 

Exercise Science 

Leadership and 
Curriculum 

Health 
Promotion 
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TABLE E1-2.  NON-PRIMARY INSTRUCTIONAL FACULTY REGULARLY INVOLVED IN INSTRUCTION 

Name Academic 
Rank 

Title / Current 
Employment 

FTE or 
% Time 

Allocated 

Graduate 
Degrees 
Earned 

Institution(s) From 
Which Degree(s) Were 

Earned 
Discipline in Which 

Degrees Earned 
Current 

Instructional 
Area 

Redden, 
Kenneth 

Adjunct 
Professor 

HR Business Partner / 
Wake Forest University 

School of Medicine 
.50 

MA 
EdD 

Radford University 
University of North 
Carolina 

Psychology 
Educ. Leadership Health 

Promotion 

Schoffstall, 
James 

Adjunct 
Professor 

Department Chair / 
Department of Allied 
Health Professions, 
Liberty University 

.25 

MS 
EdD 

Old Dominion Univ. 
Liberty University 

Physical Education 
Educ. Leadership Health 

Promotion 

Shields, 
Margaret 

Adjunct 
Professor 

Assistant Professor / 
Department of Public 
Health, Charleston 
Southern University 

.10 

MS 

PhD 

Central Washington 
University 
University of Alabama 

Nutrition 

Health Education & 
Promotion 

Nutrition 

Titcomb, David Adjunct 
Professor 

Associate Professor / 
Department of Allied 
Health Professions, 
Liberty University 

.15 

MS 
DPT 

Old Dominion Univ. 
Univ. of St. Augustine 
Health Sciences Center 

Physical Therapy 
Physical Therapy Health 

Promotion 

Vance, James Adjunct 
Professor 

Associate Professor / 
Department of 
Mathematics & 

Computer Science, 
Univ. of Virginia 

.25 

MS 

MNR 

PhD 

VA Polytechnic Institute 
and State University 
VA Polytechnic Institute 
and State University 
VA Polytechnic Institute 
and State University 

Mathematics 

Natural Resources 

Mathematics 

Epidemiology 

Watkins-Bailey, 
Shalah 

Adjunct 
Professor 

Adjunct Instructor / 
Liberty University .75 

MPH 

PhD 

Indiana University-
Purdue University 
Texas  Woman’s Univ. 

Behavioral Health 
Sciences 
Health Studies 

Epidemiology 

Williams, 
Cynthia 

Adjunct 
Professor 

Assistant Professor / 
Department of Public 
Health, University of 

North Florida 

.10 

MS 
PhD 

Univ. of Central Florida 
Univ. of Central Florida 

Health Sciences 
Health Services Mgt 
& Research 

Health 
Promotion 

Wynn, Crystal Adjunct 
Professor 

Instructor / Virginia 
State University .50 MPH 

PhD 
Univ. of North Carolina 
Walden University 

Nutrition 
Public Health Nutrition 



3) Include CVs for all individuals listed in the templates above.
See ERF CV for CVs of primary and non-primary faculty.

4) If applicable, provide a narrative explanation that supplements reviewers’ understanding of
data in the templates.
FTE or % time allocated for each individual was provided by the dean’s office. Nearly all adjunct
faculty are instructors in the online Program.

5) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
The Program has a strong field of primary and non-primary faculty with public health and related
degrees and experience. The number of individuals is adequate to meet the Program’s current
instructional needs.
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E2. Integration of Faculty with Practice Experience 

To assure a broad public health perspective, the program employs faculty who have professional 
experience in settings outside of academia and have demonstrated competence in public health 
practice. Programs encourage faculty to maintain ongoing practice links with public health 
agencies, especially at state and local levels. 
To assure the relevance of curricula and individual learning experiences to current and future 
practice needs and opportunities, programs regularly involve public health practitioners and other 
individuals involved in public health work through arrangements that may include adjunct and part-
time faculty appointments, guest lectures, involvement in committee work, mentoring students, etc. 

1) Describe the manner in which the public health faculty complement integrates perspectives
from the field of practice, including information on appointment tracks for practitioners, if
applicable. Faculty with significant practice experience outside of that which is typically
associated with an academic career should also be identified.
The Program integrates perspectives from the field of practice in several ways, including faculty
work experience, guest lecturers, involvement in research, involvement in service, committee
activities, and mentoring students. Much of this is discussed in Criterion E5 regarding faculty
extramural service, which often provides inspiration and illustration for students in courses.

Annually, the Program hosts anywhere from 15 to 20 guest lecturers in residential courses. They
represent a variety of public health practices and experiences. In the past two years, guest lectures
and/or meetings with students were given by representatives of the Virginia Department of Health
(regional and state offices), Samaritan’s Purse International Relief organization, Lynchburg
Emergency Operations Center, and many, many more.

In addition, over half of our primary faculty have public health experience that they bring into the
classroom to augment the curriculum in many ways. While both residential and online faculty have
such experiences, their application to the classroom is more easily done in the residential setting.
The following paragraphs provide a sampling of the faculty and some of the ways they integrated
their experience into the curriculum. Most faculty keep current in their discipline by maintaining
certifications and active participation in professional associations.

Dr. Bethesda O’Connell is residential faculty member who has expertise in public health
programming and evaluation in low-resource settings, both domestically and abroad. She is
currently a member of the Virginia Department of Health Policy Advisory Council, the volunteer
Public Health Outreach Coordinator for Hope 2.2.1. (a non-profit working in rural Rwanda), a board
member of the Rwandese Health Environment Project Initiative (RHEPI), and a peer reviewer for
several journals and programs. Previously, she served as a public health consultant for the
Appalachia Service Project (2016), a CPR and First Aid Instructor (2005-2016), an intern with
Centro de Atencion a la Familia y al Nino Maltratado (CAFNIMA) (2013), and a Certified Nursing
Assistant (2007-2012).

Dr. O’Connell applies her real world experience with students by

• teaching about community participation in health projects and research and giving
examples of Community-Based Participatory Research in HTLH 511 Research Methods;

• providing examples of her published work and discussion of presentations and the peer
review process from author and reviewer perspectives with application to the final project
(a draft manuscript and presentation) in HLTH 511 Research Methods;

• mentoring and lecturing through the program planning and evaluation processes in HLTH
453 Program Planning and Evaluation, HLTH 632 Program Planning, and HLTH 633
Program Evaluation

• incorporating of cultural considerations in program planning in HLTH 453 Program
Planning and Evaluation and HLTH 632 Program Planning;
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• providing examples of her grants through the grant writing process in HLTH 491
Grantsmanship and HLTH 553 Grant Acquisition and Management; and

• taking students on public health research and intervention trips to Rwanda.

Dr. Annette Florence is a residential faculty member who has served as a health educator and 
program administer for much of her professional life. She was the director of Huguley Hospital’s 
(Ft. Worth, TX) community health and wellness program in the early 1980’s and then created and 
coordinated the Children's Weight Control Program, Baptist Hospital (Nashville, TN) from 1986-
1989. She was a health education consultant and contracted health educator in private practice 
from 1984-1997. After that until 2000, she was a health educator with the Johnson & Johnson “Live 
for Life” program at Eastman Chemical Company. Over the next 12 years she served in several 
public health-related capacities, including adjunct instructor in public health at East Tennessee 
State University and health educator for Mountain States Hospital and Health Center (Johnson 
City, TN). She became chair of the Department in 2015. 

Dr. Florence shares her real world experiences with her students by 

• discussing best practices and illustrating program planning and with actual examples in
HLTH 453 Program Planning;

• sharing insights and giving personal examples of health education in HLTH 420 Health
Behavior Change;

• mentoring students in developing nutrition counseling skills and creating community
cooking seminars in HLTH 643 Nutrition and Chronic Disease; and

• providing insight in leadership, goal-setting, and communication in several courses.

Dr. James Florence is a residential faculty member who has served in numerous public health 
related positions and with two professional associations. From 1984-88 he directed the community 
health promotion program at Baptist Hospital (Nashville, TN). From 1988-1990 he was a health 
promotion consultant in private practice. He served as executive director of the Middle Tennessee 
AHEC from 1990-1991 and then in academia from 1993 to the present. He academic experience 
was heavily community-oriented and included developing and teaching in an interprofessional 
community academic partnership in rural Appalachia (East Tennessee State University) and a 
federally funded interdisciplinary health training program that placed medical, nursing, and public 
health students in low resource areas for part of their training (Meharry Medical College). He helped 
develop and served as inaugural faculty on the first (and only) school of public health in Tennessee 
in 2007. In His work in professional advocacy led him to serve as NCHEC board director and 
commissioner from 2000-2004. For the past three years he has contracted with SOPHE to provide 
workshops and training materials for CHES exam preparation workshops. 

Dr. Florence shares his real world experiences with students by 

• illustrating and discussing administrative roles and responsibilities in HLTH 507 Public
Health Administration;

• training students in best practices of community collaboration and partnership:

• creating and discussing systems thinking and systems approaches to public health practice
in HLTH 507 Public Health Administration and HLTH 509 Social and Behavioral Theory
Applications in Public Health;

• engaging students to participate in Program curriculum development, resource support,
and community service;

• discussing, encouraging and illustrating interprofessional collaboration to address issues
of concern to vulnerable populations; and

• demonstrating advocacy of the profession, encouraging participation in student and
professional public health organizations, and certification in the profession.
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Dr. Sharlee Burch is an online faculty member with over 20 years of experience as a public health 
professional. She is a registered dental hygienist and a national leader in the profession of dental 
hygiene, currently serving on the executive committee of the American Dental Hygienists’ 
Association (ADHA). Her work with the ADHA provides her with a unique opportunity to participate 
in public health efforts across the country. Additionally, Dr. Burch has practiced in the disciplines of 
public health administration, communication and advocacy through a variety of roles and gained 
extensive experience in developing, implementing, and evaluating public health programs. These 
roles included coordinator of the Kentucky Spit Tobacco Education Program (2001-2004), lead 
partner of the Health Education through Extension Leadership Project (2004-2007), oral health 
training coordinator for the Drug Endangered Child Training Network (2007-2008), co-investigator 
for the Kentucky Nurses Fluoride Varnish Training Project (2002-2003), and co-trainer and content 
developer for the Physicians Oral Health Education in Kentucky Project (2001-2003). Most recently, 
Dr. Burch has served as curriculum director of the Appalachian Rural Dental Education Partnership 
(2014-2017) and is the current project director for the proposed Early Childhood Oral Health Survey 
of the KY Oral Health Surveillance Program. She has also developed revised statutes, advocated 
for and passed legislation in her home state of Kentucky, leading major changes to the dental 
practice act, increasing access to care, and expanding the scope of public health practice for dental 
hygienists. She also served on the team of public health professionals leading the local smoke-free 
movement within the city of Lexington--the Lexington-Fayette County Smoke Free Ordinance 
survived a preemptive move in the Kentucky legislature and a trip to the Kentucky Supreme Court. 
It eventually led the way for Louisville and 20 other municipalities to enact protections against 
secondhand smoke. As a result of her and her colleagues’ efforts, a third of Kentucky’s population 
now lives under the smoke-free umbrella. 

Dr. Burch applies her real-world experience with her students by 

• facilitating discussion of healthcare delivery systems, appropriate training of public health
professionals in policy and practice, and ethics in public health practice;

• leading discussions on interprofessional collaboration, working with marginalized
populations and creating participatory budgets for community-based programs;

• identifying current public health issues and assisting students in developing evidence-
based projects addressing community health issues;

• critiquing and reviewing health policy briefs, providing samples of public health policy briefs
and feedback based on first-hand experience;

• mentoring students in best practices in health communication, developing public health
literacy projects, and effective evaluation of public health programs;

• guiding and providing critical feedback on best practices in advocacy for local, state and
national public health issues; and

• Serving as the subject matter expert for two MPH courses: HLTH 507 Public Health
Administration and HLTH 634 Health Communication and Advocacy.

Dr. Jeffrey Lennon is a residential faculty member who has worked in public health globally for 
several years before coming to teach at Liberty University. After receiving his medical training in 
the Philippines, he worked in a community clinic in the Dominican Republic during the late 1980’s, 
seeing first-hand the impact of infectious disease on a community. From 1987 to 2003, he trained 
community health workers in the Dominican Republic and the Philippines. This work focused on 
malnutrition and growth monitoring of infants and children, and involved working with those who 
were more illiterate. During this same time Dr. Lennon was also involved in Dengue Fever control 
and training programs. This work involved training college students to be the educators, and 
included cultural competence, peer education, and radio communication campaigns as part of the 
work. His work and experience in Public Health during this time led him to chair and be a co-initiator 
of an MPH program at Silliman University in the Philippines in 1996.   
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Dr. Lennon applies his real-world experience with students by 

• integrating first-hand accounts in his teaching about infectious diseases in HLTH 488
Infectious and Chronic Diseases, providing examples of how they impact populations;

• demonstrating proper techniques for measuring growth patterns in children with limited
supplies in the Global health classes he teaches;

• integrating concepts from training programs, such as UNICEF’s facts for Life material, to
train students in his classes at Liberty University on program and materials development;

• using real life dengue case information, such as spot maps and case-fatality rates, in HLTH
444 Principles of Epidemiology;

• showing students evidence-based approaches for health education and control programs
in HLTH 488 Infectious and Chronic Diseases; and

discussing with students the environmental action plans and communication campaigns
used in the Philippines in HLTH 624 Environmental Sanitation in Developing Countries.

2) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
In fulfillment of University guidelines, both residential and online faculty meet stringent qualification
criteria. Many residential faculty members teach in both the BS and MPH components. Over half
of the primary faculty have current or former public health related experience germane to the
courses they teach.
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E3. Faculty Instructional Effectiveness 

The program ensures that systems, policies and procedures are in place to document that all faculty 
(full-time and part-time) are current in their areas of instructional responsibility and in pedagogical 
methods.  
The program establishes and consistently applies procedures for evaluating faculty competence 
and performance in instruction.  
The program supports professional development and advancement in instructional effectiveness. 

1) Describe the means through which the program ensures that faculty are informed and
maintain currency in their areas of instructional responsibility. The description must
address both primary instructional and non-primary instructional faculty and should
provide examples as relevant.
The Program expects all primary faculty to participate in professional development to retain
currency in their area of instructional responsibility. Faculty have identified three measures
addressing this obligation (I-2.2; R-3.1; R-3.2). These and other indicators are discussed in more
detail in E3-5 below. The Department budget allocates funds for each residential faculty member
to attend two professional conferences each year, maintain professional memberships and
licensures, and pay for continuing education credits. In addition, a budget line is available to faculty
to use to purchase books, journals, other printed or digital materials, to support professional
development or classroom instruction. Primary online faculty members may use up to $200
annually for professional development. Faculty members who serve as Instructor Mentors have
$400 annually to use for professional development. All primary faculty members, residential and
online, report their participation in professional development activities in the faculty portfolio.
Program chairs monitor and reinforce this participation in the annual faculty review process.

Beginning in spring 2016, the Center for Academic Development made Impact Professional
Development Grants available to residential non-primary (adjunct) faculty members to support
attendance at conferences and other professional development activities.

In addition to professional development, all primary faculty are expected to participate in annual
instructional development as part of their academic responsibilities. Residential primary faculty
receive training in required workshops offered biennially on campus and online by the Center for
Academic Development. These are described in E3-3 below. LUO requires all online faculty, both
primary and adjunct, to annually complete online training modules. Program chairs monitor their
respective faculty’s participation.

All online faculty members, both primary and adjunct, are required to complete online training
modules when hired. The modules cover LUO policies and procedures related to online teaching
and best practices for online instruction. Annually thereafter, online faculty members view six
training videos related to online education. These videos are recordings of live training sessions
held on campus. Faculty complete a quiz at the end of each video to track compliance and measure
learning. The online chair monitors participation in this training as part of the faculty evaluation
process. In addition, the online chair assigns all online faculty an instructional mentor (IM) who
works to enhance instructional delivery and promote good communication practices with students.

The Faculty Communication Center (FCC) serves as the source of information for the electronic
delivery of information on training requirements and opportunities for both residential and online
faculty. Faculty access the FCC through the Blackboard® learning management system.

2) Describe the program’s procedures for evaluating faculty instructional effectiveness.
Include a description of the processes used for student course evaluations and peer
evaluations, if applicable.
The Program employs several methods to evaluate faculty members in instructional effectiveness.
These include end-of-course student assessments of instruction, faculty self-evaluations, student
success tracking, and a newer initiative creating a faculty access report.

http://www.liberty.edu/academics/cad/index.cfm?PID=24752
http://www.liberty.edu/academics/cad/index.cfm?PID=24752
http://www.liberty.edu/academics/cad/index.cfm?PID=24752
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End-of-Course Student Assessments of Instruction. The Blackboard® learning management 
system is the main delivery mechanism to support both residential and online instruction. It also 
provides an important mechanism by which students evaluate their instructors and the context of 
the instruction for any given course, including instructor preparedness and competence, course 
organization and delivery, knowledge of content, assignments and course requirements, student 
interaction and feedback, use of technology, and faith integration. The office of Institutional 
Effectiveness scores and reports the results to the instructor, Department chairs, and deans. 

To get the most benefit from this evaluation mechanism, LUO requires all online primary and 
adjunct faculty to review their end-of-course evaluations and forward these, with student comments, 
to their Instructional Mentor (IM). The IM dialogues with faculty needing improvement in any 
identified area and works with them to determine an action plan to do so. 

Similarly, beginning in spring 2018 the residential chair began requiring all residential faculty to 
show evidence of reviewing their evaluations by forwarding copies to their respective Program 
director with student comments. They are required to create an action plan to improve any 
instructional area that had 30% or more negative assessment. Through meetings with faculty, 
Program directors monitor progress on any needed improvements. 

Faculty Self-Evaluation. Primary faculty create and annually update electronic faculty portfolios 
(EFP), which the University and Program uses to assess instruction and guide faculty 
advancement. As part of their EFP, faculty evaluate their status and/or progress for specified 
criteria, shown below. After faculty have completed their self-evaluation, the respective chair 
reviews the EFP, student course evaluations, and adds her own evaluation.  

Self-evaluation criteria for primary faculty:  

• Operational elements of instruction/administration: meeting instruction-related deadlines,
timely recording of grades, returning assignments and answering emails, and technology use

• Interaction inside the classroom: engaging students to enhance learning, and make course
material understandable and interesting

• Interaction outside the classroom: engaging students outside the classroom or online section
for mentoring or advising, and being accessible

• Interaction with colleagues: relating well to colleagues, working effectively in teams, and
contributing to the life of the University when performing administrative duties

• Content knowledge of discipline/duties related to instruction, research, scholarly activity, and
professional development: level of mastery of subject taught

• Procedural knowledge of discipline/duties related to administration, teaching, and other duties:
familiarity with best practices and national trends

• Integration of Biblical Worldview: active integration of Biblical worldview in
teaching/administrative responsibilities

• Participation in departmental, school, and University-wide activities, meetings, and events,
including institutional and professional service: participation appropriate to contract/position

Student Success Tracking. LUO enrollment retention specialists track success rates for online 
course sections to monitor the student experience and identify areas needing improvement. LUO 
notifies the online chair about areas of concern, such as high course drop-out or failure rates.  

Faculty Access Report. Launched by LUO in spring 2018, this is the newest tool used in the 
assessment of online instruction. It uses an electronic faculty dashboard to alert IMs and other 
online administrative staff to faculty members who are delinquent in keeping up with course log-ins 
and communication with students. 
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3) Describe available university and programmatic support for continuous improvement in
faculty’s instructional roles. Provide three to five examples of program involvement in or
use of these resources. The description must address both primary instructional faculty and
non-primary instructional faculty.
The University supports faculty continuous improvement instruction mainly through the Center for
Academic Development (CAD), mediated through LUO for online faculty. Other resources are
available through the office of Information Services and the Center for Research and Scholarship.

Services for faculty available from the Center for Academic Development

• New Faculty Orientation. A two-day workshop orienting new faculty to the policies,
procedures, resources, and services of Liberty University.

• All Faculty Orientation. A two-day workshop held prior to the beginning of each semester with
workshops on teaching excellence, instructional technology, and research development.

• New Faculty Mentoring. New faculty wishing to receive individual mentoring are paired with
another faculty member outside of their department for their first year of teaching.

• Workshops/training Modules. Mandatory and voluntary training workshops offered
residentially and online on a variety of topics related to instruction and the use of technology.

• Technology Boot Camp. A week-long workshop offered annually for interested faculty to
learn advanced computer and other technology skills to enhance teaching.

• Teaching Analysis Polls (TAPS). Upon request by a faculty member, a CAD consultant will
poll students on their perception of the teaching-learning process in a course. Results and
recommendations are reported directly to the instructor.

• Teaching Observations. Confidential teaching observations may be requested by any faculty
member for the purpose of improving teaching practices.

• Residential Faculty Blackboard® Assistance. CAD consultants are available to assist
residential faculty with Blackboard® technologies.

Services for faculty available from Information Services 

• Technology Education Center. Offers a wide variety of both certification and non-certification
courses to meet needs and interests of faculty in applying technology to instruction.

• Professional Development (ProDev) portal. Online access to courses, workshops, and other
training provided by CAD and from many other University sources.

• HelpDesk. Information Technology provides technical assistance and impromptu training for
faculty and staff through its call-in, walk-in, and online virtual HelpDesk.

Services for faculty available from the Center for Research and Scholarship 

• Mentoring Training. Workshops and events that equip faculty to engage students in research.

• Research-Intensive Classes. Helping faculty engage effectively in curricular and co-curricular
research collaboration in specially designed research-intensive courses.

Examples of program involvement in or use of these resources. 
• Technology Integration in the Classroom. While all faculty, both residential and online,

primary and adjunct, are required to complete initial and periodic training to enhance their
instructional skills, some go above and beyond the basics. Residential faculty members, Drs.
Sherry Jarrett, C. Anna Henderson, Darlene Martin, Jeffrey Lennon, James Florence, and
Bethesda O’Connell participated in in-depth training at one of the Technology Boot Camp
workshops offered on campus each summer. These faculty members have integrated into
their instruction several skills they developed in the workshop, including the use of wikis,
blogs, e-portfolios, Google Docs, Qualtrics, Prezi, Adobe Spark, and “clickers” (devices

https://www.liberty.edu/academics/cad/index.cfm?PID=24460
http://www.liberty.edu/informationservices/index.cfm?PID=31840
http://www.liberty.edu/informationservices/index.cfm?PID=37815
http://www.liberty.edu/academics/crs/
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students use to electronically register responses to questions in class). Faculty applied what 
worked best for their classes and with their students, and their instruction has never been the 
same. Not all technology turned out to be helpful, though. Dr. C. Anna Henderson, for 
example, began to use clickers in her undergraduate nutrition courses in an effort to increase 
student active engagement. She soon abandoned the idea due to student complaints about 
their having to make an extra equipment purchase and their in-class responses often being 
incorrectly reported by the devices. Eventually, the University abandoned the clickers and 
moved to the use of Top Hat technology based on students’ ubiquitous personal 
accoutrement, the cell phone. 

• Faculty Mentoring. In fall 2012, the University inaugurated a residential faculty mentoring
program called “Koinonia,” after the Greek word for fellowship. The year-long investment is
designed to help new faculty assimilate into the Liberty University culture and create an
environment for sharing teaching tips and experiences. Half of the residential primary faculty
have been mentored in this program. The program led to some innovative outcomes, such
as interdisciplinary collaborations between students in HLTH 634 Health Communications
and two courses in the School of Communication and Digital Content. Online Program
faculty, both primary and adjunct, have even more extensive mentoring. They are assigned
to instructional mentors (IM) for the duration of their teaching at Liberty. IMs monitor classes
to ensure instructor compliance with LUO standards and provide solutions for instructor’s
questions or concerns about content or delivery. IMs have a terminal degree and have
demonstrated excellence in online instruction.

• Workshops/training Modules. All new residential faculty must take a series of early career
training modules and demonstrate proficiency in the use of basic instructional technology.
The Center for Academic Development informs them of this 3-year commitment and
opportunities for meeting it through the Faculty Communication Center. Online faculty, both
primary and adjunct, are required to complete training modules, as well. They begin with an
8-module series on teaching and communicating with students online. Topics include:
instructional strategies, use of technology, posting timely and substantial feedback for
assignments, assessing knowledge and skill online and in person, student engagement, and
the scholarship of teaching & learning. This is where faculty learn to create grading rubrics,
use the Blackboard® learning platform, and get students actively engaged in the course.
Faculty created Goal Measure I-2.2 to ensure every primary faculty member participates in
at least one activity annually to enhance their instructional skills.

4) Describe the role of evaluations of instructional effectiveness in decisions about faculty
advancement.
Faculty report results of teaching evaluations and their completion of instructional development
activities on their electronic faculty portfolio. The School promotion committee, dean, and others
involved in the faculty promotion process review each faculty member’s EFP and other evidence
of instructional effectiveness when making recommendations about faculty advancement. Faculty
must demonstrate excellence in teaching on these evaluations to be considered for promotion.

5) Select at least three indicators, with one from each of the listed categories that are
meaningful to the program and relate to instructional quality. Describe the program’s
approach and progress over the last three years for each of the chosen indicators. In
addition to at least three from the lists that follow, the program may add indicators that are
significant to its own mission and context.
Faculty currency

• Faculty maintenance of relevant professional credentials or certifications that
require continuing education
Over half of primary faculty members (15) have credentials or certifications that require
continuing education, including MD, CHES, MCHES, RD, ATC, CWP, and FACPM.
Informal surveys of students show that they value such credentials second only to Program
accreditation. All primary faculty with such credentials have maintained them over the past

https://tophat.com/
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three years. Three faculty have obtained new credentials during that time: Drs. Annette 
Florence (MCHES), James Florence (MCHES), and Bethesda O’Connell (CHES). By way 
of example, the most commonly held certification is CHES/MCHES. The following primary 
faculty members held this certification, with one also holding a CPH certification. (R = 
residential; O = online.) 

Gineska Castillo (O) – CHES, CPH 
Annette Florence (R) – MCHES 
James Florence (R) – MCHES 
Linnaya Graf (O) – CHES  
Fred Hall (O) – MCHES  
C. Anna Henderson (R) – CHES
Jeffrey Lennon (R) – CHES
Beth O’Connell (R) – CHES
Adaeze Oguegbu (O) – CHES
Ashley Tharpe (O) – CHES
Kelly Wheeler (O) – CHES
Sharon Wygal (O) – CHES

TABLE E3-5a.  FACULTY MAINTAINING CERTIFICATIONS (n and %) 

Target 2015-16 2016-17 2017-18 

100 12 (100%) 15 (100%) 15 (100%) 

• Faculty maintenance of human subjects protection certification
In support of their interest in public health research and due the recent emphasis by the
University to foster active research agendas, faculty adopted Goal Measure R3.1: “Number
of primary faculty who maintain current human subjects protection certification.” Even in
the absence of active research, knowledge gained from this certificate augments class
discussions on ethical behavior and research. Faculty are tracking the target nicely.

TABLE E3-5b.  NUMBER OF FACULTY MAINTAINING HUMAN 
SUBJECTS PROTECTION CERTIFICATION (n and %) 

Target 2015-16 2016-17 2017-18 

50 15 (50%) 14 (56%) 12 (48%) 

Faculty instructional technique 

• Frequency of internal quality reviews of existing courses or curricula
The University conducts a review of all its academic and professional programs based on
achievement of their stated program learning outcomes (PLOs) (Compliance-Assist). The
Department is evaluated on one-third of its 9 PLOs each year, 3 for BS and 3 for MPH,
completing the full PLO assessment triennially. The Department’s assessment coordinator
works with the office of Institutional Effectiveness to identify measures to be used, all tied
to instructional effectiveness in meeting target outcomes. These include measures of
student success in courses, illustrated through a review of instructor assignments, rubrics,
and student performance.  The Program uses its 9 competency domains as areas of focus
(Criterion B4-1), drilling down to specific course learning outcomes as measures. As seen
in Table E3-5c, the Department has successfully reached targeted criteria set by the
University for all of the past three years for both the BS and MPH Programs. The numbers
in the cells represent the number of PLOs reaching standard and the percent success.

https://liberty.compliance-assist.com/program-review/
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TABLE E3-5c-1.  ANNUAL BS PROGRAM LEARNING OUTCOME 
ASSESSMENT SUCCESS (n and %) 

Target 2015-16 2016-17 2017-18 

100 3 (100%) 3 (100%) 3 (100%) 

TABLE E3-5c-2.  ANNUAL MPH PROGRAM LEARNING OUTCOME 
ASSESSMENT SUCCESS (n and %) 

Target 2015-16 2016-17 2017-18 

100% 3 (100%) 3 (100%) 3 (100%) 

• Participation in professional development related to instruction
This measure is based on Goal Measure I-2.2: “Number of primary faculty who participate
in instructional and professional development activities.” It shows faculty who have
engaged in one or more activity aimed at enhancing their instructional effectiveness. All
primary faculty have done this over the past three years.

TABLE E3-5d.  FACULTY ENGAGING IN INSTRUCTIONAL DEVPT (%) 

Target 2015-16 2016-17 2017-18 

100 30 (100%) 25 (100%) 25 (100%) 

• Student satisfaction with instructional quality
Table E3-5e and E3-5f show results from the Program’s annual BS and MPH exit surveys,
respectively. The data reveal student perspectives on their overall educational experience
as they reflect back on it at the end of their degree. Responses are based on simple queries
in the format of “How satisfied were you with…” and allow choices of “very dissatisfied,”
“somewhat dissatisfied,” “somewhat satisfied,” and “very satisfied.” Cells show
percentages for the two “satisfied” categories combined, followed by percentages for “very
satisfied” alone in parentheses. Though not a direct measure of instructional quality, it does
offer a picture of student satisfaction with their coursework. The numbers in tables E3-5e
and E3-5f vary somewhat from what appear in the BS and MPH exit survey summaries
due to not counting students responding “NA” to the question.

TABLE E3-5e.  PERCENT OF BS STUDENTS SATISFIED WITH COURSEWORK 

2015-16 
n=80 

2016-17 
n=54 

2017-18 
n=55 

Satisfaction with residential courses 95 (48) 94 (59) 98 (85) 
Satisfaction with internship 92 (46) 92 (60) 95 (79) 

Overall satisfaction with degree program 95 (48) 96 (56) 98 (71) 
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TABLE E3-5f.  PERCENT OF MPH STUDENTS SATISFIED WITH COURSEWORK 

2015-16 
n=30 

2016-17 
n=109 

2017-18 
n=380 

Satisfaction with residential courses 100 (83) 94 (66) 95 (86) 
Satisfaction with online courses 100 (75) 96 (71) 96 (67) 

Satisfaction with practicum 95 (77) 95 (71) 92 (71) 
Overall satisfaction with degree program 97 (76) 96 (73) 98 (71) 

Tables E3-5 g and h provide the number and percent of BS and MPH students’ overall 
“satisfaction with the degree program,” respectively. BS responses reflect satisfaction with 
the “public health” Program beginning in 2017-2018 and “health promotion” prior to that. 
Data are from the Program’s annual student exit surveys. 

TABLE E3-5g 
NUMBER AND (%) OF BS STUDENTS SATISFIED WITH DEGREE PROGRAM 

2015-2016 
n=80 

2016-2017 
n=54 

2017-2018 
n=55 

Very satisfied 38 (48%) 30 (56%) 32 (71%) 
Somewhat Satisfied 37 (47%) 22 (41%) 12 (27%) 

Somewhat Dissatisfied 4 (5%) 2 (4%) 0 (0%) 
Very Dissatisfied 0 (0%) 0 (0%) 1 (2%) 

TABLE E3-5h 
NUMBER AND (%) OF MPH STUDENTS SATISFIED WITH DEGREE PROGRAM 

2015-2016 
n=29 

2016-2017 
n=108 

2017-2018 
n=380 

Very satisfied 22 (76%) 79 (73%) 270 (71%) 
Somewhat Satisfied 6 (21%) 26 (24%) 101 (27%) 

Somewhat Dissatisfied 0 (0%) 3 (3%) 7 (2%) 
Very Dissatisfied 1 (3%) 0 (0%) 2 (1%) 

Program-level outcomes 

• Implementation of grading rubrics
The use of grading rubrics for course assignments illustrate one chapter in the Program’s
success in adopting academic best practices. This section provides a brief qualitative
history of grading rubric adoption over the past three years. By the academic term 2015-
2016, nearly all Program faculty, undergraduate and graduate, were using evaluation
rubrics to help students visualize what is expected of them on major course assignments.
University administrators began exploring the use of standardized rubrics in LUO courses
in 2016-2017 and formally adopted the new standard in spring 2017. Subsequently, subject
matter experts (SMEs) updated their online courses to reflect use of the new requirement.
All primary and adjunct faculty now receive training on rubric design and use as part of
their initial instructional development. It is expected that the University will require use of
standardized rubrics in all residential courses by 2019-2020. Program faculty are ahead of
the curve by currently using rubrics in residential, as well as online courses, and working
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collaboratively with SMEs to update and revise them as needed. Although levels of 
achievement are standardized, courses maintain individuality in what they measure. With 
the submission of this final self-study, several rubrics were revised to include elements 
suggested by reviewers reflecting areas related to public health competence. 

• Student pre-post self-assessment of public health competence
As a measure of the effectiveness of teaching and learning, students complete a self-
assessment of their perceived public health competence at the beginning and end of their
program of study. Chart E3-5i shows results of the inaugural (2017-2018) implementation
of this assessment. The Program’s 9 domains of public health were used as surrogates for
the 22 foundational competencies. See Criterion B4-1 for a discussion of how the domains
were derived, how they represent foundational competencies, and how they were used in
a competency self-assessment of alumni. Results show significant increases in the
combined moderate to high levels of perceived competence for each domain. In all but one
domain (analytical) the percent change was even greater when only the highest category
of perceived competence was used (not shown). In general, the lower the self-rated pre
score on a domain, the greater the perceived improvement over the program of study.
These data demonstrate the effectiveness of curriculum and instruction to increase
students’ public health competence.

6) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
Program faculty draw from a rich University environment of required and voluntary opportunities for
professional and instructional development through the Center for Academic Excellence, Liberty
University Online, and the Center for Research and Scholarship. The Program will continue to
follow existing protocols to evaluate faculty on their professional and instructional development.
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E4. Faculty Scholarship 

The program has policies and practices in place to support faculty involvement in scholarly 
activities. As many faculty as possible are involved in research and scholarly activity in some form, 
whether funded or unfunded. Ongoing participation in research and scholarly activity ensures that 
faculty are relevant and current in their field of expertise, that their work is peer reviewed and that 
they are content experts. 
The types and extent of faculty research align with university and program missions and relate to 
the types of degrees offered.  
Faculty integrate research and scholarship with their instructional activities. Research allows 
faculty to bring real-world examples into the classroom to update and inspire teaching and provides 
opportunities for students to engage in research activities, if desired or appropriate for the degree 
program. 

1) Describe the school or program’s definition of and expectations regarding faculty research
and scholarly activity.
Since the inception in 1971, Liberty University has emphasized teaching and service as its focal
points of mission. As the University matured, this focus began to include more emphasis on
research. In 2015 the University entered a new era, earning Carnegie classification as a Doctoral
University. This coincided with the University’s 2016 reaffirmation by the Southern Association of
Colleges and Schools Commission on Colleges (SACSCOC) which approved the University’s
Illuminate Quality Enhancement Plan (QEP) to promote research campus-wide. Part of this plan
included the creation of the Center for Research and Scholarship (CRS) to support research and
scholarly activity among both faculty and students.

Knowing the importance of evidence-based approaches to public health practice, Program faculty
have long been users, producers, and advocates of research. They support the University’s new
emphasis on research and have aligned their operational goals and structures with it. For example,
they use the definitions of inquiry, research, and scholarship set by CRS in the Illuminate plan:

• Inquiry is a process that focuses on investigating in a rational manner.

• Research is inquiry that harnesses knowledge, skills, and values to produce new knowledge
or to make a new contribution to the discipline.

• Scholarship is a work that is disseminated in order to further knowledge and practice within
the professional or scholarly field.

Faculty proactively set goals for expanded personal and Program research agendas and involved 
undergraduate and graduate students in collaborative and mentored research projects. Two 
Program goals guide these activities:  

R-1.0 Engage in research and other scholarly activities to advance the knowledge and
practice of public health. 

R-2.0 Nurture student intellectual inquiry in public health knowledge and practice.

While there are no quantifiable expectations for individual instructors, the faculty have set targets 
for selected research activities for the Program as a whole (see documentation 6 below). These 
measures serve as a guide to faculty to enable the Program to achieve the above goals. Further, 
the Program supports the University’s expectation of faculty participation in research and 
scholarly activity as a condition for academic promotion. 

2) Describe available university and program support for research and scholarly activities.
With the inception of the Illuminate QEP in 2016, University support for faculty research funding,
training, and release time increased markedly. The plan called for the initial emphasis to be placed
on supporting research involving or conducted by undergraduate students. In most cases, both

http://www.liberty.edu/media/1136/Liberty%20University%20Quality%20Enhancement%20Plan%20-%20Current%20w%20cover.pdf
https://www.liberty.edu/academics/crs/
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residential and online faculty are eligible to apply for funds. Here are some examples of available 
support (follow the links for more details): 

• Office of Sponsored Programs. Supports external grant writing, reviewing, and project
administration for all University faculty.

• Institutional Review Board. Faculty access IRB staff for review and approval of their research
proposals and guidance on human subjects protection.

• Faculty Research Development. Program faculty may participate in a number of workshops
and brief courses offered by the University’s Center for Academic Development (CAD), the
Jerry Falwell Library (JFL), the Center for Research and Scholarship (CRS), and the Office
of Sponsored Programs (OSP) to enhance their scholarship and research skills.

• Student Research Development. The Jerry Falwell Library offers numerous workshops for
students to learn research skills, including writing research papers, research citation, and
navigating library research resources. JFL also provides Research Guides to help students
direct their research efforts more efficiently. The Public and Community Health Research
Guide is maintained by a collaborative effort of faculty and the Department library liaison,
Anne Foust, MLS.

• Impact Professional Development Grants. Funded by the Center for Academic Development,
this faculty grant was recently expanded to include adjunct faculty. Supports attendance at
professional conferences designed to enhance faculty teaching and student learning.

• ILLUMINATE Grants for the Improvement of Teaching. Funded by the Center for Academic
Development, these competitive awards support innovative and effective pedagogical
techniques, classroom activities, technologies, class trips, or purchase of materials that foster
learner-centered experiences. Full- and part-time residential faculty members, and online
faculty teaching on-campus intensives, are eligible to apply.

• Faculty Professional Development Awards. Supports professional development for primary
faculty directly involved in teaching or mentoring undergraduate residential students in
research and scholarship.

• Research Intensive Course Awards. Primary faculty of Research Intensive courses may
apply for awards through the Center for Research and Scholarship to enhance
undergraduate students’ skills in conducting or presenting research.

• Student Research Presentation Awards. Offered through the Center for Research and
Scholarship; funds travel expenses of student researchers whose work has been accepted
for presentation at external professional venues.

• Provost Research Initiative. Funds originate from the Office of the Provost; coordinated by
the Center for Research and Scholarship and the Graduate School. Supports all faculty and
students’ research and scholarship activities, including research projects and presentations,
faculty professional development, scholarship and faculty release compensation.

• Research Project Awards. This Center for Research and Scholarship award funds faculty or
student purchase of equipment, supplies, travel, consultation fees, student stipends, or other
support services needed for the execution of research projects.

• Research Event Awards. This award from the Center for Research and Scholarship supports
faculty or student research symposia or other events hosted by University schools for internal
and/or external participants. These funds resource speaker honorariums, travel, supplies,
food services, advertising, printing, and monetary awards related to the event.

• Faculty Scholarship Awards. Funded by the Center for Research and Scholarship, this award
supports faculty fees associated with publication and presentation of research.

• Faculty Release. Funded by the Center for Research and Scholarship, this award supports
release time or compensation for faculty involvement in research.

http://www.liberty.edu/offices/sponsoredprograms/index.cfm?PID=3760
https://www.liberty.edu/academics/graduate/irb/
http://www.liberty.edu/academics/cte/index.cfm?PID=24461
http://www.liberty.edu/library/workshops/
http://www.liberty.edu/academics/qualityenhancement/index.cfm?PID=10034
http://www.liberty.edu/offices/sponsoredprograms/index.cfm?PID=3760
http://www.liberty.edu/offices/sponsoredprograms/index.cfm?PID=3760
http://libguides.liberty.edu/public_and_community_health
http://libguides.liberty.edu/public_and_community_health
http://www.liberty.edu/academics/cad/index.cfm?PID=24752
http://www.liberty.edu/academics/cad/index.cfm?PID=24752
http://www.liberty.edu/academics/crs/index.cfm?PID=38042
http://www.liberty.edu/academics/crs/index.cfm?PID=38057
http://www.liberty.edu/academics/crs/index.cfm?PID=38059
http://www.liberty.edu/academics/crs/index.cfm?PID=36788
http://www.liberty.edu/index.cfm?PID=38061
http://www.liberty.edu/index.cfm?PID=38062
http://www.liberty.edu/index.cfm?PID=38064
http://www.liberty.edu/index.cfm?PID=38065
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• Provost Award for Excellence in Research Mentorship. Funded by the Center for Research
& Scholarship, this award recognizes up to five faculty members annually who exemplify a
commitment to best practices in teaching and mentoring undergraduate residential students.

• Department Support. The Department budget includes funds for faculty development to pay
for travel to professional conferences to present research or attend workshops to enhance
research skills. Criteria C1-1c and E3-1 provide more details about use of these funds.

3) Describe and provide three to five examples of faculty research activities and how faculty
integrate research and scholarly activities and experience into their instruction of students.
Dr. Bethesda O’Connell integrates much of her research into her classes through illustration,
example, and class activity. For example, students in HLTH 632 Health Program Planning, learn
study design and intervention planning by working in live programs in the community; students in
HLTH 633 Health Program Evaluation learn to collect, analyze, evaluate, and report data from real
community-based activities; students in HLTH 511 learn about research through real-world lessons
gained through her ongoing projects. For example, when students learn how to do a chi-square in
SPSS and interpret the results, Dr. O’Connell provides an example of chi-square analysis and
interpretation from her research evaluating biosand water filters. Also, when students’ are learning
about manuscript submission, review, and publication, Dr. O’Connell shows some of her
publications and describes the similarities and differences of each process from her experience.

Dr. James Florence regularly integrates his research on religiosity and health behavior among
college students into the residential course HLTH 509 Social and Behavioral Theory Applications.
Over the past three years, each semester, students have collected, analyzed, and interpreted data
from the project. MPH student Keirsten Baker presented a poster at 2018 annual meeting of the
Virginia Public Health Association that described the development of the instrument used to collect
the data. Dr. James Florence and Dr. Annette Florence presented research findings at the 2018
annual meeting of the American College Health Association. This ongoing project will continue to
involve students in various research activities.

Dr. Anna Henderson integrated her research from a community weight control program into the
residential course HLTH 644 Diabetes, Obesity and Eating Disorders. In class and community
activities, students created and delivered presentations on program nutrition topics, collated and
analyzed participants’ eating patterns and body composition measures, and prepared a report of
program outcomes. Graduate student Giordana Morales reported the findings at the 2015 annual
meeting of the Virginia Academy of Nutrition and Dietetics.

Dr. Oswald Attin worked with students in HLTH 554 Medical Terminology en Español to conduct a
needs assessment for the Hispanic population in central Virginia. The data helped the Virginia
Legal Aid Society (VLAS), Enroll Virginia, and Casa Latina identify health and social needs of the
region’s Hispanic community and how best to address them. MPH students Leslie Omoruyi,
Olushola Ogunleye, Dominique Richburg, and alumna Bethany Schaeffer disseminated the results
in boardroom presentations to stakeholders. Students and alumna joined Dr. Attin as co-authors of
the resulting paper, “Socioeconomic status and barriers influencing healthcare access among
Hispanics in central Virginia,” which appeared in the Virginia Journal of Public Health in 2018.

Dr. Sharlee Burch has spent most of her professional career in community-based, participatory
public health research. Through examples, illustrations, and explanatory comments, she integrates
her experiences in several online courses. In HLTH 507 Public Health Administration she provides
feedback to students on assignments related to data collection for policy and program development
based on real world scenarios she is/was involved in. For example, she shares successes and
challenges from her own experience to help students clarify their own health policy research
methods as they related to program implementation and unintentional consequences. In HLTH 634
Health Communications and Advocacy she shares unique observations about students’ choice of
partnerships and community groups to work with, especially in the areas of health literacy and
advocacy. For example, she discusses her own translational research activities in health
communication in the unique populations in Appalachia. She also illustrates from her own
experience how to develop SMART objectives that are driven by a focus on population needs. In

http://www.liberty.edu/academics/crs/index.cfm?PID=32838
https://na01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fvpha.wildapricot.org%2Fresources%2FDocuments%2FVirginia%2520Journal%2520of%2520Public%2520Health%2520Spring%25202018.pdf&data=02%7C01%7C%7C49caa044706b48701d0008d5f1a45fbb%7Cbaf8218eb3024465a9934a39c97251b2%7C0%7C0%7C636680610626290714&sdata=W6tKpMlbn1NCN3N%2F0jDdWtGzylMxBue6UNqIDpbILdo%3D&reserved=0
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HLTH 698 MPH Practicum she works one-on-one with students, reinforcing their research projects 
with examples from her own ethnographic research. 

4) Describe and provide three to five examples of student opportunities for involvement in
faculty research and scholarly activities.
Rwanda Water Filter Project Evaluation. Three students received grant funding to travel with Dr.
Bethesda O’Connell and assist her with her Biosand Water Filter project evaluation in rural Rwanda
during the summer of 2018. These and additional students assisted in writing publications and
doing presentations on this ongoing project. MPH students Olushola Ogunleye and Dominique
Richburg, and BS students Cali Anderson and Nicole Solvig, assisted in preparing a manuscript
describing the project; it was recently published in the Journal of Water Supply: Research and
Technology. The project was also described in Faith and the Academy by Dr. O’Connell and Ms.
Richburg. This is a longitudinal project with ongoing opportunities for students.

Risk Factors for Childhood Diarrhea. Four MPH students under the mentorship of Dr. Bethesda
O’Connell completed secondary data analysis from Demographic and Health Survey data on risk
factors for childhood diarrhea in sub-Saharan Africa. This involved data combination, analysis, and
interpretation. MPH students Olushola Ogunleye, Roshan Purohit, Jacqueline Mshamma, and
Martha Mabiala assisted in writing and preparing a manuscript for publication; it is currently under
review in Tropical Medicine and International Health. This is an example of several projects
teaching students to access and interpret secondary data on public health.

Health Behavior and Weight in School Children. Dr. Robyn Anderson collected health behavior
data from children in six rural school districts in Central Michigan for 20 years. In fall 2017, nine
MPH students enrolled in HLTH 650 Field Epidemiology assisted her in analyzing a subset of the
data. She mentored MPH students Martha Mabiala and Olushola Ogunleye in analyzing the
accuracy of children’s self-reported weight compared to measured BMI. The students presented
different aspects of their findings orally at the 2017 annual meeting of the American Public Health
Association and at the 2018 Liberty University Student Research Symposium and as a poster at
the 2018 annual meeting of the Virginia Public Health Association. They also submitted a
manuscript to the Journal of Public Health, where it is currently under review.

Student Flu Vaccine Awareness. In fall 2017, Dr. Jeffrey Lennon used eight BS students of Eta
Sigma Gamma and HLTH 488 Chronic and Infectious Diseases to survey Liberty University
undergraduates on their attitudes and beliefs about the flu vaccine and their awareness of campus
resources to provide it. BS students collected and analyzed data with MPH student assistance;
MPH students Bethany Fox, Ayodeji Ojo, Olubunmi Obayemi, and Itza Prieto  presented the results
of the survey at the spring 2017 Liberty University Student Research Symposium, entitled
“Assessing risk of influenza infection on a college campus: An emphasis on housing arrangement.”
MPH student Olushola Ogunleye used a summary of the findings to develop health promotion
information for the University Student Health Services in its campus flu prevention efforts.

Multidisciplinary Approach to Childhood Obesity in Honduras. In spring 2018, under the guidance
of Dr. Richard Lane, MPH students Giordana Morales, Candy Hernández, and Jazmin Nova
collaborated with medical students from the Universidad Tecnológica Centroamericana (UNITEC)
in a project review and write-up of a study on childhood obesity in Honduras. Faculty from UNITEC
sent the manuscript, with student authorship, to Revista de Investigación del Sistema de Educación
Superior, where it is currently under review for publication.

5) Describe the role of research and scholarly activity in decisions about faculty advancement.
The Program follows the Liberty University Faculty Handbook when considering faculty
advancement. According to section 7.3, to gain promotion to the rank of associate professor, the
faculty member must show “evidence of recent scholarly or professional productivity (professional
productivity may include significant accomplishment(s) in an area related to the faculty member’s
teaching field) is required. Books, articles, and creative performances at the preparation stage will
be taken into consideration but will not substitute for some books or articles or creative
performances actually published, presented, or under contract.”

https://na01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fiwaponline.com%2Faqua%2Farticle-abstract%2Fdoi%2F10.2166%2Faqua.2018.159%2F63747%2FBiosand-water-filter-evaluation-pilot-study-of%3FredirectedFrom%3Dfulltext&data=02%7C01%7C%7Ce473d2aabb28425f676a08d60dc02679%7Cbaf8218eb3024465a9934a39c97251b2%7C0%7C0%7C636711516250188832&sdata=WNelkHj%2FJgMs5bNWnzTdki2jrpTWacg%2FUokxWOGyfsM%3D&reserved=0
https://na01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fiwaponline.com%2Faqua%2Farticle-abstract%2Fdoi%2F10.2166%2Faqua.2018.159%2F63747%2FBiosand-water-filter-evaluation-pilot-study-of%3FredirectedFrom%3Dfulltext&data=02%7C01%7C%7Ce473d2aabb28425f676a08d60dc02679%7Cbaf8218eb3024465a9934a39c97251b2%7C0%7C0%7C636711516250188832&sdata=WNelkHj%2FJgMs5bNWnzTdki2jrpTWacg%2FUokxWOGyfsM%3D&reserved=0
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Similarly, to gain promotion to the rank of full professor, the faculty member must have 
“demonstrated recent scholarly or professional productivity (professional productivity may include 
significant accomplishment in a faculty member’s teaching field) in significant regional or national 
forums. This includes, but is not limited to: the writing of successful textbooks, scholarly 
monographs, scholarly articles in journals published with peer review, numerous articles in non-
refereed professional magazines, numerous articles in high quality magazines aimed at segments 
of the general public, successful artistic performances (as recognized by other professionals in 
one’s field), books, articles, and creative performances published, presented, or under contract.” 

6) Select at least three of the measures that are meaningful to the program and demonstrate
its success in research and scholarly activities. Provide a target for each measure and data
from the last three years in the format of Template E4-1. In addition to at least three from the
list that follows, the program may add measures that are significant to its own mission and
context.
The data shown in Table E4-1 derive from the Program’s last three year-end faculty activity surveys.
In preparation for this self-study, faculty revisited targets for these and other measures. Those
shown below will grow with the Program. We are a young program, but are committed to expanding
our research and scholarly activity. Faculty created goal measures R-1.4 and R-1.5 in 2016 as
realistic measures of programmatic support of our mission.

TABLE E4-1 
OUTCOME MEASURES FOR FACULTY RESEARCH AND SCHOLARLY ACTIVITIES 

Outcome Measure Target 2015-16 2016-17 2017-18 

Percent of primary faculty participating in 
research activities 50% 40% 45% 45% 

R-1.1     Submission of proposals by primary
faculty for extramural or intramural funding for
public health research projects

5 7 4 2 

R-1.2     Number of primary faculty presenting
at regional, national, or international
professional meetings

10 10 6 9 

R-1.3     Number of peer-reviewed or other
scholarly publications from primary faculty 10 7 11 9 

R-1.4     Number of primary faculty conducting
research on the needs of vulnerable, at risk, or
underserved populations

6 NA* 3 6 

R-1.5     Number of primary faculty conducting
research on the relationship between faith and
health

4 NA* 1 3 

R-2.1     Number of primary faculty serving as
research mentors for student research projects 15 14 12 14 

7) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
Though we are a young Program, we are progressing in faculty research and scholarship. We have
strong support from the University in both development and funding of faculty researchers. As a
Program, we have not experienced substantial extramural funding yet, but several of our faculty
are pursuing that goal. Our faculty participate willingly and frequently in mentoring students in
research, resulting in a number of student presentations and co-authorships. See a description of
MPH (and other) student presentations at the Graduate Student Research Symposium.
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E5. Faculty Extramural Service 

The program defines expectations regarding faculty extramural service activity. Participation in 
internal university committees is not within the definition of this section. Service as described here 
refers to contributions of professional expertise to the community, including professional practice. 
It is an explicit activity undertaken for the benefit of the greater society, over and beyond what is 
accomplished through instruction and research. 

As many faculty as possible are actively engaged with the community through communication, 
collaboration, consultation, provision of technical assistance and other means of sharing the 
program’s professional knowledge and skills. While these activities may generate revenue, the 
value of faculty service is not measured in financial terms. 

1) Describe the program’s definition and expectations regarding faculty extramural service
activity. Explain how these relate/compare to university definitions and expectations.
The faculty identified two goals to guide its expectations of extramural service. Outcomes of
selected measures related to these are shown in section 5 of this criterion.

S-1.0 Address health needs of vulnerable, at risk, and underserved populations through local
and global service activities. 

S-2.0 Support preparation, training, and professional development of the public health
workforce. 

These goals reflect, in part, the University expectation of faculty as stated in section 3.8.3 of the 
2017-2018 Liberty University Faculty Handbook: “Faculty are responsible to provide service to 
students, the institution, and the appropriate academic discipline to the extent specified by their 
academic status and/or contract.” The University has left to the departments and programs how 
best to engage faculty in service to the community. We selected our Program goals in support of 
our mission of “embracing the Christian worldview with a commitment to serve the underserved…” 
To the degree possible, all faculty are involved in at least one extramural service activity annually. 

2) Describe available university and program support for extramural service activities.
The University has committed significant resources to community and other extramural service
activities. It provides funding for faculty and students to participate in local, national, and
international development, disaster response, and other service through LUSend and LUSendNow.
The Program budgets significant funds (see Criterion C1) for faculty to travel to professional
meetings where they can present research advancing the practice of public health or to serve on
professional boards or committees.

3) Describe and provide three to five examples of faculty extramural service activities and how
faculty integrate service experiences into their instruction of students.
Dr. Richard Lane serves on the Centra Health (regional medical center) Needs Assessment
Advisory Board in Lynchburg, VA. The Board contributes to the process of identifying and
prioritizing regional health needs through the collecting and analyzing of data on health behavior
and health status. He and other faculty members often use these data in course discussions and
assignments to bring a regional face to health disparities and other public health problems.

Dr. James Florence is a former director and commissioner for the National Commission for Health
Education Credentialing, Inc. In 2017, he volunteered his time and expertise to produce Certified
Health Education Specialist (CHES) exam preparation videos for the Society for Public Health
Education (SOPHE). He and other faculty members offer free exam preparation workshops for
students and the professional community. These are coordinated as a service of the Liberty
University Public Health Student Association (LUPHSA).

http://www.liberty.edu/lusend/index.cfm?PID=32920
http://www.liberty.edu/lusend/index.cfm?PID=33089
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Dr. Amber Fordham volunteers on the executive board for Bryan county Family Connections. She 
is currently working on a project with this agency to bring school-based telehealth to an elementary 
school in rural Georgia. She helps collect and analyze data to identify the most appropriate methods 
for this project. She shares her experiences in her online classes as illustrations of this important 
application of public health practice. 

Dr. Annette Florence serves as a consultant and instructor for the Virginia Department of Health’s 
“Partners in Prayer and Prevention” program. She develops and delivers training content to help 
prepare “Health Champions” (community health advocates) to serve in their churches and 
neighborhoods. She shares her experiences in classes as illustrations of applied public health 
practice and community service. Her students hear first-hand about this innovative way to address 
health inequalities from a unique church-state inter-sector collaboration. 

Dr. Jeffrey Lennon has served as a reviewer for a number of journals during the past several years, 
including: Health Education and Behavior; Journal of Racial and Ethnic Disparities; Dengue Bulletin 
(W.H.O.); and PLoS Neglected Tropical Diseases. In summer 2018, he was a reviewer for Health 
Education Research (Oxford). His expertise in non-formal methods related to dengue fever and 
mosquito-borne disease has placed him demand as a reviewer. He uses his experiences in 
reviewing articles to help students become more precise in their writing. Also, in HLTH 498 Senior 
Seminar and HLTH 625 Prevention and Control of Infectious Diseases, he uses his own research 
and that of the articles he reviews to discuss intervention strategies with students. 

4) Describe and provide three to five examples of student opportunities for involvement in
faculty extramural service.
Virginia Public Health Association (VPHA). Dr. Ashley Tharpe is the current VPHA president,
leading the organization’s governance and educational efforts. She led the team that planned the
2018 annual meeting held on the campus of Liberty University in April. She enlisted several
graduate students in the planning and implementing of the meeting, who got first-hand experience
in the deliberations and operations of the organization. She also provided interprofessional
opportunities for business students to assist with social media and conference set-up.

International Service Trips. Several faculty are regularly or frequently involved in community service
activities in other countries. Students often participate in these on location. As part of two special
service projects, six undergraduate and three graduate students accompanied Dr. Sherry Jarrett to
Israel in May 2017. The students worked with two Israeli service organizations: Be'ad Chaim –
informing women in crisis pregnancies with available resources and helping in the organization’s
garden; and Beautiful Land Initiative – learned about litter problem in Israel and participated in
cleanup around Sea of Galilee. They received credit for their service by enrolling in either a BS or
MPH special topics course taught by Dr. Jarrett for the projects. The University’s LUSend partially
funded the trip. Dr. Bethesda O’Connell took three students to serve the community of Cyegera,
Rwanda in summer 2018. Some activities on this trip were research-related and were described in
Criterion E4-4. But students also participated in service projects such as installation of biosand
water filters, provision of community health education events, collaboration with the local women’s
cooperative, provision of sustainable menstrual hygiene kits, provision and organization of first aid
supplies in the Faith and Hope Children’s Home, and conducting a birthday party at an orphanage.
See more details about some of their work in Liberty News. Dr. Richard Lane frequently volunteers
in rural Guatemalan villages with Hope of Life in partnership with World Help. During his most
recent trip in March 2017, he and MPH student Victoria Ramos initiated a project to provide solar
powered lights to residents of rural Mayan villages. While there, they investigated a food-borne
illness outbreak among medical students visiting the Hope of Life compound. A follow-up visit was
made by MPH alumna Giordana Morales and Dr. Beth O’Connell in June 2017 to gather baseline
data on the solar light project and to ensure adherence to food safety practices recommended
during Dr. Lane’s and Ms. Ramos’ visit.

Campus & Community Activities. The campus-based wellness program, “Live Healthy Liberty”
draws on expertise from campus faculty and community health practitioners. Several residential
faculty members serve on the advisory board and/or participate in wellness activities. Faculty
regularly use students in support roles and students often volunteer their services on their own. For

http://www.vdh.virginia.gov/health-equity/partners-in-prayer-and-prevention-p3/
http://www.liberty.edu/lusend/
http://www.liberty.edu/news/index.cfm?PID=18495&MID=280430
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example, Dr. James Florence regularly involves students in his course, HLTH 509 Social and 
Behavioral Theory Applications in Public Health, to design, implement, and evaluate health 
behavior surveys of campus and community. Students are helping to create a campus-wide survey 
to be administered in 2018. Students in HLTH 634 also create web-based educational content for 
community and campus smoking cessation and lifestyle enhancement. 

Girls on the Run. Since 2017, Dr. Sherry Jarrett has been working Girls on the Run (GOTR) of 
Central Virginia, a positive youth development program for girls in 3rd through 5th grade. In her first 
project, she enlisted the assistance of seven undergraduate students and one MPH student, 
training them to mentor the girls in physical, social, emotional, and spiritual development. In a 
subsequent project, MPH student Abigail Perkins helped teach a healthy cooking class and 
provided additional health information at the level of the audience. Dr. Jarrett’s association with 
GOTR will continue during the upcoming academic year, involving more students in the Program. 

5) Select at least three of the indicators that are meaningful to the program and relate to
service. Describe the program’s approach and progress over the last three years for each
of the chosen indicators. In addition to at least three from the list that follows, the program
may add indicators that are significant to its own mission and context.

• Percent of primary faculty participating in extramural service activities
Table E5-5a is populated from data taken from the annual faculty activity survey. It
addresses Goal Measure S-1.1: “Number of primary faculty participating in community
service or health advocacy activities.” Each cell contains the number of primary faculty
followed by the percent in parentheses.

TABLE E5-5a.  NUMBER AND (PERCENT) OF PRIMARY FACULTY 
PARTICIPATING IN COMMUNITY SERVICE OR HEALTH ADVOCACY ACTIVITIES 

2015-2016 
n=22 

2016-2017 
n=21 

2017-2018 
n=21 

19 (86%) 11 (52%) 13 (62%) 

• Public/private or cross-sector partnerships for engagement and service
Table E5-5b is also populated with data from the annual faculty activity survey. It addresses
Goal Measure S-1.2: “Number of collaborative projects with local, regional, national, or
international organizations that address the public health needs of vulnerable or at risk
populations.” Rather than show the total number of partnerships or cross-sector
collaborations engaged in by faculty, this table shows the number that address the needs
of the most vulnerable populations, in support of the Program’s mission. These projects
variously involve such activities as educational sessions, health screenings, homeless
support, and health inspections. They represent collaborations local and state health
departments, schools, private agencies, professional associations, and church ministries.

TABLE E5-5b.  NUMBER OF COLLABORATIVE PROJECTS THAT ADDRESS PUBLIC 
HEALTH NEEDS OF VULNERABLE OR AT RISK POPULATIONS 

2015-2016 2016-2017 2017-2018 

NA 6 8 



146 
 

• Number of faculty-student service collaborations 
To date, this indicator has not been identified by a quantifiable measure on a survey. 
However, a query of faculty provided the following information for 2017-2018. Some of 
these service activities are detailed in section 4 of this criterion. This is an important 
measure of the uniqueness of our Program, involving both BS and MPH students, in local, 
national, and international venues. The University provides significant financial support for 
many activities through the LUSend and LUSendNow programs. To date, this only involves 
residential students, though the Executive Committee will explore ways to involve online 
students. We will provide ongoing data on this going forward. 

 
TABLE E5-5c.  NUMBER OF FACULTY-STUDENT SERVICE COLLABORATIONS 

2015-2016 2016-2017 2017-2018 

NA NA 12 

 
6) Describe the role of service in decisions about faculty advancement.  

As stated in section E5-1 of this criterion, the University expects faculty to participate in service to 
the institution and the profession. The Department, through its Program goals and measures, has 
clearly articulated the expectation of extramural service, as well. Although no standard requirement 
has been established at the University or Department level, it is difficult to imagine a faculty member 
being promoted with little or no service activities to his/her credit. So, while quantifiable scores are 
not used to determine promotion eligibility or merit, service to university, community, and the 
profession contribute weight in the decision among one’s peers. This statement applies primarily 
to residential faculty, as online faculty are not required by contract to engage in service activities. 

7) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  
Primary faculty are involved in many significant extramural service activities. In keeping with our 
mission, many of these activities are done among vulnerable and underserved populations. Most 
activities are done by residential faculty, as online faculty are not required to participate in them. 
Heavy teaching loads make it difficult for faculty to do much more than they are already doing in 
this area. 
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CRITERION F 
 
F1. Community Involvement in Program Evaluation and Assessment 

The program engages constituents, including community stakeholders, alumni, employers and 
other relevant community partners. Stakeholders may include professionals in sectors other than 
health (eg, attorneys, architects, parks and recreation personnel). 
Specifically, the program ensures that constituents provide regular feedback on its student 
outcomes, curriculum and overall planning processes, including the self-study process. 

1) Describe any formal structures for constituent input (eg, community advisory board, alumni 
association, etc.). List members and/or officers as applicable, with their credentials and 
professional affiliations.  

The Program benefits from formal feedback provided from its Community Advisory Board. 
Members are listed below, with their current affiliations. Asterisks denote MPH Program alumni. 

• Keith Anderson, DMin, Executive Director, Student Health & Wellness, Liberty University; 
Director, Interfaith Outreach Association; Chair, Lynchburg Poverty to Progress 
Initiative 

• Lindsey Cawood, MPH, CPH, CHES, Population Health Manager, Virginia Department of 
Health, Central Virginia Health District 

• James Cook, BS, Director, Clinical Collaboration and Education, Liberty University College 
of Osteopathic Medicine 

• Veronica Cosby, BA, Coordinator, Partners in Prayer & Prevention, Virginia Department of 
Health, Office of Health Equity  

• Joy Cover, MPH, President, Freedom424 
• Kerry Gateley, MD, MPH, CPH, Health Director, Virginia Department of Health, Central 

Virginia Health District and West Piedmont Health District 
• *Jennifer Reed-Jones, MPH, Program Coordinator, Pastoral Care, Centra Health, 

Lynchburg 
• *Monterey Starkey, MPH, President & CEO, International HELP; Community Health 

Specialist 
• *Jordan Vandjelovic, MPH, Injury Epidemiologist, Indian Health Service 
• Dana Woody, DNP, RN, Associate Professor, Liberty University School of Nursing 

2) Describe how the program engages external constituents in regular assessment of the 
content and currency of public health curricula and their relevance to current practice and 
future directions.  

For its first seven years, the Program received informal assessment of its curricula through faculty 
contacts with a number of stakeholders. These included communication with the director and other 
employees of the Central Virginia Health Department, various practicum preceptors and employers, 
and the Live Healthy Lynchburg task force, on which Dr. Richard Lane served. Queries and 
conversations centered on how well students were doing in their practica or jobs and what could 
be done to better meet the needs of the organizations in which they worked. 

On April 4, 2018, the first meeting of the Community Advisory Board (CAB) was held, initiating a 
more formal assessment mechanism. Nine of the ten inaugural CAB members attended. In the 
semester before, MPH students in HLTH 635 Health Agency Management prepared a draft agenda 
for this meeting as a class assignment; this was adapted for the meeting. The discussion at the 
meeting centered on preparation of the self-study, and in particular, the criteria sections that 
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address curriculum, competencies, and student outcomes. To gather relevant input, the Program 
will host the CAB at least two times in 2018-2019 in addition to contacting selected members by 
email or phone at other times. 

3) Describe how the program’s external partners contribute to the ongoing operations of the 
program. At a minimum, this discussion should include community engagement in: 

a) Development of the vision, mission, values, goals and evaluation measures 

The Program’s vision, mission, values, goals, and evaluation measures were created prior 
to the inaugural meeting of the Community Advisory Board. However, CAB members 
provided input on these at this meeting and will address them again in the future. It should 
be noted that the original development of these guiding statements and measures was 
informed by previous community stakeholders, as well as faculty and students, though in 
a less formal way. At that time, Program faculty asked for input from regional public health 
officials and alumni who were in public health practice. 

b) Development of the self-study document 

The self-study document is the outcome of several meetings and other input with Program 
faculty, staff, residential and online students, alumni, and community stakeholders. 
Members of the Executive Committee guided the process, collecting and organizing data 
and doing most of the writing. They received input and editing by officers of LUPHSA, 
Community Advisory Board members, and selected University administrators in a 
continuous, iterative process. 

c) Assessment of changing practice and research needs 

This is described in more detail in Criterion F3. The Program will seek input from the 
Community Advisory Board on this. In addition, in late 2017 the Program joined an informal 
consortium of public health education programs in Virginia universities. One of the first 
tasks to be undertaken will be an assessment of need for professional development among 
the state’s public health workforce. On October 24, 2018, Drs. Beth O’Connell and James 
Florence represented the Program at the first meeting of the Virginia Health 
Commissioner’s Public Health Advisory Council. This ongoing council was established this 
year to provide input to and receive advice from these same Virginia public health 
education programs. Its intent is to keep curricula focused on the state’s current and 
changing needs of public health practice. 

d) Assessment of program graduates’ ability to perform competencies in an 
employment setting  

Graduate Student Assessment 

The first set of tables provides examples of the type of information gathered by the 
Assessment & Evaluation Committee from employers of hired MPH alumni. They reflect 
the intent of Goal Measure I-1.3: “Number of employers who rate students as competent 
in their field of study.” Table F1-3a shows employer/supervisor rating of the competence of 
the alumnus/alumna for their assigned position prior to on-the-job training. Table F1-3b 
shows employer/supervisor rating of the competence of the alumnus/alumna in the 9 
domains of public health practice used by the Program (first surveyed in spring 2018 for 
the 2016-2017 cohort). Responses for alumni graduating in 2017-2018 will be available 
after the next survey administration in early 2019. Results from this annual survey offer 
insight into the preparation MPH graduates received in their program of study. This and 
other pertinent information from employers are used by the Executive Committee in 
evaluating the effectiveness of the Program and considering curricular revisions. The 
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Assessment & Evaluation Committee is exploring ways to identify employers of our alumni 
and how to achieve a good response rate. All data rounded to the nearest whole number. 

 
TABLE F1-3a.  NUMBER AND (PERCENT) OF EMPLOYER RATING OF 

MPH ALUMNI PREPARATION FOR THEIR ASSIGNED POSITION 

 2015-2016 
(n=9) 

2016-2017 
(n=11) 2017-2018 

Not competent 0 (0) 0 (0) NA 
Somewhat competent 1 (11) 0 (0) NA 

Moderately competent 3 (38) 4 (36) NA 
Highly competent 4 (50) 7 (64) NA 

 
TABLE F1-3b.  NUMBER AND (PERCENT) OF EMPLOYER RATING OF 

MPH ALUMNI COMPETENCE IN PUBLIC HEALTH PRACTICE DOMAINS 
2016-2017 (n=11) 

Domain Not 
Competent 

Somewhat 
Competent 

Moderately 
Competent 

Highly 
Competent NA 

Analytical 0 (0) 1 (11) 1 (11) 7 (78) 2 
Health systems 0 (0) 1 (11) 2 (20) 7 (70) 1 

Planning & management 0 (0) 1 (11) 1 (11) 7 (78) 2 
Public health policy 1 (11) 0 (0) 1 (11) 7 (78) 2 

Leadership 1 (10) 1 (10) 0 (0) 7 (70) 1 
Communication 0 (0) 1 (11) 1 (11) 7 (78) 2 

Interprofessional practice 0 (0) 0 (0) 2 (22) 7 (78) 2 
Systems thinking 0 (0) 0 (0) 3 (30) 7 (70) 1 

Spiritual formation 1 (11) 1 (11) 1 (11) 6 (55) 2 

 

Undergraduate Student Assessment 

At this time this measure has not been formally assessed at the undergraduate level. This 
is an area that is in the process of being built into our Program. Currently, a related 
assessment is completed during the student’s internship experience through HLTH 499.  
In the final evaluation, supervisors rate the student’s ability to perform several health 
promotion competencies, based on the Seven Areas of Responsibility for health educators 
(F1-3d) or Program-identified areas (F1-3c and F1-3e). They also reflect on graduated 
students they have hired or supervised in the past three years and rate their abilities in job 
related areas, such as oral and written communication skills. Though in most cases this is 
not an evaluation performed post-graduation, these students are at the end of their degree 
preparation, and this would be a good indicator of their abilities. 

Site supervisors also answer how likely they are to hire Liberty University graduates from 
the BS Program based on the current internship experience. For the 2017-2018 academic 
year, results from this question, based on thirty-six total responses, were twenty-seven 
(75%) said very likely, and eight (22%) said somewhat likely. Tables F1-3c-e below show 
the results from 38 completed evaluations for students completing their internship for 2017-

https://www.nchec.org/responsibilities-and-competencies
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2018. Data are only available for this academic year, as this is the year the evaluation was 
changed to assess competence. All data rounded to the nearest whole number. 

 
TABLE F1-3c.  NUMBER AND (PERCENT) OF SITE SUPERVISOR RATING OF 

BS STUDENT PREPARATION FOR THEIR ASSIGNED POSITION 

 2015-2016 
NA 

2016-2017 
NA 

2017-2018 
n = 38 

Not competent NA NA         0 (0) 
Somewhat competent NA NA 2 (5) 

Moderately competent NA NA 7 (18) 
Highly competent NA NA 28 (74) 

 
TABLE F1-3d.  NUMBER AND (PERCENT) OF SITE SUPERVISOR RATING OF 
BS STUDENT COMPETENCE IN HEALTH PROMOTION PRACTICE DOMAINS 

2017-2018 (n=38) 

Area of Responsibility Not 
Competent 

Somewhat 
Competent 

Moderately 
Competent 

Highly 
Competent NA 

Assessment 0 (0) 1 (3) 6 (16) 26 (68) 5  
Program Planning 0 (0) 0 (0) 5 (13) 25 (66) 8 

Program Implementation 0 (0) 1 (3) 4 (11) 25 (66) 8 
Program Evaluation & 

Research 0 (0) 1 (3) 4 (11) 23 (61) 10 

Administer & Manage 
Health Education 0 (0) 1 (3) 5 (13) 17 (45) 15 

Serve as a Resource 
Person 0 (0) 1 (3) 6 (16) 20 (53) 11 

Communicate & Advocate  0 (0) 2 (5) 2 (5) 27 (71) 7 

 
TABLE F1-3e.  NUMBER AND (PERCENT) OF SITE SUPERVISOR RATING OF 

BS STUDENT COMPETENCE IN HEALTH PROMOTION JOB RELATED DOMAINS 
2017-2018 (n=38) 

Domain Not 
Competent 

Somewhat 
Competent 

Moderately 
Competent 

Highly 
Competent NA 

Problem solving/critical 
thinking 0 (0) 2 (5) 10 (26) 26 (68) 0 

Ethical/professional 
behavior 0 (0) 1 (3) 6 (16) 28 (74) 0 

Oral communication skills 0 (0) 1 (3) 9 (24) 28 (74) 0 
Written communication 

skills 0 (0) 1 (3) 10 (26) 26 (68) 1 

Initiative/resourcefulness 0 (0) 2 (5) 11 (29) 24 (63) 1 
Dependability/responsibility 0 (0) 2 (5) 8 (21) 28 (74) 0 

Ability to work with others 0 (0) 2 (5) 2 (5) 34 (90) 0 
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4) Provide documentation (eg, minutes, notes, committee reports, etc.) of external
contribution in at least two of the areas noted in documentation request 3.

Development (refinement) of a) the vision, mission, values, goals and evaluation measures and b)
the self-study document were addressed in the first CAB meeting and are currently being
addressed in phone conversations with members. Future meetings will provide more input on these
and other areas identified in section 3 of this criterion. View a record of these discussions in the
inaugural CAB meeting minutes here.

5) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.

The Program has benefitted from the involvement and input of community stakeholders since its
inception. This is the first year we have received formal input through a Community Advisory Board.
Members of the CAB are very much interested in the successful achievement of the Program’s
mission. We look forward to working closely with them in the future. In addition, the executive
committee will meet in spring 2019 to identify ways to solicit input from other stakeholders. Finally,
the executive committee will also explore ways to increase employer response rates on future
surveys. Some changes have already been implemented, such as obtaining employer/supervisor
contact information from students on the exit survey and alumni survey. Contacting specific
supervisors by name will help increase response rates. The BS Program director and the
assessment coordinator are working with BS students who have health-related jobs to encourage
them to get the survey to their supervisor. We are offering incentives to them. The respondents will
be put in a drawing to win select prizes.



152 
 

F2. Student Involvement in Community and Professional Service  

Community and professional service opportunities, in addition to those used to satisfy Criterion D4, 
are available to all students. Experiences should help students to gain an understanding of the 
contexts in which public health work is performed outside of an academic setting and the 
importance of learning and contributing to professional advancement in the field. 

1) Describe how students are introduced to service, community engagement and 
professional development activities and how they are encouraged to participate.  

Classes, student clubs (LUPHSA and ESG), the MPH student concourse, new student orientations, 
and email announcements are platforms used to introduce students to service, community 
engagement, and professional development activities. At orientation and in classes, students learn 
the importance of participating in these activities. 

All undergraduate students are required to provide 20 hours of community service per semester 
through a formal process overseen by the Center for Christian/Community Service (CSER). The 
BS Program director encourages students to seek out opportunities with a public health focus. 

Many residential classes have a built-in community service opportunity as an assignment. 
Instructors encourage students to choose an opportunity that addresses needs of the communities 
in which they live or work. HLTH 505 Principles of Environmental Health has a service project built 
into the course in both residential and online venues. In order provide online students with 
additional service projects for online students, the Program is building a service activity into at least 
one course in each MPH concentration. These will launch spring 2019. The following courses 
currently have service projects built in: 

• HLTH 340 Women’s Health. Residential students produce a women’s health fair and a 
women’s and children’s nutrition seminar. 

• HLTH 440 Methods and Research in Teaching Applied Science in Schools. Residential 
students conduct a health fair at a local elementary school. 

• HLTH 505 Environmental Health. Residential and online students volunteer in local 
environmental service efforts. 

• HLTH 643 Nutrition and Chronic Disease. Residential students produce healthy cooking 
seminars.  

• HLTH 644 Diabetes, Obesity and Eating Disorders.  Residential students evaluate a weight 
loss center in their community. 

2) Provide examples of professional and community service opportunities in which public 
health students have participated in the last three years.  

Faculty, LUPHSA, and ESG leadership identify opportunities for community service several times 
each year. These help the Program fulfill Goal S-3.0 and its measures: “Promote student 
participation in community and public health service.” The following tables are populated by data 
from the annual BS and MPH exit surveys of both residential and online students. Cells in which 
“NA” appears indicate the year before which the item appeared on the survey. Percentages are 
based on responses (n). 

S-3.1   Number of students serving in public health leadership roles in the University, Program, 
community, organization, or church. 

TABLE F2-2a.  NUMBER OF STUDENTS INVOLVED IN LEADERSHIP ROLES 

 
2015-2016 2016-2017 2017-2018 

http://www.liberty.edu/index.cfm?PID=37
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S-3.2   Number of health activities for vulnerable or at risk populations sponsored by student 
clubs (Liberty University Public Health Student Association and Eta Sigma Gamma). 

 

S-3.3   Student participation in public health service or advocacy activities addressing the 
needs of vulnerable or at risk populations. 

 

 
Examples of professional and community service opportunities: 

• Advocacy Activity to Address Global Hunger. In spring 2017, 14 MPH students, 
accompanied by 7 faculty and staff, advocated for multi-sector solutions to global hunger 
and malnutrition. Students received training in advocacy at the Center for Faith-Based and 
Community Initiatives at the United States Agency for International Development (USAID) 
prior to presenting their case before 4 Senators and 8 House representatives on Capitol 
Hill. This advocacy effort was part of the Christian Connections for International Health 
(CCIH) funded by the Eleanor Crook Foundation. This is the third year for this advocacy 
activity with MPH students. 

• Community Health Assessments. Annually, since fall 2015, LUPHSA members have 
organized and conducted health assessments and provided health education to members 
of the Mixteco Indian tribe living in Richmond, Virginia. Approximately 40 BS and MPH 
students participate in this event annually. 

• Lynchburg Health Fair. This annual interprofessional health event began in 2016 as an 
outreach effort by the Lynchburg Community Care Coalition to medically underserved 
residents. Students of the College of Osteopathic Medicine, the School of Nursing, and the 
Master of Public Health program conduct health screenings, offer health education, and 
provide basic health services at the Salvation Army community center. About 40 social and 
health organizations participate in the effort. 

BS NA 20 (37%) 
n=54 

25 (46%) 
n=55 

MPH NA 8 (10%) 
n=77 

112 (31%) 
n=361 

TABLE F2-2b.   NUMBER OF HEALTH ACTIVITIES FOR VULNERABLE OR AT RISK 
POPULATIONS SPONSORED BY STUDENT CLUBS 

 
2015-2016 2016-2017 2017-2018 

BS 3 6 5 

MPH 3 6 5 

TABLE F2-2c.  NUMBER OF STUDENTS PARTICIPATING IN ACTIVITIES ADDRESSING 
NEEDS OF VULNERABLE OR AT RISK POPULATIONS 

 
2015-2016 2016-2017 2017-2018 

BS NA 15 (28%) 
n=54 

24 (47%) 
n=51 

MPH NA 33 (43%) 
n=77 

121 (34%) 
n=357 
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• Nutrition Care for the Poor. In 2015 LUSPHA members developed a nutrition and health 
information event for low income persons. It has been held annually at local community 
centers for the past 4 years. 

• ESG Community Service Events. Each year for the past 3 years, Eta Sigma Gamma (ESG) 
has organized delivered health fairs for local Boy Scout and Girl Scout troops, conducted 
a food drive for needy family in a local school district, and offered health information 
sessions to fellow students. The students have successfully obtained grant money to 
support their efforts.  

• Campus Peer Health Educators. In fall 2017, Student Health Services launched a peer 
health educator program to provide health counseling for Liberty University students. 
Among the first to join the ranks were three MPH students. They currently serve through 
the as part of the Live Healthy Liberty wellness program. It is anticipated that more MPH 
students will volunteer for this service each year. 

3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  
Through curricular or co-curricular activities, most BS and MPH students engage in some sort of 
community service during the pursuit of their degrees. While many residential students also engage 
in voluntary, extra-curricular service, engaging online students is not as easily facilitated. In new 
student orientations and classes, Program directors and faculty encourage all students to 
participate in community service, but for many—especially those who work as well as take 
classes—the willingness to do so comes only with their being tied to a class assignment. We 
understand the situation and will continue to encourage, but not require, this activity. One area we 
want to be more proactive about, though, is to encourage more students to participate in 
professional public health organizations. The Program directors and faculty representatives of the 
respective student clubs will strategize this in fall 2018. 
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F3. Assessment of the Community’s Professional Development Needs 

The program periodically assesses the professional development needs of individuals currently 
serving public health functions in its self-defined priority community or communities.  

1) Define the program’s professional community or communities of interest and the rationale
for this choice.
This criterion is addressed in part through Goal S-2.0: “Support preparation, training, and
professional development of the public health workforce.” By “public health workforce,” the Program
intends any individuals serving one or more public health essential service in either public or private
sector settings. This rather broad interpretation allows the Program to address the development
needs of the growing number of lay community and church health workers, as well as health
department and health care professionals. It fosters efforts to identify and train persons most likely
to see themselves aligned with the Program’s mission to “serve the underserved.”

2) Describe how the program periodically assesses the professional development needs of its
priority community or communities, and provide summary results of these assessments.
Describe how often assessment occurs.
The Program uses a number of sources to inform it of the professional development needs of lay
and professional public health workers. Several are listed below.

• ASTHO PHWINS. The Department begins here for a snapshot of development needs
identified in this periodic national survey of state and local public health professionals;

• Virginia Department of Health Office of Health Equity (VDH OHE). The coordinator of VDH
OHE “Health Champions” (a church-based CHW program) informs Program faculty at least
once a semester about professional development needs of trainees;

• Mid Atlantic Regional Public Health Training Center (MAR-PHTC). Liberty’s Public Health
Program is an affiliate of the Institute for Public Health Innovation (IPHI), the designated
local performance site (LPS) for Virginia in the MAR-PHTC. Dr. Richard Lane served on
the IPHI advisory board, and periodically accesses updates on development needs;

• Virginia Public Health Association (VPHA). Dr. Ashley Tharpe is president of the VPHA.
One of her responsibilities is to identify training needs and opportunities for public health
professionals in the state. She shares this information with faculty regularly;

• Commissioner’s Public Health Advisory Council. Introduced in Criterion F1-3c, Program
participation in this council provides a two-way street of information through annual
meetings and open communication with the Virginia Department of Health and council
members. Local health department directors identified several areas of needed
professional development in the inaugural meeting in October 2018.

• Identifying Training Needs as They Develop. Many Program faculty and Community
Advisory Board members are affiliated with health and health care agencies in some
fashion. They share professional development needs of these organizations as they arise,
often influenced by outbreaks, disasters, or other “hot topics”;

• Virginia Collaborative of University Public Health Programs. In 2017, all the Virginia
universities with public health degree programs entered into an informal information and
action collaborative. One of the events planned by the group for 2018-2019 is a statewide
assessment of the professional development needs of the public health workforce.

Summarizing the above sources, the top areas of workforce development are: 

• Policy development

• Determinants of health / root causes of public health problems

• Preparing budgets with justification

http://www.astho.org/phwins/National-Summary-Report-of-Workforce-Data
http://www.vdh.virginia.gov/health-equity
https://marphtc.pitt.edu/marphtc-who-we-are.asp
https://vpha.wildapricot.org/page-1568651
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• Culturally competent public health service delivery 

• CQI and performance evaluation 

• Prevention of influenza 

• Health equity 

• Climate change and public health 

• Disaster preparedness and emergency response   

3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  
The Program assesses the continuing education needs of the communities it serves through the 
contact, collaboration, and assessment of public health agencies and health care provider 
organizations. A current, comprehensive statewide assessment of the professional needs of 
Virginia’s public health workforce is not yet available. Program faculty members are participating 
with other state universities in developing such an assessment.  
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F4. Delivery of Professional Development Opportunities for the 
Workforce  

The program advances public health by addressing the professional development needs of the 
current public health workforce, broadly defined, based on assessment activities described in 
Criterion F3. Professional development offerings can be for-credit or not-for-credit and can be one-
time or sustained offerings. 

1) Describe the program’s process for developing and implementing professional 
development activities for the workforce and ensuring that these activities align with needs 
identified in Criterion F3.  
To date, the development and implementation of continuing education and other professional 
development activities for the public health workforce have been opportunistic in nature, addressing 
needs as they are identified from selected agencies and key informants in the community. For 
example, during the recent Ebola outbreak in west Africa, the executive director of the Central 
Virginia Health Department, Dr. Kerry Gateley (now a Community Advisory Board member), 
requested assistance in training local health care and education professionals to address the crisis. 

Formally addressing workforce development needs is an area the Program is growing into. The 
chair has asked the Recruitment and Retention Committee to develop the process to identify needs, 
match them to faculty expertise and record involvement. This will begin in spring 2019. 

It is important to note here the response to a question on the 2017-2018 MPH student exit survey 
about current employment. A total of 50-75% of students in the Program were working in a “health-
related” job—50% if the total number of surveys is counted, including non-respondents, and 75% 
if only respondents are counted. While some of these students are working in public health, many 
are in other health-related positions. Even if they were in another health-related position, though, 
their choice of an MPH degree indicates either professional development within their current 
position or a move toward public health as a career option. The assessment coordinator expanded 
this question for the upcoming 2018-2019 survey, allowing discrimination between current public 
health and other health-related jobs. 

2) Provide two to three examples of education/training activities offered by the program in the 
last three years in response to community-identified needs. For each activity, include the 
number of external participants served (ie, individuals who are not faculty or students at the 
institution that houses the program).  

• MPH alumna and current CAB member Monterey Starkey, established a non-profit 
organization, International HELP, to address health care delivery needs in developing Latin 
American countries. Her experience in developing Community Health Worker (CHW) 
curricula in Nicaragua as part of her practicum has provided opportunities to support her 
train-the-trainer sessions. To assist her work, Dr. Richard Lane built several class projects 
around community needs assessment and CHW program development based on the 
assessed needs and her current outreaches. 

• In April 2018, Dr. Ashley Tharpe spearheaded the Virginia Public Health Association’s 
annual meeting, held on the Liberty University campus. Over 120 attendees participated in 
a variety of professional development sessions. 

• For the past five years, the Program has offered three graduate certificates in public health: 
global health, nutrition, and health promotion. Courses in these certificates comprise those 
of the concentration by the same name. See the Graduate Catalog for admission and 
completion requirements. Many participants are current members of the public health 
workforce. The exact number will be determined in an upcoming survey in 2018-2019. 

• In spring 2017-2018, faculty responded to identified needs of the VDH OHE by creating a 
training needs and outcomes assessment for their “Health Champions” and presenting 
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online training sessions to meet identified needs. These were prepared to the specific 
needs and standards of the state program coordinator. 

TABLE F4-2.  GRADUATE CERTIFICATE ENROLLMENT 
2015-2016 2016-2017 2017-2018 

Global Health 2 8 13 
Health Promotion 10 19 16 

Nutrition 34 44 66 

3) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
The Program’s graduate certificate offerings are varied and strong. The Program recently hosted
the 2018 annual meeting of the Virginia Public Health Association, participating in several workforce
development opportunities. A variety of sources from the local community inform faculty about
selected workforce development needs, resulting in a number of targeted efforts to meet those
needs. The Program recently jointed a collaboration of other Virginia universities that offer MPH
degrees. One of the first tasks of that group will be to conduct a professional development needs
assessment of the state’s public health workforce in fall 2018.
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CRITERION G 
 
G1. Diversity and Cultural Competence 

Aspects of diversity may include age, country of birth, disability, ethnicity, gender, gender identity, 
language, national origin, race, historical under-representation, refugee status, religion, culture, 
sexual orientation, health status, community affiliation and socioeconomic status. This list is not 
intended to be exhaustive. 
Cultural competence, in this criterion’s context, refers to competencies for working with diverse 
individuals and communities in ways that are appropriate and responsive to relevant cultural 
factors. Requisite competencies include self-awareness, open-minded inquiry and assessment and 
the ability to recognize and adapt to cultural differences, especially as these differences may vary 
from the program’s dominant culture. Reflecting on the public health context, recognizing that 
cultural differences affect all aspects of health and health systems, cultural competence refers to 
the competencies for recognizing and adapting to cultural differences and being conscious of these 
differences in the program’s scholarship and/or community engagement.  

1) List the program’s self-defined, priority under-represented populations; explain why these 
groups are of particular interest and importance to the program; and describe the process 
used to define the priority population(s). These populations must include both faculty and 
students and may include staff, if appropriate. Populations may differ among these groups.  
The faculty defined two priority populations for special recruitment effort: military and 
underrepresented minorities. The former was chosen in support of the University’s long-standing 
dedication to make quality, low-cost educational opportunities available to active duty servicemen 
and women, veterans, and their dependents. Though not an underrepresented population, they 
have significant opportunities to deliver public health essential services in their areas of service. 

To focus recruiting efforts, the faculty chose to identify “underrepresented minorities” in two ways: 
1) minority groups with low enrollment in the Program and 2) minority groups with low 
representation in the public health workforce. These provide essentially the same result, placing 
special emphasis on American Indians, Asian Americans, and Hispanic Americans. 

The Department follows University guidelines for recruiting faculty and staff. Gender, age, or race 
are not considered in the process. Faculty are keenly aware of the importance to have a diverse 
and representative body of instructors and staff. Position announcements are placed in venues to 
attract as diverse an applicant pool as possible. For faculty, this includes ads in professional 
publications, such as, American Journal of Public Health and Chronicle of Higher Education.  
In keeping with the University’s faith-based values, the faculty also identified vulnerable and 
underserved populations as foci for instruction, research, and service activities. The Program’s 
vision statement declares the hope of improving the well-being of the world’s populations, with 
emphasis on the poor and disadvantaged, through its graduates. This can be accomplished by 
recruiting a diversity of students dedicated to serve God by helping others. 

The Program has not set specific goals for hiring minority faculty or staff, though it has made 
important strides in increasing minority representation in the Department. Two of the three support 
staff persons are minorities, as is 29% of the primary faculty. 

2) List the program’s specific goals for increasing the representation and supporting the 
persistence (if applicable) and ongoing success of the specific populations defined in 
documentation request 1.  
The Program’s specific goal and measures for this are: 

I-3.0 Recruit and retain a diverse, qualified student body 
I-3.1 Number of MPH students with military service connections (active, veteran, spouse) 
I-3.2 Proportion of underrepresented minorities (URM) enrolled 
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The Program benefits from the University’s wide outreach to prospective students. Domestic 
students come mainly from Virginia and the eastern seaboard states. Table G1-2 shows the racial 
and ethnic distribution of enrolled students as a percent of those who self-identified this information 
on their application. Data derive from the office of Analytics and Decision Support, to which the 
Program’s definition of student is applied. The 2017 Virginia census population proportions and the 
U.S. public health workforce proportions (2014 ASTHO/PHWINS) are included for comparison. 

 
TABLE G1-2.  PERCENT OF MPH STUDENT ENROLLMENT BY RACE & ETHNICITY 

 
2015-2016 2016-2017 2017-2018 2017 

Virginia 
2014 PH 

Workforce 

Asian 3 3.9 2.4 7 5 

American Indian/Alaska Native/ 
Native Hawaiian/Pacific Islander 0.5 1.4 1 0.5 1 

Black or African American 34 40 45 20 13 

Hispanic/Latino 6 7 6.3 9 7 

White 51 46 41 62 70 

Two or More 4 1.8 3.9 3 5 

Total Known (#) 190 284 205 
 

Not Stated (#)  91 99 71 

 

3) List the actions and strategies identified to advance the goals defined in documentation 
request 2, and describe the process used to define the actions and strategies. The process 
may include collection and/or analysis of program-specific data; convening stakeholder 
discussions and documenting their results; and other appropriate tools and strategies.  
In summer 2018, the residential and online chairs, members of the Recruitment & Retention 
Committee, and the special projects coordinator, met variously with representatives from the 
University’s office of Military Affairs and Enrollment Management. The meetings will lead to the 
development of a strategic plan to increase our priority enrollment population. 

The following provides a synopsis of recent activities and planned strategies. While meetings have 
birthed strategies and strategies have become plans, much of the strategic effort shown below will 
be implemented in the upcoming 2018-19 school year. 

• Military connected persons. Persons with military connections (active, veteran, spouse) is 
a natural for the Public Health Program in that the University is a top-ranked military-friendly 
institution (Military Times) and was recently designated as the first Purple Heart University 
in Virginia. Members of the Recruitment & Retention Committee have met with the director 
of the University Military Affairs Office to formulate outreach efforts to the University’s 
military family. A joint recruitment strategy will be implemented in fall 2018. The committee 
will begin tracking the outcomes of its efforts in fall 2018. Also, the LUO Military Homepage 
includes the MPH Program in its promotion of online programs of study. 

• Underrepresented minorities. African Americans are the largest minority group of students 
enrolled in the Program, comprising 45% of the total enrollment. However, other minorities 
are unrepresented. To increase their numbers, the Recruitment & Retention Committee 
met this summer with the director of Strategic Outreach in the University’s Enrollment 
Management Office and with the executive director of the Office of Equity and Inclusion 

http://www.astho.org/phwins/National-Summary-Report-of-Workforce-Data
https://bestforvets.militarytimes.com/2018-11-20/colleges/online-nontraditional/
http://www.liberty.edu/news/index.cfm?PID=18495&MID=238098
http://www.liberty.edu/administration/militaryaffairs/
https://www.liberty.edu/online/degrees/masters/
http://www.liberty.edu/index.cfm?PID=7095
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(OEI). (See meeting minutes.) As an outcome of these meetings, OEI has agreed to partner 
with the Department to conduct a survey of student perception of the Program’s climate of 
diversity and Program as a springboard into developing and implementing a collaborative 
recruitment strategy for these priority enrollment populations beginning in fall 2019. The 
Recruitment & Retention Committee is the lead faculty connection with OEI and with 
University Military Affairs to explore ways to recruit minorities. 

• The strategy will include a special effort to reach American Indians through tribal colleges.
Jordan Vandjelovic is an MPH alumnus and is the Injury Prevention Epidemiologist for the
Indian Health Service. He also serves on the Program Community Advisory Board. In that
capacity, he is also working with the Recruitment & Retention Committee to identify
scholarships, grants, and other funding for this group.

• Public health workforce. In 2016, the Program began offering graduate certificates in three
public health concentrations, providing one option for public health workforce development.
In the same meeting described above, Recruitment and Retention Committee members
and the residential and online chairs explored ways to recruit members of the public health
workforce into these and BS and MPH degree Programs. Efforts will initiate in fall 2018.
See Criterion F3 for efforts to engage this population in professional development that is
not tied to enrollment as students in the Program.

4) List the actions and strategies identified that create and maintain a culturally competent
environment and describe the process used to develop them. The description addresses
curricular requirements; assurance that students are exposed to faculty, staff, preceptors,
guest lecturers and community agencies reflective of the diversity in their communities; and
faculty and student scholarship and/or community engagement activities.
Curricular Requirements

Because cultural competency is addressed in the Program’s foundational learning outcomes, all
students participate in learning activities designed to enhance their attainment of this outcome. In
addition, the Annual Course Review and University Program Review measure success in achieving
selected core learning outcomes, including cultural competence. The Program Review examines
the Program’s success in engendering “cultural competency skills—the ability to develop public
health interventions that address disparities and inequalities in health access and health status in
the context of culture, race, gender, and economics).”

These skills are built into course assignments, such as those described below.

• HLTH 420 Principles of Behavior Change and Health Counseling. Students interview a
person of another culture about distinctive cultural health beliefs and practices.

• HLTH 507 Public Health Administration. Students create an intervention to address a
health disparity in a culturally competent manner; students compare the health care
systems of several countries.

• HLTH 623 Cultural Aspects of Health Behavior. Students in the global health concentration
receive direct training in cultural competency.

Representative Exposure 

• Faculty promote student participation in activities on and off campus that involve sharing
cross culturally, such as those offered by LUPHSA, the International Student Center and
the Office of Equity and Inclusion.

• Individuals who reflect the racial and cultural diversity of the campus and community are
frequent guests in residential classrooms. These include representatives from Live Healthy
Liberty, the Office of Equity and Inclusion, and the Virginia Department of Health Office of
Health Equity.

http://www.liberty.edu/academics/casas/isc/index.cfm?PID=5244
http://www.liberty.edu/index.cfm?PID=7095
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Faculty and Student Scholarship and Community Engagement 

Faculty and staff exemplify cultural competence for students in mentoring and leadership in 
Department activities, participatory research, and community service. 

• In response to Goal Measure R-1.4, faculty frequently serve as mentors for students in
researching the health needs and intervention outcomes of vulnerable, at risk, or
underserved populations. See Criterion E4-3 and Criterion E4-5 for a description of
research projects, many of which have cross-cultural aspects or focus on diverse priority
populations.

• In response to Goal Measure S-3.2, students in the Liberty University Public Health Student
Association and Eta Sigma Gamma are intentional about including community service
activities that address the needs of vulnerable, at risk, or underserved populations. See
Criterion F2-2 for a description of service projects completed by students, many of which
have cross-cultural aspects or focus on diverse priority populations.

• In response to Goal S-1.0 and it measures, faculty frequently involve students in
community service activities that address the needs of vulnerable, at risk, or underserved
populations. See Criterion E5-4 for a description of service projects, many of which have
cross-cultural aspects or focus on diverse priority populations.

5) Provide quantitative and qualitative data that document the program’s approaches,
successes and/or challenges in increasing representation and supporting persistence and
ongoing success of the priority population(s) defined in documentation request 1.
The data provided in Table G1-2 above reveal significant student diversity in the Program. African
America students are present in numbers 70-160% greater than their representation in the state or
the U.S. public health workforce, respectively. However, the proportion of underrepresented
minorities in the Program have not yet reached the level of their extramural counterparts.

Our Graduate Student Assistants (GSA) reflect the diversity of the Program. Their varied roles offer
students from a variety of backgrounds opportunities to develop leadership skills. In the 2015-16
academic term, the Program nurtured 6 GSAs, including one from Tanzania and another from the
Bahamas. In 2016-17, we recruited four new GSAs to replace graduating students, including a
Nigerian and a Hispanic American. The 2017-18 group included a Nigerian, two US born Hispanics,
an African-American, and two of English extraction. For 2018-2019, we replaced three with a
Nigerian, a Canadian, and an Italian American.

6) Provide student and faculty (and staff, if applicable) perceptions of the program’s climate
regarding diversity and cultural competence.
The University has begun an intentional effort to become a more diverse and inclusive campus in
which students, faculty, and staff learn and work together. To this end, the administration changed
the somewhat passive focus of the former Center for Multicultural Enrichment to the more assertive
emphases of the Office of Diversity and Inclusion. One of the recommendations by the Recruitment
& Retention Committee was to survey faculty and staff, as well as students, as to their perception
of the diversity and inclusiveness of the campus. In addition, they recommended cultural
competence training to start first in our Department before it is considered for expansion to wider
University personnel family.

In summer and early fall 2018 faculty gathered statements from students to describe their
perceptions of the Program’s climate of diversity and cultural competence. The following unedited
comments offer perceptions offer their views. Responding students are of of Hispanic, African
American, English, West African, Americo-Liberian, and Asian heritage or ethnicity. American
citizens and international students contributed responses.

• Current MPH student: “As a student, I believe that our program is well equipped to foster
relationships between various cultures that are a part of the Master of Public Health
program. Personally, I have experienced the program’s competency of diversification
through interactions with fellow students during group projects and interactions with staff.
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Overall, the program is supportive of the many cultures compromised within it and seeks 
to fortify the strong interactions between cultures on a daily basis.” 

• Current MPH student: “Liberty University's Master of Public Health program has an 
incredible understanding of cultural differences that may arise day-to-day with our diverse 
student community. Because of their own extensive background and cultural experiences, 
our faculty and staff's approach to cultural diversity has been inclusive and intentional. 
Student interactions are positive as well as their efforts to be understanding towards 
other students culturally different have evidently been present.” 

• Current MPH student: “The MPH program at Liberty University provides the opportunity to 
learn cultural competency both inside and outside of the classroom. The program 
teaches students the textbook knowledge of cultural competency through educational 
lectures and in-class teaching, while allowing the students to apply the information through 
community outreach to various populations and culture groups. The diverse student body, 
who represent numerous countries and cultures, creates an environment that fosters better 
understanding of other cultures and prepares students to interact with those they hope to 
serve through public health.” 

• MPH alumna: “I perceive the Program as a very welcoming and nurturing environment for 
students of different backgrounds, cultures, races, and ethnicities. When interacting with 
professors, they all gave off a sense of ease within themselves which made it easy for me 
to come to them for assistance with my coursework. I never felt judged or discriminated 
against nor did I ever feel inferior in their presence. I really like that students come to Liberty 
from all over the world; their perspective and contributions towards group projects provided 
me with a well-rounded learning experience that I can apply in the workplace.” 

• MPH alumna: “The faculty and staff at Liberty University's MPH program excel in cultural 
competency, largely in part due to the fact that numerous faculty members come from 
diverse backgrounds themselves. Additionally, in many of the MPH courses at Liberty you 
can find students from all across the globe in one classroom. This type of diversity amongst 
the staff and the students creates a unique learning environment, as you are not only 
studying various different cultures and how to effectively deliver public health aid globally; 
but you are developing relationships with individuals from these regions that add real life 
experience to the statistics listed in the textbooks. I have yet to study in another program 
as culturally diverse as Liberty's MPH program.” 

• MPH alumnus: “Diversity and cultural competence of the public health program at Liberty 
University help its students expose themselves to diverse cultural events such as health 
outreach activity. With students from different countries, I took part in outreach activities 
twice for Hispanics in Roanoke and Richmond between 2016 and 2017. It was valuable 
opportunities for me to interact with Hispanics as I was born and grew up in an Asian 
country where it is not common to meet them. While meeting them at the fields, I was able 
to learn their culture, health behaviors and the consequences. “Medical Terminology in 
Spanish” class helped me equip with minimum communication skills in Spanish. “Health 
Communication and Advocacy” and “Social & Behavioral Theory Application” classes with 
various activities based on diversity and cultural competence, benefited me to understand 
Hispanics’ health-risk behaviors and communicate with them. I believe that more periodical 
outreach activities, engaging in various classes, would strengthen all these positive 
effects.” 

• MPH alumnus: “Diversity and cultural competence at the Department of Public and 
community health have been and are one of the leading factors that motivate and 
encourage student especially international students to adjust and adapt to a new 
community far away from home, family and friends. As for me, my path to acquire education 
at Liberty University was tough and challenging by the day especially doing the Ebola 
crises back home (Liberia) and the effect it had on my family and friends and other 
circumstances that impacted my life and time of the study.” 
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• Primary faculty member: “As faculty member I see first-hand the cultural awareness of our
faculty members. These are well versed, caring and cultural sensitive individuals. Some
faculty members speak more than 2 languages which allows them to connect with students
better. The program is well diverse with faculty from various backgrounds, experiences and
parts of the world. Our mission to serve the underserved really show how faculty embraces
culture and diversity.”

• Program staff member: “This program has always felt to me like family. I was a student,
then a graduate student assistant, and now staff. I felt very comfortable sharing about my
culture with others and how everyone accepted and cared for me. It made it easy to stay
and work in this environment.”

7) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
The Liberty University MPH Program has a racially and culturally diverse student body. Its
enrollment is growing to reflect that of the state and the U.S. public health workforce. The University
has a variety of offices and resources to support the Programs recruitment and retention of its
stated priority populations. Though the majority of our MPH students are online, the Program has
more co-curricular activities and leadership opportunities for students in the residential setting.
Although online students are invited to participate in residential events, distance is a significant
barrier to online students living outside of the Central Virginia region.

The Recruitment and Retention Committee has initiated efforts to expand recruitment of military-
affiliated persons and underrepresented minorities. It is also exploring ways to work collaboratively
with the student associations to facilitate cultural interactions.
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CRITERION H 
 

H1. Academic Advising  

The program provides an accessible and supportive academic advising system for students. Each 
student has access, from the time of enrollment, to advisors who are actively engaged and 
knowledgeable about the program’s curricula and about specific courses and programs of study. 
Qualified faculty and/or staff serve as advisors in monitoring student progress and identifying and 
supporting those who may experience difficulty in progressing through courses or completing 
other degree requirements. Orientation, including written guidance, is provided to all entering 
students. 

1) Describe the school or program’s academic advising services. If services differ by degree 
and/or concentration, a description should be provided for each public health degree 
offering.  
Undergraduate Student Advising 

A professional advisor located in the campus-based College of Applied Studies and Academic 
Success (CASAS), and trained to work with specific residential majors, is assigned to all entering 
freshman and sophomores. Students are required to meet with this person twice a year until they 
reach junior status. At that point, students are referred to a departmental advisor within their major. 

Within the BS Program there is open communication between the CASAS advisor and Department 
advisors, and there are times when both talk with students during their first two years at Liberty. At 
the beginning of each academic year the CASAS advisor meets with the Program director to 
discuss Program changes, areas needing special attention, and any other pertinent issues and 
information as needed to better serve students.  

The BS Program director divides students for advising among undergraduate faculty. Per University 
policy all residential faculty are required to designate ten hours per week as office hours, to be 
available for advisement and other assistance. While students in the major are responsible for 
setting up their own meeting times with faculty advisors, undergraduate faculty send invitations for 
advising at least twice a year. Students may also email or phone faculty for advising. In addition, 
the Department offers group advising sessions each semester to review overall Program 
requirements, course sequencing, and upcoming events. The program director also hosts a meet-
and-greet session with all first semester entering public health students in the fall to welcome and 
orient them to the Program.  

MPH Residential Advising 

The MPH Program director coordinates advising for residential MPH students. One of his 
responsibilities is to deliver a half-day mandatory orientation to new MPH students in the fall. This 
session provides an overview of the Program, an introduction to degree and curricular 
requirements, and guidelines for academic success. This is especially helpful for many international 
students, often navigating the American educational system for the first time. Online students 
access the orientation through asynchronous Blackboard® links. 

In 2016-17, the Program director began assigning students for advising to faculty by concentration. 
Besides informal meetings around class times, faculty contact their assigned advisees at least twice 
a year to offer information and assistance specific to student needs. To prepare faculty for their 
advising roles, the Program director provides resources on degree and curricular requirements, 
course sequencing, course schedules, and other helpful tips to enhance student success. 

In addition to contacts with faculty advisors, students may access the Liberty University MPH 
student handbook and the MPH student concourse online. Both provide vital information for 
students to successfully navigate their Liberty MPH experience. 

MPH Online Advising 

https://www.liberty.edu/index.cfm?PID=110
https://www.liberty.edu/index.cfm?PID=110
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Most online students receive academic advising from Liberty University’s Online Academic 
Advising Department. Each advisor is trained to help students’ basic logistic concerns such as 
registration, financial check-in, and setting up their student account. In addition, they answer 
questions regarding the use of Blackboard®, and graduation. These advisors also assist MPH 
students with questions regarding practicums and courses.  The online chair, MPH Program 
director, and practicum coordinator also advise online students via the internet and phone calls, as 
needed. In addition, the Program director tapes the residential group orientation session making it 
available to online students through the online MPH student concourse. 

2) Explain how advisors are selected and oriented to their roles and responsibilities.
Academic advisors in the College of Applied Studies and Academic Success’ (CASAS) Academic
Advising Department are hired from a pool of applicants. Preferred applicants for the position of
academic advisor have customer service or sales experience, are excellent communicators, and
present a professional deportment. Newly hired advisors undergo two weeks of classroom
instruction and personal mentoring. They then complete two weeks of “nesting,” in which their calls
are closely monitored to ensure correct information is given to students.

LUO’s Academic Advising Department advisors serve the entire MPH student population, so they
must be knowledgeable about a wide variety of programs and degrees. To ensure accurate
dissemination of information about the MPH degree, the Program director meets at least once each
year with advisors, providing details about the Program, and updated faculty contact information in
case advisors have questions or want to direct a student to them.

Residential faculty members advise students within the concentration areas they teach. Both
Program directors annually assign their respective residential students to residential faculty for
advisement. They periodically orient faculty to advising protocols and update them with any
programmatic changes. The MPH Program director provides information about the gates and
course sequencing to online faculty via the Faculty Communication Center (FCC) on Blackboard®.
The Faculty Support Coordinator (Megan Bishop) ensures timely communication of any changes.

3) Provide a sample of advising materials and resources, such as student handbooks and
plans of study, that provide additional guidance to students.
The following are samples of materials used in advising students.

• BS Degree completion plans
• MPH Degree completion plans
• Introduction to the MPH gate system
• MPH student handbook
• BS student handbook
• New MPH student orientation PPT

4) Provide data reflecting the level of student satisfaction with academic advising during each
of the last three years. Include survey response rates, if applicable.
Three measures address the level of student satisfaction with the academic advising they receive,
each reflecting goal I-2.0 addressing the learning environment of the Program.

I-2.0 Provide an environment conducive to student learning and professional development
I-2.3 Student participation in the advisement process
I-2.4 Student satisfaction with the availability of faculty
I-2.5 Student satisfaction with academic advising

Data for goal measure I-2.5 appear here and derive from the exit surveys administered to all BS 
and MPH students at the end of their program of study. The first time the data for measure I-2.3 
will be available will be at the end of 2018-19, as this item was only recently added as a question 
on the surveys. Goal measure I-2.4 is addressed in Criterion C2-5, Table C2-5b. 

http://www.liberty.edu/academics/healthsciences/publichealth/index.cfm?PID=34792
http://www.liberty.edu/index.cfm?PID=23447
http://www.liberty.edu/media/1132/mphgatesystem/Information_for_MPH_Students_on_the_MPH_Gate_System_and_Courses.pdf
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Tables H1-4a and H1-4b show responses to measures of student satisfaction with Program 
advising for BS and MPH, respectively. Percentages are based on responses (n) to the student 
exit survey for that year. Some students left this question blank (1-5%). 

 
TABLE H1-4a.  BS STUDENT SATISFACTION WITH ACADEMIC ADVISING 

 2015-2016 
n=78 

2016-2017 
n=54 

2017-2018 
n=55 

Very Satisfied 34 (45%) 30 (60%) 36 (65%) 
Somewhat Satisfied 24 (32%) 15 (30%) 11 (20%) 

Somewhat Dissatisfied 12 (16%) 4 (8%) 3 (5%) 
Very Dissatisfied 8 (11%) 1 (2%) 5 (9%) 

 
TABLE H1-4b.  MPH STUDENT SATISFACTION WITH ACADEMIC ADVISING 

 2015-16 
n=30 

2016-17 
n=109 

2017-18 
n=380 

Very Satisfied 11 (44%)  59 (56%) 209 (58%) 
Somewhat Satisfied 8 (32%) 27 (26%) 100 (28%) 

Somewhat Dissatisfied 4 (16%)  14 (13%) 36 (10%) 
Very Dissatisfied 2 (8%) 5 (5%) 18 (5%) 

 

5) Describe the orientation processes. If these differ by degree and/or concentration, provide 
a brief overview of each.  
MPH student orientation. Applicants for an MPH receive initial advising from the admission/advising 
staff for the corresponding program format. The MPH Program director created materials to aid in 
advising. During the first week of residential classes, the Program director devotes a morning 
session to orient students to the campus, Program gates, course offerings and sequencing, and 
faculty members. The orientation includes an introduction to library and career center staff, and a 
selection of individuals from local organizations where students can become involved in public 
health activities to enhance their academic preparation. Similar information is available to online 
students through the Department website and the MPH student concourse on Blackboard®. 

BS student orientation. The University registrar sends names of students identifying themselves as 
public health majors to the BS Program director. The School invites new students to an orientation 
on the Friday before classes begin. At this session, the Program director and selected faculty 
provide an overview of the Department, BS programs of study, and opportunities for both recreation 
and service. She adds their names to the undergraduate student concourse on Blackboard® where 
they can access more information about the major. 

6) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  
While both BS and MPH students are generally satisfied with the academic advising they receive 
(85% and 86%, respectively), there is room for improvement. MPH students do not always avail 
themselves of faculty advisors, and some do not always follow recommended course sequencing. 
Student-peer advising also continues to be a significant factor in students’ curricular decisions. 
Program directors have devised policies (e.g., gates) and procedures (e.g., student orientation 
sessions; training of online University advisors) to assist with the problem. One source of confusion 
for students remains as the occasional discrepancy in advice given by University advisors and 
faculty advisors. It would be helpful for the Program to have its own embedded full-time advisor. 
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H2. Career Advising 

The program provides accessible and supportive career advising services for students. Each 
student, including those who may be currently employed, has access to qualified faculty and/or 
staff who are actively engaged, knowledgeable about the workforce and sensitive to his or her 
professional development needs and can provide appropriate career placement advice. Career 
advising services may take a variety of forms, including but not limited to individualized 
consultations, resume workshops, mock interviews, career fairs, professional panels, networking 
events, employer presentations and online job databases.  
The program provides such resources for both currently enrolled students and alumni. The program 
may accomplish this through a variety of formal or informal mechanisms including connecting 
graduates with professional associations, making faculty and other alumni available for networking 
and advice, etc. 

1) Describe the program’s career advising and services. If services differ by degree and/or
concentration, a brief description should be provided for each. Include an explanation of
efforts to tailor services to meet students’ specific needs.
The Program supports student efforts to locate and land public health related positions through
internal and external means. The practicum coordinator identifies and posts links to pertinent job
opportunities on the MPH student concourse in Blackboard®. Individual faculty also inform her and
their students of opportunities as they become aware of them and as they relate to courses they
are teaching. Program directors and faculty bring in representatives from numerous health
agencies throughout the year to introduce students to specific public health careers during classes
and in extracurricular seminars. LUPHSA also hosts visits by outside health agencies and provides
training to students in writing resumes and doing job interviews. Dr. James Florence, faculty
member and national trainer for the SOPHE’s CHES exam preparation workshops, offers exam
prep sessions to Program students each semester. The Department also participates with other
University health professions-related programs in an annual Health Careers Fair coordinated by
the University Career Center.

The University Career Center assigns a Career Coach to each department to help them guide
students in finding career opportunities and provide professional development training. Program
directors contact the Career Coach twice a year to give and receive information updates and plan
student events. The Department participates with other University health professions-related
programs in an annual Health Careers Fair coordinated by the Career Center. The Center assists
all students, whether BS or MPH, residential or online, with internship and job searching skills and
other professional development needs.

The Career Coach assigned to the Department serves students at all stages, from prospective
applicants to alumni, through individualized consultations, resume workshops, and mock
interviews, and by encouraging participation in the career fairs and employer presentations, as well
as introducing them to various online job databases, including an exclusive employer relationship
database called LUNETWORK. This database includes thousands of employers looking for Liberty
students, recent graduates, and alumni. Career Coaches assist both BS and MPH students,
providing information and guidance appropriate to the level needed. They also work with the
Employer Relations team of the Career Center to establish communication links between students
and prospective employers.  Below is a summary of activities provided by the Career Center to
Program students throughout the year.

• Coach residential and online students and alumni, using individual and group delivery methods,
career research and decision-making, experiential learning opportunities, professional resume
and cover letter writing, job and internship searches, professional interviewing skills, and
provide access to job leads and employers.

• Provide individual and group career coaching sessions to conduct career assessments and
help students understand their abilities, values, interests, and personality characteristics to
facilitate their ability develop realistic academic and career options.

http://www.liberty.edu/academics/general/career/index.cfm?PID=153
http://www.liberty.edu/academics/general/career/index.cfm?PID=153
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• Provide a full range of presentations and workshops on:  choosing/changing majors, planning 
for graduate school, networking, professional resume and cover letter writing, job and 
internship searching, and interviewing skills. 

• Conduct mock job interviews to help students develop professional interviewing skills. 

• Compile and study occupational, educational, and economic information, noting general trends 
while focusing on information unique to their areas of concentration to aid students in making 
and carrying out vocational and educational goals and objectives. 

• Design and implement collaborative initiatives with faculty and staff, resulting in improved 
programming and career development for students. 

In addition to advising services provided by the Career Center, all primary faculty, both residential 
and online, inform students that they are available to consult with them about career opportunities. 
Also, some classes, such as HLTH 507 Public Health Administration and HLTH 216 Personal 
Health, include content about public health careers in a general way. 

2) Explain how individuals providing career advising are selected and oriented to their roles 
and responsibilities.  
Career Coaches at Liberty University are oriented to their position through one-on-one and group 
training sessions with the Assistant Director of the Career Coaching and the Career Coaching team. 
The training consists of topics such as: coaching skills, professional resume and cover letter writing, 
career assessment tools, networking, interviewing, internship and job searching tools. In addition, 
they spend time shadowing the Assistant Director of Career Coaching and other Career Coaches 
on the team to observe coaching skills in action with students and alumni. New Career Coaches 
move from observation of coaching sessions to participation in coaching sessions with an 
experienced Career Coach; they then coach on their own with periodic observation and evaluation 
by the Assistant Director of Career Coaching. The Assistant Director of Career Coaching and other 
Career Coaches also provide additional training, assistance, and support as needed. 

Career Coaches participate in professional development throughout their careers, including 
attending and participating in conferences and workshops provided by such institutions as the 
National Association of Colleges and Employers (NACE), the Virginia Association of Colleges and 
Employers (VACE), and many other entities that offer subject matter expertise. Career Coaches 
are encouraged to obtain various certifications within the industry, including the Global Career 
Development Facilitator (GCDF) certification and certifications offered by the National Career 
Development Association (NCDA). 

Program directors help orient the Career Coach to public health information to assist their work with 
students and alumni. This includes informing the Career Coach of any updates to the Program, 
choosing public health as a career, and sharing job marketing links. In addition, staff from the 
Career Center inform the Program Chair of new developments within their department that affect 
public health students, such as an expansion of their Washington Fellowship program. 

3) Provide three examples from the last three years of career advising services provided to 
students and one example of career advising provided to an alumnus/a. For each category, 
indicate the number of individuals participating.  
In the last three years, the Department hosted or co-hosted several key personalities in public 
health practice in order to expose students to public health as a career. These included Dr. James 
Mackenzie (author and instructor), Ms. Linda Lysoby (NCHEC executive director), Dr. Harold 
Koenig (researcher in spirituality and health), and representatives from Samaritan’s Purse 
(international aid organization). (Approximately 40-50 students attended each of these sessions.) 

A sampling of career advising services provided by the Career Center for students and alumni of 
the Program appears below. These were taken from the Career Center counseling log. 
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• October 19, 2016: Distance career counseling appointment with Public Health Career
Counselor for online MPH student at 9:00-9:30 a.m. Appointment included resume assistance.
(1 student attended)

• November 1, 2016: Resume/cover letter presentation by the Health Professions Career
Counselor and the Health Sciences/Public Health Career Counselor for HLTH 533 (Grant
Acquisition and Management—majority of the students MPH with Global Health
Concentration) at 12:45-2:00 p.m. This presentation began with instruction on resume and
cover letter writing and was followed by a question and answer period along with a few minutes
for one-on-one resume consultations. (7 students attended)

• April 20, 2017: Mock interview for Public Health student at 9:00-10:00 a.m. This appointment
provided a panel of 3 Career Counselors (including the Public Health Career Counselor) to
role-play as a panel of interviewers for approximately 30 minutes followed by approximately
30 minutes to share feedback on student performance and tips for improvement. (1 student
attended)

• June 30, 2017: Career counseling appointment with Public Health Career Counselor for MPH
alumna at 3:30-4:30 p.m. This appointment included job search assistance, with introduction
to online job database, and resume writing assistance. (1 student attended)

• February 5, 2018: Resume presentations by Public Health Career Counselor for HLTH 452
(Methods and Materials in Community Health Education). These presentations provided
instruction on cover letter and resume writing. (19 students attended)

• September 18, 2018: Health Care Career Fair.  Representatives from area hospital systems
and health agencies will be on campus to speak with students about job openings and
internship positions. (1 student attended)

4) Provide data reflecting the level of student satisfaction with career advising during each of
the last three years. Include survey response rates, if applicable.
Tables H2-4a and b show BS and MPH student satisfaction with career advising, respectively. The
data are extracted from the annual student exit survey. Each cell shows the number of students
responding to the category and the percent of all respondents. For each year, 2-5% of students did
not respond to this question on the survey.

TABLE H2-4a.  BS STUDENT SATISFACTION WITH CAREER ADVISING 
2015-16 

n=74 
2016-17 

n=54 
2017-18 

n=55 
Very Satisfied 26 (37%) 22 (46%) 22 (42%) 

Somewhat Satisfied 30 (43%) 17 (35%) 20 (38%) 
Somewhat Dissatisfied 12 (17%) 6 (13%) 8 (15%) 

Very Dissatisfied 8 (11%) 3 (6%) 3 (6%) 

TABLE H2-4b.  MPH STUDENT SATISFACTION WITH CAREER ADVISING 
2015-16 

n=30 
2016-17 
n=108 

2017-18 
n=380 

Very Satisfied 8 (32%) 17 (21%) 123 (40%) 
Somewhat Satisfied 5 (19%) 38 (46%) 94 (31%) 

Somewhat Dissatisfied 9 (35%) 15 (18%) 50 (16%) 
Very Dissatisfied 4 (15%) 12 (15%) 39 (13%) 
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5) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. 
Program directors communicate annually with Career Center staff to inform them of current public 
health workforce needs and opportunities. Faculty advisors and the practicum coordinator inform 
students personally and through the online MPH student concourse about known job opportunities. 
Looking at student satisfaction in this area, it is clear we can do more. This will be addressed at the 
upcoming Community Advisory Board meeting in fall 2018.  
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H3. Student Complaint Procedures  

The program enforces a set of policies and procedures that govern formal student 
complaints/grievances. Such procedures are clearly articulated and communicated to students. 
Depending on the nature and level of each complaint, students are encouraged to voice their 
concerns to program officials or other appropriate personnel. Designated administrators are 
charged with reviewing and resolving formal complaints. All complaints are processed through 
appropriate channels.  

1) Describe the procedures by which students may communicate any formal complaints and/or 
grievances to program officials, and about how these procedures are publicized.  
Most student concerns are resolved through Program faculty and staff, notably Program directors 
and chairs, or through the College of Applied Studies & Academic Success (CASAS) advising 
process. Residential students may also file formal complaints or appeals through the Student 
Advocate Office. Online MPH students may file through the LUO Advocate Office.  

MPH students receive information on how to contact these offices in a number of places, including 
University academic catalogs, the MPH new student orientation, the MPH student concourse, and 
the MPH student handbook, and emails from the MPH Program director and chairs. BS students 
learn of this process through the academic catalogs, new student orientation, and emails from the 
BS Program director. For concerns dealing with advising, grades, and other issues not related to 
Title IX, both CASAS and the Student Advocate office contact Department chairs to address the 
matter, if appropriate. Program chairs receive a report of registered complaints/concerns from 
Analytics and Decision Support (ADS). Concerns related to Title IX are handled through the dean 
of Student Affairs. 

The following is an abridgement of the statement provided by the University registrar to SACSCOC 
in reference to communications about the student complaint and appeals process. 
University Communication to Students about Complaint Processes and Policies 
“Liberty University communicates to residential and distance education students its complaint 
processes and policies through multiple avenues. One avenue is through the annual Consumer 
Information Disclosure email that is sent to all residential and distance education students (over 
100,000) and to all employees by the Financial Aid Office. In the body of this email students are 
advised that a link provided will take them to the Office’s Consumer Information Disclosure 
webpage where another link will take them to information about how to file a complaint as well as 
details regarding complaint policies and procedures. This annual disclosure email is sent 
electronically and tracked for audit purposes in the administrative software system (Banner) by 
timestamping the date of the disclosure in the individual’s record stored in Banner. Additionally, this 
annual disclosure provides direct access for students, families and employees to appeal and 
complaint policies in twelve areas including satisfactory academic progress appeals, scholarships, 
general appeals, state grants, student loans (including disclosure of Federal Student Loan 
Ombudsman contact information), complaints to the Office of Inspector General, continuing 
education benefits, state agency consumer complaint contact information (which includes 109 
agencies and contacts among the 50 states and territories), sites for resident and online student 
complaints, and complaints to the State Council for Higher Education in Virginia (the authorized 
State Reciprocity Agreement–agency). The Financial Aid Office also communicates complaint 
process and policy information to all students on its Appeal and Complaint Policies webpage. 

“Webpages that contain information about complaint processes and policies may be accessed by 
on campus students by searching the word “complaint” on www.Liberty.edu or by visiting 
www.Liberty.edu/complaints. This site instructs students regarding how to submit an official 
complaint, and it provides a definition/explanation of types of complaints and links to submit official 
complaints for the following offices: Online Student Advocate Office (general complaints for online 
students), Resident Student Advocate Office (general complaints for residential students), 
Financial Aid Office, Student Accounts Office, Office of Disability Academic Support, College of 
Osteopathic Medicine, School of Law, Registrar Office, and Dean of Students. When a student 

http://www.liberty.edu/index.cfm?PID=110
https://www.liberty.edu/sao/index.cfm?PID=38912
https://www.liberty.edu/sao/index.cfm?PID=38912
https://www.liberty.edu/online/student-advocate-office/
https://www.liberty.edu/financeadmin/studentfinances/index.cfm?PID=21792
https://www.liberty.edu/financeadmin/studentfinances/index.cfm?PID=19260
http://www.liberty.edu/
http://www.liberty.edu/complaints
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submits a complaint on this page, it takes the student to a specialized form designed to help track 
and route complaints across the university. Student complaint process and policy information is 
also available at this location.  Furthermore, information about complaint processes and policies is 
introduced to all undergraduate students in orientation sessions for new students and reiterated 
again in new-student coursework such as UNIV 101: University Core Competencies (residential) 
and UNIV 104: Instructional Technology for Successful Online Learning (distance education). 

“Liberty University’s Online Student Advocate Office also communicates information about 
complaint policies and procedures to distance education students through its Student Advocate 
Office - Forms and Downloads webpage  and FAQ page. Additionally, Liberty’s Resident Student 
Advocate Office has a webpage that contains links to a complaint procedures webpage  designed 
especially for answering their questions and it provides information and links to common 
questions. Both the Resident and Online Student Advocate Office webpages have links that can 
direct the student to www.Liberty.edu/complaints where they can submit a complaint.” 

2) Briefly summarize the steps for how a complaint or grievance filed through official
university processes progresses. Include information on all levels of review/appeal.
Grade Appeals and Appeals of Academic Standing

The first stage of grade appeals for a course is for the student to talk to the instructor. In the event
that no satisfactory resolution is reached, the student may appeal to the Program director or chair.
If those appeals are not satisfactory, the student may appeal to the dean. Only final posted grades
may be appealed beyond the instructor. The online University catalog explains academic
information and policies with contact information about grade and other appeals.

Other Appeals and Complaints

Appeals, complaints, and other grievances by residential students not related to course grades or
academic standing are vetted by the Program director and Department chair. If unresolved,
students may take their grievance to the dean. If not satisfactorily resolved at that level, students
may contact the Student Advocate Office. Similarly, online students may file a complaint or appeal
through the LUO Student Advocate Office.

In spring 2017 the University introduced a single software program—Beacon—to receive and
record all official student complaints. While not fully implemented University-wide yet, it is
operational in the LUO and campus Student Advocate Offices, managing general complaints and
triaging those to appropriate offices. Beacon is designed to classify categories of complaints,
organizing them to identify emerging trends and patterns. When fully implemented, this will allow
each office that receives complaints, including the Public Health Program, to monitor its own
internal trends while providing University level review by the Student Advocate Office.

Official Student Complaint Oversight and Monitoring
Student Complaint Review Committee. To further enhance Liberty University’s monitoring and
tracking of student complaints, the University has created the Student Complaint Review
Committee to oversee and coordinate the regular review of student complaint patterns. The
membership of the committee includes staff representing each office noted above that receives
students’ complaints. This committee meets monthly to review complaint logs, searching for
patterns or themes found within the logs, and develops recommendations to University
administration and offices that handle student complaints to develop a suitable response or
resolution. This committee also examines policies and standards for the review and resolution of
student complaints to determine whether adjustments to policies or processes are in order.

3) List any formal complaints and/or student grievances submitted in the last three years.
Briefly describe the general nature or content of each complaint and the current status or
progress toward resolution.
Table H3-3 shows all non-Title IX student grievances and appeals made in relation to the Program
for the three most recent years.

https://www.liberty.edu/online/student-appeals-forms-and-downloads/
https://www.liberty.edu/online/student-appeals-forms-and-downloads/
https://www.liberty.edu/online/student-appeals-forms-and-downloads/
https://www.liberty.edu/sao/
https://www.liberty.edu/sao/
https://www.liberty.edu/sao/index.cfm?PID=38912
http://www.liberty.edu/complaints
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TABLE H3-3.  STUDENT GRIEVANCES AND APPEALS RELATED TO THE PROGRAM 
 Advising  

(Course; instructor 
communication)  

Academics  
(Grades, academic 

standing, W/D)  

Finances  
(Fees, charges, 
financial aid)  

Other  
(Technology, 

personal)  
2015-16 4 3 6 3 
2016-17 7 56 11 2 
2017-18 6 24 7 0 

 

To summarize the nature of the complaints within each column category: 

• Advising: several of these dealt with medical issues students were experiencing that were 
impacting their course completion, others dealt with grade changes, and one focused on 
incorrect information given by the advisor. 

• Academics: many dealt with delayed communication from faculty and the practicum 
coordinator, and others were grievances about faculty grading practices. Several of the 
complaints originated from the same student. 

• Finances: a few of these revolved around reimbursement of course fees when dropping a 
class due to delayed communication, others dealt with financial aid problems. 

• Other: mainly related to issues of online course access. 

Complaints are typically addressed within a few days. See the University registrar’s summary 
report of each complaint and its resolution. 

4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  
Through multiple residential and online venues, Liberty University offers students easily accessible 
means for filing complaints and grievances. Faculty and staff hear student grievances and appeals 
in a fair and equitable manner in a timely fashion and ensure student access to effective and 
available processes for appeals. 
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H4. Student Recruitment and Admissions  

The program implements student recruitment and admissions policies and procedures designed to 
locate and select qualified individuals capable of taking advantage of the program’s various 
learning activities, which will enable each of them to develop competence for a career in public 
health. 

1) Describe the program’s recruitment activities. If these differ by degree (eg, bachelor’s vs. 
graduate degrees), a description should be provided for each.  
Student recruitment for the BS and MPH degrees in public health is largely accomplished through 
the marketing mechanisms of the University. These include both general and targeted promotional 
efforts. In general efforts, the University produces many special and ongoing outreach activities on 
campus and through various media and publication outlets off campus to reach prospective 
students. Ads in media include local newspapers and internet search engines, notably Google.  

The Department participates several times a year in various on-campus University-wide recruiting 
events, the largest being College for a Weekend, held twice each semester. These events mainly 
target undergraduate students. Through course faculty, the Department also targets undergraduate 
public health students for the MPH degree Program. Liberty University Online also engages in 
active recruitment through telemarketing and internet-based efforts. LUO’s efforts have 
successfully recruited older students, often employed, throughout the country, in the U.S. military, 
and around the world. 

The residential Program chair and the MPH and BS Program directors engage in targeted student 
recruitment through publications and meetings of national and state professional associations 
including the American Public Health Association, the Virginia Public Health Association, and 
Christian Connections for International Health. They work closely with the Marketing department to 
prepare appropriate print and electronic materials used in these in other venues. Two students 
recently contributed their screen talents in brief videos used to promote the Program in various 
digital and social media: here and here. See samples of printed recruiting materials. 

The Program also targets high school seniors for the BS Program and college juniors and seniors 
or community college students through traveling recruiters of the University Visitors Center. The 
administrative dean recently created a video to inform recruiters about the Program in preparation 
for their school visits.  

Prior to the preparation of this self-study, Program faculty identified two subgroups of individuals to 
specifically target in student recruiting efforts—persons with military service connections and 
underrepresented minorities (URM) (Program Goal Measures I-3.1 and I-3.2, respectively). Though 
more accurately related to service goals, faculty also identified the public health workforce as a 
target for recruitment (Goal Measure S-2.2). Although these are new foci for the Program, we have 
already made significant progress in our efforts to reach these groups. See Criterion G1-3 for 
planned strategies to recruit students from these priority populations. 

2) Provide a statement of admissions policies and procedures. If these differ by degree (eg, 
bachelor’s vs. graduate degrees), a description should be provided for each.  
MPH Admissions and Progression – The “Gate System” 

The MPH Program is designed for maximum flexibility for students, including a rolling admission 
process. All admission decisions are made at the University level, based on Department standards. 
Residential students may begin their program of study in either the fall or spring semester; online 
students may begin at any one of six different points—two each in the fall, spring, or summer. 
Students seeking admission into the MPH program begin the process by submitting an application, 
designating their MPH concentration of choice. Successful applicants have a bachelor’s degree 
from an accredited college or university with minimum cumulative GPA of 3.0 for regular, or 2.5 for 
cautionary status. International students must also provide evidence of adequate financial support 
and proficiency in English if it is not their primary language. Once admitted to the Graduate School, 
students have met the University admission requirements and have passed through the first “gate.”  

https://youtu.be/9i2DZeZQpII
https://youtu.be/eGUNj88ALpY
https://youtu.be/n2F-VfCoUDs
http://www.liberty.edu/media/1132/mphgatesystem/Information_for_MPH_Students_on_the_MPH_Gate_System_and_Courses.pdf
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There are additional requirements defined by the Program before students are counted. This 
involves passing through the second “gate” at which point a student is considered a candidate for 
the degree and enrolled in the Program. Since no GRE or other test scores are required for 
admission, we have found that many individuals take a class or two to “try out” public health before 
fully committing to it. This is especially true among online students. To ensure early recognition of 
qualified students, faculty elected to require students to pass HLTH 501 Biostatistics with a grade 
of “C or better,” and successfully complete another 9 credit hours, before they are counted by the 
Program. This definition of Program admission is described to students in the Graduate School 
Academic Catalog, the MPH student handbook, and by University CASAS advisors. 

 

FIGURE H4-2.  MPH PROGRAM GATES FOR ADMISSION AND PROGRESSION 
 

 
 Gate 1: Gain admission to Graduate School 

• GPA 2.5 - 2.9 = “cautionary” admission: must take HLTH 500 in first term  
• GPA ≥ 3.0 = “regular” admission: may take HLTH 501 without taking HLTH 500 

  
Gate 2: Apply for degree candidacy 

• Successfully complete 12 MPH credits  
• Successfully complete HLTH 501 Biostatistics in first 9 credits 

  
Gate 3: Begin compiling electronic student portfolio  

• Essay on what public health is and how it relates to career goals  
• Professional resume, highlighting applied and interprofessional experiences 
• Selected assignments from core curriculum demonstrating competence 
• Background check (linked to HLTH 511)  

  
Gate 4: Pass foundational competency exam  

• Taken as part of HLTH 600; serves as culminating experience 
• Exam passing score = 70% ; three attempts allowed before remediation 
• Complete in first 25 credits of Program; must pass to matriculate into practicum  

  
Gate 5: Complete HLTH 698 Practicum  

• Apply to take practicum by deadline in semester before; site MOA required 
• Final course of Program; 16-week format for both residential and online  
• Public health project defined by student’s concentration 

  
Gate 6: Apply for graduation 

• Meet Graduate School deadline 
• Apply through University registrar 

Gate 1
Graduate 

School 
Admission

Gate 2
Degree 

Candidacy

Gate 3
Electronic 
Portfolio

Gate 4
Competency 
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Gate 5
Practicum

Gate 6
Graduation
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BS Admissions 

Undergraduate students can apply to Liberty University online or via a phone call to an admissions 
counselor. Decisions for admission are based on cumulative high school (or college if applicable) 
GPA or GED scores, trends and consistency of grades, ACT or SAT scores, and essay results.   

Admission requirements for the Program are: 1) minimum GPA of 2.35; 2) completion of HLTH 216 
with a grade of “C or better”; and 3) submit an essay on their choice of public health as a career.  

3) Select at least one of the measures that is meaningful to the program and demonstrates its
success in enrolling a qualified student body. Provide a target and data from the last three
years in the format of Template H4-1. In addition to at least one from the list, the program
may add measures that are significant to its own mission and context.

TABLE H4-1.  OUTCOME MEASURES FOR RECRUITMENT & ADMISSIONS 

Outcome Measure Target 2015-16 2016-17 2017-18 
% of underrepresented minorities1 enrolled 15 9.4 12.3 9.8 

% of military connected population2 enrolled 25 NA NA 24.7 

1Asian Americans, Hispanic Americans, American Indians/Alaska Natives. See Table G1-2 for breakout. 
2Active duty, National Guard, veterans, dependents 

Table H4-1 shows enrolled percentages of students and targets from the Program’s priority 
populations identified in the following goal measures: 

I-3.1 Number of MPH students with military service connections (active, veteran, spouse)
I-3.2 Proportion of underrepresented minorities (URM) enrolled

These measures are new to the Program and the Recruitment & Retention Committee is currently 
developing comprehensive recruitment strategies to reach these groups. Enrollment data for the 
military connected group are not readily available before the most recent year. 

4) If applicable, assess strengths and weaknesses related to this criterion and plans for
improvement in this area.
While the Program provides some guidelines for admission into the Program, the University largely
directs the acceptance process. Due to the large number of applicants who “try out” public health
courses, faculty initiated a “gate” system to ensure enrollment of qualified individuals. The Program
seeks students from every race, nationality, and professional background. Beginning in fall 2018,
the Recruitment & Retention Committee, in collaboration with the University’s Enrollment
Management and Military Affairs offices, will implement strategies to target certain priority
populations for recruitment.
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H5. Publication of Educational Offerings  

Catalogs and bulletins used by the program to describe its educational offerings must be publicly 
available and must accurately describe its academic calendar, admissions policies, grading 
policies, academic integrity standards and degree completion requirements. Advertising, 
promotional materials, recruitment literature and other supporting material, in whatever medium it 
is presented, must contain accurate information. 

1) Provide direct links to information and descriptions of all degree programs and
concentrations in the unit of accreditation. The information must describe all of the
following: academic calendar, admissions policies, grading policies, academic integrity
standards and degree completion requirements.

See the following resources: 

• Academic Calendar
• Admissions and Tuition
• Admissions (MPH Gates)
• Graduate Grading Scale & Policies
• Undergraduate Grading Scale & Policies
• BS Degree Completion Plans
• MPH Degree Completion Plans
• LUO Student Honor Code
• Graduate Student Code of Honor
• Student Honor Code -The Liberty Way

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/
http://www.liberty.edu/index.cfm?PID=17813
http://www.liberty.edu/admissions/index.cfm?PID=145
http://www.liberty.edu/media/1132/mphgatesystem/Information_for_MPH_Students_on_the_MPH_Gate_System_and_Courses.pdf
https://www.liberty.edu/index.cfm?PID=39273
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/161
http://www.liberty.edu/academics/healthsciences/publichealth/index.cfm?PID=34792
http://www.liberty.edu/index.cfm?PID=23447


ERF TABLE INTRO 1e 

Liberty University Accredited Programs and Their Accrediting Agencies 

(Current as of fall 2018. For ongoing accreditation currency see: 
https://www.liberty.edu/online/accreditation) 

 

1. Athletic Training. Liberty’s Athletic Training program is accredited by the Commission on 
Accreditation of Athletic Training Education (CAATE). 

2. Business. Liberty’s School of Business is accredited by the Accreditation Council for Business 
Schools and Programs (ACBSP), which encompasses residential and distance learning programs. 
The following degree programs are included in the accreditation: 

 A.A. in Accounting 

 A.A. in Business 

 A.A. in Business Management Information Systems 

 B.S. in Accounting 

 B.S. in Business Administration 

 B.S. in Business Information Management Systems 

 M.B.A. in Business Administration 

 M.S. in Accounting 

3. Counseling. Liberty’s residential Ph.D. in Counselor Education and Supervision, M.A. in Clinical 
Mental Health Counseling, M.A. in Marriage and Family Counseling, and M.Ed. in School 
Counseling are accredited by the Council for Accreditation of Counseling and Related Educational 
Programs (CACREP). 

4. Education. Liberty’s Teacher Education Program (B.S., M.A.T., M.Ed., Ed.D.) is accredited by the 
Council for the Accreditation of Educator Preparation (CAEP) (formerly, National Council for 
Accreditation of Teacher Education (NCATE). Liberty’s Teacher Licensure Program is approved by 
the Virginia Department of Education (VDOE), and the Association of Christian Schools 
International (ASCI). 

5. Engineering. The overall accrediting body for Liberty’s Engineering Program is the Accreditation 
Board for Engineering and Technology (ABET). The following degree programs have received 
accreditation from the Engineering Accreditation Commission of ABET: 

 B.S. in Computer Engineering 

 B.S. in Electrical Engineering 

 B.S. in Industrial and Systems Engineering 

The following degree program received accreditation from the Computing Accreditation 
Commission of ABET: 

 B.S. in Computer Science 

6. Exercise Science. Liberty’s B.S. in Exercise Science Program is accredited by the Commission for 
the Accreditation of Allied Health Programs (CAAHEP). 

7. Nursing. Liberty's bachelor’s, master’s, and doctorate degrees in nursing are accredited by the 
Commission on Collegiate Nursing Education (CCNE) and the Society for Simulation in Healthcare 
(SSIH). They are also approved by the Virginia Board of Nursing (VBN). 

8. Osteopathic Medicine. The Liberty University College of Osteopathic Medicine is accredited by the 
American Osteopathic Association Commission on Osteopathic College Accreditation (AOA-
COCA). 

9. Law. The Liberty University School of Law is accredited by the Council of the Section of Legal 
Education and Admissions to the Bar of the American Bar Association (ABA). 

https://www.liberty.edu/online/accreditation


10. Music. The Liberty University School of Music and its music degrees are accredited by the National 
Association of Schools of Music (NASM). The School of Music also offers two non-music degrees: 
the Master of Arts in Worship Studies and the Doctor of Worship Studies. 

11. Sport Management. Liberty’s Sport Management Program and degrees are accredited through the 
Commission on Sport Management Accreditation (COSMA). These include: 

 B.S. in Sport Management 

 M.S. in Sport Management, with Cognates in Sport Administration, Outdoor Adventure 
Sport, Tourism, and General Studies 
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The Administration will endeavor, to the maximum extent possible, to advise the faculty of any 
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of providing prior notice is to afford the faculty the opportunity to review such changes within the 
framework of the Senate and Committee review process. However, the Board of Trustees may direct 
the Administration to alter, amend, or interpret the terms and language of this Faculty Handbook at 
any time with said alterations, amendments, or interpretations becoming effective at such time as 
determined by the Board.  
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1.1  HISTORY OF LIBERTY UNIVERSITY 

For more than 50 years, the late Dr. Jerry Falwell and the people of Thomas Road Baptist Church have had a 
desire to provide young people with a quality Christian education. This vision eventually resulted in the founding 
of four schools: Liberty Christian Academy (1967), Liberty University (1971), Willmington School of the Bible 
(1972), Liberty University Baptist Theological Seminary (1973), and Liberty University Online Academy (2007). 
 
First known as Lynchburg Baptist College, Liberty University opened in September 1971 with 154 students using 
the facilities of Thomas Road Baptist Church as their campus. Since that time, Liberty’s growth has continued.  In 
fall 2016, there were 15,175 on campus students and online enrollment was 60,581. 
  
Dr. Jerry Falwell, founder of Liberty University, also served as its Chancellor until his death on May 15, 2007. Dr. 
A. Pierre Guillermin, the first Administrator of Lynchburg Christian Academy, served as president of Liberty from 
1975-1997, and Dr. John Borek, Jr. served as President from 1997-2004. In May 2004, Dr. Falwell was named 
Chancellor and President of Liberty University. Jerry Falwell, Jr. has served as President since Dr. Falwell’s death 
in May 2007. 
 
The Thomas Road Bible Institute was established in 1972 to allow students of any educational background (from 
those without a high school diploma to those holding advanced degrees in other areas) to receive biblical training 
for practical Christian service.  Dr. Harold Willmington was the co-founder of the Institute. The Bible Institute was 
renamed Liberty Bible Institute, and became part of Liberty University in 1980. It was renamed the Willmington 
School of the Bible in 2007. Willmington School of the Bible is housed in the School of Divinity. 
 
But there still remained a need for graduates of Liberty and other colleges who wanted a post-graduate theological 
education to prepare to serve in churches and other ministries. To meet this need, Liberty Baptist Theological 
Seminary (first known as the Lynchburg Baptist Theological Seminary) was established in September 1973 with 
an initial enrollment of 41 students.  In 1985, the Seminary was merged with Liberty University and was renamed 
Liberty University Baptist Theological Seminary in February 2012. In 2015, Liberty University Baptist Theological 
Seminary and the School of Religion merged to form the School of Divinity. 
 
The property on Liberty Mountain was acquired for the University between 1972 and 2013. Marie F. Green Hall 
(GH), formerly the Ericsson property, was donated in 2004. The campus of Liberty University is located on more 
than 7,000 total acres in the City of Lynchburg and neighboring Amherst, Bedford, and Campbell counties in 
Central Virginia. Classroom buildings, dormitories, administrative buildings and athletic facilities occupy 
approximately 700 acres while the remainder of the 7,000 acres is used for outdoor academic and recreational 
activities.  
 
In 1985, Liberty Baptist College’s name was changed to Liberty University and it was reorganized as a university. 
The academic departments also were restructured into 17 colleges and schools: Religion (1971) and Seminary 
(1973) merged to form the Rawlings School of Divinity (2015), College of Arts & Sciences (1985), Business (1985), 
Communication & Creative Arts (1985) was divided into two schools: Communication & Digital Content (2017) and 
Visual & Performing Arts (2017), Education (1985), Law (2002), Helms School of Government (2004), Engineering 
& Computational Sciences (2007), Aeronautics (2008), College of General Studies (2011), Health Sciences 
(2013), Music (2013), College of Osteopathic Medicine (2012), Behavioral Sciences (2014), Nursing (2014), and 
the Center for Academic Support & Advising Services became the College of Applied Studies & Academic Success 
(2015).  
 
Founded in 1985, as the School of Lifelong Learning (LUSLL), Liberty University Online offers distance learning 
programs at both the undergraduate and graduate levels. Initial programs offered were the A.A. in Religion, B.S. 
in Church Ministries, and the M.A. in Counseling.  
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In spring 2007, Liberty University Online Academy (LUOA) was established as the K-12 division of Liberty 
University Online.  LUOA applied for candidacy status with the Southern Association of Colleges and Schools 
Council on Accreditation and School Improvement (SACS CASI), an accrediting division of AdvancEd, which was 
awarded on May 14, 2007.  A Quality Assurance Review of LUOA occurred in the fall of 2009 and LUOA was 
awarded full accreditation in January 2010. 
 
Liberty was first accredited as a Level II member institution by the Southern Association of College and Schools 
Commission on Colleges (SACSCOC) in December 1980. Graduate-level courses leading to master’s degrees 
were first offered by the School of Education (Master of Education), and the School of Religion (Master of Arts) in 
1983.  With the addition of these programs, Liberty (then LBC) was approved for Level III (master’s level) by 
SACSCOC in 1984. Level IV membership was awarded in 1987. 
 
In 1987, the Seminary offered the University’s first doctoral degree, the Doctor of Ministry, which resulted in 
SACSCOC awarding Liberty University Level V membership in 1993. The School of Education first offered courses 
leading to the Doctor of Education (Ed.D.) in fall 1999, followed by the College of Arts & Sciences offering the 
University’s first Ph.D. program in Counseling in fall 2002. The Seminary implemented the Ph.D. in Theology and 
Apologetics in fall 2008. The addition of this last degree increased the number of doctoral degrees offered by 
Liberty to four, allowing Liberty to be reclassified as a Level VI institution — the highest membership classification 
for SACSCOC accredited institutions. 
 
Liberty University received reaffirmation of accreditation at the SACSCOC December 2016 annual meeting and is 
accredited through 2026.  
 
Liberty University School of Law began offering first year classes leading to the Juris Doctor (J.D.) degree in 
August 2004. On August 5, 2010, the School of Law was awarded full accreditation by the American Bar 
Association Council of the Section of Legal Education and Admissions to the Bar.* The College of Osteopathic 
Medicine received provisional accreditation from the American Osteopathic Association Commission on 
Osteopathic College Accreditation on May 24, 2013. Classes leading to the Doctor of Osteopathic Medicine (D.O.) 
degree began in fall 2014. 

 

*American Bar Association, 321 N. Clark Street, Chicago, Illinois 60654-7598, 312-988-5000 
 

1.2  PHILOSOPHY OF EDUCATION 

Liberty University is a Christian academic community in the tradition of evangelical institutions of higher education. 
As such, Liberty continues the philosophy of education which first gave rise to the University and which is 
summarized in the following propositions: 

 
• God, the infinite source of all things, has shown us truth through Scripture, nature, history, and, above all, 

Christ. 
• Persons are spiritual, rational, moral, social and physical, created in the image of God. They are, therefore, 

able to know and to value themselves and other persons, the universe, and God. 
• Education, as the process of teaching and learning, involves the whole person, by developing the 

knowledge, values, and skills which enable each individual to change freely. Thus, it occurs most 
effectively when both instructor and student are properly related to God and each other through Christ. 

Source: Bylaws Appendix 
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1.3  STATEMENT OF MISSION AND PURPOSE 

Maintaining the vision of its founder, Dr. Jerry Falwell, Liberty University develops Christ-centered men and women 
with the values, knowledge, and skills essential to impact the world.  
 

Through its residential and online programs, services, facilities, and collaborations, the University educates men 
and women who will make important contributions to their workplaces and communities, follow their chosen 
vocations as callings to glorify God, and fulfill the Great Commission. 

 
Liberty University will: 

1. Emphasize excellence in teaching and learning. 
2. Foster university-level competencies in communication, critical thinking, information literacy, and 

mathematics in all undergraduate programs. 
3. Ensure competency in scholarship, research, and professional communication in all graduate programs 

and undergraduate programs where appropriate. 
4. Promote the synthesis of academic knowledge and Christian worldview in order that there might be a 

maturing of spiritual, intellectual, social, and physical value-driven behavior. 
5. Enable students to engage in a major field of study in career-focused disciplines built on a solid foundation 

in the liberal arts. 
6. Promote an understanding of the Western tradition and the diverse elements of American cultural history, 

especially the importance of the individual in maintaining democratic and free market processes. 
7. Contribute to a knowledge and understanding of other cultures and of international events. 
8. Encourage a commitment to the Christian life, one of personal integrity, sensitivity to the needs of others, 

social responsibility, and active communication of the Christian faith, and, as it is lived out, a life that leads 
people to Jesus Christ as the Lord of the universe and their own personal Savior. 

Source: Bylaws; Approved by the Board of Trustees, March 7, 2014 
 

1.4  STATEMENT ON WORLDVIEW 

Liberty University embraces a worldview that is both historically Christian and biblical, and that underlies the very 
concept and origins of the University. We hold that God exists and is the source of all things, all truth, all knowledge, 
all value, and all wisdom. We hold that God has created an orderly universe according to His design and purpose 
and for His glory, and that He has created human beings in His image. God is actively at work in the world and 
history, governing them according to His ultimate purpose.  From these foundational principles, it follows that truth 
exists and that there is a standard of right and wrong. We hold that all of creation is fallen as a result of human 
sin. Finally, we hold that God has revealed Himself and His ways in the natural created order, in history, in the 
Bible, and supremely in Jesus Christ. God, in love and through the sacrificial work of Jesus Christ, is redeeming 
humanity and the entire created order. 
 

At Liberty University, students receive an education that integrates this Christian and biblical worldview.  Students 
trained with this worldview perspective will be equipped with a rational framework for understanding and 
interpreting reality, for comprehending the meaning of life and the value of humans and things, for making 
decisions and engaging in meaningful action, for studying the various academic disciplines, and for understanding 
the interconnectedness of all knowledge. 

 

Source: Catalogs; Approved by the President and Provost in May 2010 
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1.5  STATEMENT OF DOCTRINE  

We affirm our belief in one God, infinite Spirit, Creator, and Sustainer of all things, who exists eternally in three 
persons, God the Father, God the Son, and God the Holy Spirit. These three are one in essence but distinct in 
person and function. 
 

We affirm that the Father is the first person of the Trinity and the source of all that God is and does. From Him the 
Son is eternally generated and from Them the Spirit eternally proceeds. He is the Designer of creation, the Speaker 
of revelation, the Author of redemption, and the Sovereign of history. 
 

We affirm that the Lord Jesus Christ is the second person of the Trinity. Eternally begotten from the Father, He is 
God.  He was conceived by the virgin Mary through a miracle of the Holy Spirit.  He lives forever as perfect God 
and perfect man: two distinct natures inseparably united in one person. 
 

We affirm that the Holy Spirit is the third person of the Trinity, proceeding from the Father and the Son and equal 
in deity. He is the Giver of all life, active in the creating and ordering of the universe; He is the agent of inspiration 
and the new birth; He restrains sin and Satan; He indwells and sanctifies all believers. 
 

We affirm that all things were created by God. Angels were created as ministering agents, though some, under 
the leadership of Satan, fell from their sinless state to become agents of evil. The universe was created in six 
historical days and is continuously sustained by God; thus it both reflects His glory and reveals His truth. Human 
beings were directly created, not evolved, in the very image of God. As reasoning moral agents, they are 
responsible under God for understanding and governing themselves and the world. 
 

We affirm that the Bible, both Old and New Testaments, though written by men, was supernaturally inspired by 
God so that all its words are the written true revelation of God; it is therefore inerrant in the originals and 
authoritative in all matters. It is to be understood by all through the illumination of the Holy Spirit, its meaning 
determined by the historical, grammatical, and literary use of the author’s language, comparing Scripture with 
Scripture.  
 

We affirm that Adam, the first man, willfully disobeyed God, bringing sin and death into the world. As a result, all 
persons are sinners from conception, which is evidenced in their willful acts of sin; they are therefore subject to 
eternal punishment, under the just condemnation of a holy God. 
 

We affirm that Jesus Christ offered Himself as a sacrifice by the appointment of the Father.  He fulfilled the 
demands of God by His obedient life, died on the cross in full substitution and payment for the sins of all, was 
buried, and on the third day He arose physically and bodily from the dead.  He ascended into Heaven where He 
now intercedes for all believers. 
 

We affirm that each person can be saved only through the work of Jesus Christ, through repentance of sin and by 
faith alone in Him as Savior. The believer is declared righteous, born again by the Holy Spirit, turned from sin, and 
assured of Heaven. 
 

We affirm that the Holy Spirit indwells all who are born again, conforming them to the likeness of Jesus Christ. 
This is a process completed only in Heaven. Every believer is responsible to live in obedience to the Word of God 
in separation from sin. 
 

We affirm that a church is a local assembly of baptized believers, under the discipline of the Word of God and the 
lordship of Christ, organized to carry out the commission to evangelize, to teach, and to administer the ordinances 
of believer’s baptism and the Lord’s table. Its offices are pastors and deacons, and it is self-governing. It functions 
through the ministry of gifts given by the Holy Spirit to each believer. 
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We affirm that the return of Christ for all believers is imminent. It will be followed by seven years of great tribulation, 
and then the coming of Christ to establish His earthly kingdom for a thousand years. The unsaved will then be 
raised and judged according to their works and separated forever from God in hell. The saved, having been raised, 
will live forever in Heaven in fellowship with God.   

Source: Bylaws Appendix 
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2.0 BOARD OF TRUSTEES 

The Board of Trustees shall have the full and complete management and control of the Corporation and its affairs, 
and on behalf of the Corporation shall authorize and empower the doing of all acts that the Corporation may lawfully 
do. The Board of Trustees, as the legal body responsible for the institution, has the duty and authority to approve 
and ensure that the mission of the Institution is implemented.  The Board of Trustees shall ensure the Institution is 
free from undue influence of external bodies and protect the Institution from such undue influence.  The Board of 
Trustees is the active policy-making body for the Institution and is ultimately responsible for ensuring that the financial 
resources of the Institution are adequate and sufficiently stable to provide a sound educational program.  The Board 
of Trustees shall exercise its governing policy-making function through the adoption of Board policy.  Board policy is 
a policy that has broad application throughout the Institution, states the University’s position on a subject matter, and 
directly affects and enhances the Institution’s mission.  Some Board policy may also help achieve compliance with 
applicable laws and regulations or reduce institutional risk.  The Board of Trustees shall hold the President and his 
administration accountable for implementation of Board policy, including personnel matters.  In furtherance of the 
foregoing, the Board of Trustees shall have the authority to adopt such Bylaws and pass such resolutions consistent 
with the purposes as set forth in the Articles of Incorporation.  The Chairman of the Board of Trustees and a majority 
of the other voting members of the Board of Trustees shall have no contractual employment, personal, familial, or 
financial interest in the Institution. (Source: Bylaws)  

 

2.1 PRESIDENT/ CHIEF EXECUTIVE OFFICER 

The President is appointed by the Board of Trustees and is the Chief Executive Officer of the University.  The 
President is vested with all authority, powers, duties and responsibilities incident to the management and control of 
the University to further its interests, including the authority to enter into contracts and transact business in the name 
of the University, including the power to purchase, receive, accept, reject, convey, grant, exchange, trade, partition, 
release, lease, sublease, contribute, donate, secure, encumber, pledge and otherwise develop, grant and dispose 
of the assets, real property and other property interests of the University.  The President, whose primary responsibility 
is to the institution, shall serve as a member of the Board of Trustees but not serve as its Chairman. The President 
shall see that all Board policies and resolutions of the Board are administered and implemented under his general 
supervision.  The President is responsible for the adoption of administrative policies, rules and regulations that govern 
the day to day operations of the University, clarify the roles and responsibilities of administrators, staff, faculty and 
students relating to a specified subject matter, or provide guidance on procedural matters.   In addition to the 
foregoing, the Chancellor/President shall be responsible for providing focus and direction for the University and for 
making Board policy recommendations to the Board of Trustees.  The President shall represent the University and 
shall be responsible for implementing the mission of the University.  The President, or his designee, shall preside 
over and coordinate all meetings and official convocations of the University, including student and faculty 
convocations.  The President is also the principal liaison between Thomas Road Baptist Church and Liberty 
University.  He provides spiritual and worldview leadership to the University in the pursuit of excellence.  The 
President, in addition to the duties and responsibilities set forth herein, shall have ultimate responsibility for, and 
exercise appropriate administrative and fiscal control over, the institution’s intercollegiate athletics program, and shall 
also be directly responsible for recruiting students and soliciting contributions to support the University.  The 
President may delegate any of his powers to such other officers of the University as he may deem appropriate.  The 
President shall make an annual report to the Board of Trustees of the work, condition, and needs of the University 
as well as any other matters that may affect the University as it pursues the fulfillment of its mission. The policy and 
procedure for evaluation of the President is detailed in Article IV, Section 2. (Source: Bylaws) 
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SENIOR ACADEMIC OFFICERS  

2.2 PROVOST AND CHIEF ACADEMIC OFFICER 

The Provost and Chief Academic Officer (hereafter referred to as Provost) is the administrative advocate for Liberty 
University’s undergraduate and graduate programs. The Provost is responsible for developing organizational 
structures, administering the academic budget, and providing oversight to academic personnel appointed by him/her 
to manage and execute the functions of all educational programs. The development and implementation of processes 
that assess the purposes, effectiveness, and quality of all current and proposed academic programs fall under his 
leadership. Additionally, the Provost manages the establishment of all creative and interdisciplinary academic 
programs offered through the University’s residential and online venues, as well as oversees the appointment and 
evaluation of faculty members and academic administration necessary for the maintenance of those programs. 
 

2.3 CO-PROVOST AND VICE PRESIDENT FOR ACADEMIC AFFAIRS 

The Co-Provost and Vice President for Academic Affairs reports to the President and has the authority to affect 
changes in the residential and online programs in order to ensure compliance as Liberty continues to enhance its 
level of academic excellence. The Co-Provost is responsible for viewing and recommending organizational structures 
and appointing personnel to manage and execute the functions of academic programs as it relates to Liberty 
University Online. The Co-Provost assesses the purposes, effectiveness, and quality of current and proposed 
academic programs, policies and procedures, and organizational structures offered through the online mode of 
delivery. The Co-Provost oversees the appointment and evaluation of faculty members and academic leadership 
within all colleges/schools, departments, and programs that affect online instruction. The Co-Provost engages the 
University Registrar on issues, policies, and decisions being deliberated upon as they relate to Liberty University 
Online.  The Co-Provost engages the Faculty Administrative Curriculum Council (FACC), Faculty Senate, all Faculty 
Senate Organizational Committees, Graduate Senate, and Graduate Curriculum Council and reviews and endorses 
all curricula related to Liberty University Online.  The Co-Provost engages all co-curricular divisions, academic 
schools/units and the Office of the Provost as it relates to Liberty University Online.  The Co-Provost reviews requests 
related to budget, hiring, program creation, and operations within those units as they relate to Liberty University 
Online. 
 

2.3.1 Vice Provost for Graduate Education 

The Vice Provost for Graduate Education supports the Provost in viewing and recommending organizational 
structures and appointing personnel to manage and execute the functions of academic programs. This position 
assesses the purposes, effectiveness, and quality of current and proposed academic programs and 
organizational structures offered through the University’s residential and online venues. The Vice Provost for 
Graduate Education oversees the appointment and evaluation of faculty members and academic administration 
necessary for the maintenance specific appointed colleges/schools, departments and programs, oversees the 
approval process of continuing education requests for all faculty, and provides an academic perspective and 
feedback to the University Registrar on issues, policies, and decisions being deliberated upon. The Vice Provost 
for Graduate Education is responsible for reviewing and evaluating graduate curriculum, program quality, and 
impact. This position collaborates with academic leaders on new program development and implementation, 
assuring efficiency and effectiveness in the delivery of graduate programs. The Vice Provost is responsible for 
development, review, and implementation of university-wide graduate level academic policies. The Vice Provost 
for Graduate Education assists the Provost and Deans in support of program and regional accreditation efforts, 
supports faculty research and scholarship, and has oversight and management of institutional research. The 
Vice Provost supports and facilitates the development of grant requests and support of funded research. The 
Vice Provost for Graduate Education works collaboratively with Deans and Graduate Program Directors to 
enhance and ensure the quality of graduate and professional education, as well as ensuring that graduate 
students receive the best possible educational experience. The Vice Provost for Graduate Education serves as 
the Provost’s Representative to the Graduate Senate, the Graduate Academic Council, and all joint Faculty 
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Senate/Graduate Senate committees, and reviews and endorses all graduate curriculum. The Vice Provost for 
Graduate Education serves as a liaison between selected academic schools/units and the Office of the Provost, 
reviewing requests related to budget, hiring, program creation, and operations within those units. 
 

2.3.1.1 Administrative Dean for Graduate Programs 

The Administrative Dean for Graduate Programs assists the Vice Provost for Graduate Education in 
overseeing and assuring the academic quality and administrative efficiency of all graduate academic 
programs.  This position provides support to the Vice Provost of Graduate Education in the areas of 
residential and online organizational structures, appointment of personnel, evaluation of faculty performance 
and credentials, faculty professional development, curriculum review, and assessment of student learning 
outcomes. The Administrative Dean serves as a liaison for the Vice Provost to the administrative 
departments, committees, and senates, and substitute ex officio members as needed. 

 

2.3.2 Vice Provost for Undergraduate Education 

The Vice Provost for Undergraduate Education supports the Provost in viewing and recommending organizational 
structures and appointing personnel to manage and execute the functions of academic programs. This position 
assesses the purposes, effectiveness, and quality of current and proposed academic programs and organizational 
structures offered through the University’s residential and online venues. The Vice Provost for Undergraduate 
Education oversees the appointment and evaluation of faculty members and academic administration necessary 
for the maintenance of specific appointed colleges/schools, departments, and programs, oversees the approval 
process of continuing education requests for all faculty, and provides an academic perspective and feedback to the 
University Registrar on issues, policies, and decisions being deliberated upon.  The Vice Provost for Undergraduate 
Education is responsible for reviewing and evaluating undergraduate curriculum, program quality, and impact. This 
position collaborates with academic leaders on new program development and implementation, assuring 
efficiency and effectiveness in the delivery of graduate programs. The Vice Provost is responsible for 
development, review, and implementation of university-wide graduate level academic policies. The Vice Provost 
for Graduate Education assists the Provost and Deans in support of program and regional accreditation efforts, 
supports faculty research and scholarship, and has oversight and management of institutional research. The 
Vice Provost supports and facilitates the development of grant requests and support of funded research. The 
Vice Provost for Undergraduate Education serves as the Provost’s Representative to the Faculty Senate, Faculty 
Administrative and Curriculum Council (FACC), and all Faculty Senate Organizational Committees, and reviews 
and endorses all undergraduate curriculum. The Vice Provost for Undergraduate Education serves as a liaison 
between selected academic schools/units and the Office of the Provost, reviewing requests related to budget, hiring, 
program creation, and operations within those units. 
 

2.3.2.1 Administrative Dean for Undergraduate Programs 

The Administrative Dean for Undergraduate Programs assists the Vice Provost for Undergraduate Education 
in overseeing and assuring the academic quality and administrative efficiency of all undergraduate academic 
programs.  This position provides support to the Vice Provost in the areas of residential and online 
organizational structures, appointment of personnel, evaluation of faculty performance and credentials, 
faculty professional development, curriculum review, and assessment of student learning outcomes. The 
Administrative Dean serves as a liaison for the Vice Provost to the administrative departments, committees, 
and senates, and substitute ex officio members as needed. 

 

2.3.3 Associate Vice Provost for Institutional Effectiveness 

The Associate Vice Provost for Institutional Effectiveness reports directly to the Provost. This position collaborates 
with all major sectors of the University in ensuring institutional effectiveness, comprehensive strategic planning, 
quality enhancement, and accountability in both learning outcomes and services of the university. The Associate 
Vice Provost for Institutional Effectiveness provides the leadership in short- and long-range planning through timely 
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development and dissemination of data and information to all academic departments and academic, administrative, 
and student support units. Additionally, this position supervises regular updates to University catalog publications 
and the University Policy Directory. Another component of this position is to oversee the compilation and publication 
of documents submitted for institutional accreditation including, but not limited to, substantive change reports, 
annual updates, fifth year reports, and reaffirmation reports. 

 
2.3.4 Associate Vice Provost for Academic Planning 

The Associate Vice Provost for Academic Planning is responsible for providing strategic data analysis to the 
Office of the Provost critical for effective academic planning and leadership. The Associate Vice Provost identifies 
key metrics necessary for data driven decision making and improves the consistency by which analyses are 
distributed and used. The focus around analytics is particularly essential for academic planning related to 1) 
student enrollment, 2) facility scheduling, 3) faculty utilization, and 4) budget analysis, amongst other institutional 
data elements. In addition to these responsibilities, the Associate Vice Provost coordinates with other analytical 
offices to ensure consensus around definitions of University wide metrics, prioritizing analytical initiatives, 
and vetting and standardizing how analysis is communicated. The Associate Vice Provost will also consult with 
Information Services on behalf of the Office of the Provost to ensure alignment and appropriate prioritization as 
well as advisement as how to provide I.S. services. 

 

2.3.5 Assistant Vice Provost for Quality Enhancement of Undergraduate Education/Director for the   
Center for Research and Scholarship 

The Assistant Vice Provost for Quality Enhancement of Undergraduate Education fulfills the role of Director for 
the Center for Research and Scholarship (CRS) and is ultimately responsible both for administering the QEP 
and for leading the University-wide strategic growth and enhancement of research activities for undergraduate 
education.  In collaboration with the Provost and the Vice Provost for Undergraduate Education, this 
position coordinates with various University units to enhance the University’s research infrastructure, including 
the acquisition of research funding; research outreach; the planning and development of research space; and 
formulation, development, and implementation of research policies. Additionally, the Assistant Vice Provost will 
monitor QEP progress as well as coordinating with the Academic Deans, Program Directors, and support offices 
to assess and improve QEP initiatives and services on an as-needed basis.  This position, with support from 
the CRS Associate Director, supervises all positions situated within CRS.  Additionally, this position serves as 
an ex-officio member of the Graduate Faculty Senate and the Undergraduate Faculty Senate.     
 

2.3.6  University Registrar 

The University Registrar provides vision, leadership, and direction for the Registrar’s Office and Student Service 
Center in its strategic direction and daily operations. The University Registrar is responsible for the University’s 
records, including grades, GPA’s, transcripts, dean’s list, academic honors, academic standing, and degree 
plans.  The Registrar also ensures compliance with academic, regulatory, and accreditation policies and 
requirements and establishes record-keeping policies and associated procedures to create best practices for 
maintaining student records.  This individual manages Commencement along with the processes of registration, 
conferral, academic scheduling, degree audit, and withdrawal.   
 

2.3.7 Executive Director of Academic Budget and Finance 

The Executive Director of Academic Budget and Finance works closely and continually with the Provost and Vice 
Provosts, and collaborates with Liberty’s budget and accounting departments to ensure that all academic 
budgets are being efficiently and effectively maintained, assists with strategic budget and financial planning, 
creates, implements, and oversees policies to reduce expenditures whenever fiscally smart to do so. With access 
to and oversight of all academic budget operations, this individual performs internal audits, and report budget 
and financial statistical analysis and modeling to the Provost’s leadership team.  
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2.3.8 Deans  

Deans report directly to the Provost. Deans teach, schedule the teaching of faculty in their areas of 
responsibilities for academic programs, help recruit faculty, evaluate faculty, recommend faculty retentions and 
dismissals, submit budget proposals, manage fiscal resources, and oversee curricular program assessment in 
the areas of the curriculum for which they have responsibilities. The Deans and Associate Deans provide 
leadership and assist the Vice Provosts and Provost in administering the academic programs offered through 
Liberty University.  The Deans and Associate Deans hold regular meetings with the Vice Provosts and Provost 
to develop goals and objectives, to initiate necessary curriculum changes, and to facilitate the implementation of 
the routine responsibilities of full-time faculty.  
 
 

SENIOR ADMINISTRATIVE OFFICERS 

2.4 EXECUTIVE VICE PRESIDENT AND CHIEF OPERATING OFFICER 

The Executive Vice President and COO works directly with the President to identify and execute opportunities for 
growth, improved productivity and organizational effectiveness. In addition, the Executive Vice President and COO 
is an integral member of the executive management team.  
 

2.5 EXECUTIVE VICE PRESIDENT FOR HUMAN RESOURCES 

The Executive Vice President for Human Resources has the responsibility for the oversight of all facets of the Human 
Resource Management Division, including employee recruiting, employee policies, procedures and compliance, 
payroll, workforce planning, and employee relations for the entire University workforce.  This position is also 
responsible for other operational departments, specifically, the Development Department, Safety, and the Liberty 
University Police Department.  In addition, the Executive Vice President for Human Resources is an integral member 
of the executive management team, and is involved with strategic planning, development and growth management, 
and budgeting.  
 

2.6  GENERAL COUNSEL 

The General Counsel reports to the President and is the Chief Legal Officer of Liberty in charge of all legal matters 
pertaining to the University and its subsidiaries. The General Counsel has primary responsibility for overseeing all 
legal matters across a broad range of legal disciplines and geographic boundaries, including corporate law, securities 
compliance, transactional documents, licensing agreements, intellectual property, litigation, strategic initiatives, 
employment law, contract management, privacy, construction, international law, administrative law, regulatory 
compliance, and other legal matters as needed. The General Counsel represents the University in all legal matters 
and advises the University, its committees, its officers and the President on legal matters as required; directs and 
oversees the provision of all legal services to the University.  
 

2.7  DIRECTOR OF ATHLETICS 

The Director of Athletics oversees Liberty University’s NCAA Division I Athletics program. The Director of Athletics 
works closely with University administration to ensure that the program accurately represents the mission and goals 
of Liberty University. The Director of Athletics oversees all aspects of the athletics program including direct 
supervision of head coaches and support staff, as well as serving as the University’s liaison to the Big South 
Conference and NCAA.  
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2.8 SENIOR VICE PRESIDENT FOR SPIRITUAL DEVELOPMENT 

The Senior Vice President for Spiritual Development serves as the chief architect of spiritual formation in both 
gathering and scattering strategies for making Christ known in and through Liberty University. As the University’s 
campus pastor, he steers the disciple-making process of seeing students come to Christ, grow in Christ, and go to 
the ends of the earth for Christ. The Senior Vice President for Spiritual Development oversees several teams that 
advance the University’s mission. These include LU Send, LU Serve, LU Stages, LU Shepherd, Worship Collective, 
and Online Engagement.  
 

2.9 VICE PRESIDENT OF UNIVERSITY OPERATIONS  

The Vice President of University Operations works directly with the COO and President to identify and execute 
opportunities for growth, improved productivity, and organizational effectiveness. In addition, the Vice President 
oversees various departments and works to ensure they operate effectively and efficiently. 
 

2.10 EXECUTIVE VICE PRESIDENT OF RESIDENT ENROLLMENT  

The Executive Vice President for Resident Enrollment is responsible for overseeing Liberty University student 
Enrollment. This person directs the tracking and assessment of residential activity, executing strategic improvements 
as needed, all with the aim of enhancing the quality and number of incoming students, and the retention of current 
students. The Executive Vice President for Enrollment Management also provides leadership in developing student 
recruitment activities consistent with the mission of the University. The Executive Vice President for Enrollment 
Management duties includes implementing the student recruitment and retention portion of the University’s strategic 
marketing plan. 
 

2.11 EXECUTIVE VICE PRESIDENT OF ONLINE ENROLLMENT 

The Executive Vice President of Online Enrollment directs the development and implementation of the department’s 
philosophy, mission, goals, and objectives and is accountable to the chief operating officer. Responsible for the 
administration and overall operation of the online division, the Executive Vice President works to meet aggressive 
enrollment and retention goals, overseeing the day-to-day operations that support growth and add to the bottom line 
of the University. With a focus on strategic planning and goal-setting, the EVP of Online Enrollment supports the 
goals of the online division by measuring progress and adjusting processes accordingly. This includes reviewing and 
evaluating program activities, ensuring that continuing contractual obligations are fulfilled, allocating resources for 
greater program effectiveness and efficiency, and developing organizational and administrative policies and program 
objectives for consideration by the President. Additionally, the Executive Vice President oversees financial 
management of the department, including the development and implementation of the annual budget.   
 

2.12 SENIOR VICE PRESIDENT OF AUXILIARY SERVICES 

The Senior Vice President of Auxiliary Services is responsible for Printing Services, Postal Services, Food Services, 
Book Store, Food and Beverage vendor relations, Transit Services, Student Activities, Intramurals, Club Sports, 
Warehouse and Central Receiving, Fulfillment, student recreational facilities, Candler’s Station LLC, Environmental 
Concerns for Construction, special projects, Event Management, and maintenance of off-campus facilities. 
 

2.13 SENIOR VICE PRESIDENT FOR STUDENT AFFAIRS 

The Senior Vice President for Student Affairs oversees the following offices: Dean of Students, Executive Director 
for the Center for Multicultural Enrichment, Director for Resident Life, Director for the Office of Student Affairs 
Assessment, and Army and Air Force ROTC. This position ensures that the above offices provide guidance, 
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programming, counseling, orientation, and support to students. Through extensive planned activities, students 
participate in spiritual, social, recreational, and cultural activities that enhance their personal development. 
 

2.14 SENIOR VICE PRESIDENT OF FINANCE AND INVESTMENT MANAGEMENT  

The Senior Vice President of Finance and Investment Management has the responsibility of the daily oversight of all 
accounting, investment, and control functions of the University. This individual has the primary responsibility of 
implementing and controlling all financial related activities of the University. This includes having oversight of 
investments and being the primary contact for outside investment firms as well as private and institutional financing. 
 

2.15 SENIOR VICE PRESIDENT OF STUDENT FINANCIAL SERVICES 

The Senior Vice President of Student Financial Services is responsible for overseeing Liberty University’s financial 
aid programs and student accounts for all online and residential students. The Senior Vice President manages those 
who advise students and families regarding their financial aid and payment plans. The processing of grants, loans, 
and work-study funds from federal, state, and institutional sources also fall under this individual’s leadership. In 
addition to strategic direction and management of daily operations for the Student Financial Services Division, the 
Senior Vice President also oversees policy development as well as the approvals process for state authorizations. 
 

2.16 SENIOR VICE PRESIDENT OF CAMPUS FACILITIES AND TRANSPORTATION 

The Senior Vice President of Campus Facilities and Transportation provides oversight and management for all 
facilities operations including Custodial services, Grounds maintenance, Building Maintenance, Transportation 
/equipment services, and Environmental Safety.  This individual leads the Facilities Division in executing strategic 
planning for individual projects as well as for the facilities operations for the entire campus. Through cooperation with 
the end user, Department leadership, engineers, architects, and contractors, the Senior Vice President of Campus 
Facilities and Transportation ensures that every University facility meets the appropriate building codes, addresses 
the needs of the end users, and falls within the established budget. 
 

2.17 CHIEF INFORMATION OFFICER AND VICE PRESIDENT FOR ANALYTICS 

The Chief Information Officer (CIO) and Vice President for Analytics is responsible for selecting and supporting all 
administrative and academic information technology (IT) system operations, data centers, process automation, data 
queries and report writing, help desks, communication networks (voice and data), software development, user 
interface optimization, and IT security, as well as setting technology standards, policy, and compliance. In addition 
to these responsibilities, the CIO coordinates the alignment of IT strategy with business objectives by evaluating the 
overall information technology operations and project portfolio through business metrics. This individual is 
responsible to ensure mature business intelligence proficiency is applied to proactive analytical reporting for the 
entire University. The CIO also oversees the reduction of technology costs across the entire University by increasing 
system utilization, ensuring that the IT experience for every student, faculty, and staff member is streamlined and 
consistent. 
 

2.18 VICE PRESIDENT OF DEVELOPMENT 

The Vice President of Development is responsible for the leadership, management, and implementation of 
comprehensive philanthropy programs supporting both the short- and long-range operating, capital, and endowment 
fundraising objectives of Liberty University. Professional direction, expertise, training, and support are provided to 
departments under his leadership, which include a call center, Planned Giving, Alumni Relations, and Development. 
As the University’s major fundraiser, the Vice President of Development serves as lead strategist and solicitor for 
acquisition of all gifts and donations to the University through deferred giving as well as stewardship programs for 
annual, capital, and special projects. 
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2.19 VICE PRESIDENT OF AUXILIARY SERVICES 

The Vice President of Auxiliary Services is responsible for Food Services, Food and Beverage Vendor Relations, 
Campus Farm, and assists the Senior Vice President of Auxiliary Services with all of the Auxiliary Services 
departments. 
 

2.20 VICE PRESIDENT OF BUSINESS ADMINISTRATION  

The Vice President of Business Administration works directly with the President and Chief Operating Officer to 
identify and execute opportunities for growth, improved productivity, and organizational effectiveness. In addition, 
the Vice President of Business Administration oversees the University's Risk Management Office, Office 
of Procurement, Internal Audit, and Contract Administration. 
 

2.21 VICE PRESIDENT OF MARKETING AND COMMUNICATIONS 

The Vice President of Marketing and Communications monitors all internal and external university communications, 
including public relations, marketing, and broadcasting. Responsible for setting and reaching strategic marketing 
goals, the Vice President of Marketing and Communications oversees all areas related to advertising and promotion, 
including the development of high-quality print and online materials, video production, and ad placement, as well as 
social media, news, and media relations. This individual also provides leadership for the University’s professional 
radio and broadcast communication teams. Additionally, the Vice President liaises with special guests, coordinating 
their participation in prominent functions related to the Liberty University Board of Trustees and Commencement. 
 

2.22 VICE PRESIDENT OF MAJOR CONSTRUCTION  

The Vice President of Major Construction works directly with the Vice President of University Operations and other 
executive and senior leadership on the campus master plan in addition to strategic planning and execution of all 
major construction projects. This individual is also responsible for overseeing all major construction projects as they 
progress from design through completion of construction and final occupancy. Duties include internal resource 
scheduling and management, supervision and management of all construction budgets, and coordinating 
construction activities with other departments and outside agencies as well as full coordination of all design 
disciplines. 
 

2.23 VICE PRESIDENT AND ATHLETIC DIRECTOR OF CLUB SPORTS 

The Vice President and Athletic Director of Club Sports is responsible for LaHaye Ice Center, Liberty University 
Mountain Snowflex Center, Liberty University Equestrian Center and the Club Sports athletic programs. This 
individual works closely with University administration to ensure that the program accurately represents the mission 
and goals of Liberty University. 
 

2.24 VICE PRESIDENT OF BENEFITS ADMINISTRATION 

The Vice President of Benefits Administration is responsible for directing the development, production and promotion 
of all benefit products and services. Additional responsibilities include negotiating with carriers and vendors, utilizing 
all resources available for cost containment, being responsible for all compliance regulations: ACA, HIPAA, ADA, 
COBRA and other federal requirements. 
 

2.25 VICE PRESIDENT OF FINANCIAL RESEARCH AND ANALYSIS 

The Vice President of Financial Research and Analysis provides decision support in areas that include financial 
forecasting, project planning and support, and financial and operational performance analytics. This position also 
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provides operational expertise in logistical and transportation management, capital investment analysis, 
organizational revenue strategy, regional economic impact analysis, hotel and housing assessment and operation, 
as well as other analytical projects necessary to the operation of the University. The Vice President of Financial 
Research and Analysis is a member of the Strategic Planning Committee and serves on the Investment Committee 
of Liberty University. 
 

2.26 VICE PRESIDENT OF CAMPUS RECREATION  

The Vice President of Campus Recreation oversees the departments of Intramural Sports, Recreation Centers, 
Outdoor Recreation and Student Activities. This includes various facilities on campus, as well as programming 
options such as sports, fitness, concerts and films. This position steers these various departments towards the 
University mission while providing various co-curricular experiences for students and the wider University community. 
The Vice President provides guidance and direction for staffing, policies, procedures, and budgetary decisions.  
 
2.27 VICE PRESIDENT OF SPIRITUAL DEVELOPMENT 

The Vice President of Spiritual Development is responsible for the management and oversight of the co-curricular 
departments that report ultimately to the Senior Vice President for Spiritual Development. These include: LU Send, 
LU Serve, LU Stages, LU Shepherd, Worship Collective, and Online Engagement. This individual meets regularly 
and works with the executive directors of these teams to ensure the operations of their respective departments are 
in alignment with the vision of Spiritual Development, and ultimately, Liberty University. This person works closely 
with the Senior Vice President for Spiritual Development to advance Liberty’s mission, by expanding and 
strengthening the theological foundation of the student body and its leaders, through all co-curricular spiritual life, 
and particularly, in large-scale gatherings such as Convocation, Campus Community, and mission/outreach 
opportunities.  
 

2.28 VICE PRESIDENT OF UNIVERSITY RESEARCH AND ANALYSIS 

The Vice President of University Research and Analysis provides financial, market, university, and industry research 
and analysis to support various university departments and strategically position Liberty University for long-term 
sustainability and success. 
 

2.29 VICE PRESIDENT OF DESIGNATED OFF-CAMPUS FACILITIES  

The Vice President of Designated Off-Campus Facilities oversees all tasks related to building maintenance, facilities, 
grounds, renovations, and project construction management.  This individual provides reports to the management 
companies and the University asset manager. 

 

2.30 VICE PRESIDENT OF SPECIAL PROJECTS AND BUSINESS ENGAGEMENT 

The Vice President of Special Projects and Business Engagement provides oversight for the purchasing, 
development, and build-out of facilities, business ventures, partnerships, and projects that expand the strategic 
mission of the University. In addition, the Vice President works to expand Liberty University’s innovation and business 
engagement efforts through an integrated approach to working with industry, developing entrepreneurial ventures, 
expanding research opportunities, facilitating technology transfer, and ensuring a solid support infrastructure. 
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3.1  FACULTY AND THE MISSION OF LIBERTY UNIVERSITY 

The Liberty University Statement of Mission and Purpose implies that both faculty and students are responsible for 
creating an academic atmosphere of mutual respect and consideration for individual dignity. The Institution has an 
obligation to provide degreed faculty members of the highest quality obtainable and to staff each course with the 
person best suited for it. By emphasizing excellence in teaching and learning, faculty fulfill their responsibility to 
impart to students a liberal arts education which provides for academic, spiritual, personal, and professional 
development. In doing this, the Faculty of Liberty University support the Statement of Mission and Purpose of the 
University by educating men and women who will make important contributions to their workplaces and communities, 
follow their chosen vocations as callings to glorify God, and fulfill the Great Commission.  

 

3.2  ETHICAL RESPONSIBILITIES OF FACULTY 

The Faculty Statement of Professional Ethics 
 

As faculty at Liberty University, we are committed to the following ethical standards:  
 

Teaching 
1. To meet assigned classes promptly and well prepared. 
2. To distribute syllabi in accordance with established guidelines. 
3. To maintain the integrity of our teaching by ensuring that its content is based in or defensible 

before the academic community, that personal views are so identified, and that it is compatible 
with the University’s Christian worldview as reflected in the doctrinal statement.  

4. To seek to develop independent thinking in our students, encouraging critical discussion of 
differing points of view as they pertain to the issues of each course. 

5. To encourage excellence in each of our students by rigorous course requirements. 
6. To provide appropriate evaluations of student progress through grading and consultation. 

Professional 
1. To provide all materials necessary for periodic faculty evaluation. 
2. To hold membership in and participate in our respective professional and scholarly 

associations. 
3. To hold regular office hours. 
4. To avoid any inappropriate or preferential relationship with any student apart from that of 

mentor, teacher, and role model. 
5. To continue to develop and grow by maintaining a regular program of research and study in 

order to stay current in our respective disciplines. 
6. To publish only with academic excellence and ethical integrity. 

Service 
1. To model and encourage spiritual maturity in students and to be available for spiritual counsel. 
2. To maintain regular hours for the academic advising of students. 
3. To carry out the business of the department, school, and the University by serving on committees 

and councils as needed. 
4. To attend regular and called faculty meetings. 

D. Personal 
1. To be a model of biblical lifestyle, character, and relationship in every aspect of our lives. 
2. To display respect equally for all persons. 
3. To maintain responsible standards of speech, avoiding profanity and vulgarity. 
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4. To uphold the sanctity of permanent marriage between a natural-born man and a natural-born 
woman as biblically ordained in scripture and sanctioned by a state government, avoiding any 
sexual relations outside of such marriages and other sexual misconduct, including harassment 
and abuse. 

5. To model a disciplined approach to personal health, abstaining from the use of tobacco, alcoholic 
beverages, or illegal drugs. 

(Source: Faculty Senate Minutes, January 23, 1992) 

 

3.3  PROFESSIONAL SECURITY AND ACADEMIC FREEDOM 

Essential to the purpose of Liberty University, is the pursuit of truth and the freedom to communicate that truth once 
it is discovered and understood. Pursuant to this purpose, every faculty member must have freedom to develop within 
the University an understanding of and love for the truth. In keeping with this commitment, and consistent with its 
distinctive nature as a Christian institution, the University subscribes to the 1940 Statement of Principles on Academic 
Freedom of the American Association of University Professors.  

 

3.3.1  The Nature of Liberty University as a Christian Institution  

A. Liberty University is a community of scholars representing various branches of human knowledge, dedicated 
to teaching, to research, and to various kinds of service in accordance with its Christian mission.  

B. As a Christian university, Liberty University informs and carries out its teaching, research, and all other 
activities from the perspective of historic Christian faith, within the evangelical Protestant tradition. Thus, 
fidelity to the historic Christian faith is a necessary and fundamental commitment of teachers and scholars 
at Liberty.  

C. Liberty University makes known its Christian identity in a mission statement and other appropriate public 
documents. (See Section 1)  

D. Christian teaching and discipline influence all University activities, while the freedom of conscience of each 
person is fully respected. All official actions and commitments of the University are to be in accord with its 
Christian identity.  

E. Freedom in teaching and research is recognized and respected according to the principles and methods of 
each individual discipline, within the confines of the truth and the common good.  

 

3.3.2  Statement of Principles on Academic Freedom  

In keeping with the commitment, and consistent with its distinctive nature as a Christian institution, the University 
subscribes to the 1940 Statement of Principles on Academic Freedom of the American Association of University 
Professors. 
 
Institutions of higher education are conducted for the common good and not to further the interest of either the 
individual faculty member or the Institution as a whole. The common good is dependent upon the free search for 
truth and its free exposition.  
 
Academic freedom is essential to these purposes and applies to both teaching and research. Freedom in 
research is fundamental to the advancement of truth. Academic freedom in its teaching aspect is fundamental 
for the protection of the rights of the teacher in teaching and of the student to freedom in learning. It carries with 
it duties correlative with rights.  
 
Faculty members are entitled to full freedom in research and in the publication of the results, subject to the 
adequate performance of their other academic duties; but research for pecuniary return should be based upon 
an understanding with the authorities of the Institution.  
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Faculty members are entitled to freedom in the classroom in discussing their subject, but they should be careful 
not to introduce into their teaching controversial matter which has no relation to their subject.  In addition, 
academic freedom does not justify a faculty member’s adjustment or revision of departmentally agreed upon 
course materials or violation of any other University policies or contract stipulations.  
 
Liberty University faculty members are citizens, members of a learned profession, and officers of an educational 
institution. When they speak or write as citizens, they should be free from institutional censorship or discipline, 
but their special position in the community and their relationship with a university whose distinctive mission is 
defined by its identity with historic Christian faith imposes special obligations. As scholars and educational 
officers, they should remember that the public may judge their profession and Liberty University by their actions, 
writings, and utterances. Hence they should at all times be accurate, exercise appropriate restraint, should show 
respect for the opinions of others, and should make every effort to indicate that they are not acting, writing, or 
speaking for the Institution. 
 
Should a faculty member believe that his or her academic freedom has been violated, according to the 
University’s academic freedom policy and procedure, he or she has the right to file a grievance.  This process 
occurs very similarly to the general University grievance policy, though it is housed solely within the Office of 
Academic Affairs.   
 

3.3.3  Academic Freedom Policy 

It is the policy of the University that all faculty have the right to academic freedom as defined in the Statement of 
Principles of Academic Freedom above.  We recognize the meaningful value and importance of full discussion 
in resolving issues relating to academic freedom and preserving good relations between faculty and our 
administration. (PROV 0010) 
 

3.3.4  Procedures for Filing a Grievance Involving Academic Freedom 

We believe that the following procedures will ensure that academic freedom-related actions or concerns receive 
full consideration, and expect all academic personnel to follow these procedures, conducting themselves 
professionally and in a manner that is conducive to resolution of the issue and consistent to the wellbeing of the 
University.  
 

Step One:  A faculty member with a complaint or concern regarding academic freedom should initially 
approach his or her supervisor.  

 

Step Two:   In the event the faculty member feels the issue remains unresolved following discussions with the 
supervisor, the faculty member may submit an official grievance in writing to the Dean outlining the 
situation. The Dean will respond within 10 working days, or in the case of a conflict of interests, 
work with the Provost to designate a peer to review the case.  

 

Step Three:  A faculty member who feels that his or her grievance relating to academic freedom has not received 
adequate attention in Step Two may direct the initial grievance and written response to the Office 
of the Provost. The Office of the Provost will review the grievance and appoint a committee of 
faculty peers who will recommend a course of action to the Provost, who will make a final 
determination of the matter. The Provost’s decision will constitute a final resolution of the matter. 

 

This “Open Door” policy and procedure, providing review through layers of academic administration, assures all 
faculty members that academic freedom-related concerns are handled in a fair, equitable and consistent manner. 
The faculty member should contact the Human Resource Office directly when he or she believes that either the 
sensitivity or nature of the issue requires immediate attention by executive management. 
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3.4 DEFINITION OF FULL- AND PART-TIME FACULTY 

Full-time Contracted (Professional) Faculty.  The “professional” full-time faculty can serve in either the residential or 
online venue. These faculty are expected to participate in departmental and school meetings, to meet their assigned 
teaching load, and to participate in University-wide governance processes as requested.  In addition, these faculty 
serve as the primary administrative backbone of the University, serving as program directors, subject matter experts, 
instructional mentors, chairs, and deans, and in other university service roles as assigned by the Provost.  They bear 
primary responsibility for the development of curriculum in the residential and distance education environments.  They 
also engage in research/scholarship or creative activity that varies depending upon the expectations of their 
respective college or school and any additional activities involving service to students and their professional 
discipline. 

 
Full-time Credit Hour Faculty. The “credit hour” faculty are those who reach full-time status through teaching 
assignments. Expectations are weighted heavily toward teaching and minimally toward research/scholarship or 
creative activity, and service. Full-time credit hour faculty are expected to participate in department/school meetings, 
and they routinely participate in governance, planning, and service activities within their academic departments. They 
also receive professional development benefits to be used to further their own research/scholarly agendas, largely 
with the end goal of helping them to maintain fresh engagement with their fields of expertise.  Most of these full-time 
“credit hour” faculty members serve in the online/distance education environment.  They maintain a close connection 
to the residential campus, and they typically play a more integral role in curriculum planning, training, and quality 
assurance than do adjunct faculty who merely teach a course every semester. 

 
Both full-time contracted professional faculty and full-time credit hour faculty at Liberty are essential to maintaining 
the quality and integrity of the curriculum and to fulfilling the University’s mission, some through higher commitments 
to teaching, and others with higher commitments to research or administrative service activities.  The differentiation 
between the two types allows each faculty member to work to his or her strengths, while also helping the University 
to meet its own needs in a more efficient and effective manner. 
 
Adjunct (Part-Time) Faculty. The adjunct (part-time) faculty are those who do not have a contract and who do not 
teach a full course load. Adjunct faculty are not required but are encouraged to attend meetings of the general faculty; 
nor are they assigned to membership of faculty committees. Residential adjunct faculty are supervised by the Deans 
and Department Chairs, as are regular full-time faculty. Online adjunct faculty are supervised by the Online Chair. 
All adjunct faculty are evaluated by the established process of the University with exceptions as identified by the 
individual dean. Residential Adjunct faculty will be expected to provide a minimum of one hour of student academic 
assistance prior to and/or after each class hour taught. Online adjunct faculty are expected to respond to student 
inquiries within 36 hours. 

 

3.5  ADEQUATE NUMBER OF FULL-TIME FACULTY 

Liberty University employs a sufficient number of full-time faculty to support its mission and to assure the quality and 
integrity of its programs (PROV 0011).  Liberty University understands a full-time faculty member to be a qualified 
individual who is assigned a full-time teaching load across the fall and spring semesters of the academic year of 24 
credit hours at the undergraduate level or 18 credit hours at the graduate level. Further, a full-time faculty member 
is in a formal relationship with the University in which he or she fulfills certain specific roles and expectations relating 
to teaching, research/scholarship or creative activity, and service and receives compensation and benefits 
commensurate with the level and type of responsibility assigned.   
 
The University communicates a faculty member’s responsibilities through two primary mechanisms: duty 
assignments housed within the college or school, and official documents such as the contract (which includes, in 
some cases, an assignment of administrative duties), load release documents, and faculty handbooks.  

 

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/326
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3.6  FACTORS INFLUENCING ASSIGNMENT OF FACULTY RESPONSIBILITIES 

3.6.1  Contracted Faculty 

Faculty responsibilities reflect institutional recognition of the varied duties of faculty members in the areas of 
instruction, research/scholarship or creative activity, and service as well as the varied needs of the University 
and the student populations it serves. The primary location for specifying responsibilities, obligations, 
compensation, and benefits for full-time contracted professional faculty is the individual faculty member’s 
contract. Full-time contracted professional faculty have a full-time teaching load or equivalent duties, are eligible 
for professional development support, and are represented in the University governance process. Contracted 
responsibilities may include assignments in the residential program, online program, administrative duties, and 
so on. Written approval from the Dean and the Provost is required for any deviation from contracted duties. 
 
From time to time, the University may engage full-time contracted employees who are not considered part of the 
University faculty but have certain expertise, qualities, or skills that they lend to the University for a limited time. 
These include visiting professors, guest lecturers, artists-in-residence, and interim administrators. These 
temporary employees of the University are not represented in the University governance process and they are 
required to follow the applicable provisions of this Faculty Handbook. 
 

3.6.2  Non-Contracted Faculty 

The University engages some faculty without an annual contract or benefits who may teach in the residential 
program, the online program, or both. Faculty who teach 24 or more undergraduate credit hours or 18 or more 
graduate credit hours per year are designated as full-time credit hour faculty.  The primary responsibilities of 
these faculty fall within the area of instruction. These faculty are eligible for limited professional development 
support but are not represented in the University governance process. They are required to follow the applicable 
provisions of this Faculty Handbook. Faculty hired as adjuncts fall into this category. 
 

3.7  SUPERVISION OF FULL-TIME CREDIT HOUR AND ADJUNCT FACULTY 

Residential full-time and adjunct faculty are supervised by their respective Deans and Department Chairs. Online 
full-time credit hour faculty as well as adjunct faculty are supervised by their respective Online Chairs and full-time 
professional faculty. In addition, subject matter experts and instructional mentors provide ongoing supervision during 
every term. 

 

3.8  FACULTY RESPONSIBILITIES CONCERNING INSTRUCTION, RESEARCH & SERVICE 

The Faculty of the University has the responsibility to provide a wide variety of high-quality courses and degree 
programs consistent with the varied interests and abilities of the members of the student body and relevant to the 
changing nature of society. However, academic program development must be consonant with statutory limits, 
policies defined by the Board of Trustees, financial resources, faculty and available facilities. (PROV 0007) 

 
Through the Faculty Senate, the Faculty Administrative and Curriculum Council (for undergraduate curriculum 
matters) and its Graduate Senate organization, the Faculty has legislative responsibility with respect to curricula, 
academic standards and procedures, and academic dismissals, and prepares recommendations for the Provost for 
appropriate action. All Faculty action is subject to approval by the Provost and Chief Academic Officer and by the 
President. 
 

  

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/33


The Faculty |  23 

2017-2018 Liberty University Faculty Handbook 

3.8.1  Instruction Responsibilities 

3.8.1.1 Teaching 

As stated in the Liberty University Statement of Mission and Purpose, faculty are expected to emphasize 
excellence in teaching and learning. Each instructor should view the course being taught as a means to a 
significant educational end; the instruction must relate directly to the catalog description of the course. 
Instructors are obligated to update continually the content of the courses being taught. The instructor should 
strive to employ a variety of techniques for the development of good learning conditions, view each student 
as a unique individual, and, insofar as is possible, provide for individual differences in abilities and interests. 

3.8.1.2  Instructor of Record 

To be assigned as an instructor of record for a course, a faculty member must meet the SACSCOC credential 
guidelines that govern such an appointment (Appendix A). These guidelines stipulate that the faculty 
member must be qualified to teach the course and must exercise overall responsibility for the 
development/implementation of that course’s syllabus; the achievement of student learning outcomes 
included in the syllabus; and issuing grades. (PROV 0033) 

3.8.1.3  Syllabus 

All syllabi for a course, whether offered residentially, distance education, or both, must contain identical 
course descriptions, course rationale, and course learning outcomes (PROV 0029). Assessments for 
courses offered in both residential and online formats must also be comparable. (PROV 0036)The course 
description in the syllabus and in the appropriate catalog must be identical.  A syllabus for every course is 
prepared under the direction of the College/School Dean and is posted in the course on Blackboard. The 
syllabus must follow the outline as shown in Appendix B and it must be available to every student on the 
first day of class in each course. 

3.8.1.4  Official Enrollment in Classes 

Class rosters, prepared by the University Registrar, will include only those students whose registration is 
official. Faculty members are expected to verify the roster and class attendance to ensure that each student 
is properly enrolled.  Faculty should not allow a student who is not on the roster attend class. The University 
Registrar’s Office will never tell a student to attend without being properly enrolled.  Any discrepancies 
existing between the official class roster and the students attending a given class should be reported 
immediately. This is of special importance when it comes to the accurate recording of student grades. 

3.8.1.5  Course Grading and Evaluation Responsibilities 

Faculty have the responsibility to assign grades to students in a manner that is consistent with the policy in 
the published course syllabus. The purpose of grading is to define and communicate the level of educational 
achievement in order to motivate students to greater effort. Grading should be directly related to the 
outcomes of the course. Grades assigned should reflect the relative level of attainment of outcomes. The 
grading system should take into account the emphasis given to the various outcomes during the course. 

Nota Bene: Academic penalty should not be imposed upon a student for non-academic infractions 
of school regulations. The Institution retains the right to suspend or dismiss a student for non-
academic reasons. 

Students must be informed in writing at the beginning of the semester of the course learning outcomes, and 
how the outcomes must be used in determining grades. Every effort should be made to make measurements 
valid, reliable, and objective. Evaluation should be consistent with accepted norms for the Institution. 
Evaluation should be an integral part of the teaching-learning process; hence, the necessity for students 

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/354
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/344
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/362
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having up-to-date assessment results showing their progress during the course. Faculty should encourage 
student-teacher dialogue regarding a student’s progress in a course. 

A student who remains on an official class roster must be given a grade. In order to comply with Title IV 
regulations, which require a school to have a mechanism in place for identifying and resolving instances 
where a student’s attendance through the end of the period could not be confirmed, the grade of FN for 
Failure due to Non-Attendance has been established. Students who unofficially withdraw from a course will 
be assigned a grade of FN. FN indicates that the student ceased attendance and failed to attain the course 
outcomes. A grade of FN is to be posted at the time when a student has stopped attending class for more 
than 21 days. When that grade is posted, a “last date of attendance” must also be indicated. After one week 
of non-attendance, an email should be sent to the student in an attempt to find out the reason why the student 
has missed class. After two weeks of non-attendance, another email should be sent to the student indicating 
that a grade of FN will be posted after the 21st day of non-attendance. After 21 days of non-attendance, the 
grade of FN should be posted. Final grade due dates are posted online on the Academic Calendar.  

Work may not be submitted to the professor after grades are due unless the student was awarded a grade 
of “I” (incomplete) prior to the end of the semester. 

For residential programs, a change in a recorded grade may be made by the faculty member.  A request for 
such changes must be made in writing by the faculty member and approved by the Department 
Chair. Grades are not usually reported for the permanent record until the end of the semester.  Any exception 
to this policy must be approved by the appropriate dean. Online faculty may request grade changes by 
contacting the luoregistrar@liberty.edu inbox. 

3.8.1.6  Online Faculty Interaction Expectations 

One of the critical elements for student success in Liberty University Online is the opportunity to receive 
prompt feedback from faculty. This is particularly true in the eight-week courses. For this reason, all online 
faculty are expected to: 

1. Use only his/her Liberty email address for correspondence with students and keep secure records
of course interactions, including email, with all students.

2. Respond to student emails in a timely manner. Unless there are extenuating circumstances, faculty
response to a student question should take no longer than 36 hours.

3. Grade all assignments and provide feedback and recommendations for improvement. Grades must
be posted within five days of the due date of the assignment.

4. Submit final grades for all students by the University (or departmental) deadline.
5. Maintain substantive interaction in course discussion boards. This should equal a minimum of three

interactions per discussion assignment.
6. Add new announcements weekly to the announcement page that offers instructional, devotional,

and/or vocational encouragement.
7. Remind students to complete a final course evaluation near the end of the final class session.
8. Consult the Policy Directory, accessible from the Institutional Effectiveness Office website, for

clarification of policy and procedure for incompletes or medical incompletes.

Liberty University currently subscribes to SafeAssign, an online collaborative learning tool for faculty, which 
supports members of the Liberty academic community in their quest to uphold academic integrity. The Center 
for Academic Development (CAD) offers a tutorial on the use of this software. Student submissions may be 
submitted to the scrutiny of the SafeAssign software or other academic integrity software. Note that these 
submissions of assignments to SafeAssign or other software do not necessarily constitute an accusation or 
suspicion of plagiarism on the student’s part. Charges of violating academic integrity shall be handled 
according to student discipline procedures specified in the Academic Catalog. 

http://www.liberty.edu/academics/registrar/index.cfm?PID=17813
mailto:luoregistrar@liberty.edu
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/
http://www.liberty.edu/ie
http://www.liberty.edu/index.cfm?PID=791
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3.8.1.7  Grade Reports 

Faculty members report grades for all students to the University Registrar at the end of each sub-term 
/semester. All reports to the University Registrar should be made on or before the date requested. Faculty 
must cooperate with requests for prompt reporting of grades. In many instances, a student’s financial aid or 
registration for a succeeding semester is dependent on grades received in preceding courses. 

3.8.1.8  Mid-Term Grades 

All residential faculty teaching 100- and 200-level courses must provide a mid-term progress report for each 
student. While the format of this report may vary among the faculty, students in 100- and 200-level courses 
should be able to judge their progress accurately at the mid-point in the semester. In 300- and 400-level 
courses, faculty are encouraged to take the responsibility of notifying students who are not doing satisfactory 
work. Faculty may set their own schedules for counseling these students. 

3.8.1.9  Use of Student Graders 

Faculty members are encouraged to use whatever student-grader services the University makes available, 
if these are appropriate for the academic level and subject of their courses. Student graders must be 
evaluated carefully by each professor who uses their services to determine that their background and 
academic achievements show them to be capable of accurate and fair grading. In addition, all student 
workers must sign a “Student Worker Confidentiality Statement of Understanding” (see Appendix C). 
Faculty members must always take full responsibility for the evaluation of students’ work. This means that, 
whenever student graders are used, faculty members remain ultimately responsible for the grades recorded 
for all students. Clear written criteria must be provided to student graders so that the student would receive 
the same grade from the professor. Whenever questions are raised about the appropriateness or fairness of 
a given grade, the faculty member must review the assignment or test with the student to be certain that the 
grade is correct and fair. This review is not to be done by the student grader. 

3.8.1.10  Student Grade Appeals 

Faculty are responsible to abide by the established policies and procedures with regard to student grade 
appeals. See sub-sections 6.3 and 6.4 for further details on the grade appeal process. 

3.8.1.11  Textbooks and Other Class Materials 

All textbooks and other materials for use in residential classes must be sold to students by the Bookstore. 
Faculty members may not order textbooks for their students directly from the publisher or sell any materials 
directly to students. Expanded syllabi, teaching aids, and other self-published materials must be sold through 
the Liberty University Bookstore. The faculty member is not to sell these or any other class materials directly 
to students. (Printing Procedures for Faculty Self-Published Materials are detailed in sub-section 7.18.6). 

Online students purchase all course materials from MBS Direct. Students should purchase materials after 
registration but prior to the sub-term start date (course activation).  

To facilitate the ordering of textbooks and the printing of faculty self-published materials, all orders must be 
approved by the appropriate department designee(s) and are due in the Bookstore office on: 

• October 15 for January Intensives
• October 15 for the Spring Semester
• March 15 for the Summer Terms
• April 1 for the Fall Semester

Textbook orders should be based upon all available information including projected class enrollments in 
previous semesters.  If a textbook is listed as required for a course, the teacher should inform the students 

http://www.mbsdirect.net/liberty
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that the textbook is required and should ensure that the textbook issued is an integral part of the course. 
Due to the high cost of textbooks, students should not be required to buy textbooks unless they are 
actually used in the course. 

A Supplemental Textbook Request Form is to be used if major changes are made in the course enrollment 
on the Textbook Adoption Form previously submitted.  It is to be signed by the faculty member and sent to 
the Bookstore. 

A proposed change in textbooks is to be approved by the College/School Dean with notification to the 
Bookstore on the Textbook Order Form in the space provided. Notice of intention to change a textbook 
should be sent to the Bookstore manager at least one semester in advance of the proposed change. The 
same basic textbook is to be used in all sections of a multiple section course if possible. Faculty members 
must obtain desk copies of textbooks directly from the publishers. The Bookstore is not able to provide desk 
copies. 

When errors are made by faculty in ordering textbooks, any monetary losses experienced by the Bookstore 
will be charged to the department of the faculty member involved. 

Nota Bene: Faculty need to refer to Appendices D and E for information regarding the proper use 
of copyrighted materials in their courses. 

3.8.2  Research/Scholarly or Creative Activity 

A level of scholarly activity that keeps each faculty member current, both in the content of the discipline as well 
as its pedagogy, is expected of all faculty. This includes involvement in academic and professional societies. 
Faculty members, at times, undertake significant research and/or professional or creative activities, which 
contribute to their professional growth and the advancement of the discipline, and which bring honor and 
recognition to the University.  Department Chairs may recommend to their deans reduced loads for faculty 
members engaged in such activities.  Each recommendation must include a justification for the workload 
modification together with a plan to cover any courses impacted by the load reduction. Recommendations, once 
approved by the Dean, are sent to the Provost. If approved, the appointed person(s) who monitors all faculty 
loads is notified. 

3.8.2.1  Faculty Research: General Responsibilities and Definition 

Research is inquiry aimed at making a contribution to the knowledge of a discipline. It is recognized that 
what constitutes research varies across disciplines and that research, among other things, “deals with 
designing or running new experiments; collecting, analyzing, or interpreting fresh data; composing and 
critiquing new symphonies; proving or disproving original theorems; testing new techniques to create images 
on canvas or molding sculptures…” (Hakim, 2000, p. 44).  While research can be a type of scholarly, 
professional, or creative activity, not all research is scholarship. In order for research to be considered 
scholarship, it should meet the following criteria: (a) the work must be made public; (b) the work must be 
available for peer review and critique according to accepted standards; and (c) the work must be able to be 
reproduced and built on by other scholars (Shulman, 1999).  

The policies and procedures noted below have been designed to encourage and enable both human and 
animal research. All research that involves human subjects, whether or not it is funded, must be approved 
by the Institutional Review Board (IRB). All research with live vertebrate animals, whether or not it is funded, 
must be approved by the Institutional Animal Care and Use Committee (IACUC). Prior to initiating any 
internally or externally funded research, a faculty member must get an endorsement from his or her dean 
prior to submitting a research or grant proposal to the Office of Grants Administration. 
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3.8.2.2  Reduced Loads for Research and Creative Activities 

Department Chairs may recommend to their deans reduced loads for faculty members engaged in research 
and creative activities. Each recommendation must include a justification of the workload modification 
together with a plan to cover any courses impacted by the load reduction. Recommendations, once approved 
by the Dean, are sent to the Provost for written approval. If approved, the appointed persons(s) who monitor 
faculty loads is notified. 

3.8.2.3 Research Leave 

Faculty who wish to pursue extensive research or creative projects may apply for leave under the following 
conditions: 

1. Faculty member is given a special contract for one year at regular rank and pay but one-half the
regular teaching load.  Research leave may thus be split half-time over two consecutive
semesters of the same academic year, or full-time for any one semester.

2. Recipients may distribute courses as they wish during the year with the approval of the
respective Department Chair.

3. The contract will include a provision for one additional year of obligation to Liberty University.
4. The teaching load must be absorbed by the department.
5. The recipient must have a contract or proposal in hand that demands extensive release time

(e.g., book length).
6. The recipient must have made prior arrangements for any necessary funding for the project.
7. The recipient must meet the following criteria:

• has a Ph.D. or equivalent for 6 years at commencement of appointment;
• has been at Liberty University for 5 years;
• has demonstrated a record of successfully completed research to justify the appointment;

and
• has achieved some recognition in field (prior publications, lectures, etc.).

8. The appointment process is as follows:
a. The individual files an application with the Department Chair, detailing the criteria in items

5, 6, and 7.
b. The Department Chair verifies criterion D with the application and approves a possible date.
c. The respective Dean approves the application and submits it to the Senate Committee for

Faculty Development and Welfare by November 1.
d. The Senate Committee for Faculty Development and Welfare eliminates ineligible

applications, prioritizes the remainder, and forwards this information to the Provost.
e. The Provost makes the recommendation to the President by December 31.

9. The recipient may apply separately for research funds from Liberty University.

3.8.2.4  Internally Funded Research 

The academic budget includes funds to assist in the preparation of grant applications and for small projects, 
which are unique to Liberty University and ineligible for outside funding. Applications should be made to the 
Provost. Departments and schools may also budget for such items. 

3.8.2.5  Externally Funded Research 

Faculty are encouraged to seek outside grants and other forms of financial assistance to support research 
activities that enhance or expand the teaching focus of Liberty University.  Such grants or contracts must not 
compromise the Institution’s purposes and policies or the regular contractual obligations of the faculty, nor 
may they involve any commitment of University monies such as matching funds, resources, staff, equipment, 
or facilities without prior administrative approval. Normally such outside funding should assist the regular 
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research of the faculty and hence not require any reduction of their teaching load and other commitments. 
There may however, be exceptional occasions when such research is sufficiently extensive and is of such 
overriding significance to the University that reduction of a faculty member’s workload is appropriate. All 
research activities, including those funded by outside grants, involve the rights and responsibilities as listed 
under “Professional Security and Academic Freedom” in this Handbook (see sub-section 3.3). 

The Dean of the faculty member’s college or school, under the supervision of the Provost, shall determine 
the appropriate balance between a faculty member’s research activities and contractual obligations related 
to instruction. It is the faculty member’s obligation to keep the Dean informed of any research activities, grant 
or contract activities, as well as consultative services provided by the faculty member. Whether the activity 
is performed or remunerated during the months of June and July, or during the regular contract year, the 
Dean shall determine that the activity does not: 

1. Interfere with timely and effective completion of all University responsibilities;
2. Create a conflict of interest with the University’s Statement of Mission and Purpose;
3. Involve inappropriate use of facilities, equipment, personnel, or other resources of the University;
4. Make any use of the name of the University for any purpose other than professional identification;
5. Claim University responsibility for the conduct or outcome of the activity.

In order to assure that Liberty University maintains control over research and instruction, the process outlined 
in sub-section 3.8.2.6 (Externally Funded Grants) shall be followed. 

3.8.2.6  Externally Funded Grants 

Faculty members are encouraged to seek assistance in the form of grants for any aspect of the educational 
process.  The Grants Administration Office (GAO) coordinates grant activities and assists faculty in 
submitting completed proposals to the Office of the Provost for final academic approval. 

The GAO will assist faculty in the pursuit of external funding that will further scholarly research and projects. 
A complete guide to the appropriate forms, policies and procedures, and any other related material can be 
found on the Grants Administration Office website.   

In order to assure that all requirements are met, all University Policies and Procedures, as well as those 
specific to each grant must be followed. 

3.8.2.7  Research Involving Human Subjects 

Liberty University follows Federal guidelines for oversight of research involving human research subjects 
who are recruited to participate in research activities carried out under the auspices of Liberty University. 
The Institutional Review Board (IRB) has the authority to approve, require modifications of, monitor, and 
disapprove all research activities that fall within its jurisdiction as specified by Federal regulations or Liberty 
University policy.  Membership on the IRB is by appointment of the University Research Officer (URO). 
Information regarding human research as well as all necessary forms are available on the IRB website. 

Any professor who wishes to do research on human subjects should contact the IRB first to determine if the 
research must undergo full review, or if it falls in one of the exempt or expedited categories. This includes 
professors who are directing students in research that involves human subjects. See the IRB website for 
details and appropriate forms. 

http://www.liberty.edu/financeadmin/grants/index.cfm?PID=3760
http://www.liberty.edu/index.cfm?PID=12606
http://www.liberty.edu/index.cfm?PID=12606
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3.8.2.8  Research Involving Animal Subjects 

Any professor who wishes to do research or experiments on live vertebrate animal subjects should contact 
the Institutional Animal Care and Use Committee (IACUC) first for appropriate procedures. This committee 
reviews research proposed and conducted at Liberty University on live vertebrate animals.  Its purpose is to 
ensure the proper care, handling, and treatment of any animals that are used in any research activities 
carried out under the auspices of Liberty University. Membership on the IACUC is by appointment of the 
University Research Officer (URO) or the Provost and must include at least five members – including the 
IACUC Chair, a veterinarian, a scientist, a non-scientist from the Institution, and an individual who is not 
affiliated with the University. 

3.8.3  Service Responsibilities 

Faculty are responsible to provide service to students, the institution, and the appropriate academic discipline to 
the extent specified by their academic status and/or contract.  

3.8.3.1  Service to Students 

Office Hours. One of the most important responsibilities of faculty members is to provide for individual contact 
with students outside the classroom. This is to be accomplished, in part, through the scheduling of office 
hours. It is the responsibility of each dean to ensure that a full-time faculty member is available to students 
for minimum of ten office hours per week. Further, these scheduled hours should be so distributed that the 
faculty member is available to students in the morning and afternoon on at least two days of the week. The 
minimum total time a faculty member must be available for scheduled office hours over the course of the 
week is ten hours. Deans, working with Department Chairs, are responsible for ensuring that these hours 
are posted and maintained. 

Mentoring. Select faculty may volunteer or be assigned by their Department Chair to mentor students in their 
academic major/specialization. New freshmen will be dually advised/mentored; in addition to their meeting 
with a Professional Advisor from the College of Applied Studies & Academic Success (CASAS). When a 
student enters a major, they will meet with a faculty member from their major and/or specialization. 
Additionally, faculty will be selected to mentor sophomore through senior students through both individual 
sessions as well as department specific workshops covering such topics as résumé writing and graduate 
school admission. 

Theses and Dissertations. One of the expected obligations for graduate faculty is to serve when needed as 
a chair/reader of those committees that have oversight for doctoral students working on dissertations. In 
addition, graduate faculty are also to be available to serve as a chair/reader for students who are working 
on master’s theses. Such chairs and readers receive stipends above and beyond their contractual 
remuneration. Graduate faculty are encouraged to contact their Department Chair or Dean for further 
information regarding the amount of these stipends and the conditions and expectations associated with 
them. 

A reader who is not a member of the Liberty University faculty must be approved by the College/School 
Dean or designee and the Vice Provost for Graduate Education, following criteria established by each 
College/School. 

3.8.3.2  Service to the Institution 

While the University encourages Christian and community service by its faculty members, service to the 
University is a part of the faculty’s expected responsibilities include but are not limited to:  



30  | Section 3 

2017-2018 Liberty University Faculty Handbook 

3.8.3.2.1 Administrative College/School and Departmental Responsibilities 

• Supervision and evaluation of faculty
• Faculty recruitment
• Course scheduling
• Budget management
• Curriculum development and revision
• Program review
• Representation in governance
• College/school departmental assessments

3.8.3.2.2  Faculty Legislative and Governance Responsibilities 

Faculty members are expected to attend general faculty, college/school and departmental meetings, 
and can periodically serve on one or more of the following types of University, college/school, or 
departmental committees: Faculty Senate, Faculty Senate Organizational Committees, Graduate 
Senate, Faculty Administrative and Curriculum Council, Graduate Administrative Council, school 
/department, and/or special committees with both limited and extended charges and/or responsibilities. 

3.8.3.2.3  University, College/School and Department Meetings 

General Faculty meetings are scheduled each semester of the academic year. The time, place, and date 
of these meetings shall be publicized well in advance of the meetings.  Special meetings shall be called 
when requested by the President and/or the Provost.  It shall be the duty of every member of the Faculty 
to attend the meetings of the Faculty. The Presiding Officer of the regular general Faculty meetings shall 
be the Provost of the University. Items to be placed on the agenda must be submitted to the Provost at 
least five working days prior to the meeting at which they are to be considered. Items not on the printed 
agenda and that require official action by the general Faculty may be added by a two-thirds vote of the 
Faculty. Unless otherwise specified, the business of the general Faculty shall be conducted in 
accordance with Robert’s Rules of Order. 

Faculty members, as part of their service to the University and as role models of exemplary conduct, are 
to attend Faculty Orientation, baccalaureate, and commencement exercises unless excused by the 
Provost. (PROV 0021) 

3.8.3.2.4  Major Service/Administrative Responsibilities 

Faculty members may be asked to assume major service or administrative responsibilities for the 
University. These responsibilities may justify a load adjustment. Any such adjustment requires a 
recommendation and approval from the Provost. 

3.8.3.2.5  Special Event Responsibilities 

Another important facet of an academic community is to provide for continuity of University programs 
outside the normal daily class schedule. This means that part of the responsibility of deans and chairs 
is to be present for selected important University events. It will be the responsibility of each dean to 
ensure their personal presence as well as that of each of their chairs at all University events of 
importance. 

3.8.3.3  Service to the Discipline 

Faculty are expected to be current in both the content of their discipline as well as its pedagogy through the 
pursuit of professional development. Faculty are encouraged to become involved in their discipline’s 
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academic and professional societies and engage in leadership roles when afforded the opportunity. Faculty 
can request funding to support these endeavors as described in sub-section 3.12. 

3.9 FACULTY RESPONSIBILITIES CONCERNING STUDENTS WITH DISABILITIES 

Students with documented disabilities have legal rights under the federal statutes.  Section 504 of the Rehabilitation 
Act of 1973 (PL 93-112), as amended by the 1981 regulations implementing the Act, prohibits discrimination on the 
basis of handicap against people in institutions benefiting from federal funds. This includes institutions (such as 
Liberty University) which receive federal monies indirectly such as tuition and dormitory fees paid with federal grants 
or loans (Lazarus, 1989). Institutions that are judged to be negligent can lose all forms of federal assistance. 

Section 504 mandates reasonable accommodations to provide equal program access to all students with disabilities. 
Faculty must provide accommodations that meet the special needs of each student with a disability. (CASAS 0002) 
Faculty are not required to provide accommodations if the accommodations would fundamentally alter the nature of 
the program or the academic requirements that are essential to a program of study or to meet licensing prerequisites. 

It is the student’s responsibility to disclose disabilities. If students fail to do so, professors are not obligated to 
accommodate disabilities. Documentation and disclosure are handled through the Office of Disability 
Accommodation Support (ODAS), which is located in DeMoss Hall 1118 on Main Campus in the College of 
Applied Studies & Academic Success (CASAS). The standardized wording for the “Disability Statement” that must 
appear in all course syllabi is shown in the sample syllabus that is included in this Handbook as Appendix B. 

References: 
Anderson, P.L. & McGuire, J.M. (1993).  A blueprint for conducting faculty workshops on learning disabilities. 

Paper presented at the National Conference of the Association on Higher Education and Disability, 
Baltimore, Maryland. 

Lazarus, B.D. (1989).  Serving learning disabled students in post-secondary settings.  Journal of Developmental 
Education, 12, 2-6. 

3.10 FACULTY RESPONSIBILITIES CONCERNING STUDENTS IN NEED OF COUNSELING 

3.10.1 The Faculty – First Line of Assistance to Students 

Due to the frequency and special nature of their contacts with students, faculty members are in a direct position 
to observe students and be aware of their needs. Moreover, faculty members are often perceived by students 
as the first point of contact in obtaining advice and support. Faculty members have a great ministry to students, 
and this is deeply appreciated by the administration. However, faculty need to exercise caution in dealing with 
students who manifest potentially serious cognitive, affective, or action maladjustments. The potential for 
institutional and/or personal lawsuits is always a reality. In light of recent legal developments, faculty members 
must bring to the attention of Student Counseling Service and/or Behavioral Intervention Team (BIT) specific 
students with whom they are working that manifest certain behaviors which may indicate a need for professional 
counseling. 

3.10.2  Making a Counseling Referral 

The Office of Student Counseling Services is a full service student counseling center providing brief therapy, 
psychological assessment, substance abuse assessment, and a wide range of mental health services to 
students.  Student Counseling Services also can furnish the student with names of local counselors/agencies 
and make a referral upon request or as deemed appropriate. 

In the event that a student is in crisis or requests professional counseling, faculty members can provide the 
student with Student Counseling Services’ contact information at (434) 582-2651 or 
studentcounselingservices@liberty.edu to set up an appointment. Student Counseling Services will then make 
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a determination as to the proper course/level of treatment for the student. Faculty members can inform the 
student that Student Counseling Services offers crisis walk-in services from 8am – 8pm Mondays and Thursdays 
and 8am – 5pm Tuesdays, Wednesdays, and Fridays.  In the case of an emergency, LUPD is always available 
to assist students by calling (434) 592-3911.   

3.10.2.1  Suicide Prevention Procedure 

Any reference to suicide, the threat of suicide, or attempt at suicide should be judged as serious and should 
not be rationalized or dismissed. In the case of an actual suicide attempt or a student stating that they want 
to end their life, call LUPD immediately at (434) 592-3911. 

LUPD will determine if transport is   warranted and if so, will contact ambulance service for transport to 
Lynchburg General Hospital. 

Online faculty members should contact LUPD directly at (434) 592-3911 so that the student’s local authorities 
can be mobilized for a ‘wellness check.’ Please be sure to relay the student’s exact wording, along with their 
name and ID number. After LUPD has been notified, a summary email with the same information should be 
sent to LUPD@liberty.edu and to onlinecommunitylife@liberty.edu. The Police Department is open 24/7; 
however, you may encounter a rare instance in which no one is available to answer the emergency line. If 
this occurs, please continue to call until a representative is available. Please note that sending an email 
without speaking to a live person is not sufficient in any instance.  

Note: Only LUPD should contact a student’s local Police Department. If a representative indicates otherwise, 
please ask for an LUPD supervisor immediately. LUPD will determine if transport is warranted and if so, will 
contact ambulance service for transport to Lynchburg General Hospital. This expense will be covered by the 
student’s insurance or by the student.  

3.10.2.2  Signs and Symptoms 

Unusual Behavior 
1. Withdrawal from usual social interaction
2. Marked seclusion and unwillingness to communicate
3. Persistent lying, stealing, or other antisocial acts
4. Extreme shyness, lack of social skills
5. Inability to sleep or excessive sleeping
6. Loss of appetite or excessive appetite
7. Unexplained crying or outbursts of anger
8. Acutely increased activity, e.g., ceaseless talking or extreme restlessness
9. Repeated absence from classes

10. Unusual irritability
11. Thought disorder, e.g., the student’s conversation does not make sense
12. Suspiciousness--irrational feelings of persecution
13. Irrational worrying or expressions of fear

Traumatic Changes in Personal Relationships
1. Death of a family member or a close friend
2. Difficulties in marriage or family relationships
3. Dating and courtship difficulties

Drug and Alcohol Abuse 
• Indication of drinking or drug abuse--drug dependence problems of any kind.

In case of a drug overdose or severe drug reactions, call LUPD at (434) 582-3911. 
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Aside from the signs or symptoms that may suggest the need for counseling, the following are other guidelines 
which may help the faculty member define the limits of involvement with a particular student’s problem: 
 

1. When a student presents a problem or requests information which is outside the faculty member’s 
range of knowledge. 

2. When a faculty member learns that a student is currently being treated or has recently been treated 
for psychological problems. 

3. When a faculty member observes any of the behaviors outlined under the section entitled, “Indicators 
of Possible Need for Counseling.” 

4. When a faculty member knows or should have known of a student experiencing any form of sexual 
harassment, discrimination, or violence currently or in the past as defined in the University Sexual 
Harassment and Interpersonal Violence Policy. 

5. When a faculty member observes concerning behaviors that are disruptive or present a possible 
threat to self or others. 

 
For reporting issues involving a student, per the University Title IX policy, all information related to sexual assault, 
sexual harassment, dating/domestic violence, or stalking should be filed with the Title IX Office via SPEAKUP, 
email, phone (434) 592-4999, or in person. For immediate or emergency situations related to these issues, 
please contact LUPD at (434) 582-3911. 
 

3.10.3 Behavior Intervention Team 

The Behavioral Intervention Team (BIT) is a multi-disciplinary group which meets on a regular and as-needed 
basis in support of an established protocol to review “red-flag” behaviors over time and identify patterns, trends 
and disturbances in individual behavior. BIT will address behaviors in order to prevent harm to self, others and 
the University Community. BIT will also resource students with behavioral needs to appropriate resources. The 
BIT operates parallel to, and in conjunction with, other university functions, such as Title IX (TIX), the Office of 
Community Life (OCL), the Liberty University Police Department (LUPD), and Student Counseling Services 
(SCS). The BIT does not replace these vital functions but operates parallel to them by compiling, reviewing and 
responding to relevant material. The BIT evaluates all reports seriously, though not all behaviors warrant 
response for further case management by the BIT. To report concerning behaviors to the BIT, use the Speak 
Up! Form. 
 

3.11 FACULTY RESPONSIBILITIES CONCERNING RECOMMENDATIONS FOR STUDENTS  

A personal recommendation from a faculty member does not constitute an endorsement of a student by Liberty 
University. 

 

3.12 FACULTY RESPONSIBILITIES CONCERNING PROFESSIONAL DEVELOPMENT  

Professional development is an obligation and a challenge that faculty members accept readily. Without such ongoing 
development, faculty members lose touch with their professions and, eventually, their teaching and research 
stagnates. (PROV 0006) 
 
The University understands that professional development is a shared responsibility. The faculty member must 
desire, first, to continue to grow as a professional. The University, recognizing that commitment, will endeavor to 
assist the faculty member in achieving those goals, which the individual has established in a written plan for 
professional growth. University assistance for faculty development encompasses the following: 

 

• Travel to, and participation in, scholarly professional meetings, workshops, and seminars. Full-time faculty 
members may use a maximum of five days per semester for such purposes. 

• Professional memberships in scholarly societies. 
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https://www.liberty.edu/informationservices/development/index.cfm?PID=34853
https://www.liberty.edu/informationservices/development/index.cfm?PID=34853
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/32


34  |  Section 3 

2017-2018 Liberty University Faculty Handbook 

• Purchase of scholarly journals related to the faculty member’s area of teaching expertise. 
• Discipline-related software and other types of technical support for teaching. 
 

The budgeting/disbursement process for faculty development is governed by the following guidelines /procedures: 
 

A. In the spring of the year prior to the beginning of the new budget cycle, each academic dean will gather 
information on faculty development needs in their respective college or school based, in part, on faculty 
growth plans and departmental plans. 

B. As part of the budget planning process, each academic dean will present their budgets to the Provost, which 
includes the developmental plans for each full-time faculty member. The Vice President and Provost will 
review the budgets and determine if the amounts budgeted for professional development are sufficient based 
on the developmental plans. 

C. A line for professional development will be included in the budget for each academic department, which 
reflects the sum total of the budgeted amount for each full-time faculty member. Once the Provost reviews 
and approves the budget, the total funding in professional development is available for use.   

D. Each Department Chair is responsible for administering the budgeted faculty development funds in a manner 
that meets the professional growth needs of as many faculty members as is possible. 

• A department may neither carry over unexpended development monies from one year to the next 
for a faculty member, nor request an advance on development monies from subsequent years. 

• If the Department Chair believes the development needs of a faculty member in a particular year 
justify expenditures beyond the individual’s allocated amount, informal discussions may ensue 
among the Chair, the faculty member requesting an additional amount, and any faculty member in 
the department wishing to forego all or part of development monies for that year so that additional 
assistance might be available to a colleague. If agreement is reached among the individuals 
involved, the Chair drafts a memorandum reflecting the agreement, including the additional amount 
involved. The agreement will further note that this amount will be added to the sum available to the 
faculty member (in the next budget cycle) who is foregoing development money in the current budget 
cycle. The amount will be deducted, in a similar manner, from the sum available to the faculty 
member who has received additional assistance in the current budget cycle. 

• All requisitions for professional development must be processed through the Department Chair’s 
budget. Each Department Chair is responsible to carefully monitor total expenditures and, to the 
extent possible, spread expenditures for professional development over the entire year. 
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4.1  THE FACULTY ORGANIZATION 

Through the Faculty Senate, the Faculty Administrative and Curriculum Council (for undergraduate curriculum 
matters), the Graduate Senate, and the Graduate Administrative Council, the Faculty has legislative and 
administrative responsibility to implement policies and procedures with respect to curricula, instruction, academic 
standards and procedures, and academic dismissals, and prepares recommendations for appropriate action by the 
Provost. All Faculty action is subject to approval by the Provost and by the President. (PROV 0007) 
 

Membership of the general Faculty shall include and shall be limited to the full-time faculty, the Provost, academic 
administrators who hold faculty rank, the deans of the academic colleges and schools, the department chairpersons, 
the Dean of Jerry Falwell Library, and the librarians. Invitations to attend the Faculty Meeting with the privilege of the 
floor may be extended to other persons upon invitation by the Provost. All members herein identified are eligible to 
vote. 

 

4.2  THE FACULTY SENATE 

As a deliberative body comprising members representing the units of the faculty which together constitute the 
General Faculty of Liberty University, the Faculty Senate shall, in a spirit of prayerful consideration, conduct the 
general business of the Faculty, especially as it pertains to academic, professional, and educational concerns. The 
Senate shall be authorized by the General Faculty to advise and make recommendations to the Provost of Liberty 
University concerning educational policy and other issues affecting the general welfare of the University. The work 
of this body is carried out by nine standing committees, five of which are dual committees of the Faculty Senate and 
Graduate Senate. The Constitution of the Faculty Senate governs the functioning of this body.  See Appendix F for 
the complete text of the Constitution of the Faculty Senate. 

 

4.2.1  Faculty Senate Standing Committees 

Executive Committee. The Executive Committee of the Faculty Senate of Liberty University shall consist of the 
Provost (or Co-Provost), the Moderator of the Faculty Senate, the Moderator Elect, the Secretary, and two at-
large Senate Executive Committee members elected at the regular March meeting to a one-year term of office 
from the floor of the Faculty Senate. The immediate past Moderator of the Senate shall serve ex officio for one 
year. 
 
The Executive Committee shall meet one week prior to each regular meeting of the Faculty Senate and at the 
call of the Provost or the Moderator of the Faculty Senate. 
 

The functions of the Senate Executive Committee shall be to arrange the agenda for Senate meetings including 
a time for the University Provost (or Co-Provost) to respond to questions from and provide information to the 
Senate; to serve as a channel through which any group of eight members of the General Faculty may introduce 
matters for consideration by the Senate; to assign to the standing committees such work as is within the charge 
of each committee. (Committees shall receive requests from and make reports to the Administration only through 
the Executive Committee of the Senate); to submit to the Senate for action all recommendations from the Senate 
standing committees and Senate ad hoc committees; to solicit annual reports from, and evaluate action by the 
Senate Standing Committees; to make the recommendations of the Senate known to the Faculty and to the 
Provost of the University; to act on behalf of the Senate as needed during the summer (such action will be subject 
to approval by the Senate when convened); and to interpret the Faculty Senate Constitution. 

 

Elections Committee. The Senate Elections Committee shall be responsible for conducting the elections of unit 
representatives to the Faculty Senate according to Article VII of this Constitution. The Committee has the 
responsibility of nominating members for the various committees of the Faculty Senate for election according to 
Section B of this article and is further responsible for overseeing these elections. The Senate Elections 
Committee has the responsibility to solicit from the Department Chairs and entities listed in Article III, an updated 
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roster of their faculty. The rosters are to be returned in electronic form to the Chair of the Senate Elections 
Committee on or before September 30. The membership of the Committee shall consist of one senator from 
each of the Colleges, Schools, and Centers listed in Article III of this Constitution. They shall be elected by the 
Faculty Senate with all nominations being made from the floor. Membership on the Committee shall be for the 
duration of the member’s term as representative to the Faculty Senate. No college, school or entity shall be 
represented by more than one member on the Committee. 
 
Athletic Committee. The mission of Faculty Senate Athletics Committee (FSAC) is to promote consistency with 
the academic standards and overall mission of the University in the policies and procedures of the Athletics 
Department to ensure the holistic development of its student-athletes. The Committee is comprised of faculty 
members and representatives appointed from each academic college/school and approved by the 
Undergraduate and Graduate Faculty Senate. At least one Faculty Senator and one Graduate Faculty Senator 
serve as Chair and Vice-Chair of the Committee and are responsible for reporting between Senate bodies and 
the committee.  As approved by the Elections Committee, the chair, vice chair, and secretary are responsible 
for leading meetings, recording minutes, and setting agendas for the Committee.   The Athletic Director, the 
Senior Women’s Administrator (SWA), the Senior Vice President for Student Affairs, the campus Faculty 
Athletics Representative (FAR; voting), and the University Registrar shall be ex officio members of this 
Committee. In addition, two members of the Student-Athlete Advisory Council serve as consulting members of 
the Committee. 
 
Committee on Faculty Life and Wellness. This Committee shall seek to foster optimum professional 
achievement by every faculty member. This includes encouragement in the use of effective teaching methods 
and in scholarly research and writing. The Committee makes recommendations regarding leave policy, fringe 
benefits, salary, and criteria for determining faculty rank. 

 

Information Services Committee. This Committee serves in an advisory capacity to the Dean of the Jerry 
Falwell Library. The Committee provides a liaison between the faculty and Library. It provides input for ongoing 
facilities development and helps evaluate the effectiveness of the Library and information services. The Dean of 
the Jerry Falwell Library and the Chief Information Officer shall be ex officio member of the Committee. 
 

Committee on Student Life. This Committee provides a channel of communication between faculty and 
students, and between the faculty and the Office for Student Affairs, and for faculty input into The Liberty Way. 
It establishes and enforces qualifications for officers in the Student Senate and oversees student elections. It 
assists the Senior Vice President for Student Affairs in planning and scheduling social and other extracurricular 
events. The Senior Vice President for Student Affairs and the President of the Student Government Association 
shall be ex officio members of the Committee. 
 

Academic Facility-Use Committee. This Committee provides information and makes recommendations to the 
Faculty Senate and Graduate Senate on matters related to the instructional use of University property. This 
includes such matters as equipment, maintenance, scheduling, custodial service, and construction. The goal of 
the Committee is to maximize the usefulness of academic space for instruction. For construction projects, the 
Committee would help to bring the appropriate academic departments into direct consultation with the 
administration. The Senior Vice President for Auxiliary Services and the Senior Vice President for Facilities 
Management shall be ex officio members of the Committee. 
 

4.3 THE GRADUATE SENATE 

As a deliberative body comprising members representing the faculty of the various graduate programs of Liberty 
University, the Graduate Senate shall in a spirit of prayerful consideration conduct the general business of the Faculty 
as it pertains to graduate educational concerns. The Graduate Senate shall be authorized by the General Faculty to 
advise and make recommendations to the Provost on the initiation, modification, and discontinuation of graduate 
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programs. It evaluates, recommends revisions of, and approves graduate curriculum. The majority of the work of this 
body is carried out by three standing committees and the five Faculty Senate and Graduate Senate dual committees. 
See Appendix G for the complete text of the Constitution of the Graduate Senate. 

 

4.3.1 Graduate Senate Standing Committees 

Executive Committee. The Executive Committee of the Graduate Senate of Liberty University shall consist of 
the Dean of the Graduate School or his/her liaison, the Chair of the Graduate Senate, the Secretary, the 
Curriculum Committee Chair, and two at-large members elected at the second meeting of the spring semester 
to take office on July 1. The Executive Committee shall meet virtually prior to each regular meeting of the 
Graduate Senate and at the call of the Provost or the Chair of the Graduate Senate. The functions of the 
Graduate Senate Executive Committee shall include the following:  
 

• to set the agenda for Graduate Senate meetings including a time for the University Provost (or a 
representative designated by the Provost) to respond to questions from, and provide information to, the 
Graduate Senate;  

• to serve as a channel through which any group of three faculty approved to teach at the graduate level 
may introduce matters for consideration by the Senate;  

• to assign to the standing committees such work as is within the charge of each committee;  
• to submit to the Graduate Senate for action all recommendations from the Graduate Senate standing 

committees and Graduate Senate ad hoc committees;  
• to solicit annual reports from and evaluate action by the Graduate Senate Standing Committees;  
• to act on behalf of the Graduate Senate as needed during the summer (such action will be subject to 

approval by the Graduate Senate when convened);  
• to review legislation, in conjunction with the Graduate Curriculum Committee, prior to presentation to the 

Graduate Senate; and  
• to interpret this Graduate Senate Constitution.  

 
Elections Committee.  The Graduate Senate Elections Committee shall be responsible for conducting the 
elections of unit representatives to the Graduate Senate according to Article VII of the Constitution. The 
Committee has the responsibility of nominating members for the various committees of the Graduate Senate for 
election according to Section C of this article and is further responsible for overseeing these elections. The 
members of the committee shall be elected by the Graduate Senate with all nominations being made from the 
floor. Membership on the Committee shall be for the duration of the member's term as representative to the 
Graduate Senate.   
 
Graduate Curriculum Committee.  Each Dean with a graduate program may appoint one representative to the 
Curriculum Committee.  This Committee advises on the initiation, modification, and discontinuation of graduate 
programs. It receives proposals for consideration only after approval of department and college or school levels. 
The Committee consists of at least one member from each department having a graduate degree program. The 
Dean of the Library, University Registrar, Associate Registrar for Graduate Studies, and the Director of 
Admissions shall be ex officio members of this Committee.  
 

4.3.2 Dual Graduate Senate and Faculty Senate Committees 

Due to the overall mission of the University and its relationship to its faculty and where overall faculty and 
University benefits are best served, the following committees will be represented and governed by both the 
Faculty Senate and the Graduate Faculty Senate as Dual Standing Faculty Senate Committees:  the Faculty Life 
and Wellness Committee, the Student Life Committee, the Academic Facility Use Committee, the Information 
Services Committee, and the Athletic Committee.  All Committee recommendations will be presented to both the 
Faculty Senate and the Graduate Senate for ratification.  
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Elections to Dual Standing Faculty Senate Committees shall be held at a combined Faculty Senate and Graduate 
Senate meeting in April of each year.  Except when otherwise specified, the Faculty Senate and Graduate Senate 
Elections Committees shall provide a slate of nominees for each Senate standing committee, for inclusion in the 
agenda for the regular April meeting.  The nominations shall include the designation of a Senator to serve as 
Vice Chairperson or as Chairperson of each committee.  Committee vacancies occurring after the April meeting 
shall be filled by special vote of the Faculty Senate and Graduate Senate from names submitted by the Faculty 
Senate and Graduate Senate Elections Committees.   
 
There will be a Chairperson and Vice-Chairperson for each Dual Committee.  The Chair and Vice Chair positions 
will be represented by one senator from the Graduate Faculty Senate and one from the Faculty Senate.  The 
position of Chairperson and Vice-Chairperson will rotate between the two elect senators for each faculty senate.  
The Vice-Chairperson must serve one year as an active committee member before serving as the Vice-
Chairperson.  The Graduate or Faculty Senate Executive Committee may appoint senators to replace a senator 
who can no longer serve until such time as faculty elections can be called to replace or affirm said member. 

 

4.4  THE GRADUATE ADMINISTRATIVE COUNCIL 

The Graduate Administrative Council (GAC) is the administrative entity tasked with overseeing, planning, developing, 
and coordinating all graduate programs at Liberty University.  The GAC is comprised of all graduate program directors 
and appropriate graduate-related administrators and is chaired by the Dean of the Graduate School.  As a 
deliberative body comprised of members representing the faculty of the various graduate programs of Liberty 
University, the GAC shall in a spirit of prayerful consideration conduct general business as it pertains to all 
administrative functions of the Graduate School including, but not limited to, establishing administrative policies for 
all graduate programs.  The GAC shall be authorized to advise and make recommendations to the Provost of Liberty 
University on the initiation, modification, and discontinuation of administrative elements of the graduate programs. 
See Appendix H for the complete text of the Constitution of the Graduate Administrative Council. 

 

4.5  THE FACULTY ADMINISTRATIVE AND CURRICULUM COUNCIL  

The Faculty Administrative and Curriculum Council (FACC) examines and makes recommendations to the Provost 
concerning all undergraduate curriculum proposals for new and existing courses and programs, program 
modifications, course deletions, and discontinuation of programs, concentrations, etc. Its role is threefold: first, to 
assist the departments, colleges, and schools in the development of curriculum proposals, ensuring that the proper 
forms are completed and protocols observed prior to submission to the FACC; second, to act on all such proposals 
by recommending or declining their adoption; and third, to forward the FACC’s recommendation by resolution to the 
administration for final action, notifying the Faculty Senate “for information only” of all curricular action approved by 
the Provost. See Appendix I for the complete text describing the Faculty Administrative and Curriculum Council, its 
organizational structure, and procedures. 

 

4.6  GENERAL EDUCATION COMMITTEE 

The General Education Committee (GEC) examines and makes recommendations to the Dean of the College of 
General Studies (CGS) concerning all general education electives, general education requirement changes, core 
competency changes, and integrative course proposals to foster compliance with SACSCOC guidelines and 
institutional purposes.  Additionally, the Committee oversees the assessment cycle of all approved general education 
electives, as they relate to the core competency requirements. 
 
The Committee’s role is threefold: first, to assist the departments, colleges, and schools in the development of 
appropriate proposals within the Committee’s scope of work, ensuring that the proper forms are completed and 
protocols observed prior to the submission to the GEC; second to act on all such proposals by recommending or 
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declining their adoption; and third, to forward the GEC’s recommendation by resolution to the Dean of the College of 
General Studies for final approval. 
 
Upon approval by the Dean of the College of General Studies, the GEC will send its recommendation and 
documentation to the originating department for inclusion in the corresponding FACC proposal. See Appendix J for 
the complete text describing the General Education Committee, its organizational structure, and procedures. 
 

4.7  COMMITTEES AND BOARDS OF THE GENERAL FACULTY 

4.7.1  Faculty Review Committee 

The Faculty Review Committee is appointed by the Provost to address appeals that may come from faculty 
members who have been non-renewed when the non-renewal may have involved conduct protected by the 
University’s Statement of Principles on Academic Freedom (see sub-section 3.3). The Committee shall consist 
of three members, one member of which must be a faculty member in the College/School of the faculty member 
appealing his/her non-renewal. For more details regarding the work of this committee, see sub-section 7.9. 
 

4.7.2  Judicial Review Board – Student Conduct 

The Judicial Review Board will be composed of two students representing the Student Government Association 
and three faculty/staff members approved by the Provost. The Board will be chaired by the Senior Vice President 
for Student Affairs. If for some reason an alternate chairperson is needed, he/she will be appointed by the Senior 
Vice President for Student Affairs. The chairperson is a nonvoting member of the Board. The Conduct Officer 
who began the initial investigation will present the situation under review to the Board along with a background 
report on the student’s behavioral record. 
 
The Board will function under the following guidelines: 
 

• Examine the circumstances and details of the particular situation. 
• Hear testimony, review evidence, and call any witnesses deemed necessary. 
• Determine whether a violation of the student Code of Conduct has occurred. 
• Establish whether the imposed discipline is fair and consistent with the stated policies of the Institution. 
• Summarize the incident and the decision of the Board that will be kept on file. 

 
The Board’s decision is determined by majority vote. The Board will vote to either uphold or overturn the previous 
decision(s). When the previous decision is overturned, the Board may recommend alternative discipline to the 
Senior Vice President for Student Affairs who will make the final determination for any alternative discipline. In 
the case of upholding the decision for administrative withdrawal, the Board may also recommend additional 
requirements for return or that consideration be given for early return. The decision of the Board is final and 
binding and is the last step in the appeal process. 
 
Parents may be notified of a student’s disciplinary probation, assignment of disciplinary community service, 
retention or administrative withdrawal, and a copy of the aforementioned action will be placed in the student’s 
conduct file. 
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The maintenance of high academic standards is a matter of importance to students, faculty, and administration and 
is the individual responsibility of each instructor. The procedures described in the Faculty Handbook merely provide 
a reasonable degree of order and uniformity in the University’s instructional activity. Within this pattern, each 
instructor has the privilege and duty to use those instructional methods and teaching materials most likely to 
accomplish, to the maximum extent possible, the purpose of and the learning outcomes for each course. 
 

5.0 RATIONALE FOR UNDERGRADUATE CURRICULUM 

When designing residential and distance education (online) undergraduate academic degree programs that prepare 
students to enter their chosen disciplinary career fields, the faculty and administrators of Liberty University do so in 
accord with its Mission,  
 

…“to develop Christ-centered men and women with the values, knowledge, and skills essential to impact the 
world. Through its residential and online programs, services, facilities, and collaborations, the University 
educates men and women who will make important contributions to their workplaces and communities, follow 
their chosen vocations as callings to glorify God, and fulfill the Great Commission.”  

 

Four goals guide the creation of undergraduate degree programs at Liberty.   

Goal 1.  To provide students with a substantial general education component that instills a wide breadth of 
knowledge and is based on a coherent rationale.  

Goal 2.  To provide students with a wide range of rigorous academic majors to select from as they choose 
an educational path leading them toward their future goals. These educational paths, available to students, 
are fashioned into degree programs by teaching and administrative faculty members who create curriculum 
to best equip students for future vocational/educational readiness within their respective academic 
disciplines. These majors represent the foundational level of preparation within the discipline for students. 

Goal 3.  To involve the faculty in the creation of cognates and concentrations that build on the major; this 
allows students the opportunity to pursue additional aspirational levels of specialization.  Students can add 
a cognate or concentration to their major so that they become more competitive for admission to graduate 
work or more marketable in the employment sector.  

Goal 4.  To engage the faculty in making certain that the general education and major components of a 
degree program are comparable in content, sequencing, and rigor for programs offered in both the residential 
and online delivery formats. 

 

In addition to these four goals Appendix K documents the purpose, structure, and rationale for general education 
and undergraduate program majors at Liberty University. 
 

5.1 CURRICULUM STANDARDS 

The faculty of the University has the responsibility to provide high-quality courses and degree programs consistent 
with the varied interests and abilities of the members of the student body and relevant to the changing nature of 
society. However, academic program development must be consonant with approved University policies and 
procedures, policies defined by the Board of Trustees, financial resources, faculty, and available facilities. 
 
All full-time faculty (online and residential) are invited to participate in departmental meetings where curricular items 
are discussed. In matters requiring a vote, online faculty are represented by their Online Chairs. All full-time faculty 
(online and residential) are given the opportunity to serve on various committees throughout the year, such as 
assessment work groups. Action items are provided to faculty in advance for viewing in the Faculty Communication 
Center (FCC) in Blackboard or Sharepoint, and faculty are invited to submit comments regarding the meeting agenda. 
In matters requiring a vote, the Online Chair voices the feedback from the FCC provided by faculty. Subsequently, 
meeting minutes are made available to faculty in the FCC for informational purposes. 
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5.1.1  Guidelines for Curriculum Review and Evaluation 

The guidelines which follow should inform the curriculum review and evaluation process for every residential and 
online (distance education) course/program (existing and proposed) of the University. 
 

5.1.1.1  Existing Courses/Programs 

All existing course syllabi are reviewed, at a minimum, every three years; and programs are reviewed and 
evaluated, at a minimum, every five years by each academic department in accordance with the following 
guidelines: 

 

A. Departments must publish the timeframe for course/program review and file that information with 
their College/School Dean and the Provost. 

B. The results of reviews must be provided to the college/school dean and the Provost. Any curriculum 
changes recommended as a result of the review process will be evaluated under procedures 
established for Curriculum Change (see Appendix L). 

 
5.1.1.2 Elements to be Addressed when Reviewing and Evaluating Existing Course Syllabi 

• Course syllabi must follow the prescribed format at the onset of the review (see Appendix B). 
• Course learning outcomes should contain active verbs and specific criteria that allow an assignment 

to be linked to the course learning outcome. 
• Each assignment listed in the syllabus should be reviewed for clarity, specificity, and linkage to the 

course learning outcome(s). 
• Indicate the Program Learning Outcome(s) to which this particular course and/or course learning 

outcomes relate. 
 

5.1.1.3 Elements to be Addressed when Reviewing and Evaluating Existing Courses and 
Programs 

• Current courses/programs must compare favorably with similar programs in the state, region, and 
nation. Departments will document comparability or deficiencies with data collected from at least five 
Virginia and at least ten regional/national programs. (PROV 0017) 

• Courses/programs, on the basis of surveys of student interest and national survey data, must reflect 
continuing demand in the workplace for similar courses and programs. 

• Courses/programs must meet the current stated purposes, goals, and outcomes of the department, 
school, and University.  

• If courses are identified as potentially duplicating other offerings in the University curriculum, it is the 
obligation of Department Chairs and Deans in the identified areas to either identify basic differences 
between the courses or eliminate offerings which are, in fact, duplicative. 

• Deans and Department Chairs must pay careful attention to the sequencing of courses to maximize 
enrollment potential and to make the most efficient use of current faculty. 

• Deans and Department Chairs must carefully review majors which have fewer than twenty students, 
and which have graduated fewer than five students on average for each of the past four years. A 
compelling demonstration should be provided for continuing the program. 

 

5.1.2  New Courses and Programs 

5.1.2.1 Elements to be Addressed when Proposing New Courses and Programs 

• Demonstrate that the new course/program fulfills current department, school, and University 
purpose, goals, and learning outcomes as indicated in the most recent curriculum review. 

• Justify the new course/program by providing surveys of student interest, national survey data, or 
other pertinent information indicating demand in the workplace for similar courses /programs. 

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/332
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• Identify faculty-hiring implications for adding the new course/program. Project faculty needs for the 
first three years of the course/program. 

• Demonstrate how the course/program will provide career preparation not available in any other 
program in the curriculum. 

• Outline non-personnel costs associated with the new course/program: library resources, technology 
needs, and capital equipment.  Explain whether full funding will be sought from the University for 
these expenses or whether a portion of that funding will be sought through external grants. Outline 
plans with respect to this consideration. 

• Analyze whether the new course/program will have the tendency to draw new students to the 
department, or whether its tendency will be to redistribute students already in the department among 
an increased variety of courses/programs.  If it is the considered judgment of the department that 
the latter is the more likely possibility, the wisdom of moving the proposal forward should be brought 
into question. 

• The frequency for offering a new course must be discussed, as well as whether the course is an 
elective or a required course in certain programs. 

• Discuss whether new course/program will be potentially attractive to students outside the 
department making the proposal.  Identify other academic areas in the University that might possess 
a natural affinity to the proposed course/program. 

 

5.1.3  Pilot Courses 

Faculty may submit a request to offer a pilot course for a semester for the purpose of ascertaining whether there 
is sufficient student interest to include the course among those listed in the Liberty University catalog. To request 
permission to offer a pilot course, a Request to Offer a Pilot Course Form (see Appendix M) including the 
rationale for the course, minutes showing departmental and school approval, as well as a syllabus for the course 
must be submitted. The completed form with documentation is sent to either the Vice Provost for Graduate 
Education or the Vice Provost for Undergraduate Education, as appropriate, who then secures final approval by 
the Provost. A pilot course may be offered for a second semester provided that a written request provides a clear 
rationale for doing so. 
 

It is expected that the academic unit requesting the approval of the pilot course seek approval through the usual 
University curriculum approval process to add the course to those already offered by the unit.  A pilot course 
may be offered no more than two semesters unless the Provost’s office permits the pilot course to be offered 
beyond two semesters. 
 

The Director for Research/Institutional Reports sends final notification of approval to the Dean and Chair of the 
requesting unit and the University Registrar’s Office. 
 

5.2  CURRICULUM REVISION PROCESS  

Any student, faculty member, departmental chairperson, college/school dean, or administrator may initiate 
suggestions for revisions in the curriculum by submitting them in written form to the appropriate department. The 
proposal must be considered and approved by the department faculty through its established curriculum change 
procedures. (PROV 0016) 
 

Initial Budgetary Forecast Form. This document is completed by the Dean and Department Chair and sent to the 
Vice President of University Research and Analysis followed by the appropriate Vice Provost and the Provost and/or 
Co-Provost (online programs) for review by senior administration prior to submission of a Form 1 or Form 4 curriculum 
proposal to the Graduate Senate or, in the case of undergraduate proposals, the Faculty Administrative and 
Curriculum Council. This form is available online (see Appendix L). 
 

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/331
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Preparation of Curriculum Change Proposals. New or modified course and program proposals are to include all 
relevant information as indicated on the appropriate curriculum change form available online (see Appendix L). 
 

Tracking Curriculum Changes. The Department Chair is responsible for tracking the change from departmental 
approval through all steps to the approval level called for in the guidelines stated in the chart below.  
 

Undergraduate Process. The Department Chair will track the proposal through the Faculty Administrative 
and Curriculum Council (FACC) when the proposal is to be considered. All curriculum changes processed 
through the FACC are presented as resolutions to the Vice Provost assigned to the college/school initiating 
the proposal, and then the Co-Provost (for Liberty University Online) and Provost for final approval. Approved 
FACC proposals are presented to the Faculty Senate as information-only items. 
 

Graduate Process. The Department Chair will attend the meeting of the Graduate Senate when the proposal 
is on the agenda. The Graduate Curriculum Committee and the Executive Committee review proposals 
presented to the Graduate Senate for action. Minor curriculum modifications are presented to the Provost 
for information and do not require formal institutional action beyond the Senate. All curriculum changes 
processed through the Graduate Senate are presented as bills to the Provost for final approval. 

 

After the Provost signs a FACC resolution or Graduate Senate bill, notification of approval is sent to the Office of the 
University Registrar where the DCP Audit Team will develop the final Degree Completion Plans (DCP) for new 
programs and changes to existing programs, and the Office of Institutional Effectiveness (IE) who will make the 
appropriate catalog changes. 
 

Approval Process. Depending on the nature of the proposed change, curriculum changes for undergraduate and 
graduate programs must go through the steps listed below to obtain approval. Flowcharts illustrating the 
undergraduate and graduate curriculum approval process are found in Appendix N. 
 

Undergraduate Curriculum Approval Process 

Type of Change Dept. College/ 
School 

Faculty 
Administrative 
 &Curriculum 

Council 

Faculty 
Senate 

Provost/  
Co-Provost President Board University 

Registrar 

Title, Prefix, or Course Description1 A I I I N N N N 
Course Hours, Number/Level, or Title2 A A A I N N N I 
Drop Course2 A A A I N N N I 
Add Course A A A I A N N I 
Add Program3 A A A I A A*/N A*/N I 
Add Concentration or Cognate3 A A A I A N N I 
Change Program Requirements A A A I A N N I 
Deletion of Program A A A I A N N I 

 

Legend: 
A:  Must be approved by vote recorded in minutes of approving body. 

     *New programs that are substantive changes require President and Board approval and/or require a significant financial investment 
N:  No action or notification necessary. 

I:  Information only. 
1 Simple editorial changes in course titles or course descriptions need approval of the controlling department only; however, changes that reflect 

significant modifications to course content must go through the same procedure adding a new course. Course description changes include changes in 
course prerequisites. 

2 Changes presented for “information only” are to be submitted to the Faculty Administrative and Curriculum Council (FACC) to be recorded in the 
minutes and signed by the Provost and/or Co-Provost for online changes. The requesting department should provide to the FACC appropriate 
documentation and explanations to justify the change. 

3 New programs and concentrations or cognates which utilize only existing courses and resources require the documented approval of the 
department(s), dean(s), and Provost or Co-Provost for online programs. Administrative approvals must be documented using Form 6: Request for 
Administrative Approval by the Provost. 
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Graduate Curriculum Approval Process 

Type of Change Dept. College/ 
School 

Graduate 
Curriculum  
Committee 

Graduate 
Senate 
/GAC 

Provost/  
Co-Provost President Board University 

Registrar 

Title, Prefix, or Course Description1 A I I I N N N N 
Course Hours, Number/Level, or Title2 A A A I N N N I 
Drop Course2 A A A I N N N I 
Add Course A A A A A N N I 
Add Program3 A A A A A A*/N A*/N I 
Add Concentration or Cognate3 A A A A A N N I 
Change Program Requirements A A A A A N N I 
Deletion of Program A A A A A N N I 

 

Legend: 
A:  Must be approved by vote recorded in minutes of approving body. 

     *New programs that are substantive changes require President and Board approval and/or require a significant financial investment. 
N:   No action or notification necessary. 

I:   Information only. 
1 Simple editorial changes in course titles or course descriptions need approval of the controlling department only; however, changes that reflect 

significant modifications to course content must go through the same procedure adding a new course. Course description changes include changes in 
course prerequisites. 

2 
  
Changes presented for “information only” are to be submitted to the Graduate Curriculum Committee. That Committee will present the item(s) 
to the Graduate Senate to be recorded in the minutes and signed by the Provost and/or Co-Provost for online changes. The requesting 
department should provide to the Graduate Curriculum Committee appropriate documentation and explanations to justify the change.  
 3 New programs and concentrations or cognates which utilize only existing courses and resources require the documented approval of the 
department(s), dean(s), and Provost or Co-Provost for online programs. Administrative approvals must be documented using Form 6: Request for 
Administrative Approval by the Provost. 
 

5.2.1  Forms and Required Documentation for Approval of Curriculum Proposals 

All curriculum proposals which need approval beyond the college/school level must follow the directions on the 
appropriate form pertaining to the action requested. The Curriculum Change/ Administrative Approval Forms are 
found in Appendix L. These forms can also be accessed online in the through the my.LU.liberty.edu portal My 
Access  Office of the Provost Forms. 
 
The following forms are used for curriculum change or administrative approval: 
 
IBF  Initial Budgetary Forecast Form 
Form 1 Proposal for New Program/Major, Minor, Cognate or Concentration, or Combined Degree Program 
Form 1-A Abridged Proposal for New Program/Major, Minor, Cognate or Concentration, or Combined Degree 

Utilizing Existing Courses or NOT Requiring Financial Commitment 
Form 2 Proposal for New Course(s) 
Form 3 Proposal for Change in Existing Program, Major, Cognate, Concentration, Minor, or Courses Not 

Requiring Additional Financial Resources 
Form 4 Proposal for Reinstatement of Program/Major/Minor/Cognate/Concentration or Course(s) 
Form 5 Proposal for Deletion of Program/Major/Concentration/Cognate/Certificate/Minor/Course(s), or Requirement 
Form 5-A Suspension of Program/Major 
Form 6 Request for Administrative Approval by the Provost 
Form 7 Certificate Approval and Modification Form 
Form 8 Academic or Admissions Standard Review Proposal 
FIO  For Information Only Form  
CPEF Curriculum Proposal Endorsement Form (Institutional Effectiveness) 
 

https://sso.liberty.edu/cas/login?service=https%3A%2F%2Fwww%2Eliberty%2Eedu%2Fsecure%2Findex%2Ecfm%3Fredirect%3Dhttps%3A%2F%2Fmylu%2Eliberty%2Eedu%2F
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Regarding undergraduate curriculum changes, Department Chairs should contact their representative on the 
Faculty Administrative and Curriculum Council (FACC) as soon as possible when beginning the process of 
undergraduate curriculum changes. The FACC representative will work with the Department Chair and provide 
the necessary resources to complete the proposal. The FACC representative will submit the completed proposal 
in PDF format to the FACC. Proposals will be considered by the FACC for a minimum of five days but not more 
than two weeks before voting on the proposal. On the fourteenth day, the FACC Chairperson can elect to extend 
the discussion in seven day increments if deemed appropriate.  
 

Regarding changes to graduate curriculum, the Department Chair should contact their representative on the 
Graduate Senate Curriculum Committee (GSCC) as soon as possible when beginning the process of graduate 
curriculum changes. The GSCC representative will work with the Department Chair and provide the necessary 
resources to complete the proposal. The GSCC representative will submit the completed proposal in PDF format 
to the Secretary and Chair of the Graduate Senate. Proposals will be considered by the GSCC for a minimum of 
five days, but not more than two weeks before voting on the proposal. At the same time, the Executive Committee 
will also review the proposal.  
 

Neither the Faculty Administrative and Curriculum Council nor the Graduate Curriculum Committee will consider 
incomplete proposals.  Proposals that include any new courses or programs must include all of the items on the 
checklist provided, as applicable. For proposals that include only modifications and no new courses or programs, 
consult with the Chair of the Committee for the requirements.  
 

To request Administrative Approval by the Provost (Form 6) of a program, policy or department change, all 
information required is sent to the appropriate Vice Provost, who then secures final approval by the Provost.  
 

Information related to accreditation standards and criteria applicable to curriculum and faculty qualifications can 
be found on the Southern Association of Colleges and Schools Commission on Colleges (SACSCOC) website.  

 

5.3 SUSPENSION OF PROGRAM OR MAJOR 

The suspension of an academic program is intended to allow time for program faculty to review curricular structure, 
resource and enrollment issues, accreditation demands, in order to reactivate the program within a maximum of three 
years. Discussion and decision-making on the part of relevant parties shall precede any proposal for suspension. 
(PROV 0039) 

 

5.4 SUBSTANTIVE CHANGE 

Only in cases where a proposal represents a substantive change does the process differ. Major curriculum 
modifications (e.g., addition or deletion of program) require approval by the Board of Trustees. The Board of Trustees 
reviews all recommendations for proposed major curriculum changes presented to it by the Provost. The decision of 
the Board is final. Once Board approval is secured, the Provost submits a substantive change prospectus to 
SACSCOC for approval, as appropriate.   
 

It is important to note that SACSCOC has established due dates for submission and review of a Substantive Change 
Prospectus. The due dates are as follows: 
 

• January 1 for programs to be implemented July 1st through December 31st 
• July 1 for programs to be implemented January 1st through June 30th 

 

After SACSCOC approval is received for a new program, notification of the approved change is disseminated to the 
University constituencies (e.g., Office of the University Registrar, Office of Institutional Effectiveness, etc.) and 
appropriate changes are made to the academic catalogs. Liberty’s Substantive Change policy is published online.  

Table of Contents 

http://www.sacscoc.org/principles.asp
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Students should be challenged to aspire to the highest mastery possible for them and should be expected to bring 
to class sessions the results of considerable studious preparation. Realistically, the final student grade should reflect, 
in an objective manner, the ability of the student to meet previously identified, specific objectives. 
 
The stated purpose of the University implies certain institutional responsibilities to students and correlative student 
responsibilities as members of the University community. Both faculty and students should be responsible for creating 
an academic atmosphere of mutual respect and consideration for individual dignity. 

 

INSTRUCTIONAL STANDARDS 

6.1  RESIDENTIAL CLASS ATTENDANCE POLICY 

For the good of the Liberty University student body, a consistent attendance policy has been established so that all 
students in all majors will understand the expectations of faculty in all their courses. The Revised Attendance Policy 
stated below may be applied at the faculty member’s option; or, the faculty member may simply exercise his/her 
discretion with student appeals as described in the revised attendance policy.  No other attendance policies are 
permitted.   
 
In general, regular and punctual attendance in all classes is expected of all students. For 100- and 200-level classes, 
students will be permitted elective absences per the policy below. University-approved absences will not count 
towards these absences. For 300- and 400-level classes, students will make their own decisions regarding 
attendance. Faculty are responsible for detailing in their syllabi ramifications for missing any course requirements 
(see Appendix B, Section VIII, of the Course Syllabus Template).  Work missed for University-approved absences 
may be made up. (RO UG 0061) 
 

6.1.1  University Approved Absences 

a. University Approved Absences include Liberty University sponsored events, athletic competition, and 
other Provost-approved absences. 

b. The student must provide written documentation in advance for University Approved Absences. 

c. Work missed for University-approved absences may be made up.  
 

6.1.2  Student Elective Absences 

a. Student Elective Absences include, but are not limited to, illness and bereavement. 

b. Work missed for Student Elective Absences may be made up at the discretion of the faculty member. 
Questions regarding missed work for Student Elective Absences must be addressed by the student with 
the professor within one week of returning to class. In cases where this is not possible, the student must 
notify the Professor in writing of the circumstances impacting his or her absence. The student may 
appeal the Professor's decision in writing to the respective Chair within one week. Final appeals may be 
made to the Dean in writing within one week of the Chair's decision and the Dean's decision is final. 

c. When circumstances result in excessive absences (e.g., serious medical illness, family crisis), upon 
return to campus, the student shall communicate in writing with the Registrar's Office 
(Registrar@liberty.edu) and provide an explanation of his or her situation with appropriate 
documentation. The Registrar will consult with the faculty member before making the final decision and 
will notify, in writing, the student and the faculty member. 

d. Students who are more than 10 minutes late for class are considered absent. 

e. Students who are late for class 10 minutes or less are considered tardy but present for the class. If a 
student misses in-class work due to tardiness, the faculty member may choose not to allow the student 
to make up this work. Three class tardies will be counted as one absence. 

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/247
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f. Number of Student Elective Absences Permitted: 

• For classes that meet three times per week, the student will be permitted four elective absences 
per semester. 

• For classes that meet twice per week, the student will be permitted three elective absences per 
semester.  

• For classes that meet once per week, the student will be permitted one elective absence per 
semester. 

g. Penalties for each absence over the permitted number of elective absences per semester will be as 
follows: 

• 50 points for classes that meet 3 times per week 

• 75 points for classes that meet 2 times per week 

• 100 points for classes that meet once per week 
 

6.1.3  Absences in Intensive Courses 
In the case of three semester hour courses that are offered in a one-, two-, three, or four-week, intensive format, 
the professor has some latitude in dealing with student absences. Because circumstances leading to an absence 
in a compressed format course will vary widely, the faculty member teaching the course will be in the best position 
to determine whether it is reasonable to allow a student to make up work missed without placing an undue burden 
on either the professor or student. 

 
In order to provide some guidance to the instructor, however, it would seem reasonable to say that each 50 
minutes of class that a student is absent during an intensive would equate to one missed class -- thus a student 
could miss up to 150 minutes of class during the week (which would be equivalent to the three unexcused 
absences that are permitted as noted above) without any penalty, but the student would be responsible for 
making up the work/assignments missed during the absence(s). The student would also, normally, be penalized 
50 points for each absence beyond three. 
 

6.2  LIBERTY UNIVERSITY ONLINE: NON-ATTENDANCE POLICY 

Students who begin a course, but at some point in the semester cease attending, and do not provide official 
notification to withdraw, will be assigned a grade of FN for Failure due to Non-Attendance and dated to the student’s 
last date of academic activity. A grade of FN will be assigned when a student stops attending and/or participating in 
a class for a period of 21 consecutive days or longer. FN indicates that the student ceased attendance and failed to 
complete the course objectives. The last date of attendance will be based upon the last date that a student submitted 
an academic assignment (such as an examination, written paper or project, discussion board post, or other academic 
event). This will be the “Creation Date” of the assignment. 

 
Before posting the FN the professor must email the student after noticing at least 14 days of nonattendance. The 
professor should utilize the template email provided by their department to communicate the seriousness of the FN 
grade to the student. After 21 days of non-attendance in which the student has not submitted course work or 
communicated with their professor, on the 22nd day, the professor should post the "FN" grade in the Post Final 
Grades area of Blackboard, along with the student’s last date of attendance.  
 
Students who receive a grade of FN may appeal to their professor to have the grade removed to allow a resumption 
of work in the course.  This appeal must be communicated in written form to the faculty member within course 
start/end dates.  
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6.3 GRADE APPEAL PROCEDURE FOR RESIDENTIAL STUDENTS 

Any student who has factual evidence that a grade, as reported, is in error and wishes to appeal the grade, should 
use the following procedure: 

 

Step 1:   The appeal of the grade must be initiated within 30 days from the beginning of the subsequent semester. 
The student must submit a written rationale to the instructor. The instructor must respond in writing within 
10 days of the receipt of the written appeal. 

 

Step 2:   If the student is not satisfied with the written response, the student must appeal in writing to the Department 
Chair within 10 days of the response. The Department Chair must provide a written response within 10 
days of the receipt of the written appeal. 

 

Step 3:   If the student is not satisfied with the response of the Department Chair, the student must provide a written 
appeal within 10 days of the response to the Dean of the College/School. The Dean of the College/School 
must respond in writing within 10 days of the receipt of the written appeal. (RO UG0074) 

 

6.4  GRADE APPEAL PROCEDURE FOR ONLINE STUDENTS 

An online student wishing to appeal a final grade must submit the appeal to their professor and seek to resolve the 
situation with them. If the student wishes to appeal further they must follow the process outlined below: 
 

Step 1:   Within 30 calendar days of the end of the sub-term, the student may submit a written appeal to the Online 
Chair/Chair, but should do so through Liberty University Online Advising. The student must include the 
information required above. The Online Chair will consult with the instructor and review the student's 
written appeal. The Online Chair will then notify Liberty University Online Advising, the instructor, and the 
student of his/her decision. 

 

Step 2:   If the student has additional support for their appeal, the student may submit a written appeal to the 
Associate Dean, through Liberty University Online Advising after receiving the decision by the Online 
Chair. This written appeal must be received by Liberty University Online Advising within five (5) business 
days of the Online Chair’s email. The Associate Dean will review the student's appeal, as well as any 
information provided by faculty member. When a decision has been reached, the Associate Dean will 
notify Liberty University Online Advising, the Online Chair, the faculty member, and the student. 

 

Step 3:   If the student has additional support for their appeal, after receiving the decision by the Associate Dean, 
the student may submit a written appeal to the Academic Dean through Liberty University Online Advising. 
This written appeal must be received by Liberty University Online Advising within five (5) business days of 
the Associate Dean’s email. The Associate Dean will review the student's appeal, as well as any 
information provided by faculty member. When a decision has been reached, the Academic Dean will 
notify Liberty University Online Advising, the Associate Dean, the Online Chair, the faculty member, and 
the student. The Academic Dean’s decision is final.  (RO UG0041) 

 

6.5  FIELD TRIPS 

In order for student absences to be recognized as Liberty University-sponsored activities or excused absences, the 
initiator of the request must complete the approved form that includes the nature and purpose of the field trip, date 
and hours students will be away from the campus, and approximate number of students participating in the trip. The 
approved form must be submitted to the Dean allowing sufficient time to review the list of requested trips. If 
recommended for approval by the Dean, the Dean submits the form by email to LU Send at LUSend@liberty.edu.  
LU Send compiles the list of requests for review and approval by the Provost. Deans are strongly recommended to 
submit requests for the entire academic year for any/all trips prior to the first day of classes in the fall semester 
scheduled.  The Provost makes every attempt to approve the field trip list within one week.  LU Send is responsible 

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/268
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/278
mailto:LUSend@liberty.edu
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to inform the Dean of the approved list of trips. A request may be considered during the academic year following the 
same process described above. To access the Trip Registry Form, please go to www.liberty.edu/domestictravel.   
 
It remains the responsibility of the students to contact their professors prior to the excused absence and make 
arrangements to complete all work that may be missed as a result of the field trip.  

 
Nota Bene: Wednesday convocation has always been viewed as an integral and essential part of student and 
faculty life.  Missing Wednesday convocation should be avoided whenever possible. While there may be 
exceptions, those scheduling trips away from campus are encouraged to be mindful of the importance of 
convocation.  
 

6.6  TRAVEL GROUP POLICY 

Travel groups are defined as any group whose activities may at times cause its members to miss a number of their 
classes each semester.  This excludes one-day field trips. 
 

The total well-being of a student is vital to both off-campus group performance and other academic activities. The 
group leader shall consider a student’s overall personal condition prior to joining a travel group and shall regularly 
monitor each student. (PROV 0030) Intercollegiate athletics, covered by NCAA regulations, will follow NCAA rules 
as they relate to the issue. The “Nota Bene” in sub-section 6.5 above applies here as well.  
 

6.6.1  LU Send Academic Trips (excluding internships, externships, practica) 

LU Send is the centralized hub of support for all student group travel and processes all faculty-led academic 
trips. Faculty who would like to take a group of students on a domestic or international trip must work with LU 
Send to obtain approval and support for those trips. The Domestic Trip Registry Forms and International Trip 
Proposal forms and corresponding submission information and deadlines are available on the LU Send 
webpages. All forms must be approved by the Dean of the faculty member’s department prior to being processed 
by LU Send and recommended for approval by the Provost. Please visit www.Liberty.edu/FacultyGateway or 
email LUSend@Liberty.edu for more detailed information. 
 

6.6.2  LU Send Now 

LU Send Now is an initiative that prepares students to be on stand-by to respond to urgent humanitarian needs 
in the event of a disaster either domestically and internationally. 
  

The Provost will grant a maximum of five (5) days of excused absences from classes per trip. A student may 
receive excused absences to participate in a response effort only one time per academic semester. The students 
remaining excused absences for courses missed may be forfeited (M/W/F 3; T/TH 2; 1 day – 1). Students are 
responsible for notifying all professors of the duration of their deployment, with an official email/letterhead from 
LU Send, the exact class days that will be missed and making arrangements for missed assignments. Students 
will be responsible to make-up all work that was missed during travel times within one week of returning back to 
campus. This will not impact the deadlines of assignments following a student’s deployment. There will be no 
groups deployed during the months of December or May unless special permission is granted from the Provost. 
  

For more information about the program, please visit the LU Send Now webpage or email LUSend@Liberty.edu 
 

6.6.3  Group Travel Related to Internships, Externships, Practica 

Liberty University students can enhance their educational experience and gain a competitive edge in a career 
field by studying abroad or completing an International Internship. Internship approval is done through each 

http://www.liberty.edu/domestictravel
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/345
http://www.liberty.edu/FacultyGateway
mailto:LUSend@Liberty.edu
http://www.liberty.edu/lusend/index.cfm?PID=33089
mailto:LUSend@Liberty.edu


Instructional Standards  |  53 

 2017-2018 Liberty University Faculty Handbook 

academic department. However, student travel documents and international health and travel insurance forms 
must be completed through LU Send for all international travel. 
 

For professors planning a short-term international trip for Field Experience, Practicum, or Internship credit, an 
application must be submitted to LU Send for approval by the Provost’s Office. Any and all University sponsored 
or promoted international Internships must be registered with LU Send. 
 

Internship credit is given to students who have registered for a Liberty University internship course or practicum. 
There are also internships and externships available for students who would prefer to complete them not for 
credit. For Information regarding international internships, please visit the LU Send webpage, contact by email 
at LUSend@Liberty.edu, or call the office at (434) 592-6455. 
 

6.6.4 Faculty Travel 

Per the discretion of the Provost and the Director of Risk Management, all faculty travel related to University 
purposes must be registered with LU Send.  Please contact the Director of Academic Operations to register your 
travel by email at lusend@liberty.edu or call 434-592-6455. 
 

6.6.5  Athletics/Club Sports 

Intercollegiate athletics, covered by NCAA regulations, will follow NCAA rules as they relate to student travel.  
Club Sport student athletes will be allowed to be rostered on a team, but will not be allowed to travel or compete 
if their cumulative GPA is not over 2.0. Individual cases will be reviewed should an athlete, coach or team request 
such a review. Each student-athlete will also be required to be enrolled in 12 credit hours per semester. Unique 
situations will be reviewed by an administrative council.  Furthermore, online student-athletes must be actively 
enrolled and attending a class in order to be rostered and compete. All students travel with a coach present and 
on Liberty University approved transportation for all away competitions. Students traveling separately must 
provide a request in writing and have a letter releasing Liberty from any liability.   
 

6.7  REVIEW AND EVALUATION OF INSTITUTIONAL CHALLENGE EXAMS (ICE) 

Institutional Challenge Exams (ICE) are developed and administered for the specific department responsible for 
issuing course credit. Each year a report is provided to the Director of Testing in the College of Applied Studies & 
Academic Success (CASAS) of any updates or changes to the department’s ICE. 
 
This report is to be submitted no later than April 30th. The updated data are then compiled by the Director of Testing 
and submitted through the Dean of CASAS to the Provost for review and approval by May 15th (see Appendix O). 

 

6.8 EXAMINATIONS AND WRITTEN EXERCISES 

It is anticipated that each course will present formal and informal testing opportunities to the students, which will 
facilitate instruction and will evaluate the quality of work done by students in the course. Various devices, such as 
discussions, tests, quizzes, essays, term papers, and term examinations may also aid in teaching and help indicate 
the progress of students in meeting learning outcomes. 
 
Examinations may be objective, essay, or oral at the discretion of the faculty member.  It is expected that faculty will 
discuss examination papers and their results with students as a part of the total learning process. Final course exams 
may be formal or informal. Instructions on routine matters in connection with semester examinations are issued by 
the University Registrar before the examination periods; it is important that these instructions be followed carefully. 
Final examination schedules are prepared in the Office of the University Registrar. Faculty members are expected 
to adhere to the examination schedule. Any deviation from the printed examination schedule must be coordinated 
by the College/School Dean and the University Registrar. Should a final semester examination not be given in a 

http://www.liberty.edu/lusend/index.cfm?PID=33089
mailto:lusend@liberty.edu


54  |  Section 6 

2017-2018 Liberty University Faculty Handbook 

particular class, the faculty member is expected to meet the class during the specified examination time. Faculty 
members are expected to proctor their own examinations. Should a student have a valid reason for missing a 
scheduled exam, the student is responsible for making arrangements with the professor and College/School Dean 
for taking the exam. The University Registrar should be kept fully informed in all cases.   
 
The assignment of extended written exercises, such as term papers, is encouraged in all courses where this is an 
appropriate teaching/evaluation strategy. The scheduling of such reports late in the term, however, may interfere 
with a student’s preparation for the final examination. Tardy delivery of written reports often creates confusion in the 
final grading procedures leading to an improper and excessive use of the grade of Incomplete (I). It is good 
educational policy, therefore, for each faculty member to stipulate clearly to the student the last date for the 
submission of such work. When possible, this date should be several days in advance of the beginning of the final 
examinations. A grade of Incomplete should not be given except for extenuating circumstances. 

 

Written assignments should be evaluated and returned as promptly as possible. It is very poor educational practice 
not to return one set of examinations before another examination is given.  

 

6.9 CONFIDENTIALITY AND RELEASE OF STUDENT RECORDS 

The academic record of every Liberty University student is considered confidential. It may be released only upon the 
student’s written request. (www.liberty.edu/ferpa)  Any person to whom a transcript has been released may not reveal 
the contents of that transcript to another faculty member, administrator, staff member, or person outside the 
University without a prior determination by the University Registrar that such release is appropriate.  
 
The following are exceptions to this restriction: 
 

a. Transcripts will be released by the University Registrar without consent to only those individuals within the 
University who have legitimate educational interest. It will be released only for use in an official capacity, not 
for the personal use of the requestor. Those individuals to whom student records may be released are 
academic advisors and Learning Center instructors. All other requests will be reviewed and the decision will 
be made according to the individual situation. 

b. Transcripts will be released by the University Registrar if lawfully subpoenaed. The student will be notified 
of such release. 

c. Transcripts will be released by the University Registrar without consent for purposes of auditing or evaluation 
of any federally supported program. 

 
The following security measures are required of all in-house personnel: 
 

a. Copies of a student’s academic record may be made and released only by the University Registrar. 
b. Anyone receiving copies of transcripts must keep them in a secure location of the office area. 
c. Any full-time, exempt, or non-exempt employee with legitimate educational interest, may have access to the 

student records. 
d. Confidential information contained on the student’s academic record may not be reprinted or distributed in 

part or in whole without permission of the student. 
e. Anyone given access to a student’s academic record must sign the Confidentiality Policy Form. 

 

6.10 JERRY FALWELL LIBRARY 

The Jerry Falwell Library is the focal point of academic life at Liberty University. Strategically located in the center of 
campus, the 170,000-square-foot library supports teaching, learning, and research by providing information, 
resources, spaces, and related services for the Liberty University community. As an integral part of the educational 
community, the library provides physical and digital resources to support and enhance the university curriculum. 

http://www.liberty.edu/index.cfm?PID=14819
http://www.liberty.edu/ferpa
http://www.liberty.edu/library/location/
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Additionally, the library’s highly qualified faculty and staff provide instruction on the effective, efficient, and ethical 
use of information and ideas.  

 

6.10.1  Mission and Objectives 

The library supports teaching, learning, and research by providing information, resources, spaces, and related 
services for the Liberty University community. Our mission enables us to achieve the following objectives: 
 

• Develop and maintain world-class resources, spaces, and services to meet the diverse academic needs 
of students, faculty, and staff.  

• Partner with faculty and other key stakeholders to identify, evaluate, select, acquire, organize, and 
preserve resources to support the curriculum and mission of the university. 

• Provide resources in a variety of formats and ensure equitable access through appropriate interfaces. 

• Develop programs and provide resources that foster the discovery, creation, application, preservation 
and dissemination of knowledge, including the scholarship of university students and faculty. 

• Provide instruction on the effective, efficient, and ethical use of information and ideas.  

• Participate in resource-sharing and other forms of interlibrary cooperation. 

• Partner with university departments and other professional entities to advance the academic reputation 
of the university and to support the recruitment and retention of students. 

• Develop and implement communication strategies to inform the university community of the library’s 
resources, spaces, and services. 

• Foster an environment of continual professional growth and development among library faculty and staff. 
 

6.10.2 Resources 

The Jerry Falwell Library provides physical and digital resources to support the university curriculum and mission. 
The library collects and organizes resources in a variety of formats including but not limited to print and digital 
books, periodicals, audio-visual resources, musical scores, dissertations and theses, and archival materials.  
 

Physical collections consist of approximately 400,000 items and 600 current print periodical subscriptions which 
are housed in the four-story Book Tower, two-story Caudell Reading Room, Automated Storage and Retrieval 
System (ASRS), Curriculum Library, Archives and Special Collections, and Counseling Library. Digital collections 
include over 500,000 items and content from more than 80,000 unique full-text journals. The library provides 
access to more than 550 online research resources from companies such as Alexander Street Press, American 
Psychological Association, EBSCO, Elsevier, Emerald, Gale, JSTOR, LexisNexis, ProQuest, SAGE, Standard 
and Poor’s, and Wiley.  
 

All resources can be searched on or off campus from any internet-capable device. The vast majority of materials 
can be searched via a single discovery tool prominently featured on the library’s homepage. Full-text resources 
can be accessed by any current university-affiliated student, faculty, or staff member. Additionally, a number of 
resources may also be accessed by university alumni.  
 

Students, faculty, and staff can access resources beyond the library’s collections through our InterLibrary Loan 
and Document Delivery program as well as via our membership in the Center for Research Libraries. Customers 
may also access materials not currently owned through innovative acquisitions programs such as patron-driven 
acquisitions, short-term loans, and purchase-on-demand, which provide access to a large pool of resources with 
purchases triggered only upon customer use or request.  
 

In addition to the general collection, the library maintains and houses several distinctive collections in the 
Archives and Special Collections, Curriculum Library, Counseling Library, and Digital Commons.  
 

http://www.liberty.edu/library/
https://www.liberty.edu/library/index.cfm?site=library/&furl=interlibrary-loan/
https://www.liberty.edu/library/index.cfm?site=library/&furl=interlibrary-loan/
http://www.crl.edu/
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6.10.2.1 Archives and Special Collections 

The purpose of the Archives and Special Collections Department is to preserve the history of Liberty 
University, Thomas Road Baptist Church, Jerry Falwell ministries, and Baptist traditions in general and to 
collect and maintain unique collections. This is done by acquiring items of enduring value, organizing and 
preserving these research materials by employing appropriate and adequate methods and technologies, and 
making them available to scholars and other interested parties via either traditional or electronic access 
options as the material formats allow. The Archives collects additional materials with the following foci: 

 

• Organizations and individuals who had close connections with any of the above mentioned entities 

• Leading figures who played an important or prominent role in the above mentioned entities 

• Histories, themes, and impacts of Baptist traditions in the United States 

• Materials relating to the history of Sunday School classes 

Additionally, it is the policy of Liberty University that the minutes of official meetings, annual reports, 
proposals, major policy statements and publications such as newsletters, brochures and programs of the 
Board meetings of Liberty University, faculty, school, divisional, departmental and committee meetings, 
student organizations, and the alumni associations be deposited in the Archives housed within the Jerry 
Falwell Library. Access to unpublished records and documents is restricted to the archivist, the issuing body, 
and those authorized in writing by the issuing body. Also, while employed by Liberty University, members of 
the administration, faculty, and staff should provide one copy of each book or journal article they have written 
to the Archives. Access to the Archives is governed by the Archive Access Policy. 
 
6.10.2.2 Curriculum Library 

The Curriculum Library supports the School of Education by providing access to a variety of instructional 
resources, including secular and Christian teacher-edition textbooks and teaching materials for pre-school 
through grade 12. Educational games, manipulatives, models, and testing materials enhance the collection. 
An extensive selection of juvenile titles provides reinforcement for classes in Children's Literature, Young 
Adult Literature, and curriculum development. 
 
6.10.2.3 Counseling Library 

Located at the 701 Thomas Road Campus in the Carter Building, the Counseling Library provides discipline-
specific resources to the Department of Community Care & Counseling and the Department of Counselor 
Education & Family Studies.  
 
6.10.2.4 Digital Commons 

The mission of Liberty University’s Digital Commons is to capture, preserve, and freely distribute the 
scholarship of the university community. Within this repository are a variety of works by faculty, including 
articles, presentations, and book reviews. The Digital Commons also houses student theses and 
dissertations as well as several scholarly journals edited by faculty and students. 

 

6.10.3  Spaces 

The Jerry Falwell Library provides spaces for research, study, reflection, and inspiration. The library utilizes the 
latest technological advances, including a two-story robotic book retrieval system and a fully equipped technology 
commons. Casual seating areas, learning commons with three levels of quiet, reading rooms, group study rooms, 
a spacious café, and multiple balconies and terraces create a relaxed, scholarly atmosphere. The library also 
contains several unique spaces, many of which are available for reservation: 

 

• The spacious Esbenshade Atrium welcomes visitors to the library and includes the Welcome Desk, 
Customer Service Center, Media Wall, Grand Staircase, casual seating, and an impressive view of the 

https://www.liberty.edu/library/archives/
http://www.liberty.edu/library/archives-access-policy/
https://www.liberty.edu/library/curriculum/
https://www.liberty.edu/library/counselinglibrary/
http://digitalcommons.liberty.edu/
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four-story Book Tower and hanging staircase. The atrium often houses special events and exhibits, 
including showing faculty and student scholarship. This space can be reserved through the University 
Events Office.  

• Equipped with collaborative technologies, the Active Learning Classroom allows for an interactive 
approach to learning. Librarians offer research workshops in this location, and faculty can reserve the 
space for interactive classroom instruction by contacting libraryrooms@liberty.edu.  

• The Terrace Conference Room has a 96-seat capacity and is available for special events and 
meetings. It can be split into two smaller spaces, each equipped with its own speaker and projection 
system. Catering facilities are nearby. This space can be reserved by contacting 
libraryrooms@liberty.edu. 

• The library provides over 30 Group Study Rooms of varying size, featuring fully writable walls and 
projection equipment. Several of the rooms are equipped with special collaborative technologies or 
virtual telepresence equipment. These rooms can be reserved in person or online.  

• The Dodak Technology Commons houses the majority of the library’s 168 Windows and Macintosh 
computers as well as printing, scanning, and copying equipment. All library computers are pre-loaded 
with a variety of software titles available for student use, including Microsoft® Office, Adobe® Creative® 
Suite, Mathematica, and SPSS. All library computers have a high-speed internet connection, and 
wireless internet access is available throughout the facility. 

• The 24 feet wide and 11 feet high interactive Media Wall features materials related to the history of the 
university and current social media activity. It is often used to feature student and faculty scholarship. 
Requests to feature scholarship on the media wall may be directed to libraryevents@liberty.edu.  

• The four-story Book Tower and two-story Caudell Reading Room house the newest and most 
frequently used materials in the collection while the remainder of the general collection is stored in the 
Automated Storage and Retrieval System (ASRS).  

• The Automated Storage and Retrieval (ASRS) has the capacity to store and quickly retrieve 
approximately 420,000 items, utilizing three robotic cranes. Items from the JFL Catalog can be requested 
and picked up at the library’s Customer Service Center within minutes. 

• The Osborne Assistive Learning Technology Center, located in JFL 262, houses a special collection 
of equipment and software specifically designed to help those with disabilities. 

• The Tinney Café is housed within the library facility includes a Starbucks, Pizza Hut Express, Auntie 
Anne’s, and sushi. Covered beverages are allowed throughout the building, and food is allowed with the 
exception of areas designated as Deep Quiet and the Archives Reading Room.   

 

6.10.4  Services 

The Jerry Falwell Library strives to provide outstanding customer service in order to effectively meet the 
informational and scholarly needs of residential and online students, faculty, and staff. The library implements a 
customer service model that focuses on being Welcoming, Informative, Fast, and Impressive (WIFI).   
 

6.10.4.1  Access to Resources 

The library offers services to facilitate equitable access to information and resources for the university 
community by: 

 

• Providing access to the library collections in a variety of formats and maintaining systems to support 
that access. 

• Assisting customers with securing resources beyond the library’s collections through InterLibrary 
Loan services, membership in the Center for Research Libraries, and participation in reciprocal 
borrowing programs.  

http://www.liberty.edu/administration/universityscheduling/index.cfm?PID=12692
http://www.liberty.edu/administration/universityscheduling/index.cfm?PID=12692
mailto:libraryrooms@liberty.edu
mailto:libraryrooms@liberty.edu
http://www.liberty.edu/library/room-reservations/
mailto:libraryevents@liberty.edu
http://www.liberty.edu/library/borrowing-policy/
https://www.liberty.edu/library/index.cfm?site=library/&furl=interlibrary-loan/
https://www.liberty.edu/library/index.cfm?site=library/&furl=interlibrary-loan/
http://www.crl.edu/
http://www.liberty.edu/library/beyond-our-library/
http://www.liberty.edu/library/beyond-our-library/
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• Facilitating course reserves for faculty who wish to place library materials as well as instructors’ 
personal items on reserve for use by students in a particular course or program. Placing items on 
reserve facilitates equitable access to materials that may be limited in quantity.  

• Archiving materials related to the history of the university, Falwell ministries, Thomas Road Baptist 
Church, and Baptist traditions. 

• Establishing and providing access to special collections related to the mission of the university. 

• Partnering with faculty to develop collections and secure resources to support and enhance 
academic programs. 

 
6.10.4.2  Research and Instruction 

In addition to providing access to physical and digital resources, the highly-qualified faculty and staff of the 
library provide instruction on the effective, efficient, and ethical use of information and ideas in a variety of 
ways including: 
 

• Providing course-specific research instruction in classroom settings.  

• Teaching information literacy skills through workshops and webinars. 

• Providing personalized research assistance face-to-face as well as via email, chat, phone, and 
virtual telepresence. 

• Creating and maintaining resources such as Research Guides and tutorials to support the discovery 
of informational resources. 

• Supporting the creation and dissemination of faculty and student scholarship.  

• Developing programs and events to foster academic discourse and provide enrichment experiences 
for members of the university and local community. 

 

6.11 OUTSIDE SPEAKERS IN ACADEMIC SETTINGS 

Deans must assure that the speakers invited to the campus are aware of our history, convictions, and code 
of conduct prior to speaking at Liberty University. The Deans should be able to affirm that the speaker is 
willing to conduct himself/herself in a manner concordant with and respectful of the values of Liberty 
University.  When a Dean intends to invite a speaker who might initiate controversy, he/she should confer 
with the Provost before extending the invitation.  While Liberty often welcomes speakers who do not share 
the whole of Liberty’s faith convictions for purposes of dialogue and interaction with various viewpoints on 
matters of significance in the cultures of our world, we also do not want to court controversy unnecessarily 
(PROV 0027).  Please use the Prospective Guest Form found in the left hand navigation pane on the LU STAGES 
website when scheduling a request. All outside speakers to the University must be approved by using this form which 
will automatically route to the appropriate Dean, Vice Provost, the Provost and ultimately the Campus Pastor. The 
form should be submitted to later than 30 days prior to the proposed event. No invitations or inquiries should be 
initiated until the guest has been fully approved. Once approved, LU Stages will contact the host department to assist 
with hospitality and hosting guidelines. This form must be used for all outside guests to the University speaking in 
any setting outside of a mandatory classroom lecture. For additional information please contact LU Stages at 
lustages@liberty.edu or (434) 582-2322. 
 

6.12 INSTITUTIONAL CALENDAR AND RESERVATION OF ROOMS 

The University Events Office is a part of Auxiliary Services and is responsible for scheduling all activities other than 
academic classes. It maintains an official calendar of events for the academic year. This office coordinates the 
scheduling responsibilities of the various offices and organizations of the campus. All public events and activities 
must be officially scheduled on this calendar in an effort to avoid conflicts. 

 

http://www.liberty.edu/library/borrowing-policy/
https://www.liberty.edu/library/archives/
http://www.liberty.edu/library/library-collection-development-policy
https://www.liberty.edu/library/workshops/
https://www.liberty.edu/library/ask-a-librarian/
http://www.liberty.edu/library/research-guides/
http://www.liberty.edu/library/research-tutorials/
https://www.liberty.edu/library/digital-commons/
https://www.liberty.edu/library/upcoming-events/
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/342
https://sharepoint.liberty.edu/sites/MSpiritualPrograms/SitePages/Prospective_Guest_Form.aspx?_ga=2.263855944.517344099.1503329499-1173775051.1467519957
http://www.liberty.edu/osd/lustages/
mailto:lustages@liberty.edu
http://www.liberty.edu/administration/universityscheduling/index.cfm?PID=12692
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6.13 CONVOCATION 

Convocation is an assembly of the University community for the purposes of building unity within the community, 
disseminating information, providing forums for the socio-political issues of the day and other educational topics of 
diverse interest for the benefit of students, faculty and staff.  Guest speakers from the worlds of business, politics, 
education, the sciences and religion, talented faculty and staff members, music and timely messages from the 
President and other members of the Senior Leadership help make Convocation a spiritually challenging and 
refreshing experience for students, staff, and faculty.  
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7.1  EQUAL EMPLOYMENT OPPORTUNITY 

The University is an Equal Opportunity Employer. We believe it is our moral and legal obligation to meet the 
responsibility of ensuring that all management practices regarding employees are conducted in a nondiscriminatory 
manner. 
 
In compliance with Title VII of the 1964 Civil Rights Act and other applicable federal and state statutes, all recruiting, 
hiring, training, and promoting for all job classifications will be administered without regard to race, color, ancestry, 
age, sex, national origin, pregnancy or childbirth, disability, military veteran status or other applicable status protected 
by law, including state of employment protected classes. It is, therefore, our policy and intention to evaluate all 
employees and prospective employees strictly according to the requirements of the job. 
 
All personnel related activities such as compensation, benefits, transfers, job classification, assignments, working 
conditions, educational assistance, terminations, layoffs, and return from layoffs, and all other terms, conditions and 
privileges of employment will be administered without regard to race, color, ancestry, age, sex, national origin, 
pregnancy or childbirth, disability, military veteran status or other applicable status protected by law, including all 
applicable state of employment protected classes. 
 
The University is a Christian religious-affiliated organization; and as such, is not subject to religious discrimination 
requirements. The University’s hiring practices and EEO discrimination practices are in full compliance with both 
federal and state law. Federal law creates an exception to the “religion” component of the employment discrimination 
laws for religious organizations (including educational institutions), and permits them to give employment practice 
preference to members of their own religious beliefs. 

 

7.2  APPOINTMENT OF NEW FACULTY 

Official appointment of all faculty is made by the Provost. (PROV 0013) 
 

7.2.1  Selection/Recruitment Process for Full-Time Faculty 
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1.  College/School Dean opens an approved position on HR Job Tools website. 

2.  College/School Dean views submitted applications on HR Job Tools website. 

3.  College/School Dean identifies applicant he/she would like to interview and submits background check for 

chosen candidate on HR Job Tools website. 

4.  Once background check is approved (as posted on HR Job Tools website), the Department Chair and 

College/School Dean should vet the candidate via conference call to perform “Dean/Chair Interview”. At 
this time, the applicant must be given a copy of the Faculty Evaluation Criteria. 

5.  If the College/School Dean desires to proceed to interview the candidate, he/she must submit the Request 

to Interview Faculty Candidate form to Vice Provost for College/School along with the full application 

packet (all original documents). Department should keep copy of the file for their records. 

A completed application packet includes: 

• Request to Interview Faculty Candidate form (including summary of responses during 

“Dean/Chair Interview”) 

• Request to Hire Faculty Candidate form  

• Signed application for position 

• Curriculum Vitae 

• Official transcripts from all schools* 

• Completed Transcript Evaluation Form 

• 2 professional reference letters 

• 1 pastoral reference letter 

https://www.eeoc.gov/laws/statutes/titlevii.cfm
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/328
https://jobs.liberty.edu/hr/sessions/new
https://jobs.liberty.edu/hr/sessions/new
https://jobs.liberty.edu/hr/sessions/new
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6.  The Vice Provost for the College/School will work in concert with the College/School Dean to establish 

date/time/location for the interview and will create the Faculty Candidate Itinerary, and distribute it to the 

candidate, and all committee members. 

7. The College/School Dean contacts candidate to make travel arrangements (Faculty Candidate Itinerary 

delivered to candidate).   
 

In
te

rv
ie

w
 1.  

 

The College/School Dean is responsible to host the faculty candidate as he/she proceeds to scheduled 

meetings and interview.  

2. After the interview, the Chair of the Interview Committee should sign the Request to Hire Faculty 

Candidate form located in the Vice Provost Office.  
 

H
ir

e 

1.  The Vice Provost for the College/School signs the Request to Hire Faculty Candidate form and forwards 

to the Office of the Provost for approval and to formulate terms of contract.  Once the Vice Provost informs 

the College/School Dean that the Provost has signed/approved the hire and that the file has been delivered 

to/approved by HR, the College/School Dean submits the hiring proposal on the HR Job Tools website.   

2. When candidate is officially approved (as on HR Job Tools website), the College/School Dean works with 

candidate to proceed with New Hire Checklist, which formally requests start-up costs. 

 

7.2.2  Appointment of Liberty University Online Adjunct Faculty 

At the point that a prospective Liberty University Online Faculty member has been approved for hire and the 
University anticipates the need of the Liberty University Online Faculty member’s services, they will be contacted 
by a Liberty University Online Academic Department Representative. The Liberty University Online Faculty 
member will be assigned a University Identification Number that will allow them to set up their individual account 
for accessing various University services and resources. This will allow them to access the Blackboard 
orientation and training modules, and will allow them to have assigned access to courses which they may be 
teaching.  The academic departments will assign Liberty University Online Faculty members to courses. At this 
point, Blackboard orientation and training are complete. 
 

Liberty University Online members will be evaluated each sub-term to determine whether they are meeting the 
performance expectations of the University. The University is not obligated to deploy the Liberty University Online 
Adjunct Faculty member for subsequent sub-terms. If contracted, all notices of nonrenewal or dismissal shall be 
made by the Provost. 
 

7.2.3  Initial Placement Rank and Salary 

The hiring of all new full-time faculty is guided by the SACSCOC Credential Guidelines (see Appendix A) and 
the Liberty University Faculty Pay Structure (see Appendix P) that is updated on a yearly basis. The assignment 
of rank (instructor, assistant professor, associate professor, or professor) is agreed upon by the Provost and 
Dean of the area in which the faculty member is applying and is dependent upon a number of factors. The major 
factors that are considered when determining the initial rank and salary of new faculty member include: 
 

1. The faculty member’s academic preparation that includes degrees and semester hours of credit 
earned from accredited institutions of higher learning. Particular attention is given to the number of 
graduate semester hours that a candidate has earned in the discipline(s) where the faculty member 
will be teaching; 

2. The number of years of experience that a person has had that would enhance classroom performance. 
This experience may be either in teaching or in other endeavors where such experience would be 
relevant to the person’s anticipated teaching assignment.  In either case, this experience is evaluated 
on its merits in each situation; 

3. The demand index, which is a part of the Faculty Pay Structure, has been developed as a result of 
annual comparisons among colleges and universities across the country.  It makes use of surveys 
such as those found in The Chronicle of Higher Education and data from the Bureau of Labor Statistics 

https://jobs.liberty.edu/hr/sessions/new
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to classify various disciplines into one of four categories ranging from low demand to high demand 
areas; 

4. Whether the faculty member possesses certain types of certification/licensure, e.g. CPA, LPC, RN 
Board  (nursing), etc., and 

5. Whether the Contract or Letter of Agreement is for 10, 11, or 12 months; 11- and 12-month contracts 
are usually issued to those who have some sort of administrative assignment. 

 

7.2.4  Residential Adjunct (Part-Time) Faculty 

All residential adjunct appointments are engaged through the Office of the Provost. They are, however, initiated 
and recommended through the Dean of the respective College/School in the same manner as full-time faculty, 
including applications and interviews conducted by the Department Chair and Dean. 
 

Appointments for residential adjunct faculty are negotiated in advance of the beginning of the employment period. 
Any subsequent modification of the employment must be in writing and attached to the initial appointment. All 
such appointments must be approved by the Provost. With respect to the performance of academic 
responsibilities, the academic qualifications, maintenance of high standards of personal character, conduct, 
continuation of scholarly activity, and effective teaching, the responsibilities of adjunct faculty are the same as 
for full-time faculty. Residential adjunct faculty must provide an official transcript from an accredited institution, 
which shows a master’s degree with at least eighteen graduate hours in the specific teaching field or other 
acceptable qualifications. 
 

Residential adjunct (part-time) faculty are compensated at the rate of $700 per faculty load hour for 
undergraduate, master’s, and doctoral level courses. Residential adjunct faculty are not required but are 
encouraged to attend meetings of the general faculty; nor are they assigned to membership of faculty 
committees.  
 

• Supervision: Residential adjunct faculty are supervised by the Deans and Department Chairs, as are 
regular full-time faculty. 

 

• Evaluation: Residential adjunct faculty will be evaluated by the established process of the University with 
exceptions as identified by the individual dean. Each dean will provide the evaluation criteria to adjunct 
faculty prior to hiring. 

 

• Student Access: Residential adjunct faculty will be expected to provide a minimum of one hour of student 
academic assistance prior to and/or after each class hour taught. 

 
7.2.5  Reduced-Load Faculty Appointment 

Persons appointed to the Liberty University faculty on reduced load would, like part-time appointees, teach on a 
less than full-time basis. Reduced-load appointees, unlike part-time appointees, however, possess the same 
range of rights and responsibilities as full-time faculty. They would be expected to engage in, for example, 
committee and departmental work, research or artistic endeavor, and the like. While the range of rights and 
responsibilities would be the same as for full-time faculty, in most instances the degree or extent of these rights 
and responsibilities would not be the same. Committee work, for example, would be proportionate to the teaching 
load.  Compensation, benefits, and professional support would generally be prorated in the same proportion as 
the reduced teaching load is to the full load. 
 

In most instances, reduced-load appointments would be considered for individuals seeking a transition from full-
time teaching and research to retirement. Any person eligible for reduced-load will need the final decision of the 
Provost. A minimum of five years of continuous full-time faculty service is required before a reduced-load 
appointment can be requested.   
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While the reduced-load appointment is intended primarily for those faculty members approaching the conclusion 
of a full-time teaching career at the collegiate level, it may, in limited instances, be utilized to provide individuals 
greater flexibility in their teaching assignment. For example, people who are completing a terminal degree or 
who are engaged in certain types of scholarly activities might wish to request this arrangement for a limited period 
of time during their academic careers. This arrangement might also allow spouses with family responsibilities to 
maintain a regular commitment to the faculty on a reduced-load or a husband and wife might split a position 
where appropriate. 
 

A faculty member seeking appointment on a reduced-load basis must make that request known in writing to the 
Dean and Department Chair by November 1 of the academic year prior to the issuance of the contract. The Dean 
and Department Chair will assess the request.  If they find the request can be supported in a manner that will 
meet the academic needs of the faculty member’s department, the college/school Dean will make a 
recommendation to the Provost supporting the reduced-load appointment and detailing the scope of that 
appointment including, to the maximum extent possible, specific courses to be taught. The Provost will review 
the request and render a final decision on the reduced-load appointment prior to release of the annual contracts. 
The Provost, on an individual basis, will decide the duration of the appointment. The basic policies and 
procedures which govern full-time faculty, as detailed in the Faculty Handbook, apply to reduced-load faculty as 
well. Reasonable accommodations concerning matters like office hours, departmental committee work, and 
service to the University are understood to be a part of the contractual relationship with reduced-load faculty. 
 

7.3 FACULTY ACADEMIC RANK  

Academic rank is based on educational preparation at an institution accredited by an agency recognized by the U.S. 
Department of Education, professional experience, and other relevant considerations (such as outstanding 
professional accomplishments and writing texts as set forth in the criteria). Requirements for years in rank are 
inclusive of the year in which promotion is sought. All other requirements must be completed or in hand at the time 
of the application deadline. All teaching and professional experience factors are full-time equated. “Teaching 
experience” refers to the complete instructional responsibility for a course (including design and grading) at an 
accredited college or university. (PROV 0020) 
 

Concurrent with Liberty’s mission as a teaching institution, demonstration of teaching excellence is the primary 
consideration for faculty promotion. Teaching excellence is demonstrated through the materials submitted into the 
Faculty Portfolio Tool.  
 

Expectations for scholarly activity may vary according to teaching assignment. Graduate faculty must publish 
scholarly articles in journals with peer review, particularly graduate faculty assigned to doctoral-level courses and 
mentoring dissertations. 
 
Rank and Promotion for Contracted Limited Benefited and Adjunct Faculty (Residential and Online) 

Upon hiring, contracted limited benefited (CLB) and adjunct faculty will be assigned the rank of ‘Liberty University 
Instructor.’ The CLB or adjunct faculty member may appeal to their school leadership for approval to use rank 
(assistant professor, associate professor, professor) earned from a previous institution in their signature line. CLB 
and adjunct instructors are eligible for promotion in rank and will follow the same procedures outlined in Faculty 
Handbook Section 7.11.  No compensation increase or benefits apply to CLB and adjunct rank or promotion.  
 

7.3.1 Instructor 

The academic rank of instructor requires an earned master’s degree in the area of the teaching assignment and 
evidence of highly desirable personal qualities. (At least 18 hours of graduate credit must be in the specific 
teaching field.) This is the initial rank for faculty in, but not having completed, doctoral programs, and those with 

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/335
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master’s degrees considered terminal and without teaching experience. They may both be promoted to assistant 
professor when they meet the requirements. 
 

7.3.2  Assistant Professor 

Promotion to the rank of assistant professor is based upon scholarly and professional achievements. An earned 
doctoral degree or a terminal master’s degree at an accredited institution in an area relevant to the faculty 
member’s area of teaching or a professional certificate (e.g., CPA) is recommended, but not required. The faculty 
member should have at least two (2) years of successful teaching experience at the college or university level 
or five years of significant work experience in a professional area relevant to the faculty member’s teaching 
assignment. (The earned doctorate will substitute for experience factors at this rank.) Evidence of leadership and 
service to the University on various committee assignments or service to the community-at-large on behalf of the 
University will be considered. There must be evidence of highly desirable professional and personal qualities. In 
cases of hiring decisions, as distinguished from promotion decisions, an earned doctoral degree will substitute 
for all of the requirements except the evidence of professional and personal qualities. 
 

7.3.3  Associate Professor 

Promotion to the rank of associate professor is based upon scholarly and professional achievements subsequent 
to attaining the rank of assistant professor. An earned doctoral degree from an accredited institution in an area 
relevant to the faculty member’s area of teaching or a terminal professional master’s degree or evidence of 
outstanding contributions in the faculty member’s professional or academic field (e.g. as recognized by one’s 
peers, nationally) is required. The faculty member must have at least five (5) years of successful teaching 
experience at the rank of assistant professor, or ten (10) years of significant work experience in a professional 
area relevant to the faculty member’s teaching assignment. 

 

After demonstrated teaching excellence as evidenced by the completion of the Faculty Portfolio Tool cycle, 
faculty may apply for promotion in the fifth year at the rank of assistant professor. Some evidence of recent 
scholarly or professional productivity (professional productivity may include significant accomplishment(s) in an 
area related to the faculty member’s teaching field) is required. Books, articles, and creative performances at the 
preparation stage will be taken into consideration but will not substitute for some books or articles or creative 
performances actually published, presented, or under contract. Some evidence of leadership and service to the 
University on various committee assignments or to the community-at-large on behalf of the University will be 
considered. There must be evidence of highly desirable professional and personal qualities and active 
participation in at least one of the national professional associations in one’s field. 
 

7.3.4  Professor 

Promotion to rank of professor is based upon scholarly and professional achievements subsequent to attaining 
the rank of associate professor. An earned doctoral degree from an accredited institution in an area relevant to 
the faculty member’s area of teaching or a terminal professional master’s degree or evidence of outstanding 
contributions in the faculty member’s professional or academic field (e.g., as recognized by one’s peers, 
nationally) is required. The faculty member must have at least five (5) years of successful teaching experience 
at the associate professor rank or fifteen (15) years of significant work experience in a professional area relevant 
to the faculty member’s teaching assignment. 

 

After demonstrated teaching excellence as evidenced by the completion of the Faculty Portfolio Tool cycle, 
faculty members may apply for promotion in the fifth year at the rank of associate professor. There must be 
demonstrated recent scholarly or professional productivity (professional productivity may include significant 
accomplishment in a faculty member’s teaching field) in significant regional or national forums. This includes, but 
is not limited to: the writing of successful textbooks, scholarly monographs, scholarly articles in journals published 
with peer review, numerous articles in non-refereed professional magazines, numerous articles in high quality 
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magazines aimed at segments of the general public, successful artistic performances (as recognized by other 
professionals in one’s field), books, articles, and creative performances actually published, presented, or under 
contract.  Some evidence of leadership and service to the University on various committee assignments or 
service to the community-at-large on behalf of the University will be considered. There must be evidence of highly 
desirable professional and personal qualities and active participation in at least one of the national professional 
associations in one’s field. 
 

7.4 EMERITUS/EMERITA FACULTY STATUS 

The University seeks to honor those who have contributed their lives, knowledge and ministry to training young 
champions for Christ and who then retire from Liberty University. Retired faculty members on whom the University 
has conferred the designation of emeritus or emerita may continue to be active members of the University community, 
depending on the needs of their school and the faculty member’s preferences. More information can be accessed in 
the University Policy Directory (PROV 0038). 
 

7.5 GRADUATE STUDENT ASSISTANTS 

Information regarding Graduate Student Assistants, Teaching Assistants, and Teaching Fellows can be found online 
on the Graduate School webpage.   

 

7.6 CRITERIA FOR DETERMINING ANNUAL SALARY INCREASES  

The criteria for determining annual salary increases for currently employed faculty as applicable at Liberty University 
are the following: 

 

1. Base Salaries.  Increases in base salaries vary depending upon rank and demand level.  Demand level is 
established by comparing each discipline at the University with demand in the academic marketplace and 
the job market outside academe for that discipline (see Appendix P). As a part of its annual review of the 
base salary structure, the University utilizes benchmark comparisons with a number of institutions. These 
colleges and universities are selected on the basis of one or more of the following criteria: local, state, 
regional, and national salary comparisons, classification, size, mission, and competitiveness with respect to 
faculty and student recruitment.  Salary data are drawn in part from the AAUP Annual Survey of Faculty 
Salaries. The list of benchmark institutions is reviewed annually in an effort to refine the comparisons, with 
particular attention to those colleges and universities that are members of the Southern Association of 
Colleges and Schools Commission on Colleges. It is the responsibility of the Provost to make an annual 
recommendation to the President on salary increases utilizing the data derived from the analysis, detailed 
above. The Provost will also provide the President with an annual report on progress toward achieving parity 
with the benchmark institutions. It is the goal of the University to achieve and maintain such salary parity. 

2. Degree. Faculty receive salary increases on the basis of earning additional graduate hours or a doctorate 
(see Appendix P). 

3. Experience. Faculty receive salary increases annually based on years of experience (see Appendix P). 
4. Outstanding Performance. Faculty who have received outstanding evaluations from students, chair, and/or 

dean, and are exceptional in the classroom setting may be considered for a salary increase. 
5. Licensure/Certification. Faculty who have or earn certain types of licensure receive additional 

compensation (see Appendix P). 
6. Extended Contract. Faculty who assume eleven- and twelve-month contractual responsibilities receive an 

appropriate increase on the current year’s base salary (see Appendix P). 
 

  

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?pid=30130#/policy/373
http://www.liberty.edu/academics/graduate/index.cfm?PID=30539
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7.7 NON-RENEWAL/TERMINATION OF CONTRACTS/LETTERS OF AGREEMENT 

All faculty Contracts and Letters of Agreement at Liberty University are issued annually. The issuance of these annual 
documents, however, does not create any expectation of continued employment beyond the effective dates of either.  
All notices of non-renewal or termination shall be communicated by the Provost. 

 
The Institution shall retain the right to terminate the employment relationship with any faculty member at any time, 
with or without cause, provided that the Institution must continue to provide the remaining compensation due to the 
faculty member per the faculty member’s contract.  In addition, notwithstanding any other provision hereof or any 
provision of the Liberty University Faculty Handbook, the faculty member and the Institution agree that the Institution 
is not obligated to offer the faculty member employment for any period subsequent to the duration of this agreement 
or to notify the faculty member of a non-renewal decision by any specific date.  In particular, although the Institution 
shall endeavor to notify each faculty member of a non-renewal decision as soon as practicable, the Institution shall 
not incur any liability due to any failure to notify any faculty member of a decision not to offer a renewal of this 
Agreement by any particular date. 

 

A member of the Office of Human Resources will conduct the exit interview during the last week of employment. At 
this meeting, the faculty member will be informed of any benefits due him, of insurance privileges and/or the 
termination of coverage, and of other matters related to leaving the Institution. The faculty member will be given an 
opportunity to give reason(s) for leaving. (PROV 0025) 

 

7.8 TERMINATION/NON-RENEWAL APPEAL 

Any faculty member may appeal a termination/non-renewal of his/her Letter of Agreement or Contract by written 
request to the Provost.  In the case of non-renewals, the faculty member may appeal by written request to the Provost 
provided the appeal contains evidence that the non-renewal may have involved conduct protected by the University’s 
Statement of Academic Freedom (see sub-section 3.3). The request to appeal must be sent to the Provost within 
seven calendar days of the receipt of notice of termination or non-renewal. The Provost shall refer all nonrenewal 
appeals to the Faculty Review Committee (see sub-section 4.6.1); the Faculty Review Committee is the exclusive 
remedy for those who have been non-renewed. In either instance, however, failure to appeal in the allotted timeframe 
shall be considered acceptance of the notification from the Provost. 

 

7.9 EVALUATION OF ACADEMIC ADMINISTRATORS 

For purposes of definition, academic administrators include the following positions: President, Provost, Vice 
Provosts, Deans, and Department Chairs. The rationales for evaluating the persons who occupy the above positions 
include the non-hierarchical items that are listed below. 
 

Such evaluations will: 
• Enhance the administrators’ performance by providing systematic feedback of their strengths and 

weaknesses. 
• Provide a documented history of each of the administrator’s job performance. 
• Maintain open lines of communication among the members of the academic administration. 
• Assist those being evaluated to develop a better understanding of their job expectations in addition to 

delineating the degree to which these expectations are being met. 
• Provide a basis for job advancement and/or recommendations for salary adjustments. 
• Provide evidence that appropriate evaluation mechanisms are in place to meet the applicable accreditation 

standards of both SACSCOC and other specialized accrediting agencies. 
 

These evaluations will be conducted on a periodic basis at the discretion of the Provost and the President (PROV 
0018). The form used to guide the evaluation is shown in Appendix Q. In all instances, however, the supervisor will 
review the self-evaluation(s) with his/her direct report(s) making every effort to provide constructive criticism that will 

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?pid=30130#/policy/340
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/333
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/333
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emphasize those things that are done well along with those areas of performance that need to be improved. The 
completed evaluations are filed in the Office of the Provost and the Office of Human Resources; copies are also 
provided to each of the individuals evaluated. 

 

7.10 FACULTY EVALUATION GUIDELINES 

Liberty University acknowledges that members of the teaching profession are responsible for updating and validating 
their faculty qualifications annually. (PROV 0004) Faculty are also responsible for evaluating their performance and 
for developing and attaining higher standards of professional competence. Periodic evaluation assists individual 
instructors in reviewing their performance and provides needed information to enable professional growth and 
development. These evaluations involve students in the process of course and instructor evaluation. Moreover, 
evaluations provide supervisors with a basis for performance appraisal, promotion decisions, and budget processes. 
(PROV 0012) 
 

All faculty members must complete the Faculty Portfolio every year according to the established timeline (PROV 
0005). Faculty evaluation is documented primarily through the Faculty Portfolio Tool (FPT), maintained by the 
individual faculty member, with input from the Department Chair and the Deans. A specific format for use in 
completing the portfolio is detailed in the Faculty Portfolio Tool User Guide, which can be accessed online through 
the HelpDesk DIY IT Knowledge Base.  Login is required. 
 

7.10.1  Criteria for Evaluation of Residential Faculty 

The nine criteria used in both the annual evaluation and evaluation for promotion are: 
 

1. Operational elements of instruction/administration 
When teaching, do you record grades in Blackboard, return assignments and answer email in a timely 
fashion, use technology in a manner appropriate to the discipline, and meet all instruction-related deadlines? 

 

2. Operational elements of instruction/administration 
If you primarily perform administrative duties, how well do you meet deadlines, attend and participate in 
required meetings, complete projects, respond to email in a timely fashion, and perform other required 
duties? 

 

3. Interaction 
When teaching, what active steps do you take to engage students, either during class or via 
email/Blackboard to enhance student learning? Is the time you spend engaging the students “worthwhile” 
(i.e., no busy work)? How do you attempt to make the material understandable and interesting? 

 

4. Interaction 
Outside the classroom or online section, how do you engage with students (i.e., advising, mentoring)? In 
what ways are you regularly accessible to your students? 

 

5. Interaction 
When performing administrative duties, do you relate well to colleagues, work effectively in teams, and 
contribute to the life of the University as a whole? 

 

6. Knowledge of discipline/duties (Include research, scholarly activity, and professional development activities) 
When teaching, do you display an appropriate level of mastery of the material taught in the class? How have 
you improved your subject-area expertise in the past year? 

 

7. Knowledge of discipline/duties (Include research, scholarly activity, and professional development activities) 
If performing administrative duties, do you demonstrate familiarity with best practices and national trends? 
How do you actively improve your knowledge of and ability to perform your job duties? 

  

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/30
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/327
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/31
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/31
http://www.liberty.edu/informationservices/index.cfm?PID=30889
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8. Integration of Biblical Worldview 
In what ways do you actively integrate Biblical worldview in your teaching/administrative responsibilities? 

 

9. Please evaluate the extent to which you participate in departmental, school, and University-wide activities, 
meetings, and events. (Include institutional and professional service.) 

 

Is your level of participation appropriate given the type of contract/assignment you hold and the scope of 
administrative responsibilities delegated to you? 

 
The nine criteria above fall within the three categories on which residential faculty are evaluated: teaching, 
research/ scholarship, and institutional service.  Some colleges and schools may have slightly different criteria.  
Faculty should contact the Dean of their respective college/school for specific evaluation criteria. 
 

7.10.2 End of Course Evaluations 

Student End of Course Evaluations are to be completed electronically in all sections of all courses and during 
the final weeks of regular classes. The Student Course Evaluation form (see Appendix R) must be used. The 
instructor should notify the class of the evaluation and when and where it has been placed on Blackboard. The 
course evaluations, however, will not be sent to the deans, chairs, and faculty members until final grades for 
courses have been submitted. 
 

7.10.3 Criteria for Evaluation of Online Faculty 

In an ongoing effort to increase student success within courses, these questions will be completed by all Liberty 
University Online faculty twice annually. Instructional mentors will review and provide evaluation twice annually. 
Online Chairs, Associate Deans, and Deans will review once annually.  
 
End of Course Surveys 

1. End of Course Surveys 
a. After reviewing the survey, how did your performance align with student expectations?  
b. What are areas of strength and what areas of weakness? 

 
Standards of Instruction (Qualitative) 

2. Feedback on Assignments 
a. How did your efforts to provide substantive feedback on all subjective assignments align with 

expectations?  
b. Please describe your approach to providing substantive feedback appropriate to the assignment.  

 

3. Discussion Board Interaction 
a. How did your efforts to interact in course Discussion Boards align with expectations? 
b. Please describe how you added value to the Discussion Board interaction.  

 

4. Email Communication 
a. How did your efforts to respond to student emails align with expectations? 
b. Please explain areas of strength as well as improvement 

 
Standards of Instruction (Quantitative) 

5. Faculty Assessment Report  
a. How did your efforts to incorporate the Philosophy of Education align with expectations?  
b. Please detail rationale for your response. 
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6. Student Success Rate (S-Rate) 
a. How did your efforts to align with University goals (75% Undergraduate/70% Graduate) align with 

expectations? 
b. Please detail your efforts that contributed to the Success rates in your course(s). 

 

7. Submission Rates 
a. How did your efforts align with University expectations? 
b. Please describe your efforts to increase the assignment submission rates in your course(s). 

 
Departmental and University Service 

8. Departmental Service and Requirements   
a. How did your efforts to accomplish departmental tasks/responsibilities align with expectations? 
b. In what ways did you add value to your department? 

 

9. Professional Development 
a. To what extent did your efforts align with expectations for professional development? 
b. How did the Professional Development influence your teaching and interaction with students?  

 
10. Christian formation 

a. How did your efforts in facilitating Christian formation in your course interaction align with 
expectations? 

b. In what ways were you able to incorporate elements of Christian formation into your instruction?  
 

11. Research and Scholarship 
a. How did your efforts to contribute to research and scholarship in your field of expertise align with 

expectations? 
b. How did you engage students in research and scholarship?  

 
Administrator-Specific Questions 

12. Leadership 
a. How did your efforts for your administrative responsibilities (IM/OC/AD) align with expectations? 
b. In what ways have you provided leadership and constructive feedback to your team? What strengths 

and potential weaknesses have you identified and leveraged/adjusted? 
 

7.10.4 Evaluation Timeline and Process 

For Residential Faculty 

The timeline for the faculty evaluation portfolio submission can be found on the Institutional Effectiveness 
webpage. Each year when the faculty member submits the required evaluation form, the chair reviews the 
information and provides comments for the faculty member. It is also important for the chair to review the specific 
growth items and their budgetary impact. This also becomes a resource for the departmental budget hearings. 
The Department Chair review and interview with the faculty member must be completed by the end May. 
 

1. The Department Chair must evaluate each faculty member every year by completing the Chair 
Evaluation form. The Department Chair will observe the faculty member in as many classes as he or 
she deems necessary and confer with the faculty member regarding all observations and 
recommendations. That evaluation takes place at a time convenient to both the Chair and the faculty 
member. This form will be a part of the instructor’s portfolio. There are also evaluations provided for the 
Department Chairs and Deans to use for their portfolios. 

 

2. Faculty self-evaluation is ongoing, but it must be documented at least once every year. The self-
evaluation includes an evaluation of one’s own effectiveness in relation to each of the following 

http://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=35009
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categories: Operational Elements of Instruction/Administration; Interaction, Knowledge of Discipline 
/Duties; and an Integration of Biblical Worldview. Further, the self-evaluation includes an evaluation of 
the extent to which the faculty member participates in departmental, school, and University-wide 
activities, meetings, and events.  

 

The evaluation forms or portfolios are then submitted to the Academic Dean. The Academic Dean may conduct 
a face-to-face interview with the faculty member in conjunction with their substantive comments submitted on 
the Dean Comments section of the Faculty Portfolio Tool. 
 
The Academic Dean assesses the faculty member’s overall development and if necessary apprises the faculty 
member of unsatisfactory performance and identifies steps to be taken for remediation and further development. 
The Academic Dean’s review will assess current progress in teaching, research, and service, and also define 
future steps toward promotion. The Academic Dean may exercise the prerogative of scheduling interviews at a 
more frequent interval than once every year. Based on the review, the Dean submits the summary notes, which 
are a part of the portfolio. The Academic Dean submits the comments by the end of June. The Provost and the 
appropriate Vice Provost may elect to review a sample of the portfolios submitted each year. 
 

The University and the faculty member have appropriate access to the Faculty Portfolio Tool. The same 
confidentiality provisions govern these records as do all personnel files. 
 
Departments and schools have latitude in the faculty evaluation process; they may add specific items as 
appropriate to the discipline and may set specific discipline standards and norms of acceptability in evaluation.  
 
For Online Faculty 

Faculty evaluation is an ongoing process at Liberty University. Faculty are expected to continually engage in 
self-evaluation and reflection. This will take place through an end of course survey that requests professor to 
assess various functions and results at the end of each term, in which they teach. In addition to this, faculty will 
also take part in a twice-a-year evaluation that will be initiated by their Instructional Mentor and will be housed in 
the Faculty Portfolio Tool. IM’s will initiate this evaluation once in the fall and once in the spring for each teaching 
faculty member. Department Chairs will evaluate faculty annually.  
 
Upon completion of the biannual IM evaluation, and yearly Department Chair evaluation, Associate Deans should 
provide a summative comment/evaluation for each professor related to the criterion outlined in the Faculty 
Portfolio Tool by the end of June. The Provost and the appropriate Vice Provost (or Administrative Dean) may 
elect to review a sample of the portfolios submitted each year. The University and the faculty member have 
appropriate access to the Faculty Portfolio Tool. The same confidentiality provisions govern these records as do 
all personnel files. 
 
Departments and schools have latitude in the faculty evaluation process; they may add specific items as 
appropriate to the discipline and may set specific discipline standards and norms of acceptability in evaluation.  
 

7.11 PROMOTION 

There is no maximum on the number of years which a faculty member may serve in a given rank. Promotion from 
one rank to another is not automatic. Departments and schools may add specific items as appropriate to the discipline 
and may set specific discipline standards and norms of acceptability in promotion evaluation (see sub-section 7.3 for 
criteria).   
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7.11.1  Composition of College/School Promotion Committees  

Each College/School Promotion Committee shall be composed of three persons, elected for a three-year term, 
with terms staggered so that one is elected each year. Each year the Dean shall nominate a minimum of three 
full-time faculty members from his/her College/School who hold at least the rank of Associate Professor, each of 
whom shall have served as a full-time faculty member at Liberty University for a minimum of one year, to stand 
for election to the committee. The Dean of each college/school shall appoint members to serve on the Promotion 
Committee. No faculty member applying for promotion may be nominated for or elected to the Promotion 
Committee.  
 

7.11.2  Criteria for Promotion and Faculty Support Materials 

Each Dean shall make available in writing the criteria for promotion, not later than September 1, if there are 
College/School criteria in addition to the general University criteria for promotion (see sub-section 7.3). Criteria 
shall deal solely with teaching, scholarship, and service. In terms of emphasis, excellence in teaching is most 
important, followed by evidence of scholarship and service. College/School promotion criteria shall be consistent 
with overall University promotion criteria as published in the Faculty Portfolio Tool. Each faculty member is solely 
responsible for gathering and compiling support materials for promotion. 
 

7.11.3  Promotion Committee Procedures 

All promotion materials shall be submitted in the Faculty Portfolio Tool by October 1. The promotion materials of 
each candidate will be considered by the Promotion Committee; and the Committee must furnish a written reason 
or reasons for each decision, whether for or against recommending promotion. A majority vote on each candidate 
shall prevail. In the event a recommendation is not unanimous, the minority member may furnish a written reason 
for his/her vote. The chairperson of each Promotion Committee is responsible to protect and preserve all faculty 
support materials, record of votes, recommendations and reasons, and submit them within the time limit to the 
Academic Dean. 
 

7.11.4  Academic Dean’s Review of Promotion Committee Recommendations 

After receiving the Promotion Committee’s materials, each Academic Dean will review the promotion candidate’s 
Faculty Portfolio Tool information and the Promotion Committee input, and prepare and submit in the Faculty 
Portfolio Tool recommendations with a reason or reasons for each recommendation. Within the time limit, all 
promotion candidate Faculty Portfolio Tool information with the Promotion Committee’s record of votes, 
recommendations and reasons, and the Academic Dean’s recommendations and reasons shall be made 
available in the Faculty Portfolio Tool for Vice Provost review. 
 

7.11.5 Vice Provost Review of Academic Dean’s Recommendations 

The appropriate Vice Provost will review the promotion candidate’s Faculty Portfolio Tool information with the 
Promotion Committee and Academic Dean input and prepare recommendations with a reason or reasons for 
each recommendation. Within the time limit, all promotion candidate files with the Promotion Committee’s record 
of votes, recommendations and reasons, the Academic Dean’s recommendations and reasons, and the Vice 
Provost’s recommendations and reasons shall be made available to the Provost. 
 

7.11.6 Vice President for Academic Affairs and Provost’s Review of Deans’ Recommendations 

After reviewing each candidate’s Faculty Portfolio Tool information and the recommendation of the Deans, the 
Provost makes a decision on each promotion request. The Provost communicates that decision, by letter, to 
each faculty member at the individual’s home address or may request that the Academic Dean or Director inform 
the candidate of the Provost’s decision. The decision of the Provost is final.  
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7.11.7 Time Limits 

A College/School Promotion Committee shall have a maximum of fourteen (14) calendar days from the reception 
of faculty promotion Faculty Portfolio Tool information to deliverance of its recommendation and files to the Dean. 
A Dean shall have a maximum of fourteen (14) calendar days from the reception of the Promotion Committee’s 
recommendations and Faculty Portfolio Tool promotional information to deliver recommendations and Faculty 
Portfolio Tool promotional information to the Vice Provosts. The Vice Provost will have a maximum of fourteen (14) 
calendar days to deliver Faculty Portfolio Tool promotional information and recommendations to the Provost. The 
Provost shall have a maximum of fourteen (14) calendar days from receipt of each Dean’s recommendations to 
make his decision. The dates for each step in this process are published annually on the Institutional Effectiveness 
webpage.  
 

7.12 GRIEVANCE PROCEDURE 

Liberty University believes that it is in the best interest of the Institution and a full-time or part-time faculty member to 
resolve problems as quickly as possible. These procedures are intended to assure fair consideration for the problem 
and a means of review and appeal to higher levels of authority that is without prejudice. Grievances subject to this 
review procedure shall be limited to those problems which directly affect a faculty member’s performance of his/her 
assigned teaching obligations. (PROV 0022) 
 
The levels of review are Departmental Chairperson, first level; College/School Dean, second level; Provost, third 
level. A decision at levels one or two may be accepted or appealed by the faculty member. However, a decision by 
the Provost shall be final. 
 
The grievance procedure involves an informal and a formal aspect. The faculty member should first attempt to 
address the grievance informally by discussing it at the lowest appropriate level. This would be the Departmental 
Chairperson. Such informal discussion must begin within seven (7) days of the faculty member’s knowledge of the 
problem which is the basis for the grievance. If the matter is not addressed to the faculty member’s satisfaction, the 
formal grievance procedure may proceed. 
 
The formal grievance must be presented in writing to the faculty member’s Dean. Such presentation of a formal 
grievance must occur not later than five (5) days following the decision at the informal level. If satisfaction is not 
achieved at that level, the grievance should then be presented to the Provost. 
 
At level one, the Department Chairman must present a decision to the faculty member within five (5) calendar days. 
The College/School Dean must present a decision in writing to the faculty member within ten (10) calendar days. In 
the event that the grievance is appealed to the Provost, the decision of the Provost shall be furnished within fourteen 
(14) calendar days of the appeal of the Dean’s decision. The decision of the Provost shall be final. The faculty 
member shall have five (5) days following reception of a decision at any level to appeal to the next level.  
 
For grievances related to academic freedom, see sub-section 3.3.4 “Process for Filing a Grievance Involving 
Academic Freedom.” 

 

7.13 FACULTY PERSONNEL FILES 

7.13.1 File Maintenance 

Liberty University maintains a personnel file on each faculty member. The personnel file includes such 
information as the faculty member’s job application, curriculum vita/résumé, official transcripts, salary increases, 
and other employment. It is the faculty member’s responsibility to notify the Human Resources Office of any 
changes in address, name, or other employment information pertinent to this file. All changes should be reported 

http://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=35009#topical
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immediately to avoid any mistakes. Any mistakes in payroll, benefits, etc., arising from information changes not 
reported properly and in a timely manner to the Human Resources Office are the sole responsibility of the faculty 
member and not the Human Resources Office. 
 

7.13.2 Viewing of Personnel Files 

Personnel files are the property of Liberty University and access to the information contained therein is 
STRICTLY CONFIDENTIAL and RESTRICTED. Generally, only deans and management personnel of Liberty 
University who have a legitimate reason to review information in a file are allowed to do so. 
 

7.14 INSTITUTIONAL PROTOCOL 

Faculty and staff should follow institutional protocol at all times. Only the Provost will take matters of business to the 
President and the Board of Trustees, in both official and unofficial contacts. Faculty may appeal any decision to each 
appropriate person in the line of responsibility above them. 

 

7.15 FACULTY ABSENCE AND CANCELLATION OF CLASSES 

Faculty are to be in residence during the academic calendar for student orientation and registration, classes, 
examinations, and graduation, and should be available, therefore, to students and colleagues during this period. The 
beginning weeks and final weeks of each semester, as well as the periods of preregistration, are especially critical 
times when student advising necessitates the availability of faculty.  (See sub-section 3.8.3.2.3). (PROV 0019) 
 

Faculty are expected to meet their classes as scheduled.  In case of an anticipated absence, the instructor must 
propose a plan of classes to be approved by the Department Chair and Dean by completing a Request to Be Absent 
Form (accessed on the 2025_a Academic Resources molly drive) in advance. In case of an unanticipated absence, 
the Dean should be notified so that proper arrangements can be made for classes. A faculty member should not 
appoint a substitute for classes without the approval, in each case, of the Dean. A decision to cancel a faculty 
member’s classes must be approved by the Dean. Cancellation of classes due to weather is solely the decision of 
the President. Faculty members should never contact campus or other media outlets to cancel classes. 
 

Evening classes normally meet once or twice per week for longer class periods. When an evening class is cancelled, 
the College/School Dean and the faculty member arrange with the University Registrar a time for the class to be 
rescheduled. Students are to be notified regarding the make-up procedure by the faculty member involved. The 
University Registrar may assist. A written plan for make-up is filed in the Office of the University Registrar, and with 
the College/School Dean and faculty member. Make-up sessions must equal normal class time. 

 

7.16 FACULTY LOAD AND COMPENSATION FOR FULL-TIME BENEFITED FACULTY 

Full-time benefited faculty are contracted on a 10-month, 11-month, or 12-month basis. Faculty with teaching 
responsibilities must satisfy the terms of their contract using assigned courses in the fall and spring semesters. 
Courses conducted with face‐to‐face instruction count towards load (e.g., traditional residential, intensives, online 
synchronous). Course loads are assigned by undergraduate, graduate, and doctoral level. The following table 
identifies standard instructional load requirements for full-time benefited faculty based on contract length: 
 

Faculty Load 
Term of Contract 

10 Month 11 Month 12 Month 

F
a
c

u
lt

y
 R

a
n

k
 Lecturer 30 33 36 

Instructor 30 33 36 

Assistant 30 33 36 

Associate 24 27 30 

Professor 24 27 30 

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/334
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The complete policy on faculty load and compensation for full-time benefited faculty can be accessed in the Policy 
Directory. The policy provides detailed information regarding independent study assignments; dissertation, thesis, 
and project assignments; release time for institutional responsibilities; overload; summer semester; and summer 
intensive compensation. (PROV 0024) 
 

7.17 OVERLOADS AND INTENSIVES 

Overloads are authorized only through the Provost’s Office. Any request for an overload must be documented by 
using the appropriate form available from the deans/department chairs. All overloads and intensive teaching 
assignments must also have the approval of the College/School Dean. (PROV 0024) 
 

7.18 OUTSIDE EMPLOYMENT 

Full-time and part-time faculty are expected to devote their major energies to their contracted responsibilities. 
However, it is recognized that various forms of outside activity contribute to the professional development of the 
individual and reflect credit upon the Institution. Among these are serving in local churches, the writing of articles and 
books, delivery of speeches and professional papers, service in local, state, or national organizations or on 
committees, engaging in individual research, and serving as a consultant to private business or governmental 
agencies. 
 

Whether such activities are performed gratis or the person receives remuneration, there must be no detraction from 
the individual’s primary responsibility of direct service to the Institution. Each faculty member is obligated by 
professional ethics to keep the various activities in reasonable balance and to make a careful determination of 
priorities.  Administrative officers are responsible for helping those under their supervision to see their commitments 
in the light of the broad interest of the Institution. 
 

Before engaging in outside employment during normal duty hours, regardless of frequency, duration, or 
remuneration, such requests must be submitted on the Approval for Outside Employment Form provided by the office 
of the College/School Dean. That individual is responsible for securing all required signatures. However, this request 
for outside employment need not be processed for a part-time faculty member as long as that person’s outside 
responsibilities have not changed significantly since being employed as a part-time faculty member or do not interfere 
with the part-time faculty member’s responsibilities. The nature of outside employment shall be such as to make a 
definite contribution to the professional growth of the individual and to reflect a desirable image of the Institution. No 
faculty or staff members shall undertake an activity for which they are professionally unqualified. (PROV 0023) 
 

Any interference with performance of institutional duties during normal duty hours may be cause for disapproval. 
Activity of an extracurricular nature during non-duty hours shall become subject to institutional disapproval if 
performance of normal duties is disrupted or if the faculty member’s or Institution’s reputation is in any way 
compromised. 
 

If the use of institutional equipment, facilities, or supplies is required, definite prior arrangements must be made with 
the Provost, listing provisions for reimbursement when appropriate. In no case may such use be permitted to interfere 
with normal institutional functions. 
 

Faculty members may be covered by the Institution’s insurance, worker’s compensation, and disability coverage 
when they are performing services consistent with contractual responsibilities. Only those individuals designated by 
the Provost shall be contracting agents for services to be rendered by the Institution or by other faculty members. 
 

Any remuneration received by a faculty member, when called as a speaker, or pulpit supply, or for other approved 
outside employment, may be retained in full by the faculty member except when such speaking engagements are 
filled at the request of the administration and the faculty member is representing the Institution. Travel and lodging 
expenses incurred under this exception will be paid by the Institution.   

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/339
https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/339
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7.19 FACULTY PUBLICATIONS 

It is generally accepted in education that publications exhibiting a high level of scholarship and accepted by peers in 
the field of publication will bring favorable recognition to the Institution as well as the faculty member-author. In 
furtherance of such publications that bring favorable recognition to Liberty University and the faculty member-author, 
it should be understood that the interest of a faculty member in publication must be considered with the interest of 
Liberty University in maintaining its integrity as a higher education institution with the distinctive religious outlook. 
The University hopes that these two interests are not viewed as competitive but rather as two different perspectives 
of a viable function of any institution of higher learning, namely faculty research and publication. 

 

7.19.1 Definition 

Publication is understood to mean the communication of information by a faculty member through any medium 
to any person or persons when such a communication is accomplished during the fulfillment of a faculty 
member’s institutional responsibilities, such as classroom teaching, or when any communication is accomplished 
which identifies the faculty member verbally or in writing as a member of the faculty of Liberty University.  
 

7.19.2 Contractual Publication Responsibility by Faculty toward the University 

It is expected that faculty members of Liberty University will strive in all publications to demonstrate the highest 
level of scholarship.  At the same time, they are to be aware that any publication will invariably be interpreted by 
some or all of those recipients of the publication as representative of the distinctiveness of Liberty University.  In 
any event, faculty members should at all times in any publication be accurate, should exercise appropriate 
professional discretion, should show respect for the opinions of others, and should make every effort to indicate 
that the views expressed in the publications are solely those of the faculty member and not the Institution. 
 

7.19.3 Publication Responsibility by the University toward a Faculty Member 
No attempt by the Provost must necessarily be made to review a publication for possible defamation or copyright 
infringement.  It is understood by a faculty member that lawsuits for defamation, copyright infringement, or other 
legal actions resulting from publication are solely the responsibility of the faculty member.  Liberty University will 
assume responsibility for defamation or copyright infringement lawsuits only in those situations where the 
University has a copyright claim upon the publication as defined and explained in this Handbook or otherwise 
expressly sponsors the publication. 
 

7.19.4 Liberty University’s Rights to Faculty Members’ Publications 

The University’s rights to joint or sole copyright ownership of faculty members’ publication are governed by the 
University’s Copyright Policy, a selection of which is restated in this section. 
 

7.19.4.1 Duty to Disclose Copyrightable Publications 

University faculty creators must promptly disclose to the University all copyrightable works in which the 
University may have a claim under this Policy. Such disclosure should include a description of the 
circumstances surrounding the creation of the work, a list the University resources that were used in creating 
the work, and the names of any persons who might claim an interest in the work.  Such disclosure by faculty 
in academic areas should be made to the Provost. If a faculty creator is not sure whether the University has 
an ownership claim under this Policy, the creator should disclose the work.  

 
7.19.4.2 Individual Works  

The University recognizes the longstanding tradition that copyrights of Individual Works belong to the faculty 
creators.  Therefore, the University makes no copyright claim to Individual Works, except as outlined in this 
Policy.  Individual Works are scholarly, pedagogical, and artistic works created by University faculty members 
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such as textbooks, books, novels, dissertations, articles, poems, musical compositions, visual works of art, 
and other creative works that are able to be copyrighted.  The University will hold a copyright in Institutional 
Works, defined below, including works that are:   

 

1. commissioned by the University; 
2. specifically assigned by the Provost; 
3. created with significant use of University resources; or 
4. otherwise governed by contract or another provision of this Policy. 

 

“Significant use of University resources” does not include use of the office space, computers and network 
equipment, secretarial staff, graduate assistants, and office supplies, libraries, and research database 
subscriptions.  Use of the University’s name, other than for purposes of identifying the creator, is considered 
a significant use of University resources. 

 

7.19.4.3 Institutional Works 

Institutional works are “works for hire,” and belongs to the University.  Institutional Works are works that are 
created by University employees, including student employees, acting within the scope of their employment 
that are commissioned by the University, specifically assigned by the Provost, created with significant use 
of University resources, or otherwise governed by contract or another provision of this Policy.   Institutional 
Works also include works that are created by multiple faculty, staff, or student contributions in the course 
and scope of their University work over a long period of time, such that each creator’s contribution is not 
readily ascertainable.  Examples of Institutional Works include, but are not limited to, video recordings of 
lectures that are produced at University expense, courseware, online course content, collaboratively 
developed course content, graphics created by Marketing employees, and software code created by 
Information Technology employees.   

 

7.19.4.4 Shop Rights 

In the event a faculty member retains copyright ownership of Individual Works created within the course and 
scope of his or her employment, the University will have a “shop right,” or the non-exclusive, non-
transferable, royalty-free, and perpetual right to use the Individual Work for teaching, research, and public 
service.  Alternatively, if the University retains copyright ownership of Institutional Works created by faculty 
members under one of the exceptions listed above, then the faculty creators will have a “shop right,” or the 
non-exclusive, non-transferable, royalty-free, and perpetual right to use the original work for the creator’s 
own teaching, research, and public service. 

 

7.19.4.5 Waiver of University Rights 

It is understood that Liberty University reserves the right to waive any claim it otherwise might have in the 
publications of a faculty member. The copyright claim will not be considered to have been waived unless 
such waiver occurs in writing and is signed by both the faculty member creator and a designated 
representative of the Provost.  Faculty creators can request that the University transfer its ownership rights 
in University-owned works by submitting a written request to the Provost, who will determine, in his sole 
discretion, whether to transfer the ownership rights to the faculty creator. 

 

7.19.5 General Policies for Institutional Publications 

These policies apply to all institutional publications. External institutional publications refer to all brochures and 
promotional materials representing the University or specific Colleges/Schools, and departments within the 
University; all standardized letters reproduced for mass mailings; all catalogs and handbooks; all news or press 
releases; any other materials used to describe institutional regulations, policies or requirements.   
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Any faculty member may submit publications to the Department Chairperson. All publications must be 
categorized within the institutional budget through the submission of a requisition. Exceptions may only be 
approved by the Provost. If approved by the Department Chair and Dean and verified by the Budget Office, 
requests may be sent to the Marketing Department for the appropriate action and coordination. 
 

Publications should be reviewed carefully for error at the departmental level before submitting final copies to the 
Publications Office for a final proofreading.  Publications should be completed according to a pre-arranged 
schedule of target dates, which will be determined by the requestor and the Marketing Department.  Some 
publications, depending upon their complexity, may require a series of target dates, as several of them are 
assembled in phases. These target dates should be determined in the same fashion and submitted to the 
Marketing Department by April 30 of the school year prior to the year of publication, when possible. 

 

7.19.6 Use of Faculty Authored Materials in Classes 

The faculty member may develop and publish textbooks or other course materials privately utilizing the following 
procedure: 
 

1. Faculty manuscripts must be submitted with a Textbook Adoption Form by the same dates as regular 
textbook orders: October 15 (January Intensives and Spring Semester); March 15 (Summer Terms); 
April 1 (Fall Semester). The Textbook Adoption Form must have attached to it the current or revised 
manuscript. The Bookstore will then provide the faculty member with a list of vendors that are used to 
print course packs. The faculty member will then work with the bookstore to determine binding and 
printing preferences for the manuscript.  Department Chairs and Deans should review each manuscript 
to make certain that it meets appropriate standards for a University course prior to sending it to the 
Bookstore. The final decision regarding use of faculty authored materials and textbooks for classes will 
be determined by the Office of the Provost. 

 

2. It is the responsibility of the Liberty University Bookstore to ensure that all course required materials are 
printed and in stock for all on campus courses.  All course related materials are must be sent in with the 
Textbook Adoption Forms by the required dates. Requests to have outside vendors print material for on 
campus courses should be made when the manuscripts are turned in to the University Bookstore and 
will only be granted if an established vendor cannot meet the needs of the faculty member. This will be 
allowed only when and if the Bookstore is unable to meet printing requirements through one of our 
established vendors.  

 

3. If a faculty member believes the manuscript is the product of original and creative effort, the individual 
may request consideration of a royalty being added to the purchase price of the material. This request 
must be made in writing to the Provost at the time the material is submitted to the Bookstore.  Without 
such a written request, no royalty will be considered. A Publications Committee, appointed by the Provost 
from among the University faculty, will review the manuscript and make a recommendation to the Provost 
concerning whether or not a royalty is justified. The decision of the Provost following review of the 
Committee’s recommendation is final.  If the decision is made that a royalty is justified, a ten percent 
royalty will be factored into the selling price of the publication by the University Bookstore. 

 

4. The University will not be responsible for copyright violations, plagiarism, or substandard publications of 
materials. The Liberty University Bookstore will accept copyright liability for all materials using their 
established vendors.  

 

5. Nothing in the foregoing policy and procedure is to be construed as limiting the right of the faculty 
member to seek and secure publication of these types of materials by recognized publishing houses 
which assign an ISBN number to the manuscript. 

 

6. All course related textbooks, course specific technology, and access codes must be submitted through 
the Liberty University Bookstore on a Textbook Adoption Form. Materials are not permitted to be sold in 
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the classroom by the faculty member or vendor. Faculty are not permitted to recommend that students 
seek an alternative source for course related materials or direct them to other vendors for these 
materials. 

 

7.20 LIBERTY UNIVERSITY PRESS 

Liberty University Press was founded in 2008, with the mission of giving faculty the opportunity to publish literary 
works under the Liberty University name.  Liberty University Press offers cutting edge design services, editing, and 
production in traditional print and electronic publishing.  All titles published by Liberty University Press are available 
to retailers in the U.S. and U.K. and are distributed through BN.com and Amazon.com. Using print-on-demand 
technology, authors can order their books in large quantities or just one at a time.  Special discounts are available to 
Liberty University faculty and staff. To learn more about publishing with Liberty University Press, visit the website, or 
contact libertyuniversitypress@liberty.edu. 

 

7.21 LIBERTY UNIVERSITY’S RIGHTS TO FACULTY INVENTIONS 

The University’s rights to faculty members’ inventions are governed by the University’s Patent Policy (PROV 0015), 
a selection of which is restated in this section. 

 

7.21.1 Duty to Disclose Discoveries and Inventions 

All faculty whose discoveries and inventions might be subject to this Policy have a duty to promptly disclose to 
the academic deans or administrative vice presidents of their departments their discoveries and inventions, 
regardless of whether they are individual works or institutional works by completing an Invention Disclosure 
Form, contained in Appendix A of the University Patent Policy, and also available from the Provost’s Office.  The 
duty to disclose arises as soon as a faculty member should reasonably believe that his/her discovery or invention 
may be patentable. The duty to disclose does not require that patentability be certain.  If the University transfers 
ownership of an invention to the inventor pursuant to the University Patent Policy and the inventor’s subsequent 
research results in new an invention for which a continuation-in-part or related new patent application could be 
made, the inventor must fully disclose such new invention to the University, which may claim ownership of the 
new inventions.   

 

7.21.2 Faculty Inventions  

The University will own all inventions conceived or first reduced to practice by faculty members (i) in the course 
of University employment or (ii) with significant use of University resources, as defined below.  The University 
will not claim ownership of an invention that was conceived and first reduced to practice (a) pursuant to a 
consulting agreement, if certain conditions are met (see the University Patent Policy) or (b) during unpaid leave.   
 
7.21.3 Faculty on Leave, Visiting Other Institutions, and Non-Employment  

In general, inventions conceived or first reduced to practice by faculty during a paid leave (whether at the 
University or elsewhere, including another institution or a company) are the property of the University.  However, 
inventions conceived and first reduced to practice by faculty during an unpaid leave are not the property of the 
University, unless there was significant use of University resources, as defined below.  
 

If conception of an invention occurred during an unpaid leave or prior to employment, and reduction to practice 
occurred after the faculty member’s return to the University (after the unpaid leave ended), or after employment 
begins, the invention is wholly or partially the property of the University, depending on the circumstances under 
which the invention was conceived and reduced to practice. Similarly, if conception of an invention occurred 
before the leave began and reduction to practice occurred while the faculty member was on leave or after 

http://www.liberty.edu/index.cfm?PID=21899
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https://sharepoint.liberty.edu/sites/OProvost/OPF/_layouts/WordViewer.aspx?id=/sites/OProvost/OPF/Document%20Library/Academic%20Administrative%20Processes%20Forms/Liberty%20University%20-%20Invention%20Disclosure%20Form.dotx&Source=https%3A%2F%2Fsharepoint%2Eliberty%2Eedu%2Fsites%2FOProvost%2FOPF%2Fdefault%2Easpx%3FRootFolder%3D%252Fsites%252FOProvost%252FOPF%252FDocument%2520Library%252FAcademic%2520Administrative%2520Processes%2520Forms%26FolderCTID%3D0x0120001533FF2D99A76F44B5FC23DDF151FF7A%26View%3D%7B39D74296-48E4-4AC8-9419-5235A1B1AC55%7D&DefaultItemOpen=1
https://sharepoint.liberty.edu/sites/OProvost/OPF/_layouts/WordViewer.aspx?id=/sites/OProvost/OPF/Document%20Library/Academic%20Administrative%20Processes%20Forms/Liberty%20University%20-%20Invention%20Disclosure%20Form.dotx&Source=https%3A%2F%2Fsharepoint%2Eliberty%2Eedu%2Fsites%2FOProvost%2FOPF%2Fdefault%2Easpx%3FRootFolder%3D%252Fsites%252FOProvost%252FOPF%252FDocument%2520Library%252FAcademic%2520Administrative%2520Processes%2520Forms%26FolderCTID%3D0x0120001533FF2D99A76F44B5FC23DDF151FF7A%26View%3D%7B39D74296-48E4-4AC8-9419-5235A1B1AC55%7D&DefaultItemOpen=1
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employment terminates, the invention is wholly or partially the property of the University, depending on the 
circumstances under which the invention was conceived and reduced to practice. 
 

In cases in which there are potential conflicts between the University’s policies and those of another employer 
or institution at which employee will be on leave and/or visiting, such conflicts will be resolved through good faith 
negotiations between the University and such institution or employer, preferably before the leave begins or 
employment changes. 
 

7.21.4 Significant Use of University Resources, Defined  

The precise determination of what level or usage of University material resources and assistance from non-
faculty personnel will be considered “significant,” involves the exercise of judgment based on the circumstances 
and on practices within the discipline.  As a basic principle, however, use of University material resources and 
assistance from non-faculty personnel that is incidental and not essential to the development of the invention 
does not constitute significant use.  Thus, for example, none of the following will be considered significant use 
of University resources:  

 

1. Use of the office space, computers and network equipment, secretarial staff, graduate assistants, office 
supplies, libraries, and research database subscriptions;  

2. Occasional use of a specialized piece of equipment or facility for routine tasks; 
3. The use of resources or facilities generally available to students as part of their educational activities; 
4. Receipt of salary by an employee who develops an Invention.  
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When referencing the Employee Handbook, the term “staff” is a comprehensive designation that includes faculty. 
Access to the Employee Handbook is only granted when viewing this page on campus or through a Libertynet Internet 
service. 

 

8.1 PAYDAY 

Please see Employee Handbook, Section 5.8. 
 

8.2 PAYCHECKS 

Please see Employee Handbook, Section 5.8. 
 

8.3 PAY ADVANCES 

Please see Employee Handbook, Section 5.8. 
 

8.4 PAY DEDUCTIONS 

Please see Employee Handbook, Section 5.8. 
 

8.5 GARNISHMENTS AND LEVIES 

Please see Employee Handbook, Section 5.8. 
 

8.6 OVERVIEW OF EMPLOYEE BENEFITS 

Please see Employee Handbook, Section 8.1. 
 

8.7 INSURANCE BENEFITS 

Please see Employee Handbook, Section 8.1. 
 

8.8 LEAVES OF ABSENCE 

Please see Employee Handbook, Section 6. 
 

8.9 ADDITIONAL EDUCATION 

While the terminal degree in most fields is the minimum qualification for a faculty appointment, Liberty University 
may, under certain conditions, employ persons who have not yet completed that degree. Others already holding 
terminal degrees may, as a result of career goal changes or the need for further professional development, seek an 
additional degree. The University encourages and seeks to assist such development.  However, the financial and 
contractual responsibility for completing degree programs always lies with the faculty member. 

 

Faculty members may register for courses scheduled apart from their regular class hours, Monday-Friday, and 
anytime on Saturdays, provided such a schedule does not conflict with the overall responsibilities of their position; 
this includes travel time. 

 

Faculty members under a twelve-month contract will not be permitted to be absent from their responsibilities during 
the summer schedule unless written approval is given by the Provost prior to registration to be absent during the first 
or second semester of any academic year and the time normally allotted during the semester would be applicable to 
the summer period. 

 Table of Contents 
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8.9.1 Faculty Continuing Education Fund 

The Continuing Education Fund (CEF) is established to assist full-time faculty in completing terminal degrees at 
accredited colleges or universities. CEF monies may also be used for certain courses or programs which are 
deemed necessary by the Provost to meet various professional certifications which qualify a particular faculty 
member to teach in their field and are necessary for the benefit of the University.  Availability of money for CEF 
may vary from year to year, and therefore, there is no commitment by the University to continue funding 
coursework whether or not in pursuance of a degree simply because funding has been provided in the past. The 
financial responsibility for completing a terminal degree lies with the individual faculty member. Where dollar 
amounts are used in this CEF policy, they are not to be interpreted as entitlements. No CEF monies can be 
disbursed unless the Provost and the Executive Vice President for Human Resources have approved the 
disbursement. CEF monies are paid only on a reimbursement basis. CEF applies to tuition, books, fees, room, 
meals, out-of-the-city travel expenses, and University services such as typing and copying costs. No coursework 
reimbursement, whether or not in pursuance of a degree, will be available to faculty members unless the 
coursework has been approved in advance by the faculty member’s Dean and a final passing grade is provided. 
Continuing enrollment fees are eligible for reimbursement only with documentation that significant progress 
toward degree completion has occurred within the specified time period. Where used in this policy, “terminal 
degree” shall refer to a doctoral degree, or a “terminal” master’s degree (e.g., M.F.A.), recognized or accepted 
by SACSCOC for teaching purposes, whether or not the degree is in the faculty member’s teaching field. 

 

8.9.1.1 Faculty without a Terminal Degree 

1. The maximum of CEF monies will be $7,500. 
2. No more than $2,500 will be reimbursed per University academic year, July 1-June 30. 
3. Availability of CEF monies will be limited to five consecutive years beginning from the initial date of 

employment. The five-year consecutive limit applies whether or not CEF monies are available, the 
faculty member continues to enroll for coursework, or the faculty member changes programs or 
institutions. 

4. Up to two one-year extensions may be granted by the Provost upon sufficient justification, but only 
if reasonable progress has been continuous during the regular five-year term. Time extensions do 
not remove the total funding limits set in (1) and (2). 

5. An annual progress report must be submitted with the regular evaluation to the Dean documenting 
that the stipulated progress for that year has been achieved or justifying any changes. That report 
is forwarded to the Provost for review and analysis. 

6. The University may assist in the completion of the degree only if the Dean and the Provost so agree 
upon issuing the initial contract.  All terms for completion of the degree must be settled at that point 
and become part of the contract.  If these terms are not satisfied by the faculty member, the 
University has no obligation to continue employment.  Each continuing contract will include those 
terms until all have been satisfied. 

7. The University will not financially support the pursuit of additional terminal and graduate degrees 
beyond the initial terminal degree required for the position. 

8. Points (4), (5), and (6) apply only to faculty hired after January 1, 1991.  

 
8.9.1.2 Faculty with a Terminal Degree 

1. The maximum amount of CEF monies will be $3,000. 
2. No more that $750 will be reimbursed per University academic year, July 1-June 30. 
3. Availability of CEF monies will be limited to four consecutive years beginning from the first class day 

of the academic term for which CEF reimbursement occurred. The four-year consecutive limit 
applies whether or not CEF monies are available, or the faculty member continues to enroll for 
coursework or the faculty member changes programs or institutions. 
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8.9.1.3 Procedure for Course Approval and Expense Reimbursement 

1. Completion of Approval to Take Graduate Courses Form one semester in advance. 
2. Completion of Graduate Course Reimbursement Form with a requisition form signed by the 

College/School Dean (or administrative Vice President for non-faculty) to which are attached 
receipts, transcripts, and/or grades. Reimbursement for graduate courses will be processed through 
Human Resources. 

 

8.9.1.4 Employment Commitment 

Any faculty member who is reimbursed CEF monies during any University academic year is required to 
complete one academic year’s service beyond the year for which reimbursement is made, at the discretion 
of the University. 

 
This obligation begins with the first contract year after the degree is completed or study is discontinued and 
in which no reimbursements are made and continues for a maximum of three years. The University reserves 
the right to seek reimbursement of CEF monies, including the garnishing of pay, from any faculty member 
who fails to meet this obligation. 

 

8.9.1.5 Liberty University Course Attendance 

Faculty may take courses at Liberty, including Liberty University Online, for credit or audit, or sit in on such 
course, without tuition or general fee charges, provided that: 

1. The faculty member is responsible for any special fees or assessments for individual instruction, lab 
fees, books, etc. 

2. The faculty member makes no claim for reimbursement for expenses in the course(s); 
3. The faculty member(s) teaching the course(s) consent(s) to having another faculty member sit in on 

the course(s); 
4. The faculty member will not displace a student taking the course(s); 
5. The faculty member remains able to meet all regular institutional responsibilities. 

 

8.10 MOVING EXPENSES 

Liberty University will reimburse newly contracted faculty for moving expenses as follows:  
• Moves of 500 miles or less, up to $1,000  
• Moves of 501-1,000 miles, up to $1,500  
• Moves of 1,001-1,500 miles, up to $2,000  
• Moves of 1,501 to 2,000 miles, up to $2,500  
• Moves of 2,001-2,500 miles, up to $3,000  
• Moves of 2,501-3,000 miles, up to $3,500  
• Moves that exceed 3,001 miles will be evaluated on an individual basis.  
 

Receipts must be provided, detailing expenses incurred for the move.  
 

The procedure for seeking reimbursement for moving expense is: 
1. The College/School Dean prepares a HR Request for Check Form to which all original receipts are attached. 
2. The form is reviewed and signed by the Provost and forwarded to Human Resources. 
3. A check for reimbursement will be processed. 

 

8.11 DEPENDENT GRANT-IN-AID 

 Please see Employee Handbook, Section 8.6. 
Table of Contents  
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8.12 PROFESSIONAL TRAVEL 

 Please see Employee Handbook, Section 7.7. 
 

8.13 PENSION FUNDS 

 Please see Employee Handbook, Section 8.1. 
 

8.14 SAFETY 

 Please see Employee Handbook, Section 5.7 
 

8.15 SECURITY/SAFETY INSPECTIONS 

Please see Employee Handbook, Section 7.6. 
 

8.16 HARASSMENT AND DISCRIMINATION AVOIDANCE 

Please see Employee Handbook, Section 3.4. 
 

8.17 SEXUAL HARASSMENT, SEXUAL AND RELATIONSHIP VIOLENCE  

 PREVENTION: PROCEDURES FOR REPORTING UNDER TITLE IX  

Please see Employee Handbook, Section 3.5. 
 

8.18 DRUG AND ALCOHOL USE 

Please see Employee Handbook, Section 3.3. 
 

8.19 CONFIDENTIALITY OF MEDICAL INFORMATION (HIPAA PRIVACY POLICY) 

 Please see Employee Handbook, Section 8.2. 
 

8.20 PROFESSIONAL DRESS CODE – ACCEPTABLE OFFICE AND CLASSROOM DRESS 

Please see Employee Handbook, Section 3.8. 
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- Liberty University - 
 

FACULTY CREDENTIAL GUIDELINES 
 

When defining faculty qualifications using faculty credentials, Liberty University uses the following SACSCOC 
recommended credential guidelines: 

  
A. Faculty teaching general education courses at the undergraduate level:  

Doctorate or master’s degree in the teaching discipline or master’s degree with a concentration in the teaching 
discipline (a minimum of 18 graduate semester hours in the teaching discipline) 

B. Faculty teaching associate degree courses designed for transfer to a baccalaureate degree:  
Doctorate or master’s degree in the teaching discipline or master’s degree with a concentration in the teaching 
discipline (a minimum of 18 graduate semester hours in the teaching discipline)  

C. Faculty teaching associate degree courses not designed for transfer to the baccalaureate degree:  
Bachelor’s degree in the teaching discipline, or associate’s degree and demonstrated competencies in the 
teaching discipline 

D.   Faculty teaching developmental courses 

At Liberty University, developmental courses cannot fulfill any general education requirement, directed elective, 
technical elective, or major requirement on a bachelor’s-level DCP, and can only be used as free electives. 
Because the courses contribute to 120+ hours needed for a bachelor’s degree, they are taught by faculty 
qualified to teach general education courses at the undergraduate level. 

E. Faculty teaching baccalaureate courses:  
Doctorate or master’s degree in the teaching discipline or master’s degree with a concentration in the teaching 
discipline (minimum of 18 graduate semester hours in the teaching discipline)  

F. Faculty teaching graduate and post-baccalaureate course work:  
Earned doctorate/terminal degree in the teaching discipline or a related discipline  

G. Graduate teaching assistants:  
Master’s in the teaching discipline or 18 graduate semester hours in the teaching discipline, direct supervision 
by a faculty member experienced in the teaching discipline, regular in-service training, and planned and periodic 
evaluations.  

 
Note: These guidelines were developed based on the SACSCOC Principles of Accreditation: Foundations of Quality 
Enhancement Key Requirements and Standards Related to Faculty and Faculty Credentials to ensure compliance with 
Comprehensive Standard 3.7.1:  

The Institution employs competent faculty members qualified to accomplish the mission and goals of the 
Institution. When determining acceptable qualifications of its faculty, the Institution gives primary 
consideration to the highest earned degree in the discipline. The Institution also considers competence, 
effectiveness, and capacity, including, as appropriate, undergraduate and graduate degrees, related work 
experiences in the field, professional licensure and certifications, honors and awards, continuous 
documented excellence in teaching, or other demonstrated competencies and achievements that contribute 
to effective teaching and student learning outcomes. For all cases, the Institution is responsible for 
documenting the qualifications of its faculty. (Faculty Competence)  
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Alternative Justification to Teach a Course 
If a faculty member is not qualified on the basis of a terminal degree in the discipline (undergraduate and graduate 
courses) or master’s degree and a minimum of 18 graduate hours in the course discipline (undergraduate courses), 
it is necessary to document that the faculty member possesses alternative qualifications to teach the course(s) 
assigned.   
 
Listed below are alternative credential items that may be used to justify a faculty member to teach a 
course(s) with instructions for what to include in some instances.  
 
Always indicate the date for any item included in the matrix.   
 
Undergraduate Course(s) 

• Graduate level course(s) taken that are applicable to a particular course learning outcome(s) and brief 
description of relationship to the outcome(s).  For each outcome, include all relevant course information 
(name, course hours, institution). 

• Work experience prior to working at Liberty University that is relevant to the specific course learning 
outcome(s).  Include specific information with years of service, institution and duties.  List relevant courses 
taught and identify as graduate or undergraduate courses. 

• Similar information regarding work experience at Liberty University 

• Licensures and certifications:  Copies of appropriate licensures and certifications must be in the faculty 
member’s personnel file 

• Professional organization committee chair or memberships roles  

• Consultations, publications, exceptional scholarly or creative activity, etc., relevant to the teaching position 

• Honors and awards related to the teaching position 

• Other demonstrated competencies and achievements that contribute to effective teaching and student 
learning outcomes 

• Any supplemental credential information related to course outcome(s) 

• Continuous documented excellence in teaching 

 
Graduate Course(s)   

To justify teaching graduate courses, in addition to the items above, include the following if available: 
 

• Discipline-related research 

• Grant awards 

• Documentation of national presence in the discipline (i.e., letters of reference from distinguished colleagues 
in the discipline)  
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Course Qualifying Matrix Template 
 
Please list course outcomes with instructor qualifications which bear directly on the outcome and clearly establish 
the instructor’s qualifications to teach the course. 

 
 

Name: Faculty Name 
Course Information: Course Prefix, Course Number  

 
Course Name 

Course Outcomes Instructor’s Qualifications 

  
  
  
 

 
 

Approval – Signature Required 
 

Dean:  

Approval Date:  
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LIBERTY UNIVERSITY 
SYLB 101—Undergraduate Course Syllabus Template Instructions 

(X Credit Hours) 
[Insert correct semester: Fall Semester 20XX] 

[Professor Name] 
[username]@liberty.edu 
[Professor Phone #] 
[Professor Office Room #]/[Office Hours] 

I. Course Description
This description is an exact duplication of the description in the current catalog.  If this is a pilot course, the course description 
needs to match the description in the curriculum proposal. 

II. Rationale
Why are the students learning this? How does it fit in the overall curriculum?  Reflect on the University aims and the School, 
Department, and Major/Program learning outcomes (printed in the current catalog). 

III. Prerequisite statement 
List the prerequisite(s) as listed in the catalog or in a curriculum proposal.   
(Insert this statement as written)  It is the student’s responsibility to make up any prerequisite deficiencies, as stated in the Liberty 
University Catalog, which would prevent the successful completion of this course. 

IV. Materials List
This section includes: 

• Textbook—Title, author, edition, ISBN
• Suggested Readings
• Other materials/manipulative that are required

Differentiate between required/highly recommended/suggested. Required texts should be linked to some form of assessment: 
test, essay, other written response, oral report, etc. 

V. Course Learning Outcomes
Measurable terms – The student will be able to… 
Course Learning Outcomes must be directly related to the course assignments. The successful completion of the assignments 
validate that the outcomes have been met. 
Consult Bloom’s Taxonomy for appropriate wording 

VI. Assignments/Requirements
This section is an overview of the assignments. Give a concise statement and brief description of the assignments. More specific 
details of the assignment should be included in section X. 

As a guideline for assignment/requirement development, consider the following: 
• Cognitive growth - Learned content which is testable
• Product - Description of things produced such as class papers, projects, etc.
• Process - Expectations for discussion in class, participation in activity/experiment

Identify special needs such as eye cover in labs and other safety requirements. Identify which learning outcome in V (above) 
corresponds to each assignment.  

VII. Grading Policies
Be very specific. Consider the following: 

• Value of each assessment element
• Whether all assignments must be completed in order to pass course.
• Approved Grading scale (All courses will have a 1000 point scale)

A = 900 – 1000 
B = 800 – 899 
C = 700 – 799 
D = 600 – 699 
F = Below 600 

• Policy for late work or missed assignments, when assignments due
• Policy for students who are involved in school activities
• Weight of class participation and what the class participation includes

mailto:bboothe@liberty.edu
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VIII.  Attendance Policies
[The Liberty University Attendance Policy provides separate criteria for both lower-level (100 and 200 level) classes and upper-
level (300 and 400 level) classes.] 

Instructions: Consult the Attendance Policy Statement document for the appropriate verbiage to place in this section. 

IX. Other Policies (These policies should be reproduced exactly as stated below) 
Dress Code 
Students are expected to come to class dressed in a manner consistent with The Liberty Way. 
Honor Code 
We, the students, faculty, and staff of Liberty University, have a responsibility to uphold the moral and ethical standards of this 
institution and personally confront those who do not. 

Limits of Confidentiality 
Students are encouraged to share prayer requests and life concerns with the professor in this class.  Not only will the professor 
pray for and care for students, but can guide students to appropriate University resources if desired. 

However, in the event of a student’s disclosure, either verbally or in writing, of threat of serious or foreseeable harm to self or 
others, abuse or neglect of a minor, elderly or disabled person, victim or witness of a crime or sexual misconduct, or current 
involvement in criminal activity, the faculty, staff, administrator, or supervisor will take immediate action. This action may include, 
but is not limited to, immediate notification of appropriate state law enforcement or social services personnel, emergency 
contacts, notification of the appropriate program chair or online dean, or notification to other appropriate University officials. All 
reported information is treated with discretion and respect, and kept as private as possible. 

Academic Misconduct 
Academic misconduct includes: academic dishonesty, plagiarism, and falsification.  See The Liberty Way for specific definitions, 
penalties, and processes for reporting. 

Disability Statement 
Students with a documented disability may contact the Office of Disability Accommodation Support (ODAS) in DeMoss Hall 
1118 to make arrangements for academic accommodations. For all disability testing accommodation requests (i.e. quieter 
environment, extended time, oral testing, etc.) the Testing Center (DeMoss Hall 1036) is the officially designated place for all tests 
administered outside of the regular classroom. 
DROP/ADD POLICY 
A Fall/Spring course may be dropped without a grade, tuition, and fee charges within the first five days of the semester. From 
the sixth day until the end of the tenth week (see academic calendar for exact date), a Fall/Spring course may be withdrawn with 
a grade of “W”. 

Classroom Policies 
The inappropriate use of technology, such as cell phones, iPods, laptops, calculators, etc. in the classroom is not tolerated.  Other 
disruptive behavior in the classroom is not tolerated.  Students who engage in such misconduct will be subject the penalties and 
processes as written in the Liberty Way. 

X. Calendar for the semester/term 
Topics/assignments per week 
Assignments per date: Tests, Reading, Other. An example of a calendar: 

WEEK TOPICS TEXT CHAPTERS ASSIGNMENTS 

Introduction and Theories 1 

Brain 2 • Topic
• TEST 1 

Early Behaviorism, Classical 
Conditioning 3 • Outline and  References

• TEST 2 

3 *Operant Conditioning, Aversive
Stimuli 4,5 

*Social Learning 6 • TEST 3 

Gestalt Psychology, Cognitivism 7a 

*Piaget -  Cognitive Development 11a • TEST 4 

http://www.liberty.edu/index.cfm?PID=12863
http://www.liberty.edu/index.cfm?PID=21790
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WEEK TOPICS TEXT CHAPTERS ASSIGNMENTS 

5 *Vygotsky-Sociohistorical Cognition 11b, 14 • TEST 5

*Memory 7b 

Long-Term Memory Storage, 
Knowledge 8,9 

Long-Term  Memory Retrieval, 
Mnemonics 10, 12 • TEST 6

Metacognition, Transfer 12, 13 • **Project Plan

*Motivation and Affect 15 • Papers
• TEST 7 

Cognitive Factors in Motivation 16a 

*Attributions 16b • Presentations
• TESTS

• *Theories to be analyzed in the Presentation of Theories assignments.
• **Submit as early as possible for feedback for your Research Paper/Project 

XI. Bibliography

List bibliographic information formatted in the research style as required by this major/discipline. 

Table of Contents 
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COURSE SYLLABUS 
 

SCHOOL OR DEPARTMENT 

COUR ### 
COURSE TITLE 
COURSE CREDIT HOURS 
FACULTY NAME 
PHONE NUMBER 
E-MAIL
OFFICE LOCATION 

I. COURSE DESCRIPTION

[Insert the catalog course description.]

II. RATIONALE

[In one to three sentences, state the purpose of this course––how it fits into your degree program’s
curriculum and why it is important for students of this discipline to study it.  Also include any necessary
information about this particular section of the course and how it fits into the curriculum.]

III. PREREQUISITES

[Matches the catalog – identifies which courses must have been successfully completed.]

As stated in the Liberty University Catalog, it is the student’s responsibility to make up any prerequisite
deficiencies that would prevent the successful completion of this course.

IV. MATERIALS LIST

Lastname, I. I., & Lastname, I. I.  (Year).  Title, first word only cap: Subtitle, first word only cap (3rd ed.)
City, State: Publisher.  ISBN: 0-000-00000-0.  (APA formatting) 

Lastname, Firstname. I., and Firstname I. Lastname.  Title in Regular Caps: Subtitle in Regular Caps.  2nd 
ed.  City, State: Publisher, Year.  ISBN: 0-000-00000-0.  (MLA formatting) 

Lastname, Firstname. I., and Firstname I. Lastname.  Title in Regular Caps: Subtitle in Regular Caps.  2nd 
ed.  City, State: Publisher, Year.  ISBN: 0-000-00000-0.  (Turabian formatting) 

Lastname, I., & Lastname, I. Title of Book. 2nd ed. Place of Publication: Publisher; Year.  ISBN: 0-000-
00000-0. (AMA formatting) 

Any student-purchased software (technically or brand-specific), videotaped recordings, memberships, etc. 
should be itemized here, too. 

**Format this section in the appropriate style for your discipline.  Differentiate between REQUIRED and 
RECOMMENDED resources. 
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V. MEASURABLE LEARNING OUTCOMES

The student will be able to:

A. [Start each outcome with a verb.  Consult Bloom’s Taxonomy for appropriate wording.  Be sure to
keep outcomes on the appropriate level (e.g., low-level skills go with low-level terms such as
“identify.”  All learning outcomes must be directly related to the course’s assignments.]

B. [Instructors should consider two things: (1) which University competencies this course addresses
(written communication, oral communication, information literacy, quantitative reasoning,
scientific reasoning, critical thinking, and Christian biblical worldview); and (2) how your course
outcomes link to your program outcomes.  Direct connections should be evident to an outside
observer.]

C. [Outcome]

D. [Outcome]

E. [Outcome]

VI. COURSE REQUIREMENTS AND ASSIGNMENTS

A. [This section is a brief overview of the assignments.  Give the type of assignment and a brief
description (e.g., 3-5 page formal paper with 5 sources required). Note which learning outcome(s)
the assignment addresses. More specific details about the assignment, such as due date, should be
included in the course calendar.]

VII. COURSE GRADING AND POLICIES

A. Points  [the chart is optional; the information is not]

Discussion Board forums Points 
[Assignment title] Points 
[Assignment title] Points 
[Assignment title] Points 
Exam 1 (Modules x–x) Points 
Exam 2 (Modules x–x) Points 
Total (must equal 1,000) 1,000 

B. Scale (Please consult Program Director for grading scale adopted by each program)

C. Additional Grading Policies

[Insert any additional grading policies here, such as your standards about late work, turning in
assignments electronically, required completion of all assignments, etc.]

VIII. ATTENDANCE POLICIES

[Clearly state your policies for attendance.  Define excused versus unexcused absences.  Explain how to
arrange/document an excused absence.  Explain whether attendance counts for the final grade and, if so,
how much.]

IX. OTHER POLICIES [reproduce these exactly]

A. Academic Misconduct
Academic misconduct is strictly prohibited.  See the Graduate Catalog for specific definitions,
penalties, and processes for reporting.
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B. Limits of Confidentiality
Students are encouraged to share prayer requests and life concerns with the professor in this class. 
Not only will the professor pray for and care for students, but can guide students to appropriate 
University resources if desired.
However, in the event of a student’s disclosure, either verbally or in writing, of threat of serious or 
foreseeable harm to self or others, abuse or neglect of a minor, elderly or disabled person, victim 
or witness of a crime or sexual misconduct, or current involvement in criminal activity, the faculty, 
staff, administrator, or supervisor will take immediate action. This action may include, but is not 
limited to, immediate notification of appropriate state law enforcement or social services personnel, 
emergency contacts, notification of the appropriate program chair or online dean, or notification to 
other appropriate University officials. All reported information is treated with discretion 
and respect, and kept as private as possible.

C. Disability Statement
Students with a documented disability may contact the Office of Disability Accommodation 
Support (ODAS) in DeMoss Hall 1118 to make arrangements for academic 
accommodations. For all disability testing accommodation requests (i.e. quieter environment, 
extended time, oral testing, etc.) the Testing Center (DeMoss Hall 1036) is the officially 
designated place for all tests administered outside of the regular classroom.

D. Drop/Add Policy
Consult the Graduate Catalog for drop/add policies.

E. Dress Code (applies to classes meeting on campus)
Students are expected to maintain a neat, professional appearance while in class.  Consult your 
department for additional guidelines.

F. Classroom Policies (applies to classes meeting on campus)
Classroom policies will be established and enforced by the individual instructor.  [Insert your 
policies about issues such as cell phones, behavior in class, etc.] 

X. CALENDAR

[Insert a chronological list (organized by class meeting or week) of all readings, assignments, and exams.
Include due dates.  Format is flexible (chart, list, etc.) but must be organized and easy to understand.]

XI. BIBLIOGRAPHY (Optional, but this is a good place to fully cite books upon which the course is based as
well as documents that are posted/excerpted in the Bb course.  Format citations according to style required
in course.)

Lastname, I. I., & Lastname, I. I.  (Year).  Title, first word only cap: Subtitle, first word only cap.  City,
State: Publisher.  ISBN: 0-000-00000-0.  (APA formatting) 

Lastname, Firstname. I., and Firstname I. Lastname.  Title in Regular Caps: Subtitle in Regular Caps.  City, 
State: Publisher, Year.  ISBN: 0-000-00000-0.  (MLA formatting) 

Lastname, Firstname I.; Lastname, Firstname I.; and Lastname, Firstname.  Title in Regular Caps: Subtitle 
in Regular Caps.  City, State: Publisher, Year.  ISBN: 0-000-00000-0.  (Turabian formatting) 

Lastname, I., & Lastname, I. Title of Book. Place of Publication: Publisher; Year.  ISBN: 0-000-00000-0. 
(AMA formatting) 

Table of Contents
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STUDENT WORKER 

CONFIDENTIALITY STATEMENT OF UNDERSTANDING 
 

Liberty University operates in compliance with applicable guidelines of the Family Education Rights and 

Privacy Act (FERPA) and the Southern Association of Colleges and Schools Commission on Colleges 

(SACSCOC) concerning the confidentiality of student records and the integrity of the grading process. 

The purpose of this statement is to certify that all student workers understand and pledge to operate within 

these guidelines. 

 

In agreeing to serve in a role requiring me to have contact with and access to materials involving student 

grades and records, I hereby acknowledge and understand the following responsibilities: 

 

1. I am obligated to maintain confidentiality regarding student grades and performance in any class 

or in any phase of progress which a particular student may be making towards graduation. 

Students having access to confidential files may not access for personal reasons, nor disclose or 

discuss grade performance with other individuals under any circumstances. This includes, but is 

not limited to, reporting grades to friends or associates prior to, or after, the time the 

instructor/supervisor in charge chooses to disclose such information. 

 

2. I have an obligation to protect the confidentiality of all documents (including tests, but not limited 

to, tests & assignments) involving students. I, therefore, understand my obligation to prevent other 

students or individuals from gaining access to such information. This obligation includes carefully 

following security instructions which are provided by the instructor/ supervisor. 

 

3. If requests are made to me by any other individual asking for information about student grades or 

progress in a course, I understand my obligation to refer those requests to the instructor or 

supervisor to whom I am assigned. 

 

I recognize these responsibilities as a University policy obligation, and I further realize that my failure to 

safely discharge these responsibilities may result in: 

 

a. Me being subject to immediate discharge from responsibilities in the academic/ administrative unit 

of Liberty University. 

 

b. If enrolled in a Christian Service activity, a failing grade may be assigned for the activity involved. 

 

The matter shall be regarded as a breach of trust which may be referred to the Office of Student Conduct 

for disciplinary action. 

 

I hereby acknowledge that I have read and understand the obligations which are outlined above. Further, 

I understand the consequences associated with failure to discharge these responsibilities in a trustworthy 
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and honorable manner I certify that I have had the opportunity to have all details clarified and explained 

to me, and any questions answered.  

 

I undertake my responsibilities with full knowledge of these factors and I commit to satisfactorily carry out 

the responsibilities assigned to me. 
 

 
 
 
 

PRINT YOUR NAME HERE YOUR ID # HERE 
 
 
 
 
     

PRINT SUPERVISOR’S NAME HERE     DEPARTMENT/UNIT IN WHICH YOU WILL WORK 
 
 
 
 
 

YOUR WORK STATUS (CSER, WORKSTUDY, WORK ASSISTANT, VOLUNTEER) 
 
 
 
 
 

YOUR SIGNATURE HERE  DATE 
 
 
 
 
 

WITNESS’ SIGNATURE  DATE 
 
 
 
 

 
 
 

Table of Contents 
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FACULTY GUIDELINES AND OBLIGATIONS FOR THE USE OF STUDENT WORKERS AS STUDENT GRADERS 

(FACULTY MEMBERS ARE TO DISCUSS THE ITEMS BELOW WITH EACH STUDENT WORKER ASSIGNED TO THEM) 
 
Liberty University operates in compliance with any applicable guidelines of the Family Educational Rights and Privacy Act (FERPA) 

and the Southern Association of Colleges and Schools Commission on Colleges (SACSCOC) concerning the confidentiality of 

student records and the integrity of the grading process. The University is committed to sound academic practices and the proper 

stewardship of resources.  Student workers must certify that they understand and work within these guidelines by signing a 

Confidentiality Statement of Understanding. 
 

1. Faculty Responsibility - Faculty members are responsible for grading and assigning grades. Student workers may 

perform simple evaluation tasks, make recommendations for grades, and record grades, but they are not responsible for 

assigning grades. Faculty alone should handle complex and qualitative/subjective evaluations of student assignments. 
 

2. Confidentiality Requirements - Student grades and other personal information related to students are confidential. 

Student workers must not discuss grades or performance of fellow students. Student workers must keep assignments and 

academic records in secure locations. It is the responsibility of the supervising professor and the Department Chair to 

ensure that student workers are to be given clear guidance on University policy and secure the signatures of student 

workers on the Confidentiality Statement. 
 

3. FERPA and SACSCOC Requirements - Departments must inform student workers that confidentiality and grading 

integrity are mandated by federal statute and any applicable guidelines of the University’s accrediting body. The University 

is committed to observing these requirements. 
 

4. Academic Standards - Supervising professors must provide clear instructions for student workers about the nature of their 

support work. This may include rubrics or other instruments to ensure uniform evaluation in accordance with sound 

academic policy. 
 

5. Accountability Standards - Departments and faculty must ensure that paid student workers are performing their work 

effectively. This is particularly true of students working off-site. Faculty will keep a record of the assignments entrusted to 

student workers, the date of the assignment, and the number of assignments entrusted to the students. The University, in 

the interest of stewardship, may require documentation about the number of assignments that are handled by student 

workers. 
 

6. Security Provisions - Student workers should not proctor exams or provide supervisory work that is the responsibility of 

the faculty member. 
 

7. Timeline - All grades are to be posted in Blackboard without exception, and they should normally be recorded within one 

week of the due date of the assignment. 
 

My signature below attests to the fact that I have discussed the above items with my student worker(s) who will be involved in 

assisting me in grading student work. 
 
 

SIGNATURE OF FACULTY MEMBER  PRINTED NAME OF FACULTY MEMBER     DATE 
 
 
 

 SIGNATURE OF STUDENT WORKER DATE 
 

Table of Contents 
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Use of Copyrighted Materials 
 
 
 
Liberty University expects all faculty to abide by established copyright laws Title 17 of the United States 

Code (www.copyright.gov/title17/). Importantly, these laws apply any use of copyrighted material 

regardless of format of the original work or the method of distribution. It is the responsibility of individual 

faculty members to determine whether or not they possess the right to use specific copyrighted works. 

 
Fair Use 
 
Although some limited uses related to education are exempt under the copyright statutes, faculty should 

not assume that their actions are permissible simply because they are using a work for classroom 

purposes.  If a faculty member does not have permission to use a particular work (either through personally 

contacting the copyright owner or through a university license), Creative Commons 

(https://creativecommons.org/), Open Educational Resources Commons (www.oercommons.org), or a 

work is not in the public domain (http://librarycopyright.net/resources/digitalslider/), faculty should assume 

that the work is copyrighted and perform a fair use (www.copyright.gov/title17/92chap1.html#107) analysis 

to determine permissible use of a work (see Appendix E). 

 

If a particular work passes a fair use analysis, faculty should clearly indicate that the work is subject to 

copyright protection and include appropriate citation and attribution to the source of the work. If the 

author’s name is not on the work, it is safe to assume that the publishing organization holds the copyright. 

In addition, electronic works should be password-protected so that only students in a particular course 

can access the materials. Further, if an instructor determines that using the work would constitute fair use, 

the instructor should not use the same copyrighted work more than one semester since regular use without 

a license is not likely to be fair use. Lastly, a copy of the fair use analysis should be retained to demonstrate 

a good faith effort on the part of the faculty member. 

 
Obtaining Permission 
 
Websites often contain information regarding use of materials directly on their pages. Some sites employ 

a Creative Commons (https://creativecommons.org/) license to inform others of the conditions for use of 

their Web content, which may include scholarly articles. These licenses may indicate special rights for 

non-commercial use, require attribution, or permit redistribution. 

 

In the event that permission is necessary to use a particular work, faculty must obtain this permission 

directly from the copyright holder or utilize the “Pay-per-use Permissions Service” available through the 

Copyright Clearance Center (http://www.copyright.com/) to obtain the usage rights.  
 

For further information on copyright compliance, see the Jerry Falwell Library copyright tutorial 

(http://www.liberty.edu/library/copyright-guide/).   
 

 
Table of Contents 
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 CHECKLIST FOR CONDUCTING A FAIR USE ANALYSIS BEFORE USING COPYRIGHTED MATERIALS  

This checklist is a tool to assist you in applying the balancing test for determining whether you may make or 
distribute copies of works protected by copyright without having to obtain the permission of the copyright holder.1 

It is recommended that you complete and retain a copy of this form in connection with each "fair use" of a 
copyrighted work.  
 
Name: ____________________________________  Date: _______________________________  
Class or Project: __________________________________________________________________________  
Title of Copyrighted Work: ___________________________________________________________________  
Portion to be used (e.g. pages): _______________________________________________________________  
 
 
Directions  
Check all boxes that apply. For each of the four sections below, determine whether the factor favors or disfavors 
a finding of fair use. Where the factors favoring "fair use" outnumber the factors weighing against a finding of 
"fair use," reliance on the fair use exception is likely justified. Where less than half of the factors favor "fair use" 
or if they are evenly split, permission should be obtained before copying or disseminating copies of the work.  
Please feel free to contact Scholarly Communications at scholarlycommunication@liberty.edu if you have 
questions. 
 

PURPOSE OF THE USE 

 

Favoring Fair Use 

 Teaching (including multiple copies for 
classroom use) 

 Research 
 Scholarship 
 Nonprofit educational institution 
 Criticism 
 Comment 
 News reporting 
 Transformative or productive use (changes the 

work to serve a new purpose) 
 Restricted access (to students or other 

appropriate group) 
 Parody 

Disfavoring Fair Use 

 Commercial activity 
 Profiting from the use 
 Entertainment 
 Bad-faith behavior 
 Denying credit to the original author 
 

 

NATURE OF THE COPYRIGHTED MATERIAL 

 

Favoring Fair Use   

 Published work 
 Factual or nonfiction based 
 

Disfavoring Fair Use 

 Unpublished work 
 Creative (art, music, novels, films, plays) or 

consumable (workbooks, tests) work  
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AMOUNT COPIED 

 

Favoring Fair Use 

 Small quantity (e.g., a single chapter or journal 
article or other excerpt consisting of less than 
10% of the work) 

 Portion used is not central or significant to entire 
work as a whole 

 Amount is appropriate to education purpose  

Disfavoring Fair Use 

 Large portion or entire work is used 
 Portion used is central or the “heart” of the work 
 Includes more than necessary for education 

purpose 
 

 

EFFECT ON THE MARKET FOR ORIGINAL 

 

Favoring Fair Use 

 One or few copies made and/or distributed 
 No significant effect on the market or potential 

market for the copyrighted work 
 No longer in print; absence of licensing 

mechanism 
 Restricted access (limited to students in a class or 

other appropriate group) 
 One-time use, spontaneous use (no time to 

obtain permission) 

Disfavoring Fair Use 

 Cumulative effect of copying would be to 
substitute for purchase of the copyrighted work 

 Numerous copies made and/or distributed 
 Reasonably available licensing mechanism for 

obtaining permission to use the copyrighted work  
 Will be making it publicly available on the Web or 

using other means of broad dissemination 
 Repeated or long-term use 
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Revised for use by Liberty University from the "Checklist for Fair Use" by Kenneth D. Crews of Columbia 
University and from a similar worksheet developed by the Copyright Resource Center at Cornell University. 

https://copyright.columbia.edu/content/dam/copyright/Precedent%20Docs/fairusechecklist.pdf
https://copyright.columbia.edu/content/dam/copyright/Precedent%20Docs/fairusechecklist.pdf
http://copyright.cornell.edu/policies/docs/Fair_Use_Checklist.pdf
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Article I Name 
 
The name of this organization shall be the Faculty Senate of Liberty University. 

 

Article II Purpose 

 

As a deliberative body comprising members representing the units of the faculty which together constitute the General 

Faculty of Liberty University, the Faculty Senate shall, in a spirit of prayerful consideration, conduct the general business 

of the Faculty, especially as it pertains to academic, professional, and educational concerns. The Senate shall be 

authorized by the General Faculty to advise and make recommendations to the Vice President for Academic Affairs and 

Provost of Liberty University concerning educational policy and other issues affecting the general welfare of the 

University. 

 

Article III Units of the Faculty 

 

The units of the faculty shall include and be limited to the following entities: (1) those academic departments within the 

College of Arts and Sciences, the School of Aeronautics, the Helms School of Government, the School of Business, the 

School of Communication & Creative Arts, the School of Education, the School of Engineering & Computational 

Sciences, the School of Health Sciences, the School of Music, the School of Behavioral Sciences, the School of Nursing, 

and the School of Divinity which have a departmental operating budget and are chaired by a faculty member holding 

faculty rank of assistant professor, associate professor or professor within one of the above Colleges or Schools; (2) 

College of Applied Studies & Academic Success (CASAS); (3) Jerry Falwell Library; (4) School of Law; (5) College of 

General Studies; (6) College of Osteopathic Medicine; (7) and any newly formed entity which shall be recognized as a 

unit of the Faculty through official action by the Senate. 

 

Article IV Units of Representation 

 

Every unit of the Faculty having at least three, but not more than eight, full-time faculty shall elect one representative to 

the Faculty Senate. Units of the Faculty having nine, but not more than fourteen, full-time faculty shall elect two 

representatives to the Senate. Units of the Faculty having fifteen or more full-time faculty shall elect three representatives 

to the Senate. Units having fewer than three full-time faculty may combine with one unit of the faculty having at least 

three full-time faculty and their representation would be as indicated above. No unit of the Faculty or combination thereof 

shall elect more than three representatives to the Faculty Senate, one unit of the faculty having at least three full-time 

faculty and their representation would be as indicated above. All unit combinations are subject to approval by the Faculty 

Senate. 

 

Article V Eligibility for Faculty Senator 

 

Representatives to the Faculty Senate shall be elected from among those full-time faculty who, according to their 

contracts, hold the faculty rank of instructor, assistant professor, associate professor, or professor, and librarians who 

hold the rank of affiliate librarian, assistant librarian, associate librarian or librarian, who have held appointment within 

one of the previously defined units of the Faculty for a period of at least one academic year prior to the commencement 

of their term on the Faculty Senate. Individuals who have served as unit representatives for a period longer than two 

years shall be ineligible for reconsideration for at least one full academic year. Those who have been elected to complete 

an unexpired term of two years or less shall be eligible for consideration for one additional full term. Ex officio members 

of the Senate shall not be eligible to serve as unit representatives to the Senate. 
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Article VI Term of Office for Faculty Senator 

 

Representatives to the Faculty Senate shall be elected to a term of office consisting of three academic years. The terms 

to be served shall be staggered in such a way that approximately one-third of the Senate membership will be elected 

each year. Additionally, the terms shall be staggered so as to preclude simultaneous election of both members from 

those units having two representatives. The terms of office for Senate members shall commence at the beginning of the 

fall semester following their election and shall expire at the end of the spring semester of their third year of service. 

 

Article VII Mode of Election for Faculty Senator 

 

During the first week of February, the Senate Elections Committee will notify all unit members which are to elect 

representatives that year to hold an election for Unit Representative from eligible members. The election shall be held 

before March 15 by secret ballot. The individual receiving a majority of the votes cast shall be the representative from 

the unit. 

 

Article VIII Officers of the Faculty Senate 

A. Officers. The officers of the Faculty Senate shall be the Vice President for Academic Affairs and Provost, the 

Moderator, the Moderator Elect, the Secretary, the Parliamentarian, and the Chaplain. 
 

B. President. The Vice President for Academic Affairs and Provost of Liberty University shall be ex officio the President 

of the Faculty Senate. The President of the Faculty Senate shall have power to call and to preside at meetings of 

the Faculty Senate and of the Senate Executive Committee. 
 

C. Moderator. The Moderator of the Faculty Senate shall preside at meetings of the Faculty Senate and the Senate 

Executive Committee. Subject to approval by the Executive Committee, the Moderator shall have authority to call 

special meetings of the Senate, the Senate Executive Committee and shall preside over meetings so called. The 

Moderator of the Faculty Senate shall act as Chairperson of the Executive Committee of the Faculty Senate. 
 

D. Moderator Elect. The Moderator Elect shall assume the responsibilities of the Moderator in the absence of the 

Moderator. 
 

E. Secretary. The Secretary of the Faculty Senate shall: (1) prepare and post agendas and minutes of Senate 

meetings to all members of the General Faculty and to all members ex officio of the Senate; (2) prepare and 

distribute the agenda and minutes of Executive Committee meetings to all members of the Executive Committee; 

(3) prepare and post notices and minutes of General Faculty meetings which relate to Faculty Senate business to 

all members of the General Faculty; and (4) shall provide minutes of each of these meetings to the University 

Archivist. Either the agenda or the minutes (or both) will have a list of all senators identified with the unit they are 

representing. 

F. Chaplain. The Chaplain of the Faculty shall be ex officio the Chaplain of the Faculty Senate. It shall be the 

responsibility of the Senate Chaplain to consistently pray for the members, the business and the proceedings of the 

Faculty Senate, and to lead the representatives of the Faculty Senate in a time of serious prayer at the 

commencement of every meeting of the Faculty Senate. 
 

G. Parliamentarian. The Parliamentarian shall be appointed by the Moderator of the Faculty Senate and serve at the 

discretion of the Moderator. The Parliamentarian shall be a member of the full-time faculty of Liberty University. The 

Parliamentarian shall ensure that the proceedings of the Faculty Senate are conducted according to the most current 

edition of Robert’s Rules of Order, with the exception that there shall be no secret ballot unless specified by this 

consultation. 
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H. Election and term of office for Moderator, Moderator Elect, Secretary, and Two At-large Senate Executive 

Committee Members. The Moderator, the Moderator Elect, the Secretary, and two at-large Senate Executive 

Committee members shall be elected annually from among the incumbent unit representatives serving on the 

Faculty Senate and voting during the regular March meeting of the Faculty Senate. 
 

1. Moderator. The Moderator shall be affirmed by a majority vote, having been elected the previous year to the 

position of Moderator Elect. If the Moderator Elect fails to receive affirmation, nominations from the floor shall 

be entertained for the election of a new Moderator. 
 

2. Moderator Elect and Secretary. Nominations shall be accepted from the floor for the Moderator Elect and 

Secretary. 
 

3. Election. Elections shall be conducted by secret ballot with a majority being required for election. If more than 

two candidates are running for the same office, a run-off election shall be held between the two candidates 

receiving the most votes on the first ballot. 
 

4. Term of Moderator and Moderator Elect. The Moderator and Moderator Elect shall serve one-year, non-

renewable terms of office. 
 

5. Term of Secretary. The Secretary shall serve a one-year, renewable term of office during a normal term of 

service as a unit representative; unit representatives in the third year of a senate term are ineligible for election 

to the office of Secretary. 
 

6. Unit Representation Extended. If either the Moderator or the Moderator Elect is elected during the third year 

of their terms of the Faculty Senate, that term as Unit Representative shall be extended to accommodate his or 

her service as an officer of the Faculty Senate. Their successors to the Senate shall then be elected to complete 

unexpired terms and shall be eligible for reelection according to the conditions specified under Article V. 

 

Article IX Ex Officio Members of the Faculty Senate 

A. Members. The following individuals shall have the status of ex officio Members of the Senate of Liberty University: 

the President, the Vice President for Academic Affairs and Provost; the University Registrar; the Dean of the College 

of Arts and Sciences; the Dean of the School of Aeronautics; the Dean of the Helms School of Government; the 

Dean of the School of Business; the Dean of the School of Communication & Creative Arts; the Dean of the School 

of Education; the Dean of the School of Health Sciences; the Dean of the School of Music; the Dean of the School 

of Divinity; the Dean of the College of Applied Studies & Academic Success; the Dean of the College of General 

Studies; the Dean of the School of Law; the Dean of the School of Engineering & Computational Sciences; the Dean 

of the College of Osteopathic Medicine; and the Dean of the Jerry Falwell Library. 
 

B. Voting. Among the ex officio members of the Faculty Senate, those who hold faculty rank shall be voting ex officio 

members of the Senate. 
 

C. New Positions. The designation as an ex officio member of the Senate of any individual holding a newly created 

administrative position shall be subject to approval by the Senate. In any event, the voting ex officio membership of 

the Senate shall never exceed one-fourth of the total voting membership of the Senate. 

 

Article X Meetings and Procedures 

A. Meeting Schedule. The Faculty Senate shall meet at least twice during each semester of the academic year. 

Special meetings may be called by the Vice President for Academic Affairs and Provost, the Moderator of the 

Faculty Senate, or one-fourth of sitting Faculty Senate members. Meeting times shall be announced at least one 

week in advance. The Vice President for Academic Affairs and Provost or Moderator of the Faculty Senate may, in 

consultation with the executive committee, cancel a scheduled meeting if necessary. 
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B. Proposed Legislation. The Faculty Senate must give consideration to any recommendation proposed by any of 

its members or committees, by any group of eight members of the General Faculty, or by the Vice President for 

Academic Affairs and Provost. Such recommendations must be submitted in writing to the Secretary of the Senate 

for inclusion on the Senate agenda at least two working days prior to the Senate Executive Committee meeting 

preceding the Senate meeting at which the proposal is to be considered. The recommendation shall be signed by 

its originators upon submission. 
 

C. Attendance. Attendance at every meeting of the Faculty Senate is required of each of its elected members. All 

faculty and administrators may attend meetings of the Faculty Senate and may be recognized at the discretion of 

the Moderator. The Secretary of the Senate shall circulate a roster at each meeting of the Faculty Senate and shall 

enter the names of absentees and whether the absences were excused or unexcused in the minutes of the Faculty 

Senate. Absentees may be excused for due cause by the Senate Executive Committee. Any member, who 

accumulates three unexcused absences during the term of office, shall forfeit the right to membership on the Faculty 

Senate and shall be ineligible to serve on the Senate for the duration of the unexpired term and for a full academic 

year thereafter. In such cases, the Senate Elections Committee shall take action to secure a replacement Unit 

Representative. In the Faculty Senate, a quorum shall consist of one more than half of the voting membership. 
 

D. Voting. A majority vote shall be required for a bill or resolution to pass the Faculty Senate. No final action on a main 

motion or resolution introduced at a regular or special meeting may be taken at that same meeting. This rule may 

be suspended by a two-thirds majority of those voting at any regular or special meeting. 
 

E. Bills. When a bill is passed by the Senate, it shall be signed by the Moderator of the Faculty Senate and shall be 

submitted to the Vice President for Academic Affairs and Provost for consideration. The Vice President for Academic 

Affairs and Provost shall provide the Executive Committee with a decision in writing prior to the next regular meeting 

of the Faculty Senate. In the event that the bill needs to be addressed by the President or the Liberty University 

Board of Trustees, the Vice President for Academic Affairs and Provost shall inform the Senate Executive 

Committee of the decision within five working days after the first Board meeting following receipt of the bill from the 

Moderator. The Vice President for Academic Affairs and Provost’s decision is final, except for those bills requiring 

a major financial commitment by the University. In those instances, the concurring approval of the President is 

required. 
 

F. Resolutions. When a resolution is passed by the Senate, it shall be signed by the Moderator of the Faculty Senate 

and shall be submitted to the Vice President for Academic Affairs and Provost for consideration. No response from 

the Vice President for Academic Affairs and Provost is required for a resolution. 

 

Article XI Faculty Senate Committees 
 

A. Purpose. The standing committees of the Faculty Senate are the centers of investigation and consideration through 

which most of the Senate’s business is initiated. The establishment of standing committees places the diverse 

responsibilities of the Senate in smaller bodies, each with specific areas of concern. 
 

B. Relationship to the Faculty Senate.  Because of the unique nature of undergraduate and graduate education, 

separate committees shall be formed to support the educational purpose of the Faculty Senate and the University. 

The following Faculty Senate committees exist solely as extension of and are subordinate to, the entire Faculty 

Senate assembly: the Undergraduate Election Committee, the Undergraduate Committee on Academic and 

Admissions Standards, and the Undergraduate Faculty and Administrative Curriculum Council.  All committee 

recommendations must be ratified by the General Faculty Senate. Council recommendations will be presented “for-

information-only” to the General Faculty Senate.  
 

Due to the overall mission of the University and its relationship to its faculty and where overall faculty and University 

benefits are best served, the following committees will be represented and governed by both the Faculty Senate 

and the Graduate Faculty Senate as Dual Standing Faculty Senate Committees: the Faculty Life and Wellness 

Committee, the Student Life Committee, the Academic Facility Use Committee, the Information Services Committee, 
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and the Athletic Committee. All committee recommendations will be presented to both the Faculty Senate and the 

Graduate Senate for ratification.  
 

Membership on Committees. The Senate Elections Committee will determine the make-up of each committee at 

the start of the academic year and will assure full representation of each unit listed under Article III. The Elections 

committee will solicit nominations of one faculty member for each academic and support unit listed under Article III 

to each standing committee for a maximum of three consecutive years. A period of one academic year must elapse 

before a faculty member who has served a term of two or more years on any standing committee is again eligible 

for service on the same standing committee. Unless otherwise specified, both senators and members of the General 

Faculty shall be eligible for election to the standing committees. Committee members must meet the same criteria 

as representatives must meet to serve on the Faculty Senate. The President and the Vice President for Academic 

Affairs and Provost shall be ex officio members of all standing and ad hoc committees of the Faculty Senate, with 

the exception of the Senate Elections Committee. 
 

C. Election to Committees. Elections to Faculty Senate committees shall be held at the regular Senate meeting in 

April of each year. Except when otherwise specified, the Senate Elections Committee shall provide a slate of 

nominees for each Senate standing committee for inclusion in the agenda for the regular April meeting. The 

nominees shall include the designation of a Senator as Chairperson of each committee and a secretary for each 

committee. Committee vacancies occurring after the April meeting shall be filled by a special vote of the Faculty 

Senate from names submitted by the Senate Elections Committee. 
 

Elections to the Dual Standing Faculty Senate Committees shall be held at the regular Senate meeting in April of 

each year. Except when otherwise specified, the Senate Elections Committee shall provide a slate of nominees for 

each Senate standing committee, for inclusion in the agenda for the regular April meeting. The nominees shall 

include the designation of a Senator to serve as Vice Chairperson or as Chairperson of each committee. Committee 

vacancies occurring after the April meeting shall be filled by a special vote of the Faculty Senate from names 

submitted by the Senate Elections Committee. 
 

There will be a Chairperson and Vice-Chairperson for each Dual faculty committee. The Chair and Vice-Chair 

positions will be represented by one senator for the Graduate Faculty Senate and one from the Faculty Senate. The 

position of Chairperson and Vice-Chairperson will rotate between the two elect senators for each faculty senate. 

The Vice-Chairperson must serve one year as an active committee member before serving as the Vice-Chairperson. 

The Graduate or UG Faculty Senate Executive Committee may appoint senators to replace a faculty senator who 

can no longer serve until such time as faculty elections can be called to replace or affirm said member.  

 

D. Organization of Committees. It is the responsibility of the committee Chairperson to call committee meetings 

according to a schedule that allows committee members due notice of each meeting. Meetings may be held 

electronically. Prior to each meeting, the Chairperson must provide committee members with an agenda of the items 

to be considered. The Committee Secretary shall keep minutes of the meetings and provide copies of these minutes 

to the Secretary of the Faculty Senate, the Vice President for Academic Affairs and Provost, and the University 

Archivist. Recommendations from standing committees must be submitted to the Secretary of the Faculty Senate in 

writing prior to the regular monthly meeting of the Executive Committee if they are to be included on the Senate’s 

agenda. All Committee recommendations must be submitted to the Faculty Senate for action. 

 
E. Annual Committee Reports. It is the responsibility of each standing committee Chairperson to prepare an annual 

written report of the Committee’s action as it relates to the charge given that committee in this constitution. A 

schedule for submission of reports by the various committees shall be established each year by the Executive 

Committee in conjunction with the committee chairpersons. Each committee chairperson may be asked to meet with 

the Executive Committee to discuss the report. 
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F. Procedure for Communicating with Committees. Individuals or groups wishing to present recommendations and 

matters for consideration by a particular committee will do this in writing to the Moderator of the Senate for 

assignment to the appropriate standing committee. 

 
G. Standing Senate Committees. 

 
1. Executive Committee. The Executive Committee of the Faculty Senate of Liberty University shall consist of 

the Vice President for Academic Affairs and Provost (or one designated by the Vice President for Academic 

Affairs and Provost), the Moderator of the Faculty Senate (Chairperson), the Moderator Elect, the Secretary 

(Secretary), and two at-large Senate Executive Committee members elected at the regular March meeting to a 

one-year term of office from the floor of the Faculty Senate. The immediate past Moderator of the Senate shall 

serve ex officio for one year. 

 
The Executive Committee shall meet one week prior to each regular meeting of the Faculty Senate and at the 

call of the Vice President for Academic Affairs and Provost or the Moderator of the Faculty Senate. 

 

The functions of the Senate Executive Committee shall be to arrange the agenda for Senate meetings including 

a time for the University Vice President for Academic Affairs and Provost (or a representative designated by the 

Vice President for Academic Affairs and Provost) to respond to questions from, and provide information to the 

Senate; to serve as a channel through which any group of eight members of the General Faculty may introduce  

matters for consideration by the Senate; to assign to the standing committees such work as is within the charge 

of each committee. (Committees shall receive requests from and make reports to the Administration only 

through the Executive Committee of the Senate); to submit to the Senate for action all recommendations from 

the Senate standing committees and Senate ad hoc committees; to solicit annual reports from, and evaluate 

action by the Senate Standing Committees; to make the recommendations of the Senate known to the Faculty 

and to the Vice President for Academic Affairs and Provost of the University; to act on behalf of the Senate as 

needed during the summer (such action will be subject to approval by the Senate when convened); and to 

interpret this Constitution. 
 

2. Elections Committee. The Senate Elections Committee shall be responsible for conducting the elections of 

unit representatives to the Faculty Senate according to Article VII of this Constitution. The Committee has the 

responsibility of nominating members for the various committees of the Faculty Senate for election according to 

Section B of this article and is further responsible for overseeing these elections. The Senate Elections 

Committee has the responsibility to solicit from the Department Chairs and entities listed in Article III, an updated 

roster of their faculty. The rosters are to be returned in electronic form to the Chair of the Senate Elections 

Committee on or before September 30. The membership of the Committee shall consist of one senator from 

each of the Colleges, Schools, and Centers listed in Article III of this Constitution. They shall be elected by the 

Faculty Senate with all nominations being made from the floor. Membership on the Committee shall be for the 

duration of the member’s term as representative to the Faculty Senate. No college, school, or entity shall be 

represented by more than one member on the Committee. 
 

3.   Athletic Committee. The mission of Faculty Senate Athletics Committee (FSAC) is to promote consistency with 

the academic standards and overall mission of the University in the policies and procedures of the Athletics 

Department to ensure the holistic development of student-athletes. 

 

   Subject to the Constitutions of the Senate and working collaboratively with the Department of Intercollegiate 

Athletics, the FSAC responsibilities include: 

 

a) reviewing and making recommendations on athletic programs, policies, and procedures; 

b) reporting committee findings and recommendations to the Undergraduate and Graduate Faculty Senate 

and Athletics administration;  
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c) communicating athletic policies and procedures to academic schools and departments and soliciting 

feedback from faculty members; 

d) serving as the appellate body to which student-athletes may appeal decisions concerning academic 

status (warning and probation) and other issues that would influence eligibility for athletic participation; 

e) soliciting feedback from student-athletes pertaining to their student-athlete experience for the 

betterment of their athletics program, the department, and the university as a whole; 

  

The FSAC shall seek to serve its shared governance role by focusing on areas including academic integrity, 

student-athlete welfare, and administrative operations germane to these functions. 

 

  Description of Committee Structure: 

 The committee is comprised of faculty members and representatives appointed from each academic college/ 

school and approved by the Undergraduate and Graduate Faculty Senate. At least one Faculty Senator and 

one Graduate Faculty Senator serve as Chair and Vice-Chair of the committee and are responsible for reporting 

between Senate bodies and the committee. As approved by the elections committee, the chair, vice chair, and 

secretary are responsible for leading meetings, recording minutes, and setting agendas for the committee. The 

Athletic Director, the Senior Women’s Administrator, the Senior Vice President for Student Affairs, the campus  

Faculty Athletics Representative (FAR; voting), and the University Registrar shall be ex officio members of this 

committee. In addition, two members of the Student-Athlete Advisory Council serve as consulting members of 

the committee. 

 

Term of Office: 

Full-time faculty members shall serve five-year terms, beginning with the academic year, and must wait on 

academic year after the term ends before serving another five-year term unless service as a Faculty Senator 

extends beyond initial five-year member term, in which case the member will fulfill service as Senator before 

the one year hiatus begins. Member terms shall be staggered with no more than five members’ terms ending at 

the same time. Prior to becoming a chair, vice chair, or secretary, the member must be on the committee one 

full year.  [Constitution Amended by Faculty Senate Resolution 2017-05-10-2] 
 

5.  Committee on Faculty Life and Wellness. This Committee shall seek to foster optimum professional 

achievement by every faculty member. This includes encouragement in the use of effective teaching methods 

and in scholarly research and writing. The Committee makes recommendations regarding leave policy, fringe 

benefits, salary, and criteria for determining faculty rank. 

 

6.  Information Services Committee. This Committee serves in an advisory capacity to the Dean of the Jerry 

Falwell Library. The Committee provides a liaison between the faculty and Library. It provides input for ongoing 

facilities development and helps evaluate the effectiveness of the Library and information services. The Dean 

of the Jerry Falwell Library and the Chief Information Officer shall be ex officio member of the committee. 

 
7. Committee on Student Life. This Committee provides a channel of communication between Faculty and 

Students, and between the Faculty and the Office for Student Affairs, and for faculty input into The Liberty 
Way. It establishes and enforces qualifications for officers in the Student Senate and oversees student 

elections. It assists the Senior Vice President for Student Affairs in planning and scheduling social and 

other extracurricular events. The Senior Vice President for Student Affairs and the President of the Student 

Government Association shall be ex officio members of the committee. 
 

8. Academic Facility-Use Committee. This Committee provides information and makes recommendations to the 
Faculty Senate and Graduate Senate on matters related to the instructional use of University property. This 
includes such matters as equipment, maintenance, scheduling, custodial service, and construction. The goal of 
the Committee is to maximize the usefulness of academic space for instruction. For construction projects, the 
Committee would help to bring the appropriate academic departments into direct consultation with the 
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administration. The Senior Vice President for Auxiliary Services and the Senior Vice President for Construction 
Planning shall be ex officio members of the Committee. 

 

I. Ad-Hoc Committees. Special committees may be appointed by the President, the Vice President for Academic 

Affairs and Provost, or the Faculty Senate, as occasions warrant. 

 

Article   XII Amendments 

Amendments to this Constitution may be proposed to the Faculty Senate by any of its standing committees, by the 

petition of one-fourth of the voting members of the Faculty, or by the President or Vice President for Academic Affairs 

and Provost of Liberty University. Amendments which are passed by a two-thirds vote of the Faculty Senate shall be 

placed on the agenda for the next meeting of the General Faculty. Amendments shall be ratified by a two-thirds vote of 

the General Faculty. The Faculty Senate, in consultation with the President or the Vice President for Academic Affairs 

and Provost, may act on behalf of the General Faculty to affirm by a two-thirds majority vote any minor editorial changes 

in the Constitution of the Faculty Senate. As with all Senate and General Faculty recommendations, amendments to the 

Senate Constitution are subject to joint approval by the President and Vice President for Academic Affairs and Provost. 

 
This Constitution ends with Article XII above. May 12, 2014 

Table of Contents 
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Article I Name  

The name of this organization shall be The Graduate Senate of Liberty University.  

 
Article II Purpose  

As a deliberative body comprising members representing the faculty of the various graduate programs of Liberty 
University, the Graduate Senate in a spirit of prayerful consideration shall conduct the general business of the 
Faculty as it pertains to graduate educational concerns. The Graduate Senate shall be authorized by the General 
Faculty to advise and make recommendations to the Provost and Chief Academic Officer of Liberty University 
(hereafter referred to as “Provost”) on the initiation, modification, suspension, and discontinuation of graduate 
programs. It evaluates, recommends revisions of, and approves graduate curriculum.  
 

Article III Units of the Faculty  

The units of the faculty shall be the graduate programs of Liberty University as determined by the Graduate Senate.  

 

Article IV Units of Representation  

The deans of each college or school with a graduate program may appoint up to two senators to the Graduate 
Senate.  Ex-officio members shall be the Dean of The Graduate School, Vice-Provost for Graduate Education, the 
University Registrar, Associate Registrar for Graduate Studies, the Director of Admissions, and University officers 
at or above the rank of dean. 
 

Article V Eligibility for Graduate Senator   

Representatives to the Graduate Senate shall be nominated by their respective dean from among qualified graduate 

faculty. Each college or school with existing or developing graduate programs chooses its representatives. Ex officio 

members of the Graduate Senate shall not be eligible to serve as unit representatives to the Graduate Senate.  

 

Article VI Term of Office for Graduate Senator  

Representatives to the Graduate Senate shall be elected to a term of office consisting of three academic years. The 

terms to be served shall be staggered in such a way that approximately one-third of the Senate membership will be 

elected each year. The terms of office for Senate members shall commence at the beginning of the fall semester 

following their election and shall expire at the end of the spring semester of their third year of service.  

Representatives may be re-elected to subsequent terms. 

 

Article VII Mode of Election for Graduate Senator  

During March of each year, the Chair of the Graduate Senate will notify all deans that are to nominate 
representatives from their college or school to be members of the Graduate Senate. The selection shall be made 
as specified in Article V.  
 

Article VIII Officers of the Graduate Senate  

A. Officers. The officers of the Graduate Senate shall be the President, the Chair, and the Secretary.  
 

B. President. The Provost of Liberty University shall be ex officio the President of the Graduate Senate. The 
President of the Graduate Senate shall have power to call and to preside at meetings of the Graduate Senate 
and of the Graduate Senate Executive Committee.  

 
C. Chair. The Chair of the Graduate Senate shall preside at meetings of the Graduate Senate. The Chair shall 

have authority to call special meetings of the Graduate Senate, at the request of and by permission of the Dean 
of The Graduate School. The role of Chair is indefinite and serves at the discretion of the Dean of The Graduate 
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School. The Chair of the Graduate Senate shall act as Chair of the Executive Committee of the Graduate 
Senate.  

 
D. Secretary. The Secretary shall assume the responsibilities of the Chair in the absence of the Chair. A Secretary 

may be appointed by the Dean of The Graduate School, and serves at the discretion of the Dean of The 
Graduate School. The Secretary shall be a member of the full-time faculty of Liberty University. The Secretary 
shall prepare and post bills and minutes electronically of the Graduate Senate virtual and in-person meetings 
to all graduate faculty and to all members ex officio of the Graduate Senate. The minutes will have a list of all 
senators identified with the unit they are representing. The Secretary ensures that the proceedings of the 
Graduate Senate are conducted according to the most current edition of Robert's Rules of Order with the 
exception that there shall be no secret ballot unless specified by this Constitution.  

 
E. Curriculum Committee Chair.  The Chair of the Graduate Senate Curriculum Committee assigns tasks to, 

and notifies, the members of the committee for each proposal/bill to be presented to the Graduate Senate. The 
Chair works with the Secretary to communicate any questions or concerns to the department sponsoring a 
proposal/bill, and assists in the review of the proposals/bills.  

 
F. Election and Term of Office for Chair, Secretary, and Curriculum Committee Chair. These positions are 

filled by, and serve at the discretion of, the Dean of The Graduate School. 

 

Article IX Ex Officio Members of the Graduate Senate  

A. Members. Ex officio members of the Graduate Senate shall consist of those persons specified in Article IV 
above.  

 
B. Voting. Among the ex officio members of the Graduate Senate, only those who are serving as their college or 

school’s representative shall be voting ex officio members of the Graduate Senate.  
 

C. New Positions. The designation as an ex officio member of the Graduate Senate of any individual holding a 
newly created administrative position shall be subject to approval by the Dean of The Graduate School. In any 
event, the voting ex officio membership of the Graduate Senate shall never exceed one-fourth of the total voting 
membership of the Graduate Senate.  

 

Article X Meetings and Procedures  

A. Meeting Schedule. Virtual meetings may occur July through June of each academic year. The Provost, the 
Chair of the Graduate Senate, or one-fourth of sitting Graduate Senate members, may call special meetings. 
Meetings are conducted via web conference, though originators of proposed legislation are required to attend 
in-person. In-person meetings for the Graduate Senate body may be scheduled under extenuating 
circumstances.  

 
B. Proposed Legislation. The Graduate Senate must consider any recommendation proposed by any of its 

members or committees, by any group of three members of the faculty or by the Provost of the University. Such 
recommendations must be submitted to the Graduate Senate for inclusion on the Graduate Senate agenda 
during the next proposal cycle of the Graduate Senate. Its originators upon submission shall sign the 
recommendation.  

 
C. Attendance. Attendance at every meeting of the Graduate Senate is required. Electronic means will be used 

to determine attendance for each Graduate Senate member. Absentees may be excused for due cause by the 
Graduate Senate Chair. Any member who accumulates three absences during the academic year shall forfeit 
the right to membership on the Graduate Senate and shall be ineligible to serve on the Graduate Senate for at 
least one academic year. In such cases, the dean of the college or school shall take action to secure a 
replacement unit representative. In the Graduate Senate, a quorum shall consist of a majority of the voting 
membership.  

 
D. Voting. A majority vote shall be required for a bill or resolution to pass the Graduate Senate.  
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E. Bills. When the Graduate Senate passes a bill, it shall be signed by the Chair of the Graduate Senate, Dean 

of The Graduate School, Vice-Provost for Graduate Education, and Provost. The decision of the Provost is final. 
In the event that the bill needs to be addressed by the Liberty University Board of Trustees, the Board’s decision 
will be included in the minutes.  

 
F. Resolutions. When the Graduate Senate passes a resolution, it shall be signed by the Chair and submitted to 

the Dean of The Graduate School for consideration by the Provost. No response from the Provost is required 
for a resolution.  
 

Article XI Graduate Senate Committees  

A. Purpose. The standing committees of the Graduate Senate are formed as needed and can serve as the centers 
of investigation and consideration through which most of the Graduate Senate's business can be initiated. The 
establishment of standing committees places the diverse responsibilities of the Graduate Senate into smaller 
bodies, each with specific areas of concern.   

 
B. Relationship to the Graduate Senate. The committees exist as extensions of, and are subordinate to, the 

entire Graduate Senate assembly. The Graduate Senate must ratify all committee recommendations.  
 

C. Membership on Committees. The Graduate Senate Elections Committee may nominate a faculty member to 
a committee. Standing committee membership shall consist of no more than one member from each College 
or School except where otherwise specified. Unless otherwise specified, both graduate senators and faculty 
members approved to teach at the graduate level shall be eligible for election to the standing committees. The 
Dean of The Graduate School, Vice-Provost for Graduate Education, and Provost shall be ex officio members 
of all standing and ad hoc committees of the Graduate Senate except the Senate Elections Committee.  

 
D. Election to Committees. Elections shall be held at the regular Graduate Senate meeting in April of each year. 

Except when otherwise specified, the Graduate Senate Elections Committee shall provide a slate of nominees 
for each Graduate Senate standing committee for inclusion in the agenda for the regular April meeting. The 
slate of nominees shall include the designation of a senator as Chair of each committee and a secretary for 
each committee. Committee vacancies occurring after the April meeting shall be filled by a special vote of the 
Graduate Senate from names submitted by the Graduate Senate Elections Committee.  

 
E. Organization of Committees. It is the responsibility of the committee chair to call committee meetings 

according to a schedule that allows committee members due notice of each meeting. Meetings may take place 
electronically. Prior to each meeting, the chair must provide committee members with an agenda of the items 
to be considered. The committee secretary shall keep minutes of the meetings and provide copies of these 
minutes to the Chair and Vice Chair of the Graduate Senate, the Provost, the Dean of the Graduate School, 
and the Office of Institutional Effectiveness. Recommendations from standing committees must be submitted 
to the Graduate Senate in writing prior to the regular monthly meeting of the Executive Committee if they are to 
be included on the Senate's agenda. All committee recommendations must be submitted to the Graduate 
Senate for action.  

 
F. Annual Committee Reports. At the request of the moderator, Executive Committee, or ex-officio members of 

the Graduate Senate, each standing committee chair may be asked to prepare an annual written report of the 
committee's action as it relates to the charge given that committee in this Constitution. The Executive 
Committee shall establish a schedule for submission of reports by the various committees in conjunction with 
the committee chairs as appropriate. Committee chairs may be asked to meet with the Executive Committee to 
discuss the report.  

 
G. Procedure for Communicating with Committees. Individuals or groups wishing to present recommendations 

and matters for consideration by a particular committee will do this in writing to the Chair of the Graduate Senate 
for assignment to the appropriate standing committee. Committees shall receive requests from and make 
reports to the Administration only through the Executive Committee of the Graduate Senate.  
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H. Standing Committees. The Graduate Senate shall establish committees when and as it is determined 
necessary. The membership of each committee, except the Executive Committee, shall consist of at least three 
members, and no unit shall be represented by more than one member on each committee.  

 
I. Executive Committee. The Executive Committee of the Graduate Senate of Liberty University shall consist of 

the Dean of The Graduate School, the Chair of the Graduate Senate, the Curriculum Committee Chair, and two 
at-large members elected at the second meeting of the spring semester to take office on July 1. The Executive 
Committee shall meet virtually prior to each regular meeting of the Graduate Senate and at the call of the 
Provost or the Chair of the Graduate Senate. The functions of the Graduate Senate Executive Committee shall 
include the following:  

 
a. to set the agenda for Graduate Senate meetings including a time for the University Provost (or a 

representative designated by the Provost) to respond to questions from, and provide information to, the 
Graduate Senate;  

b. to serve as a channel through which any group of three faculty may introduce matters for consideration 
by the Senate;  

c. to assign to the standing committees such work as is within the charge of each committee;  
d. to submit to the Graduate Senate for action all recommendations from the Graduate Senate standing 

committees and Graduate Senate ad hoc committees;  
e. to solicit annual reports from and evaluate action by the Graduate Senate Standing Committees;  
f. to act on behalf of the Graduate Senate as needed during the summer (such action will be subject to 

approval by the Graduate Senate when convened);  
g. to review legislation, in conjunction with the Graduate Curriculum Committee, prior to presentation to 

the Graduate Senate; and  
h. to interpret this Constitution.  

 
J. Graduate Curriculum Committee.  Each college or school dean with a graduate program may appoint one 

representative to the Curriculum Committee.  This committee coordinates and advises on graduate academic 
matters and recommends policy to the Graduate Senate. It advises on the initiation, modification, suspension, 
and discontinuation of graduate programs. It receives proposals for consideration only after approval at the 
department and college or school levels. Each committee member is assigned a specific task/function to review 
for each proposal to assist in the expediting of proposals. The committee consists of at least one member from 
each department having a graduate degree program. The Dean of the Jerry Falwell Library, University 
Registrar, Associate Registrar for Graduate Studies, and the Director of Admissions shall be ex officio members 
of this Committee.  
 

K. Ad Hoc Committees. The Provost or the Graduate Senate may appoint special committees as occasions 
warrant.  
 

L. Dual Graduate Senate and Faculty Senate Committees.  Due to the overall mission of the University, and 
its relationship to its faculty and where overall faculty and University benefits are best served, the following 
committees will be represented and governed by both the Faculty Senate and the Graduate Faculty Senate as 
Dual Standing Faculty Senate Committees.  The dual committees include the Faculty Life and Wellness 
Committee, the Student Life Committee, the Academic Facility-Use Committee, the Information Services 
Committee, and the Athletic Committee.  All committee recommendations will be presented to both the Faculty 
Senate and the Graduate Senate for ratification.  

 
Elections to Dual Standing Faculty Senate Committees shall be held at a combined Faculty Senate and 
Graduate Senate meeting in April of each year.  Except when otherwise specified, the Faculty Senate and 
Graduate Senate Elections Committees shall provide a slate of nominees for each Senate standing committee, 
for inclusion in the agenda for the regular April meeting.  The nominations shall include the designation of a 
senator to serve as Vice-Chairperson or as Chairperson of each committee.  Committee vacancies occurring 
after the April meeting shall be filled by special vote of the Faculty Senate and Graduate Senate from names 
submitted by the Faculty Senate and Graduate Senate Elections Committees.   
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There will be a Chairperson and Vice-Chairperson for each Dual Committee.  The Chair and Vice-Chair 
positions will be represented by one senator from the Graduate Faculty Senate and one from the Faculty 
Senate.  The position of Chairperson and Vice-Chairperson will rotate between the two elected senators for 
each senate body.  The Vice-Chairperson must serve one year as an active committee member before serving 
as the Vice-Chairperson.  The Graduate or Faculty Senate Executive Committee may appoint senators to 
replace a senator who can no longer serve until faculty elections can be called to replace or affirm said member. 
 

a. Athletic Committee.  The mission of Faculty Senate Athletics Committee (FSAC) is to promote 

consistency with the academic standards and overall mission of the University in the policies and 

procedures of the Athletics Department to ensure the holistic development of its student-athletes. The 

committee is comprised of faculty members and representatives appointed from each academic 

college/school and approved by the Undergraduate and Graduate Faculty Senate. At least one Faculty 

Senator and one Graduate Faculty Senator serve as Chair and Vice-Chair of the committee and are 

responsible for reporting between Senate bodies and the committee.  As approved by the elections 

committee, the chair, vice chair, and secretary are responsible for leading meetings, recording minutes, 

and setting agendas for the committee.  The Athletic Director, the Senior Women’s Administrator 

(SWA), the Senior Vice President for Student Affairs, the campus Faculty Athletics Representative 

(FAR; voting), and the University Registrar shall be ex officio members of this committee. In addition, 

two members of the Student-Athlete Advisory Council serve as consulting members of the committee. 

 

b. Committee on Faculty Life and Wellness.  This Committee shall seek to foster optimum professional 
achievement by every faculty member.  This includes encouragement in the use of effective teaching 
methods and in scholarly research and writing.  The Committee makes recommendations regarding 
leave policy, fringe benefits, salary, and criteria for determining faculty rank.   
 

c. Information Services Committee.  This Committee serves in an advisory capacity to the Dean of the 
Jerry Falwell Library.  The Committee provides a liaison between the faculty and Library.  It provides 
input for ongoing facilities development and helps evaluate the effectiveness of the Library and 
information services.  The Dean of the Jerry Falwell Library and the Chief Information Officer shall be 
ex-officio members of the Committee. 

 
d. Committee on Student Life.  This Committee provides a channel of communication between Faculty 

and Students, between the Faculty and the Office for Student Affairs, and for faculty input into The 
Liberty Way. It establishes and enforces qualifications for officers in the Student Senate and oversees 
student elections. It assists the Senior Vice President for Student Affairs in planning and scheduling 
social and other extracurricular events. The Senior Vice President for Student Affairs and the President 
of the Student Government Association shall be ex officio members of the Committee. 
 

e. Academic Facility-Use Committee.  This Committee provides information and makes 
recommendations to the Faculty Senate and Graduate Senate on matters related to the instructional 
use of University property.  This includes such matters as equipment, maintenance, scheduling, 
custodial service, and construction.  The goal of the Committee is to maximize the usefulness of 
academic space for instruction. For construction projects, the Committee would help to bring the 
appropriate academic departments into direct consultation with the administration.  The Senior Vice 
President for Auxiliary Services and the Senior Vice President for Construction Planning shall be ex 
officio members of the Committee. 

 

Article XII Amendments  

Amendments to this Constitution may be proposed to the Graduate Senate by any of its standing committees, by 
the petition of one-fourth of the voting members of the Graduate Senate, or by the Provost of Liberty University.  

 
Amendments that are passed by a two-thirds vote of the Graduate Senate shall be placed on the agenda for the 
next meeting of the Graduate Faculty. Amendments shall be ratified by a two-thirds vote of the Graduate Faculty. 
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Amendments to the Graduate Senate Constitution are subject to approval by the Dean of The Graduate School, 
Vice-Provost for Graduate Education, and Provost.  

 
Minor modifications of existing Constitution articles need to pass the Graduate Senate by a two-thirds vote and 
approved by the Dean of The Graduate School. Minor revisions or changes to titles, roles, and positions may be 
updated without Graduate Senate approval. 

 
This Constitution ends with Article XII above.  
 

 
June 2017 

Table of Contents  
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(See sub-section 4.4)
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Article I Name 

The name of this organization shall be The Graduate Administrative Council (GAC) of Liberty University. 

 

Article II Purpose and Structure 

The Graduate Administrative Council (GAC) is the administrative entity tasked with overseeing, planning, developing, 
and coordinating all graduate programs at Liberty University.  The GAC comprises all graduate program directors and 
appropriate graduate-related administrators and is chaired by the Dean of the Graduate School.  As a deliberative body 
comprising members representing the faculty of the various graduate programs of Liberty University, the Graduate 
Administrative Council (GAC) shall in a spirit of prayerful consideration conduct general business as it pertains to all 
administrative functions of the Graduate School including, but not limited to, establishing administrative policies for all 
graduate programs.  The GAC shall be authorized to advise and make recommendations to the Provost of Liberty 
University on the initiation, modification, and discontinuation of administrative elements of the graduate programs. 

 

Article III Units of the Program 

The units of the program director shall be the graduate programs of Liberty University as determined by the GAC. 

 

Article IV Units of Representation 

The GAC consists of one Program Director or Representative from each existing graduate program, as determined by 
the Dean of each individual school that has been fully approved by the appropriate channels.  Representatives of the 
graduate programs who serve in roles other than that of Program Director will have a voice at GAC meetings but will not 
be able to cast a binding vote. Members of the GAC shall also include the Registrar (or designee), Associate Registrar 
for Graduate Studies, the Director of Graduate Admissions, the Dean of the Jerry Falwell Library and university officers 
at or above the rank of Dean.  Others may be invited by members of the GAC but will not be able to vote on measures 
before the GAC. 

 

Article V Eligibility for Graduate Administrative Council Members 

The Program Director or Representative of each graduate program must be appointed by the Dean or Dean Designee 
of the full-time graduate program. Each department/college/school with existing graduate programs chooses its 
representatives. Ex officio members of the GAC shall not be eligible to serve as unit representatives to the GAC. 
Representatives from developing programs may be invited to attend a GAC meeting on a case-by-case basis. 

 

Article VI Officers of the GAC 

A. Chair. The Chair of the GAC shall preside at meetings according to Robert’s Rules of Order. The Chair shall have 
authority to call special meetings of the GAC.   Historically, the Dean of the Graduate School has served as Chair. 

 

B. Vice Chair. The Vice Chair shall assume the responsibilities of the Chair in the absence of the Chair and is the 
Chair-elect. 
 

C. Secretary. The Secretary of the GAC shall prepare and post agendas and minutes of GAC meetings to all members 
of the GAC. This person shall prepare and distribute the agenda and the minutes of meetings to all members and 
shall provide minutes of each of these meetings to the University Archivist. The agenda and the minutes will have a 
list of all senators identified with the unit they are representing. 
 

D. Parliamentarian. The Parliamentarian shall be appointed by the Chair of the GAC, and serves at the discretion of 
the Chair. The Parliamentarian shall ensure that the proceedings of the GAC are conducted according to the most 
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current edition of Robert's Rules of Order with the exception that there shall be no secret ballot unless specified by 
this constitution. The office of parliamentarian does not convey voting status. 

 

Article VII Voting Members of the GAC 

A. Members. Members of the GAC shall consist of those persons specified in Article IV above. 

 

B. Voting. Only those who are full-time Program Directors of Liberty University appointed by their Dean shall be voting 

members of the GAC. 

 

Article VIII Meetings and Procedures 

A. Meeting Schedule. The GAC shall meet once per semester during the months of August through May each 
academic year. Special meetings may be called by the Provost, Dean of the Graduate School, or one-third of sitting 
GAC members at the discretion of the chair. Meeting shall be announced at least one week in advance. Online or 
electronic meetings may be used under extenuating circumstances. 
 

B. Proposed Business. The GAC must give consideration to any recommendation proposed by any of its members 
or committees, by any group of three members of the faculty approved to teach at the graduate level or by the 
Provost of the University. Such recommendations must be submitted in writing to the Secretary of the GAC for 
inclusion on the GAC agenda at least one week in advance of the GAC meeting at which the proposal is to be 
considered. 
 

C. Attendance. Attendance at every meeting of the GAC is required of each of its elected members. In the GAC a 
quorum shall consist of a majority of the voting membership. 
 

D. Voting. A majority vote shall be required for a recommendation to pass the GAC. 
 

E. Recommendations. When the GAC passes a recommendation, it shall be signed by the Chair of the GAC and 
submitted to the Vice Provost for consideration. The Vice Provost shall provide the GAC with a decision in writing 
prior to the next regular meeting of the GAC. The decision of the Vice Provost is final. 

 

Article IX GAC Ad Hoc Committees 

A. Purpose. When needed, ad hoc committees of the GAC will serve as the centers of investigation and consideration 
through which most of the GAC’s business is considered at a deeper level. The establishment of ad hoc committees 
places the diverse responsibilities of the GAC into smaller bodies, each with specific areas of concern. 
 

B. Relationship to the GAC. The committees exist as extensions of, and are subordinate to, the entire GAC assembly. 
The GAC must ratify all committee recommendations. 
 

C. Appointment to Committees. Appointments shall be made on an “as needed” basis. 
 

D. Procedure for Communicating with Committees. Individuals or groups wishing to present recommendations and 
matters for consideration by a particular committee will do this in writing to the Chair of the GAC for assignment to 
the appropriate standing committee. Committees shall receive requests from and make reports to the Administration 
only through the GAC. 

 

Article X GAC Standing Committees 
 
A. Purpose. When needed, the GAC will establish standing committees. The establishment of standing committees 

will be used to address matters that concern a specific area but require attention beyond what an ad hoc committee 
may offer. 
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B. Relationship to the GAC. The committees exist as extensions of, and are subordinate to, the entire GAC assembly. 
The GAC must ratify all committee recommendations. 
 

C. Appointment to Committees. Appointments shall be made by the Dean of the Graduate School. Appointments to 
any committee will last the duration of the academic year. 
 

D. Procedure for Communicating with Committees. Individuals or groups wishing to present recommendations and 
matters for consideration by a particular committee will do this in writing to the Chair of the GAC for assignment to 
the appropriate standing committee. Committees shall receive requests from and make reports to the Administration 
only through the GAC. 

 

Article XI Process of Submitting New Business 
 
A. Process. GAC members must submit a Graduate Administrative Council Request for Recommendation Form to the 

Coordinator of Graduate Administration for the item to be added to the agenda of the next GAC meeting. All forms 
must be submitted at least one week in advance of the next scheduled GAC meeting. 

 

Article XII Amendments 
 
Amendments to this constitution may be proposed to the GAC, by the petition of one-fourth of the voting members of the 
GAC, by the Vice Provost, or the Provost of Liberty University. Amendments that are passed by a two-thirds vote of the 
GAC shall be placed on the agenda for the next meeting of the GAC. Amendments shall be ratified by a two-thirds vote 
of the GAC. Amendments to the GAC Constitution are subject to approval by the Dean of the Graduate School, Vice 
Provost, and the Provost. Minor modifications of existing constitution articles need to pass the GAC by a two-thirds vote 
and be approved by the Dean of the Graduate School and the Vice Provost. 

 
This Constitution ends with Article XII above.  
 
 
 
 

Table of Contents 
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Section I. Name Faculty Administrative and Curriculum Council (FACC)  

The name of this organization shall be the Faculty Administrative and Curriculum Council (FACC). 

 
Section II. Purpose  

The FACC examines and makes recommendations to the Provost concerning all undergraduate curriculum proposals 
for new and existing courses and programs, program modifications, course deletions, and discontinuation of programs, 
concentrations, etc. The FACC regularly reviews and makes recommendations to the Provost and Co-Provost regarding 
all academic standards and procedures, and admissions policies.  
 
Its role in the curriculum process is threefold: first, to assist the departments, colleges, and schools in the development 
of curriculum proposals, ensuring that the proper forms are completed and protocols observed prior to submission to the 
FACC; second, to act on all such proposals by recommending or declining their adoption; and third, to forward the 
FACC’s recommendation by resolution to the administration for final action, notifying the Faculty Senate by “for 
information only” all curricular action approved by the Provost and Co-Provost. 
 
With regard to academic and admission standards, the FACC will establish and maintain a cycle for reviewing the 
appropriate categories of policies and procedures. It reviews and recommends to the Provost revisions to academic and 
admissions policies and procedures on a periodic basis. The FACC also recommends to the Provost and Co-Provost 
the approval of new academic and admissions policies and procedures. Additionally, the FACC reviews all exceptions 
annually to determine if a policy should be revised. 

 
Section III. Faculty Representation on the FACC 

The FACC shall comprise following members: one chairperson appointed by the Provost and Chief Academic Officer 
and the Co-Provost and Vice President for Academic Affairs; one associate chairperson; one Secretary/Parliamentarian 
appointed by Chairperson; one representative from each of the following colleges or schools appointed by its Academic 
Dean: College of Applied Studies & Academic Success (CASAS), College of Arts & Sciences, College of General 
Studies, School of Aeronautics, School of Behavioral Sciences, School of Business, School of Communication & Digital 
Content, School of Divinity, School of Education, Helms School of Government, School of Health Sciences, School of 
Law, School of Music, School of Nursing; and two members from the School of Engineering & Computational Sciences 
and the School of Visual & Performing Arts. Those appointed to the FACC shall serve at the pleasure of their Deans 
without any limit to their tenure, and shall be available for deliberation during all twelve calendar months. An individual 
must be a full-time, benefitted faculty member to serve on the FACC. The representatives are not expected to be an 
expert in all subject matters but will work closely with the Deans and Department Chairs to understand subject area 
needs and effectively present proposals to the FACC. 
 
The Chairperson is responsible to ensure that all the policies, procedures, and protocol of the FACC are performed as 
required in the Faculty Handbook. The Chairperson will cast the tie-breaking vote, if necessary, and be responsible to 
update the academic deans on pending and completed proposals on a monthly basis. The Chairperson will coordinate 
and inform all the different levels of the University. 
 
The associate chairperson is generally responsible for supporting the outlined duties of the chair. Specifically, the 
associate chairperson oversees curriculum discussion boards and the creation of resolutions. The associate chairperson 
is also permitted to serve as chair in the absence of or by the permission of the Chairperson. This includes signing 
resolutions. 
 
The Secretary is a non-voting position responsible to facilitate the posting of documents for all discussion and maintaining 
appropriate documentation of the activities of the FACC. The secretary reports to the Chairperson of the FACC and is 
appointed by the Chairperson in consultation with the Provost and Co-Provost. The Secretary will also function as the 
parliamentarian. 

 
Section IV. Non-Voting Ex-Officio Members of the FACC 

The following individuals shall have the status of non-voting, ex-officio members of the FACC: the President; the Provost 
and Chief Academic Officer; the Co-Provost and Vice President for Academic Affairs; the Associate Vice Provost for 
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Institutional Effectiveness (IE); the Dean of the Jerry Falwell Library; the Dean of the College for Applied Studies & 
Academic Success; the Dean of the College of General Studies; the University Registrar; the Executive Vice President 
of Resident Enrollment; the Executive Vice President of Online Enrollment; and the Director of the Center for Curriculum 
Development (CCD).  

 
Section V. Discussion/Vote Requirements 

A. Discussion 
Upon the receipt of a completed curriculum proposal by the FACC Chairperson, the Chairperson will notify the 
Secretary to post the proposal electronically and inform the FACC membership of the posted curriculum. Within 
five days of a curriculum proposal, a new or modified academic or admission standard, or procedure being 
posted, all FACC voting members must read all appropriate postings and be prepared to participate in the 
discussion of the proposal. The discussion will last between five and fourteen days. The FACC chairperson may 
call for an end to the discussion at any point during this timeframe. On the fourteenth day, the FACC Chairperson 
can elect to extend the discussion, as necessary, if deemed appropriate. 

B. Voting 
At the conclusion of the discussion, the FACC Chairperson shall call for a vote and the Secretary will notify the 
FACC membership. If vote is called electronically, the FACC membership will have 48-72 hours to post their 
votes. A quorum, consisting of half the FACC membership plus one, shall be required in order to effect action on 
any proposal. A majority vote shall be required for a proposal to be recommended by the FACC to the Provost 
and Co-Provost.  

C. Meetings 
Synchronous meetings may be held at the discretion of the chairperson. 
 

Section VI. The Approval Process 

A. Pre-submission Requirements 
Before submitting a proposal to modify, add, or delete a program, the Dean or Department Chair will complete the 

following: 

a. Notify his/her FACC representative of any forthcoming curriculum proposal. 
b. Secure approval from department and college/school. 
c. Working with the FACC representative, the proposal originator then submits a completed curriculum 

proposal to the Secretary of the FACC. See Faculty Handbook Appendices.  

d. It is expected that the timeframe for pre-submission will be approximately 30 days. 

B. FACC Discussion 
The FACC will discuss and vote upon the completed proposal as discussed in Discussion/Vote Requirements. 

C. Final Approval 
After the FACC has taken final action on any proposal, the Chairperson routes the proposal to all necessary 
officers for notification or approval, as per the Faculty Handbook.  

Section VII. Revising FACC Practices  

Any FACC Representative may propose changes to FACC policies and procedures related to editing and revising 
curriculum proposals. Proposals for such changes may be placed on the FACC agenda by the chairperson. All such 
proposals will be considered during a meeting called by the Chairperson. A two-thirds majority of the voting membership 
is required for passage. The Provost and Co-Provost must approve any such changes before they can be enacted. Minor 
revisions or changes to titles, roles, and positions may be updated without FACC approval. 

 
May 2017 
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Section I. Name 
 
The name of this organization shall be the General Education Committee (GEC). 
 
Section II. Purpose 

 
The General Education Committee (GEC) examines and makes recommendations to the Dean of the College of General Studies 
(CGS) concerning all general education electives, general education requirement changes, core competency changes, and 
integrative course proposals to foster compliance with SACSCOC guidelines and institutional purposes.  Additionally, the 
Committee oversees the assessment cycle of all approved general education electives, as they relate to the core competency 
requirements. 
 
The Committee’s role is threefold: first, to assist the departments, colleges, and schools in the development of appropriate 
proposals within the Committee’s scope of work, ensuring that the proper forms are completed and protocols observed prior to 
the submission to the GEC; second to act on all such proposals by recommending or declining their adoption; and third, to 
forward the GEC’s recommendation by resolution to the Dean of the College of General Studies for final approval. 
 
Upon approval by the Dean of the College of General Studies, the GEC will send its recommendation and 
documentation to the originating department for inclusion in the corresponding FACC proposal 
 
Section III. Faculty Representation on the GEC 
 
The GEC shall be comprised of the following members: one Chairperson, an Associate Dean of the College of General Studies 
appointed by the Dean of the College of General Studies; one Secretary appointed by Chairperson; six lead faculty members, 
one for each core competency area, appointed by the Chairperson; and up to 12 committee advisors appointed by the 
Chairperson and approved by their respective academic deans. The 12 committee advisors will serve as non-voting advisors to 
each core competency area. 
 
Those appointed to the GEC shall serve at the pleasure of the Dean of the College of General Studies without any limit to their 
tenure, and shall be available for deliberation during all twelve calendar months.  Members of the GEC may be removed or 
replaced at the recommendation of the Chairperson and approval of the Co-Provost and the Dean of the College of General 
Studies.  An individual must be a full-time, benefitted faculty member to serve on the GEC, except for the secretary who may be 
a full-time staff member.  The representatives are not expected to be an expert in all subject matters but will be required to 
familiarize themselves with the general education and core competency standards.  
 
The Chairperson is responsible to ensure that all policies, procedures, and protocol of the GEC are performed as required. The 
Chairperson will cast the tie-breaking vote, if necessary, and be responsible to update the Dean of the College of General Studies 
on pending and completed proposals monthly. The Chairperson will coordinate each element of the process and keep all 
stakeholders informed.  
 
The core competency area lead faculty member is a qualified content expert in one of the five core competency areas and will 
oversee discussion of content specific practices within a Core Competency Subcommittee (CCS) and make recommendations 
to the larger committee that reflect best practices within the given content area.  The lead faculty member is also permitted to 
serve as chair in the absence of, or by the permission of, the Chairperson. This includes signing resolutions. 
 
The Secretary is a non-voting position responsible to facilitate the posting of documents for all discussion and maintaining 
appropriate documentation of the activities of the GEC. The secretary reports to the Chairperson of the GEC and is appointed 
by the Chairperson in consultation with the Dean of the College of General Studies.   
 
Section IV. Non-Voting Ex-Officio Members of the GEC 
 
The following individuals shall have the status of non-voting, ex-officio members of the GEC: the Provost; the Co-Provost; the 
Dean of the College of General Studies; non-GEC Chair Associate Deans of the College of General Studies; Department Chairs 
of the College of General Studies, Sub Core Competency Committee Advisors. 
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Section V. Discussion/Vote Requirements 
 

A. Discussion 
Upon the receipt of a completed proposal by the GEC Chairperson, the Chairperson will notify the secretary to post the 
proposal electronically and inform the GEC membership. Within two days of a proposal being posted, all GEC voting 
members must read all appropriate postings and be prepared to participate in the discussion of the proposal. The discussion 
will begin in the appropriate Core Competency Subcommittee (CCS) and will last up to three days, at which time the lead 
faculty member will make a recommendation to the Chairperson.  The Lead Faculty member must discuss with a minimum 
of two Advisors from the approved advisor list.  The Chairperson will share the CCS recommendation and commence a 
discussion with the full voting membership.  This discussion will last up to three days.  The GEC Chairperson may call for 
an end to the discussion at any point during this timeframe. On the third day, the GEC Chairperson can elect to extend the 
discussion, as necessary, if deemed appropriate. 
 
B. Voting 
At the conclusion of the discussion, the GEC Chairperson shall call for a vote and the Secretary will notify the GEC 
membership. If vote is called electronically, the GEC membership will have 48 hours to post their votes. A quorum, consisting 
of half the GEC voting membership plus one (minimum of 5 voting members), shall be required in order to effect action on 
any proposal. A majority vote shall be required for a proposal to be recommended by the GEC to the Dean of the College 
of General Studies. 
 
C. Meetings 
Monthly synchronous meetings may be held at the discretion of the Chairperson. 

 
Section VI. The Approval Process 
 

A. Pre-submission Requirements 
Before submitting a proposal, the originating department will: 

1. Review the standards for the type of proposal being submitted, posted on the College of General Studies website.  
2. Coordinate with the GEC Chairperson to ensure that proposal contains all required information.  
3. Secure approval from department/college/school (meeting minutes). 
4. Submit a completed proposal to the Chairperson of the GEC via webform. 

 
B. GEC Discussion 
The GEC will discuss and vote upon the completed proposal as discussed in Discussion/Vote Requirements. 

 
C. Final Approval 
After the GEC has voted, the Chairperson will forward all relevant documentation to the Dean of the College of General 
Studies for final approval.  Once final approval has been granted, the Chairperson routes all relevant documentation back 
to the originating department for further action.  
 
Documentation from the GEC must be attached to any general education elective, general education degree completion 
plan package changes, core competency changes, or integrative proposals to the FACC.  

 
Section VII. Revising GEC Practices 
 
Any GEC Representative may propose changes to GEC policies and procedures. Proposals for such changes may be placed 
on the committee agenda by the Chairperson. All such proposals will be considered during a meeting called by the Chairperson. 
A two-thirds majority of the voting membership is required for passage. The Co-Provost and the Dean of the College of General 

Studies must approve any such changes before they can be enacted.  
 
 
Approved May 5, 2017 

Table of Contents 
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LIBERTY UNIVERSITY RATIONALE FOR THE DESIGN OF UNDERGRADUATE ACADEMIC PROGRAMS 
 

When designing residential and distance education (online) undergraduate academic degree programs that 
prepare students to enter their chosen disciplinary career fields, the faculty and administrators of Liberty 
University do so in accord with its Mission, 
 

…“to develop Christ-centered men and women with the values, knowledge, and skills essential 
to impact the world. Through its residential and online programs, services, facilities, and 
collaborations, the University educates men and women who will make important contributions 
to their workplaces and communities, follow their chosen vocations as callings to glorify God, 
and fulfill the Great Commission.” 

 

Four goals guide the creation of undergraduate degree programs at Liberty. 

• The first is to provide students with a substantial general education component that instills a wide 
breadth of knowledge and is based on a coherent rationale. 

• The second goal is to provide students with a wide range of rigorous academic majors to select from 
as they choose an educational path leading them toward their future goals. These educational paths, 
available to students, are fashioned into degree programs by teaching and administrative faculty 
members who create curriculum to best equip students for future vocational/educational readiness 
within their respective academic disciplines. These majors represent the foundational level of 
preparation within the discipline for students. 

• The third goal is to involve the faculty in the creation of cognates and concentrations that build on the 
major; this allows students the opportunity to pursue additional aspirational levels of specialization. 
Students can add a cognate or concentration to their major so that they become more competitive for 
admission to graduate work or more marketable in the employment sector. 

• The fourth goal is to engage the faculty in making certain that the general education and major 
components of a degree program are comparable in content, sequencing, and rigor for programs 
offered in both the residential and online delivery formats. 

Faculty teaching courses within degree programs encourage students to adopt the life-long learning 
perspective of the University community – a perspective that will help them adapt to the ever-changing global 
environment they will be serving within, and adjust to opportunities and challenges they will encounter in their 
careers. 
 

GENERAL EDUCATION 
 

The Purpose and Rationale for General Education 

Through general education, students are offered a comprehensive selection of interrelated college-level courses 
in the liberal arts and sciences in which they encounter the basic content and methodology of the principle areas 
of knowledge. The University's general education curriculum is designed to help students better understand 
themselves, human cultures and societies, and the natural world; and to contribute to their personal enrichment 
while enrolled and after graduation. The curriculum provides transferable, foundational skills that allow students 
to move vertically within a career, horizontally across career fields, and entrepreneurially into emerging career 
opportunities. At Liberty, general education is integrated with a Christian and biblical worldview so that students 
can advance the University’s mission in a way that is consistent with Christian ethics. As students embrace Liberty’s 
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general education curriculum and worldview perspective they become equipped with a rational framework for 
understanding and interpreting reality, for comprehending the meaning of life and the value of humans and things, 
for making decisions and engaging in meaningful action, for studying the various academic disciplines, and for 
understanding the interconnectedness of all knowledge. 

 

Structure of General Education 

The general education portion of a degree program at Liberty consists of a standardized curriculum that includes 
courses which introduce, emphasize, and reinforce the University’s general education core competency 
requirements. At least one or more of the courses students take must fall within each of the SACSCOC designated 
general education areas of the arts and humanities, math and natural sciences, and social sciences. A minimum 
of 15 credit hours is required for all associate level degrees, and a minimum of 30 credit hours is required for 
all bachelor’s level degrees. The general education courses are organized on undergraduate degree completion 
plans (DCPs), for both the residential and distance education (online) programs, according to the core competency 
to which they are related. 

The general education requirements for both delivery formats must be almost identical to ensure comparability 
of programs. One exception, which applies to the associate’s level, is a one-hour orientation to University campus 
life that is included in the residential associate degree programs. Exceptions which apply to the bachelor’s level 
residential programs include the one-hour orientation to University campus life, and four hours of research 
oriented coursework added for all undergraduate students, as committed to in the University’s approved QEP. 

 
Comparison of Associate Level General Education Curriculum 
A comparison of the residential and distance education (online) general education courses for an associate degree 
are organized in the following way: 
 

ASSOCIATE OF ARTS DEGREE – GENERAL EDUCATION CURRICULUM 

Core Competencies 
Residential 

Credit Hours 
Distance (Online) 

Credit Hours 
Communication 6 6 

Math/Science/Technology 7-10 
(Includes 1 additional hour of orientation: UNIV 101) 

6-9 

Information Literacy 6 6 

Critical Thinking 6 6 

Christian Life & Thought1 12 12 

TOTAL REQUIRED HOURS 37-40 36-39 
1 Note: The 12 hours of Christian Life & Thought are offered as six two-hour courses residentially and three four-hour courses 

online. 
Comment: There are no AAS programs offered in both delivery formats. 

 

Comparison of Bachelor Level General Education Curriculum 
A comparison of the residential and distance education (online) general education courses for bachelor degrees 
are organized in the following ways: 
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BACHELOR OF SCIENCE DEGREE – GENERAL EDUCATION CURRICULUM 

Core Competencies Residential 
Credit Hours 

Distance (Online) 
Credit Hours 

Communication 6 6 

Math/Science/Technology 7-10 
(Includes 1 additional hour of orientation: UNIV 101) 6-9 

Information Literacy 7 
(Includes 1 additional hour: QEP INQR 101) 6 

Critical Thinking 12 
(Includes 3 additional hours: QEP RSCH 201) 9 

Christian Life and Thought1 12 12 

TOTAL REQUIRED HOURS2 44-47 39-42 
1 Note: The 12 hours of Christian Life and Thought are offered as six two-hour courses residentially and three four-hour courses 

online. 
2 The difference in total general education requirements is due to the four hours of QEP coursework and one additional hour of 

orientation coursework required for residential students 
 

BACHELOR OF ARTS – GENERAL EDUCATION CURRICULUM 

Core Competencies Residential 
Credit Hours 

Distance (Online) 
Credit Hours 

Communication 6 N/A 

Math/Science/Technology 7-10 
(Includes UNIV 101) N/A 

Information Literacy 1 
10 

(Includes QEP INQR 101) 
N/A 

Critical Thinking 12 
(Includes QEP RSCH 201) 

N/A 

Christian Life and Thought 12 N/A 
Liberal Arts Focus 2 

(Language & Integrative Courses) 15 N/A 

TOTAL REQUIRED HOURS 62-65 N/A 
The additional general education hours for the Bachelor of Arts consist of: 

1 An additional 3-hour information literacy course 
2 Language and integrative courses (15 hours) 

 
BACHELOR OF FINE ARTS – GENERAL EDUCATION CURRICULUM 

Core Competencies Residential 
Credit Hours 

Distance (Online) 
Credit Hours 

Communication 6 6 

Math/Science/Technology 7-10 
(Includes 1 additional hour of orientation: UNIV 101) 6-9 

Information Literacy 7 
(Includes 1 additional hour: QEP INQR 101) 6 

Critical Thinking 15 
(Includes 3 additional hours: QEP RSCH 201) 12 

Christian Life and Thought1 12 12 
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BACHELOR OF FINE ARTS – GENERAL EDUCATION CURRICULUM 

Core Competencies Residential 
Credit Hours 

Distance (Online) 
Credit Hours 

TOTAL REQUIRED HOURS2 47-50 42-45 
1 Note: The 12 hours of Christian Life and Thought are offered as six two-hour courses residentially and three four-hour courses 

online. 
2 The difference in total general education requirements between the residential and distance delivery formats is due to the four 

hours of QEP coursework and one additional hour of orientation coursework required for residential students 
 

BACHELOR OF MUSIC – GENERAL EDUCATION CURRICULUM 

Core Competencies Residential 
Credit Hours 

Distance (Online) 
Credit Hours 

Communication 6 N/A 

Math/Science/Technology 7-10 
(Includes UNIV 101) N/A 

Information Literacy 7 
(Includes QEP INQR 101) N/A 

Critical Thinking 9 
(Includes QEP RSCH 201) N/A 

Christian Life and Thought 12 N/A 

TOTAL REQUIRED HOURS 41-44 N/A 
 

General education courses do not narrowly focus on those skills, techniques, and procedures specific to a 
particular occupation or profession. 

 
MAJORS 
At Liberty University, a major is defined as an undergraduate program composed of a grouping of courses within 
a department required for the completion of a degree, and identified on the right side of a Degree Completion 
Plan (DCP) as a major. Requirements for an undergraduate major must be standardized as much as possible when 
offered in both residential and distance education (online) delivery formats. Faculty in all academic departments 
that offer programs in both delivery formats are tasked with aligning the requirements between residential and 
distance (online) majors in content, sequencing, and rigor of courses. This means majors in both formats are to 
have a comparable number of hours at the 300/400 level, with as many identical requirements as possible. Due 
to differences inherent in the delivery format, a few small variances will exist here, as is the case in the general 
education curriculum. 
 
Major Foundational Courses 

In designing a major, faculty members can request permission from the General Education Committee (GEC) to use 
specific courses to fulfill general education core competency requirements because the courses are also deemed 
essential building blocks for the major. Such requests are approved or denied by the GEC in the College of General 
Studies. Those courses approved are contained on the degree completion plan in the section titled Major 
Foundational Courses. 
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Major Core 

When designing the core for the major, department faculty give attention to a number of critical factors. Faculty 
research discipline-specific standards, they identify relevant program requirements by reviewing appropriate 
benchmark institutions, and consider market research related to preparing students for further graduate work or 
employment in careers related to the major. 
 
Cognates and Concentrations 

Faculty construct cognates and concentrations to afford students strategic opportunities to further investigate 
an area of special interest to them, to become more competitive in their pursuit of further graduate work, or 
to be better prepared in their quest for employment in a specialized area of the marketplace. 
 
Electives 

Wherever possible, students are provided the opportunity to take electives. Electives allow students to pursue 
study in areas where they have an interest. The elective option also provides a place for students to utilize 
coursework that may not fit any place else on the degree program. This is especially helpful for students who 
transfer in to Liberty or who are moving from one program to another program. 
 
CONCLUSION 
In summary, the University publishes undergraduate Degree Completion Plans (DCPs) for all academic programs, 
in both residential and distance (online) formats. These DCPs document that general education and major 
requirements are comparable in content, sequencing, and rigor. 
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Initial Budgetary Forecast (IBF) Form 
AY 2017-2018 

The IBF form is required when proposing one of the curriculum actions listed below.   
Please include this completed form with the submission of a Form 1 or Form 4 curriculum proposal to the  

Chair of the Faculty Administrative and Curriculum Council (undergraduate) or Graduate Senate. 

Select Action: 

 New Degree Program    New Major  New Concentration 

 New Cognate    New Stand-Alone Minor  New Certificate1 

 Combined Bachelor/Master  Combined Master/Master  Combined Master/Doctoral 

Title of New Degree Program, Major, Concentration, Cognate,  Stand-Alone Minor, or Certificate:   

      

College/School/Center or 
Department Initiating Change:       

Originator of this Proposal:       Budget Index Code:       

Delivery Format:     Resident    Online   Both Proposed  
Implementation Date:       

 

1. Degree Completion Plan. Attach a draft copy of a Degree Completion Plan (DCP) as appropriate. 
 

2. New Courses required for implementation of the proposed program.   
List New Courses/Titles/Credit Hours:  

       
 

3. Faculty. Using the Faculty Roster form, include list of currently employed qualified faculty and credentials who are 
available to teach in the proposed program. Please note that faculty must have the required teaching credentials for 
course assignments. 

List available credentialed faculty: 
      

 
a. Are new/additional faculty needed to offer the proposed program?    Yes 

  No 
b. If yes, please explain.        

 
4. Rationale & Needs Assessment: Provide a rationale (needs assessment) for the proposed program that includes:   

 
a. The potential to attract new students (defined as those who might not otherwise choose Liberty).  

      
b. How the proposed program aligns with the University Statement of Mission and Purpose.  

      
c. How the proposed program supports Liberty’s Strategic Plan.  

      
 

5. Financial Projection. Project for the first three years the financial commitment required by the University to implement 
the program in each of the areas shown on the “Projected Statement of Activities for (Name of Program) Proposal” form 
(see Sample on last page).  If a category of expenditure does not apply, simply insert DNA. 

In order to take advantage of the embedded formulae in the form, please obtain an electronic copy of the form from 
the appropriate Curriculum Chair.  

                                                           
1 A new certificate is comprised of new unique courses that are not part of an existing program or major.  Note that Financial Aid will not be available for a 
new certificate until the curriculum has been offered for one year. 
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Submitted by: 
 

                             
Department Chair/Associate Dean   Date 
 
Comments:       
 
 
                              
Dean/Director                                                      Date 
 
Comments:       

 

REVIEW BY VICE PRESIDENT OF UNIVERSITY RESEARCH AND ANALYSIS: 
 

                              
Brian Soistmann                                                                                 Date 
COMMENTS: 

 
 

 
 

REVIEW BY VICE PROVOST OF COLLEGE/SCHOOL SUBMITTING THE IBF: 
 

What action is required by Liberty University for the proposed program according to SACSCOC requirements? 
Refer to policy at: http://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=29175 

 

  Completion of the substantive change prospectus   
 

  Notification only                                                                                            No action necessary 
 

      
Vice Provost of College/School        Date 

 

 

 

APPROVAL TO PROCEED WITH THE PROPOSAL: 
 
 

      
Dr. Ben Gutierrez, Co-Provost/VPAA                                              Date 

COMMENTS: 
 
 
 

      
Dr. Ronald Hawkins, Provost /Chief Academic Officer               Date 

COMMENTS: 
 

 
 

      
Mr. Jerry Falwell, President2                 Date 

COMMENTS: 
 
 

                                                           
2 The President’s signature is required when a major financial commitment by the University is proposed. 

http://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=29175
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S A M P L E  
Liberty University 

(Name of Program Department) 
Projected Statement of Activities for (Name of Program) Proposal 

 First Year Second Year Third Year Total  
Assumptions:     
Number of Students     
   Resident 0 0 0 0 
   Online 0 0 0 0 
Number of Credit Hours per Year     
   Resident 0 0 0 0 
   Online 0 0 0 0 
Tuition Credit Hour Rate     
   Resident $0 $0 $0 $0 
   Online $0 $0 $0 $0 
     
Institutional Discount Rate 0.0% 0.0% 0.0%  
     
Revenue     
Tuition $0 $0 $0 $0  
Institutional scholarships 0  0  0  0  
   Net tuition  0  0  0  0  
     

Lab fees 0  0  0  0  
Grants income 0  0  0  0  
Endowment income 0  0  0  0  
Donations 0  0  0  0  
Other income 0  0  0  0  
     

 Net Revenue  $0  $0  $0  $0  
     

Expense     
Faculty salaries 0  0  0  0  
Faculty Benefits 0  0  0  0  
Scholarships - GTA  0  0  0  0  
GTA stipend 0  0  0  0  
GTA Benefits 0  0  0  0  
Staff salaries & wages 0  0  0  0  
Staff Benefits 0  0  0  0  
Instructional materials and supplies 0  0  0  0  
Professional Development 0  0  0  0  
Library Resources 0  0  0  0  
Course Development 0  0  0  0  
Advertising and marketing  0  0  0  0  
Maintenance 0  0  0  0  
Space Constructions Costs 0  0  0  0  
Lecture Series 0  0  0  0  
Faculty Office Setup Costs 0  0  0  0  
GTA Office Setup Costs 0  0  0  0  
   Total Expenses 0  0  0  0  
Revenue in excess of Expenses $0  $0  $0  $0  
     

Break-even Analysis     
   Net revenue per credit hour #DIV/0! #DIV/0! #DIV/0! #DIV/0! 
   Number of students needed #DIV/0! #DIV/0! #DIV/0! #DIV/0! 

 

Table of Contents 
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CURRICULUM FORM SUBMISSION CHECKLIST 
AY 2017-2018 

 

Note: ALL Required Items must be included BEFORE submission of the proposal/request to the  
Faculty Administrative Curriculum Council, Graduate Senate, or Assigned College/School Vice Provost  

 

DIRECTIONS: Select the appropriate Form pertaining to the action requested. 

IBF1 Initial Budgetary Forecast Form  
Form 1 Proposal for New Program/Major, Minor, Cognate, or Concentration/ or Combined Degree Program 
Form 1-A Abridged Proposal for New Program/Major, Minor, Cognate, or Concentration/ or Combined Degree Program 

Utilizing Existing Courses or NOT Requiring Financial Commitment 
 Form 2 Proposal for New Course(s) 

Form 3 Proposal for Change in Existing Program/Major/Course(s) Not Requiring Additional Resources 
Form 4 Proposal for Reinstatement of Program/Major/Minor/Cognate/Concentration or Course(s) 
Form 5 Proposal for Deletion of Program/Major/Concentration/Cognate/Certificate/Minor/Course(s), or Requirement 
Form 5-A Suspension of Program/Major 
Form 62 Request for Administrative Approval by the Provost 
Form 7 Certificate Approval and Modification Form 
Form 8 Academic or Admissions Standard Review Proposal (Checklist not required for submission) 
FIO  For Information Only Form 
 

Send all required information in the appropriate part(s) of these criteria in electronic format to the Chair of the Faculty Administrative 
Curriculum Council (FACC) at least two weeks, or Secretary of the Graduate Senate at least three weeks, in advance of the appropriate 
Committee’s consideration of the proposal.  Incomplete proposals or proposals without supporting endorsements, as appropriate, 
will not be considered until complete.  All items required for each form on the checklist must be included.  Proposals for new programs 
must include all of the items on the checklist below, as applicable.  Include a copy of this completed checklist with the proposal.  
Consult with the FACC Chair for undergraduate proposals, or Secretary of the Graduate Senate for graduate proposals, if you have any 
questions. Note that Forms 1 and 1-A must have the Provost’s approval prior to submission to the FACC or Graduate Senate.  Please 
submit these proposal forms to the Vice Provost assigned to your college/school.  

 

PROPOSAL TITLE:       
 

The following required items MUST be included:  
(these requirements are not optional) 

ALL CHECKLIST ITEMS MUST BE INCLUDED 
Form 

1 
Form 
1-A 

Form 
2 

Form 
3 

Form 
4 

Form 
5 

Form 
5-A 

Form 
6 

Form 
7 

FIO 
Form 

Initial Budgetary Forecast Form1  

(new & reinstated programs)       
 

   

Completed Current Curriculum Form  
attached to this checklist 

          

Provost Final Endorsement of Proposal  (must be 
obtained prior to submission of proposal to FACC or 
Graduate Senate by Originator of the proposal ) 

      
 

   

Needs Assessment & Benchmarking – Data & 
Research 

      
 

   

Check here if not applicable to this proposal           

                                                           
1 An Initial Budgetary Forecast Form must be completed prior to submitting Forms 1 or 4; please note that this form is not required for new minors unless 

they are stand alone minors that require the addition of new courses. 
 

2 If requesting Administrative Approval (Form 6) of a new policy, modification of an existing policy, department change, name change of a major, or other 
administrative request, send all required information to the Vice Provost assigned to your college/school who will present your request to the Co-
Provost (LU Online) and Provost. 
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The following required items MUST be included:  
(these requirements are not optional) 

ALL CHECKLIST ITEMS MUST BE INCLUDED 
Form 

1 
Form 
1-A 

Form 
2 

Form 
3 

Form 
4 

Form 
5 

Form 
5-A 

Form 
6 

Form 
7 

FIO 
Form 

General Education or Integrative Courses: 
Endorsement from College of General Studies  

      
 

   

Check here if not applicable to this proposal           
New or reinstated courses: Course Prefix, Number, 
Title, Hours, Prerequisites, and Description in catalog 
format 

      
 

   

Check here if not applicable to this proposal           
Graduate Programs: Syllabus for each new course 
proposed (unless waived by Vice Provost)       

 
   

Check here if not applicable to this proposal           
Draft Degree Completion Plan (DCP) or Certificate 
Completion Plan (CCP) (DCP/CCP Tracking Tool ONLY) 

          

Check here if not applicable to this proposal           
Undergraduate Residential Programs:  
Draft Course Sequence Template       

 
   

Check here if not applicable to this proposal           
Graduate Programs:  
Registrar Matrices Endorsement  

      
 

   

Check here if not applicable to this proposal           
Graduate Programs:  
New Program Admissions Matrix Endorsement 

      
 

   

Check here if not applicable to this proposal           

Certificates: Financial Aid  Endorsement            

Online Programs: State Approvals Endorsement            

Approval from other department – if  including 
courses outside of the School/Department 
submitting the proposal (see form for details) 

          

Check here if not applicable to this proposal           
Graduate programs: Notification to the School of 
Law if change affects Dual Degree Programs           

Check here if not applicable to this proposal           
Liberty University Certificates:  
Provide notification if changes affect Certificates  

      
 

   

Check here if not applicable to this proposal           
Institutional Effectiveness Curriculum Proposal 
Endorsement Form (CPEF)  

      
 

   

Check here if not applicable to this proposal           

Curriculum Map (submitted with CPEF)           

Check here if not applicable to this proposal           
University Registrar’s Endorsement (Residential 
programs only)        

 
   

Check here if not applicable to this proposal           
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The following required items MUST be included:  
(these requirements are not optional) 

ALL CHECKLIST ITEMS MUST BE INCLUDED 
Form 

1 
Form 
1-A 

Form 
2 

Form 
3 

Form 
4 

Form 
5 

Form 
5-A 

Form 
6 

Form 
7 

FIO 
Form 

Library & Learning Resources Review & 
Endorsement3,4 (new courses only)       

 
   

Check here if not applicable to this proposal           

Department Meeting Minutes approving change            

Check here if not applicable to this proposal           

School/College Meeting Minutes approving change           

Completed Signature Block           
 
 
 
 
 

 

 
Table of Contents 

 

                                                           
3 Proposals involving no significant changes in curriculum content, such as course re-numberings or new name for programs or courses, do not require a 

Library Endorsement.  
4 Library Endorsement is for new courses only. 
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Form 1: Proposal for New Program/Major, Minor,  
Cognate or Concentration/ or Combined Degree Program 

AY 2017-2018 
 

Select Action: 
 New Program/Major  New Stand-Alone Minor  New Cognate  New Concentration 
 Combined Bachelor/Master  Combined Master/Master  Combined Master/Doctoral 

Title of New Program/Major or 
Combined Degree Program:    

Title of New Minor, Cognate, or 
Concentration:  

Should this New Minor be added as an Area of Study option for Interdisciplinary Studies?  Yes        No 
College/School/Center or 
Department Initiating Change:  

Originator of this Proposal:  Budget Index Code:  
Delivery Format:     Resident    Online    Both Requested Start Date:  
Substantive 
Change:   Yes    No Refer to Substantive Change Policy at: 

http://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=29175 
 

Complete only those items that pertain to the proposed change. 
 

A. Abstract – Description of the Proposal 
 

1. Briefly describe the proposed program/major, combined programs, minor, cognate or concentration; include the 
historical background of development. 

2. Projected number of students: 

Projected Enrollment  
Delivery Format Fall 20__ Fall 20__ Fall 20_ 
Residential     

Distance Education (Online)    
 

3. Primary Target Audience: Who will be attracted to this program? 
4. Is this a cohort program?   Yes     No 
5. Is the proposed program, stand-alone minor, combined programs, concentration or cognate an outcome of the program 

review process?   Yes     No 
6. Programmatic Accreditation: Will the department seek programmatic accreditation for the proposed program?  

 Yes     No.    If yes, please indicate the name of the accreditor.  
7. Programmatic Accreditation Requirements. If seeking programmatic accreditation, identify any additional requirements 

specified by the accreditor (e.g., program length, prerequisites, etc.). Provide accreditation standard reference as a 
resource. 

 

B. Rationale/ Needs Assessment/Benchmarking/Program Planning (Include Data and Research) 
 

1. Rationale: Discuss rationale and need for the program to include how this need was determined. 
2. Needs Assessment: Provide the data and research used to determine need (e.g., data from documented feasibility study: 

survey of current students’ interest in proposed program, market/occupational demand, job market for graduates). 
(Provide as Appendix)  

3. Benchmarking: For all new programs/majors, provide a comparison study of curricula from benchmark institutions, as 
well as any other information substantiating this selection of curriculum. Show how the new program/major compares 
with benchmark institutions’ course sequencing. Note: These benchmarks could be used for the review of this program 
during the program review cycle.  (Use the table format below and provide as Appendix) 

 

http://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=29175
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Name of Institution* Location 
/URL 

Residential (R) 
Online (O) 
Both (B) 

Program Requirements 

Courses Pre-
requisites 

Graduation 
Hours 

Graduation 
Requirements 

             
              
*When possible, include 5 Virginia; 10 Regional /National institutions 

 

4. Planning: Using the table format below, how does the proposed program support the strategic goals identified in the 
2018 University Strategic Plan?  

 

STRATEGIC PLAN GOAL STRATEGIC PLAN OBJECTIVE PROPOSED PROGRAM MEETS 
EXPECTED OUTCOMES/TARGETS BY… 

   
   

 

5. Additional Services: Does the proposed program, stand-alone minor, concentration or cognate require any additional 
administrative, academic, or student support services that Liberty does not already offer?  Yes     No 
a. If yes, describe the services needed.   
b. Would this/these services be applicable to resident, distance, or both student populations? 

C. Background Information: Mission and Biblical/Worldview Integration  
 

1. Liberty University Statement of Mission and Purpose  
a. Discuss how the new program, major, combined programs, or stand-alone minor supports and is compatible with 

the University’s mission and purpose. If proposing a new concentration or cognate, respond within the context of 
how it supports the academic program within the framework of the mission. 

b. Using the table format below, identify and explain how the proposed new program supports, as appropriate, the 
eight statements in the University Statement of Mission and Purpose? Be specific.  

Liberty Statement of Mission & Purpose – Statements: How does the new program support this statement? 
Emphasize excellence in teaching and learning.  
Foster university-level competencies in communication, 
critical thinking, information literacy, and mathematics in all 
undergraduate programs. 

 

Ensure competency in scholarship, research, and 
professional communication in all graduate programs and 
undergraduate programs where appropriate. 

 

Promote the synthesis of academic knowledge and Christian 
worldview in order that there might be a maturing of 
spiritual, intellectual, social and physical value-driven 
behavior. 

 

Enable students to engage in a major field of study in career-
focused disciplines built on a solid foundation in the liberal 
arts. 

 

Promote an understanding of the Western tradition and the 
diverse elements of American cultural history, especially the 
importance of the individual in maintaining democratic and 
free market processes. 

 

Contribute to a knowledge and understanding of other 
cultures and of international events.  

Encourage a commitment to the Christian life, one of 
personal integrity, sensitivity to the needs of others, social 
responsibility and active communication of the Christian 
faith, and, as it is lived out, a life that leads people to Jesus 
Christ as the Lord of the universe and their own personal 
Savior. 
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2. Biblical/Christian Worldview. Explain how Liberty’s Biblical/Christian Worldview is integrated into the new 
program/major.  

3. Related Programs: In the box below, list certificate/degree programs offered at Liberty, which are similar/related to the 
proposed program(s).  
 

Related Programs to this Initiative: 
 

4. Graduate Programs: Is the proposed program similar/related to a program offered at the undergraduate level for 
master’s programs, or master’s level for doctoral programs?       Yes     No 
a. Provide a comparison of the related programs, demonstrating advanced curricular requirements.  
b. Explain how the master’s or doctoral program is progressively more advanced/rigorous in academic content.  

 

D. Program Policies and Degree Requirements (Graduate programs: Registrar & New Program Admissions Matrices 
Endorsements) 

 

 

1. Undergraduate Programs: Describe any differences in admission, prerequisites, or graduation requirements for this 
proposed program from other programs (concentrations/cognates, if applicable), in catalog format.   

2. All Programs: Degree Requirements: List all degree requirements including practicum, internship, residency requirements, or 
other experiences as part of the program (and concentrations/cognates, if applicable). 

3.  Age of Credit  
a. Undergraduate Programs: list any course for which lifetime credit would be limited for transfer into this program 

and provide rationale. 
b. Graduate & Doctoral Programs: Provide rationale for any proposed graduate program (10-year limit) or doctoral 

program (7-year limit) that requires an exception of University policy for Age of Credit. 
4.  All Programs: Describe any special arrangements for grading, transcripts, or transfer policies.  
5.  Graduate/Doctoral Programs:  

a. Secure the Registrar’s Matrices Endorsement from the Associate Registrar for Academic Policy and provide as 
Appendix. 

b. Secure the New Program Admissions Matrices Endorsement from both the Assistant Director of Admissions and the 
Associate Registrar for Academic Policy and provide as Appendix. 

 

E. Curriculum Proposal (Include Office of State Approvals Endorsement, Institutional Effectiveness CPEF, Curriculum Map, CGS 
Endorsement, Draft DCP, Course Sequence Template, Syllabi1) 
 

1. Program Director and Program Purpose. Provide the following for new programs/majors and stand-alone minors: 

Program Director:  

Program Purpose Statement:  
 

2. Online Programs: Secure an endorsement from the Office of State Approvals (stateapprovals@liberty.edu) and provide 
as Appendix.  

3. Career Opportunities. List available employment opportunities for students who choose this program/major. Is there 
anything additional a student would need to do to pursue any of these opportunities? 

4. Program Learning Outcomes. List in the table below; provide approved Institutional Effectiveness Curriculum Proposal 
Endorsement Form (CPEF) with completed Curriculum Map (as Appendix) for proposed new program/major or 
concentration, cognate, or stand-alone minor. 

Program Learning Outcomes for 
The student will be able to: 

•  
•  

                                                           
1 Syllabi (new courses only) are required for Library Endorsement.  Provide Program Learning Outcomes, Course Name and Description, Course Learning 
Outcomes, and Course Assignments; bibliographies are not necessary.  

mailto:stateapprovals@liberty.edu


148  |  Liberty University Faculty Handbook 

Appendix L: Curricular Change Forms: Form 1  

Program Learning Outcomes for 
•  
•  
•  

 

5. Graduate Programs:  
a. Knowledge of the Literature. Provide evidence that knowledge of the literature of the discipline is incorporated into 

the curriculum requirements of the proposed new program; if concentration or cognate, indicate how the proposed 
concentration or cognate supports this. Identify the course(s) where this occurs in the program and the related 
PLO(s). 

b. Student Engagement in Research. Explain how the proposed new program ensures ongoing student engagement in 
research, if required for the new program; if concentration or cognate, indicate how the proposed concentration or 
cognate supports this. Identify the course(s) where this occurs in the program and the related PLO(s). 

c. Professional Practice and Training. Explain how the proposed new program ensures appropriate professional 
practice and training experiences, if required for the new program; if concentration or cognate, indicate how the 
proposed concentration or cognate supports this. Identify the course(s) where this occurs in the program and the 
related PLO(s). 

6. Courses. List the course prefix, number and title of all courses in this proposed program/major/minor/cognate 
/concentration; indicate which are new courses, elective courses, or existing courses. Indicate if the course can be 
repeated for credit towards the completion of the proposed degree program. Indicate delivery format for each course. 
Include a catalog description for each new course with hours and prerequisites. Note: Course descriptions in catalog 
and syllabi must be in agreement; use online catalog for existing course information. 

 

New 
Course?   

Intensive 
Course?  

Elective 
Course?   

Existing 
Course?  

Format: 
 Resident  Online  Both 

Course Prefix, 
Number, Title  Hours  

Catalog Description:  

Prerequisite(s):  

Repeatable Course  Yes     No Note: This is not related to the course repeat policy for replacing grades. 

Course Fee?   Yes     No  Reminder: Once new course is approved, the Dean must generate a request to 
have the fee applied to the course. 

New Courses Only: Complete the following information for the faculty member(s) qualified to teach the new 
course.  If a new faculty hire will be needed for this course, list credentials required to teach the course. 
Faculty Name Credentials (Include Degrees, Disciplines, Institutions, Year) 
  

 

7. Changes to Existing Course Numbers or Course Prefixes. 
a. Contact the Registrar’s Office/DCP Audit (dcptracking@liberty.edu) for a list of available course numbers. 
b. Provide a course crosswalk showing changed course prefixes and numbers of existing courses and include as an 

Appendix.  
c. List degree programs/DCPs affected by the course change(s) (obtain a list of affected programs from the Registrar’s 

Office). Provide documentation that other department(s)/disciplines currently using course(s) affected by this 
change have been notified; provide a course substitution option, if appropriate.   

DCPs/CCPs & Minors Affected Department(s) Date of Notification 
   
   

 

8. If eliminating existing course(s), list course(s) below and identify programs and certificates that currently use the 
course(s) as a requirement (follow step 7.c. above). 

 

Course(s) to be 
Eliminated Affected Programs/ Minors/Certificates Department(s) Date of Notification 

    

mailto:dcptracking@liberty.edu
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Course(s) to be 
Eliminated Affected Programs/ Minors/Certificates Department(s) Date of Notification 

    
 

Note: It is imperative that each department with a program affected by the change in the status of a course or courses, or change to 
course prefix(es), number(s), or title(s), also submit the proper form to report the change; changes must be recorded on the DCP/CCP 
using the DCP Tracking Tool. It is the responsibility of the department making the change to ensure that this occurs.  When possible, 
DCP/CCP changes for other programs affected by this proposal should be submitted at the same time as the proposal that triggers the 
change, or submitted as an FIO during the same academic term. 

 

9. Undergraduate Programs: General Education or Integrative Courses. If including a course that is approved as a general 
education or integrative course, list all course information below and include an endorsement from the Dean of the 
College of General Studies.  

 

General Education Course?  Integrative Course?  Format Resident  Online    Both   

Course Prefix and Number   Course Title  Hours   

Catalog Description:  

Prerequisite(s):  

Core Competency Area:  

 Endorsed by the Dean, College of General Studies Date 
 

10. Courses Managed by Other Departments. If utilizing courses controlled by another department for a cognate or 
concentration, check course prerequisites and provide minutes from the other department indicating approval. 

11. Degree Completion Plan (DCP). Using the DCP Tracking Tool (http://tinyurl.com/DCPtracking), show the complete 
curriculum of the proposed program, concentration or cognate in DCP format.   

12. Undergraduate Programs: Show the complete recommended curriculum sequence of the impacted program(s) within 
an eight semester period.  Use the appropriate degree template when completing the Course Sequence.  The sequence 
template needs to be completed for each DCP affected by the curriculum adjustment.   

13. Courses Offered Year One.  Provide schedule of course offerings for the first year. Include copy of the course syllabi1 for 
each new course.  (If syllabi are not available due to pending approval of new faculty hires to support the new program, 
include waiver of this requirement by the Vice Provost assigned to your college/school.) 

14. Program Length:  
a. Undergraduate Programs: Provide rationale if new program/major exceeds 60 hours at the associate level or 120 

hours at the baccalaureate level.  
b. Graduate Programs: A graduate program must be at least 30 hours. If initiating a dual or combined degree program, 

each graduate program must consist of a minimum of 30 hours of unique courses. When combining an 
undergraduate and graduate program, total must be a minimum of 150 hours.  Provide a rationale for any program 
that does not meet these guidelines. 

15. New Program/Major: Describe administrative oversight to ensure quality of the new program.   
 

F. Faculty Needs  
 

1. Complete the table below for faculty who will teach in the new program/major, stand-alone minor, concentration or 
cognate.  List course assignments in the new program as well as current course assignments. Please note that faculty 
must have the required teaching credentials for course assignments.  
 

Faculty Name (F=Full-time, P=Part-time) Course Number & Title, Credit Hours  
 
 
 
 

Courses Assigned in Proposed Program: 
 
Current Course Assignments: 
 

 
 
 
 

Courses Assigned in Proposed Program: 
 
Current Course Assignments: 
 

http://tinyurl.com/DCPtracking
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Faculty Name (F=Full-time, P=Part-time) Course Number & Title, Credit Hours  

 

Courses Assigned in Proposed Program: 
 
Current Course Assignments: 
 

 
2. Provide evidence that an adequate number of qualified faculty members are available to support the program/ major. 
3. How does this new initiative impact faculty workload?   
4. Are new faculty needed prior to beginning, first year, second year, third year?         Yes   No  Explain. 
5. Graduate Programs: Document the scholarship and research capability of faculty; provide as an Appendix. 
6. Doctoral Programs: Document faculty experience in directing student research; provide as an Appendix. 
7. Will Graduate Assistants be used in the new program/major?           Yes   No       Explain. 

 

G. Library and Learning Resources (Include Library Endorsement) [Allow three weeks for this endorsement] 
 

1. Submit the following information at least three (3) weeks prior to submission of the proposal to the Curriculum 
Committee to the Dean of the Jerry Falwell Library (librarydean@liberty.edu) and copy jflcollections@liberty.edu.  The 
library will analyze available library resources and prepare the Library Endorsement with appropriate recommendations 
signed by the Dean of the Jerry Falwell Library. 
• New Course Syllabi1  (course titles, descriptions, learning outcomes, course assignments information only)  

2. Substantive Change. If the new program requires the submission of a prospectus to SACSCOC, request that the JFL 
provide a list and description of discipline-specific learning resources, including discipline-specific refereed journals and 
primary source materials, for the new program. (Provide as an Appendix)   

 

H. Physical Resources (Residential Programs Only: Include Registrar’s Endorsement only when special facilities or 
technology are required.) 

 

1. Describe the adequacy of physical facilities (classrooms, labs, etc.) for the new initiative. 
2. Describe the equipment available for the new initiative. 
3. List the teaching materials, technologies, software, equipment, etc. needed for the new initiative. 
4. Describe the impact that the new initiative will have on physical facilities and equipment for existing programs and 

services. 
 

I. Financial Support Budget Summary (New Program/Major Only) (Include Initial Budgetary Forecast Form) 
 

1. Project the financial commitment required by the University to implement the program in each of the areas shown on 
the “Projected Statement of Activities for (Name of Program) Proposal” form. 

2. Indicate any income sources beyond regular department funds, such as grants, endowments, etc. 
3. Contractual and Support Services: Amount of resources needed for contractual or support services. 
4. Describe operational, management, and physical resources available for the change. 

 

J. School and Department Approval (Include Minutes) 
 

List department and college/school faculty meetings documenting discussion of the review and approval of the new program, 
combined degree programs, stand-alone minor, concentration or cognate. Provide minutes as an Appendix with pertinent 
section recording discussion and approval highlighted. 

 
Meeting date(s) Meeting Name/Location 

  
  

 
  

mailto:librarydean@liberty.edu
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Approval to Submit Proposal: 

 
 

 
Associate Dean, Department Chair, or Director  Date 

 
 

 
Dean of School/College  Date 
   

Vice Provost   Date  
   

Co-Provost & VP Academic Affairs (Online Programs)  Date 
   

Provost & Chief Academic Officer  Date 
 

 
Table of Contents 
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Form 1-A: Abridged Proposal for New Program/Major, 
Minor, Cognate or Concentration/or Combined Degree 

(Utilizing Existing Courses or NOT Requiring Additional Financial Commitment) 
AY 2017-2018 

 

Select Action: 
   New Program/Major    New Stand-Alone Minor    New Cognate  New Concentration 

 Combined Bachelor/Master  Combined Master/Master  Combined Master/Doctoral 

Title of New Program/Major:    

Title of New Program/Major or 
Combined Degree Program:    

Should this New Minor be added as an Area of Study option for Interdisciplinary Studies?  Yes        No 
College/School/Center or 
Department Initiating Change:  

Originator of this Proposal:  Budget Index Code:  
Delivery Format:     Resident    Online   Both Requested Start Date:  

 

Complete only those items that pertain to the proposed change. 

A. Abstract – Description of the Proposal 

1. Briefly describe the proposed program/major, combined programs, minor, cognate or concentration. 
2. Projected number of students: 

Projected Enrollment  
Delivery Format Fall 20__ Fall 20__ Fall 20_ 
Residential     
Distance Education (Online)    

 

3. Primary Target Audience: Who will be attracted to this program? 
4. Is the proposed program, stand-alone minor, combined programs, concentration or cognate an outcome of the program 

review process?   Yes     No 
 

B. Rationale/ Needs Assessment/Benchmarking/Program Planning (Include Data and Research) 
 

1. Rationale: Describe the rationale and need for the program to include how this need was determined. 
2. Needs Assessment: Provide the data and research used to determine need (e.g., data from documented feasibility study: 

survey of current students’ interest in proposed program, market/occupational demand, job market for graduates). 
(Provide as Appendix)  

3. Benchmarking: For all new programs/majors, provide a comparison study of curricula from benchmark institutions, as 
well as any other information substantiating this selection of curriculum. Show how the new program/major compares 
with benchmark institutions’ course sequencing. Note: These benchmarks could be used for the review of this program 
during the program review cycle.  (Use the table format below and provide as Appendix) 

 

Name of Institution* Location 
/URL 

Residential (R) 
Online (O) 
Both (B) 

Program Requirements 

Courses Pre-
requisites 

Graduation 
Hours 

Graduation 
Requirements 

             
              
*When possible, include 5 Virginia; 10 Regional /National institutions 

 
4. Planning: Using the table format below, how does the proposed program support the strategic goals identified in the 

2018 University Strategic Plan?  
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STRATEGIC PLAN GOAL STRATEGIC PLAN OBJECTIVE PROPOSED PROGRAM MEETS 
EXPECTED OUTCOMES/TARGETS BY… 

   
   

 

5. Additional Services. Does the proposed program, stand-alone minor, concentration or cognate require any additional 
administrative, academic, or student support services that Liberty does not already offer?   Yes     No 
c. If yes, describe the services needed.   
b. Would this/these services be applicable to resident, distance, or both student populations? 

C. Background Information: Mission and Biblical /Worldview Integration  
 

1. Liberty University Statement of Mission and Purpose  
a. Discuss how the new program, major, combined programs, or stand-alone minor supports and is compatible with 

the University’s mission and purpose. If proposing a new concentration or cognate, respond within the context of 
how it supports the academic program within the framework of the mission. 

b. Using the table format below, identify and explain how the proposed new program supports, as appropriate, the 
eight statements in the University Statement of Mission and Purpose? Be specific.  

Liberty Statement of Mission & Purpose – Statements: How does the new program support this statement? 
Emphasize excellence in teaching and learning.  
Foster university-level competencies in communication, 
critical thinking, information literacy, and mathematics in 
all undergraduate programs. 

 

Ensure competency in scholarship, research, and 
professional communication in all graduate programs and 
undergraduate programs where appropriate. 

 

Promote the synthesis of academic knowledge and 
Christian worldview in order that there might be a 
maturing of spiritual, intellectual, social and physical 
value-driven behavior. 

 

Enable students to engage in a major field of study in 
career-focused disciplines built on a solid foundation in 
the liberal arts. 

 

Promote an understanding of the Western tradition and 
the diverse elements of American cultural history, 
especially the importance of the individual in maintaining 
democratic and free market processes. 

 

Contribute to a knowledge and understanding of other 
cultures and of international events.  

Encourage a commitment to the Christian life, one of 
personal integrity, sensitivity to the needs of others, social 
responsibility and active communication of the Christian 
faith, and, as it is lived out, a life that leads people to Jesus 
Christ as the Lord of the universe and their own personal 
Savior. 

 

 

2. Biblical/Christian Worldview. Explain how Liberty’s Biblical/Christian Worldview is integrated into the new 
program/major.  

3. Related Programs: In the box below, list certificate/degree programs offered at Liberty, which are similar/related to the 
proposed program(s). 
  

Related Programs to this Initiative: 
 

 

4. Graduate Programs: Is the proposed program similar/related to a program offered at the undergraduate level for 
master’s programs, or master’s level for doctoral programs?       Yes     No 
c. Provide a comparison of the related programs, demonstrating advanced curricular requirements.  
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d. Explain how the master’s or doctoral program is progressively more advanced/rigorous in academic content.  
 

D. Program Policies and Degree Requirements (Graduate programs: Registrar & New Program Admissions Matrices 
Endorsement) 

 

1. Undergraduate Programs: Describe any differences in admission, prerequisites, or graduation requirements for this 
proposed program from other programs (concentrations/cognates, if applicable), in catalog format.   

2. All Programs: Degree Requirements: List all degree requirements including practicum, internship, residency requirements, or 
other experiences as part of the program (and concentrations/cognates, if applicable). 

3. Age of Credit  
c. Undergraduate Programs: list any course for which lifetime credit would be limited for transfer into this program 

and provide rationale. 
d. Graduate & Doctoral Programs: Provide rationale for any proposed graduate program (10-year limit) or doctoral 

program (7-year limit) that requires an exception of University policy for Age of Credit. 
4.  All Programs: Describe any special arrangements for grading, transcripts, or transfer policies.  
5.  Graduate/Doctoral Programs:  

a. Secure the Registrar’s Matrices Endorsement from the Associate Registrar for Academic Policy and provide as 
Appendix. 

b. Secure the New Program Admissions Matrices Endorsement from both the Assistant Director of Admissions and the 
Associate Registrar for Academic Policy and provide as Appendix. 

 

E. Curriculum Proposal (Include Office of State Approvals Endorsement, Institutional Effectiveness CPEF, Curriculum Map, 
CGS Endorsement, Draft DCP, Course Sequence Template, Syllabi1) 

 

1. Program Director and Program Purpose. Provide the following for new programs/majors and stand-alone minors: 

Program Director:  

Program Purpose Statement:  
 

2. Online Programs: Secure an endorsement from the Office of State Approvals (stateapprovals@liberty.edu) and provide 
as Appendix.  

3. Career Opportunities. List available employment opportunities for students who choose this program/major. Is there 
anything additional a student would need to do to pursue any of these opportunities? 

4. Program Learning Outcomes. List in the table below; provide approved Institutional Effectiveness Curriculum Proposal 
Endorsement Form (CPEF) with completed Curriculum Map (as Appendix) for proposed new program/major or 
concentration, cognate, or stand-alone minor. 

Program Learning Outcomes for 
The student will be able to: 

•  
•  
•  
•  
•  

 

5. Graduate Programs:  
a. Knowledge of the Literature. Provide evidence that knowledge of the literature of the discipline is incorporated into 

the curriculum requirements of the proposed new program; if concentration or cognate, indicate how the proposed 
concentration or cognate supports this. Identify the course(s) where this occurs in the program and the related 
PLO(s). 

                                                           
1 Syllabi (new courses only) are required for Library Endorsement.  Provide Program Learning Outcomes, Course Name and Description, Course Learning 
Outcomes, and Course Assignments; bibliographies are not necessary.  

mailto:stateapprovals@liberty.edu
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b. Student Engagement in Research. Explain how the proposed new program ensures ongoing student engagement in 
research, if required for the new program; if concentration or cognate, indicate how the proposed concentration or 
cognate supports this. Identify the course(s) where this occurs in the program and the related PLO(s). 

c. Professional Practice and Training. Explain how the proposed new program ensures appropriate professional 
practice and training experiences, if required for the new program; if concentration or cognate, indicate how the 
proposed concentration or cognate supports this. Identify the course(s) where this occurs in the program and the 
related PLO(s). 

6. Courses. List the course numbers and titles of all courses in this proposed program/major/minor/cognate /concentration; 
indicate which are new courses, elective courses, or existing courses. Indicate if the course can be repeated for credit 
towards the completion of the proposed degree program. Indicate delivery format for each course. Include a catalog 
description for each new course with hours and prerequisites. Note: Course titles and descriptions in catalog and syllabi 
must be in agreement; use online catalog for existing course information. 

 

New 
Course?   

Intensive 
Course?  

Elective 
Course?   

Existing 
Course?  

Format: 
 Resident   Online   Both 

Course Prefix, 
Number, Title  Hours  

Catalog Description:  

Prerequisite(s):  
Repeatable 
Course  Yes     No Note: This is not related to the course repeat policy for replacing grades. 

Course Fee?   Yes     No  Reminder: Once new course is approved, the Dean must generate a request to 
have the fee applied to the course. 

New Courses Only: Complete the following information for the faculty member(s) qualified to teach the new course.   
If a new faculty hire will be needed for this course, list credentials required to teach the course. 
Faculty Name Credentials (Include Degrees, Disciplines, Institutions, Year) 

  
 

7. Changes to Existing Course Numbers or Course Prefixes. 
d.    Contact the Registrar’s Office/DCP Audit (dcptracking@liberty.edu) for a list of available course numbers. 
e. Provide a course crosswalk showing changed course prefixes and numbers of existing courses and include as an 

Appendix.  
f. List degree programs/DCPs affected by the course change(s) (obtain a list of affected programs from the Registrar’s 

Office). Provide documentation that other department(s)/disciplines currently using course(s) affected by this 
change have been notified; provide a course substitution option, if appropriate.   

DCPs/CCPs & Minors Affected Department(s) Date of Notification 
   
   

 

8. If eliminating existing course(s), list course(s) below and identify programs and certificates that currently use the 
course(s) as a requirement (follow step 9. c above). 

 

Course(s) to be 
Eliminated Affected Programs/ Minors/Certificates Department(s) Date of Notification 

    
    

 

Note: It is imperative that each department with a program affected by the change in the status of a course or courses, or change to 
course prefix(es), number(s), or title(s), also submit the proper form to report the change; changes must be recorded on the DCP/CCP 
using the DCP Tracking Tool. It is the responsibility of the department making the change to ensure that this occurs.  When possible, 
DCP/CCP changes for other programs affected by this proposal should be submitted at the same time as the proposal that triggers the 
change, or submitted as an FIO during the same academic term. 

 

9. Undergraduate Programs: General Education or Integrative Courses. If including a course that is approved as a general 
education or integrative course, list all course information below and include an endorsement from the Dean of the 
College of General Studies.  

mailto:dcptracking@liberty.edu
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General Education Course?  Integrative Course?  Format Resident  Online    Both   

Course Prefix and Number   Course Title  Hours   

Catalog Description:  

Prerequisite(s):  

Core Competency Area:  

 Endorsed by the Dean, College of General Studies Date 
 

10. Courses Managed by Other Departments. If utilizing courses controlled by another department for a cognate or 
concentration, check course prerequisites and provide minutes from the other department indicating approval. 

11. Degree Completion Plan (DCP). Using the DCP Tracking Tool (http://tinyurl.com/DCPtracking), show the complete 
curriculum of the proposed program, concentration or cognate in DCP format.   

12. Undergraduate Programs: Show the complete recommended curriculum sequence of the impacted program(s) within 
an eight semester period.  Use the appropriate degree template when completing the Course Sequence.  The sequence 
template needs to be completed for each DCP affected by the curriculum adjustment.   

13. Courses Offered Year One.  Provide schedule of course offerings for the first year. Include copy of the course syllabi1 for 
each new course.  (If syllabi are not available due to pending approval of new faculty hires to support the new program, 
include waiver of this requirement by the Vice Provost assigned to your college/school.) 

14. Program Length:  
a. Undergraduate Programs: Provide rationale if new program/major exceeds 60 hours at the associate level or 120 

hours at the baccalaureate level.  
b. Graduate Programs: A graduate program must be at least 30 hours. If initiating a dual or combined degree program, 

each graduate program must consist of a minimum of 30 hours of unique courses. When combining an 
undergraduate and graduate program, total must be a minimum of 150 hours.  Provide a rationale for any program 
that does not meet these guidelines. 

15. New Program/Major: Describe administrative oversight to ensure quality of the new program.   
 

F. Faculty Needs  
 

1. Complete the table below for faculty who will teach in the new program/major, stand-alone minor, concentration or 
cognate.  List course assignments in the new program as well as current course assignments. Please note that faculty 
must have the required teaching credentials for course assignments.  

Faculty Name (F=Full-time, P=Part-time) Course Number & Title, Credit Hours  
 
 
 
 

Courses Assigned in Proposed Program: 
 
Current Course Assignments: 

 
 
 
 

Courses Assigned in Proposed Program: 
 
Current Course Assignments: 
 

 

Courses Assigned in Proposed Program: 
 
Current Course Assignments: 
 

 

2. Provide evidence that an adequate number of qualified faculty members are available to support the program/ major. 
3. Show faculty course load in the new program/major as well as major as well as current course assignments. 
4. How does this new initiative impact faculty workload?   
5. Will Graduate Assistants be used in the new program/major?   Yes   No.  Explain. 

 
 

http://tinyurl.com/DCPtracking
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G. Library and Learning Resources (Complete this section only if new courses are included in this proposal.  Include Library 
Endorsement) [Allow three weeks for this endorsement] 

 

Submit the following information at least three (3) weeks prior to submission of the proposal to the Curriculum Committee 
to the Dean of the Jerry Falwell Library (librarydean@liberty.edu) and copy jflcollections@liberty.edu.  The library will analyze 
available library resources and prepare the Library Endorsement with appropriate recommendations signed by the Dean of 
the Jerry Falwell Library. 

• New Course Syllabi1  (course titles, descriptions, learning outcomes, course assignments information only)  
 

H. Physical Resources: (Residential Programs Only: Include Registrar’s Endorsement only when special facilities or 
technology are required.) 

 

1. Regular classrooms needed, projected through first three years. 
2. Labs needed, projected through first three years. 
3. Assess impact of proposed change on existing programs and services. 

 

I. School and Department Approval (Include Minutes) 
 

List department and college/school faculty meetings documenting discussion of the review and approval of the new 
program, combined degree programs, stand-alone minor, concentration or cognate. Provide minutes as an Appendix with 
pertinent section recording discussion and approval highlighted). 

 

Meeting date(s) Meeting Name/Location 
  
  

 

Approval to Submit Proposal: 

 
 

 
Associate Dean, Department Chair, or Director  Date 

 
 

 
Dean of School/College  Date 
   

Vice Provost   Date  
   

Co-Provost & VP Academic Affairs (Online Programs)  Date 
   

Provost & Chief Academic Officer  Date 
 

 
Table of Contents 
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Form 2: Proposal for New Course(s) 
AY 2017-2018 

 

Proposed New Course(s):   
Course Prefix(es), Number(s) 
and Title(s)  

 

College/School/Center or 
Department Initiating Proposal:  

Originator of this Proposal:  Budget Index Code:  

Delivery Format:     Resident    Online   Both Requested Start Date:  
 

Answer only those items that pertain to the proposed request. 
 

A. Background Information   

1. Development. Briefly describe the proposed new course(s), include historical background of development. 
2. Pilot Course. Was the proposed course(s) previously piloted to gauge student interest?   Yes    No 
3. Enrollment. Projected number of students.  

Projected Enrollment  
Delivery Format Fall 20__ Fall 20__ Fall 20_ 
Residential     
Distance Education (Online)    

 

4. Primary Target Audience. Who will be attracted to this course? 
 

B. Rationale/ Needs Assessment  

1. Rationale: Discuss rationale for offering new course(s) 
2. Needs Assessment: How was the need to offer the new course(s) determined? 

 

C. New Course Proposal/Faculty Needs (Include Syllabus, CGS Endorsement (undergraduate programs)) 

1. Course Information. Using the table format below, list the course numbers and titles of all new courses in this proposal; 
indicate if course is an elective course. Indicate delivery format for each course. Include a catalog description for new 
course with hours, and prerequisites.  

 

New Course  
Prefix and Number   Format Resident   Online     Both   Elective Course   

Course Title  Hours  

Catalog Description:  

Prerequisite(s):  

Will this course be offered as an intensive?  Yes     No 

Repeatable Course?  Yes     No Can this course be repeated for credit towards the completion of a degree 
program? 

Course Fee?   Yes     No  Reminder: Once new course is approved, Dean must generate request to have 
the fee applied to the course. 

FACULTY NEEDS: Complete the following information for the faculty member assigned to teach this course. If a new faculty 
hire will be needed for this course, list credentials required to teach the course. 
Faculty Name Credentials (Include Degrees, Disciplines, Institutions, Year) 
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2. Syllabi. Include copy of the course syllabus1 for each new course. Note: Course descriptions in catalog and syllabi must 
be in agreement. If a syllabus is not available, include a waiver from the Vice Provost assigned to your college/school. 

3. Online Course(s): Has the LUO Course Development Proposal been submitted to the CCD?  Yes    No  
4. Undergraduate Programs. General Education or Integrative Course Approval: If including a course that is approved as 

a general education or integrative course, list all course information below and include an endorsement from the Dean 
of the College of General Studies.  
 

General Education Course?  Integrative Course?  Format Resident  Online    Both   

Course Prefix and Number   Course Title  Hours   

Catalog Description:  

Prerequisite(s):  

Core Competency Area:  

 Endorsed by the Dean, College of General Studies Date 

 
D. Library and Learning Resources (Include Library Endorsement) [Allow three weeks for this endorsement] 

 

Submit the following information at least three (3) weeks prior to submission of the proposal to the Curriculum Committee 
to the Dean of the Jerry Falwell Library (librarydean@liberty.edu) and copy jflcollections@liberty.edu.  The library will 
analyze available library resources and prepare the Library Endorsement with appropriate recommendations signed by the 
Dean of the Jerry Falwell Library. 
 

• New Course Syllabi1 (provide course titles, descriptions, course learning outcomes, and course assignments 
information only)  

 

E. Physical Resources: (Residential Courses Only) Classroom Space, Materials, Equipment Needs (Include Registrar’s 
Endorsement only when special facilities or technology are required.) 

1. Regular classrooms needed, projected through first three years.  
2. Labs needed, projected through first three years. 
3. Teaching materials, technologies, software, equipment, etc., projected through first three years. 

 

F. School and Department Approval (Include School and Department Minutes) 
 

List department and college/school faculty meetings documenting discussion of the review and approval of the new 
program, combined degree programs, stand-alone minor, concentration or cognate. Provide minutes as an Appendix with 
pertinent section recording discussion and approval highlighted). 

 

Meeting date(s) Meeting Name/Location 
  
  

 
 

Approval to Submit Proposal: 
 
 
   
Associate Dean, Chair, or Director  Date 

   
Dean of School/College  Date 

 
Table of Contents 
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Form 3: Proposal for Modification of Existing Program/ 
Major/Cognate/Concentration, Minor, or Course(s) 

Not Requiring Additional Financial Resources 
AY 2017-2018 

 

Select All 
Action(s) 

that Apply: 

  Modify Existing Program/Major/Cognate/Concentration  Modify Existing Minor 

  Add New, Remove, or Change Course(s)    Change in Program/Major Requirements 

  Change in Course/Course Requirements  Change in Program/Major Sequence 

Title of Proposed Modification:   
College/School/Center or 
Department Initiating Change:  

Originator of this Proposal:  Budget Index Code:  
Delivery Format:     Resident      Online      Both Requested Start Date:  

  

Complete only those items that pertain to the proposed change. 
 

A. Modify Existing Program/Major/Cognate/Concentration/Minor or Course(s) (Include Office of State Approvals 
Endorsement, CGS Endorsement, Matrices Endorsement (if applicable), Draft DCP, Course Sequence Template) 

1. Title(s) of program/major/minor/cognate/concentration to be changed. 
2. Description: Describe in detail and explain the reason for the proposed modification or change.  
3. Reason for Change. Please explain reason for changing requirements.  
4. Answer the following as it relates to the proposed change: 

a. Is the change a result of programmatic accreditor requirements?    Yes    No 
b. Is the change a result of licensure requirements?    Yes    No 
c. Is the change a result of a program review?   Yes    No 

5. Online Format. If proposed change affects program, concentration, or cognate in the online format, secure an 
endorsement from the Office of State Approvals (stateapprovals@liberty.edu). 

6. Present and Modified Requirements. List all current requirements: general education (undergraduate), program/major 
requirements, electives, minor requirements, etc. (course prefix and number, title). Highlight the course(s) that are part 
of this modification. 

Present Requirements Modified Requirements 
  

7. Courses in Proposed Modification.  Using the table format below, list the course numbers and titles of all courses in 
proposed modification of program/major/concentration/cognate/minor. Indicate which are new courses, elective 
courses, or existing courses. Indicate delivery format for each course; use online catalog for existing course information.  
New Courses Only: Include a catalog description with prefix, number, title, hours, and prerequisites; provide the name of 
the faculty member who will teach the new course. Note: Course titles and descriptions in catalog and syllabi must be in 
agreement.  

 

New Course?   
Intensive 
Course?  

Elective 
Course?   

Existing 
Course?  

Format: 
 Resident   Online   Both 

Course Prefix, 
Number, Title  Hours  

Catalog Description:  

Prerequisite(s):  

Repeatable Course?  Yes     No Note: This is not related to the course repeat policy for replacing grades. 

mailto:stateapprovals@liberty.edu
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Course Fee?   Yes     No  Reminder: Once new course is approved, Dean must generate request to have the 
fee applied to the course. 

New Courses Only: Complete the following information for the faculty member(s) qualified to teach the new course.   
If a new faculty hire will be needed for this course, list credentials required to teach the course. 
Faculty Name Credentials (Include Degrees, Disciplines, Institutions, Year) 
  

 

8. Courses Managed by Other Departments. If utilizing courses controlled by another department for a cognate or 
concentration, check course prerequisites and provide minutes from the other department indicating approval. 

List Department(s) Meeting date(s) 
  
  

9. Undergraduate Programs: General Education or Integrative Courses. If including a course that is approved as a general 
education or integrative course, list all course information below and include an endorsement from the Dean of the 
College of General Studies.  

 

General Education Course?  Integrative Course?  Format Resident  Online    Both   

Course Prefix and Number   Course Title  Hours   

Catalog Description:  

Prerequisite(s):  

Core Competency Area:  

 Endorsed by the Dean, College of General Studies Date 

10. Modification of Course Requirements.  Significant change to course description or course hours. 
a. Reason for Change. Please explain reason for changing course description or requirements.  
b. List prefix/number/title/hours of course(s) to be modified. 

•  
c. Present and Modified Requirements.  Show requirements in table format and highlight differences: 

Present Requirements Modified Requirements 
  

d. List degree programs/DCPs affected by the course change(s) (obtain a list of affected programs from the Registrar’s 
Office). Provide documentation that other department(s)/disciplines currently using course(s) affected by this 
change have been notified; provide a course substitution option, if appropriate.   

DCPs/CCPs, INDS Areas of Study & Minors Affected Department(s) Date of Notification 
   
   

11. Modifications/Changes to Existing Course Numbers or Course Prefixes. 
g. Contact the Registrar’s Office/DCP Audit (dcptracking@liberty.edu) for a list of available course numbers. 
h. Provide a course crosswalk showing changed course prefixes and numbers of existing courses and include as an 

Appendix.  
i. List degree programs/DCPs affected by the course change(s) (obtain a list of affected programs from the Registrar’s 

Office). Provide documentation that other department(s)/disciplines currently using course(s) affected by this 
change have been notified; provide a course substitution option, if appropriate.   

DCPs/CCPs, INDS Areas of Study & Minors Affected Department(s) Date of Notification 
   
   

 

12. If eliminating existing course(s), list course(s) below and identify programs and certificates that currently use the 
course(s) as a requirement (follow step 11.c. above). 

 

Course(s) to be 
Eliminated 

Affected Programs/ INDS Areas of 
Study/Minors/Certificates Department(s) Date of Notification 

    

mailto:dcptracking@liberty.edu
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Course(s) to be 
Eliminated 

Affected Programs/ INDS Areas of 
Study/Minors/Certificates Department(s) Date of Notification 

    
 

13. All Programs: If modifying a program that affects courses in a Certificate – provide evidence that the appropriate entities 
have been informed of the change.  

14. Graduate Programs: If modifying a program that is a dual degree program with the School of Law, provide evidence (as 
Appendix) that the change has been communicated to the School of Law. 

15. Graduate/Doctoral Programs: Secure the Matrices Endorsement from the Associate Registrar for Academic Policy, if 
applicable, and provide as Appendix. 
 

Note: It is imperative that each department with a program affected by the change in the status of a course or courses, or change to 
course prefix(es), number(s), or title(s), also submit the proper form to report the change; changes must be recorded on the DCP/CCP 
using the DCP Tracking Tool. It is the responsibility of the department making the change to ensure that this occurs.  When possible, 
DCP/CCP changes for other programs affected by this proposal should be submitted at the same time as the proposal that triggers the 
change, or submitted as an FIO during the same academic term. 

 

16. Degree Completion Plan. Provide a draft Degree Completion Plan showing changes. DCPs must be prepared using the 
DCP Tracking Tool (http://tinyurl.com/DCPtracking) 

17. Undergraduate Programs Only: Show the complete recommended curriculum sequence of the impacted program(s) 
within an eight semester period.  Use the appropriate degree template when completing the Course Sequence. The 
sequence template needs to be completed for each DCP affected by the curriculum adjustment.   

 

B. Program Learning Outcomes (Include Institutional Effectiveness Curriculum Proposal Endorsement Form and 
Curriculum Map (if applicable)) 

If program/major/concentration/cognate requirement changes affect program learning outcomes, provide (as Appendix) 
approved Institutional Effectiveness Curriculum Proposal Endorsement Form (CPEF) with completed Curriculum Map that 
reflects proposed changes. 

Program Learning Outcomes for 
The student will be able to: 

•  
•  
•  
•  
•  

 

C. Library and Learning Resources for New Course(s) (Include Library Endorsement) [Allow three weeks for this 
endorsement] 

For new courses, submit the following information at least three (3) weeks prior to submission of the proposal to the 
Curriculum Committee to the Dean of the Jerry Falwell Library (librarydean@liberty.edu) and copy 
jflcollections@liberty.edu.  The library will analyze available library resources and prepare the Library Endorsement with 
appropriate recommendations signed by the Dean of the Jerry Falwell Library. 

• New Course Syllabi: Provide course titles, descriptions, learning outcomes, and course assignment information only)  
 

D. Change in Program Sequence (Include Draft DCP) 
1. Please explain reason for changing program sequence. 
2. List specific courses to be changed. 
3. Show present and modified sequence in table format and highlight differences. 

Present Sequence Modified Sequence 
  

4. Provide a draft Degree Completion Plan showing sequence changes, using the DCP Tracking Tool 
(http://tinyurl.com/DCPtracking). 
 

 

http://tinyurl.com/DCPtracking
mailto:librarydean@liberty.edu
mailto:jflcollections@liberty.edu
http://tinyurl.com/DCPtracking
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E. School and Department Approval (Include Minutes) 

List department and college/school faculty meetings documenting review and approval of the change (provide minutes as 
an Appendix with pertinent section recording discussion and approval highlighted). 

 

Meeting date(s) Meeting Name/Location 
  
  

 

Approval to Submit Proposal: 

   
Associate Dean, Department Chair or Director  Date 

   
Dean of School/College  Date 
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Form 4: Proposal for Reinstatement of Program /Major, 
Minor/Cognate/Concentration, or Course(s) 

AY 2017-2018 
 

Select Action(s): 
  Reinstatement of Program/Major  Reinstatement of Cognate/Concentration 
  Reinstatement of Minor    Reinstatement of Course(s) 

Title of Program/Major, Minor, 
Cognate, Concentration or 
Course(s) to be Reinstated: 

 

College/School/Center or 
Department Initiating Change:  

Originator of this Proposal:  Budget Index Code:  
Delivery Format:     Resident      Online      Both Requested Start Date:  

 
A. Abstract and History  

1. Briefly describe the proposed program/major, minor, cognate, concentration or course(s).  
2. Historical Background prior to elimination. 
3. Enrollment Data for the course/program for at least three years prior to its phase-out. 

Enrollment Prior to Phase-Out 
Delivery Format Fall 20__ Fall 20__ Fall 20_ 
Residential     
Distance Education (Online)    

4. Projected number of students: 
Projected Enrollment  

Delivery Format Fall 20__ Fall 20__ Fall 20_ 
Residential     
Distance Education (Online)    

5. Cohort Program?    Yes     No 
6. Is the reinstated program an outcome of the program review process?        Yes     No 
7. Primary Target Audience:  Who will be attracted to the reinstated program? 

 

B. Rationale/Needs Assessment/Benchmarking/Program Planning  (Include Data and Research) 

1. Rationale. Describe the rationale for reinstatement of the program/major, minor, cognate, concentration or course(s). 
2. Needs Assessment: Provide the data and research used to determine need (e.g., data from documented feasibility study: 

survey of current students’ interest in proposed program, market/occupational demand, job market for graduates). 
(Provide as Appendix)  

3. Benchmarking: For all new programs/majors, provide a comparison study of curricula from benchmark institutions, as 
well as any other information substantiating this selection of curriculum. Show how the new program/major compares 
with benchmark institutions’ course sequencing. Note: These benchmarks could be used for the review of this program 
during the program review cycle.  (Use the table format below and provide as Appendix) 

 

Name of Institution* Location 
/URL 

Residential (R) 
Online (O) 
Both (B) 

Program Requirements 

Courses Pre-
requisites 

Graduation 
Hours 

Graduation 
Requirements 

             
              
*When possible, include 5 Virginia; 10 Regional /National institutions 
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4. Planning: Using the table format below, how does the proposed program support the strategic goals identified in the 
2018 University Strategic Plan?  

 

STRATEGIC PLAN GOAL STRATEGIC PLAN OBJECTIVE PROPOSED PROGRAM MEETS 
EXPECTED OUTCOMES/TARGETS BY… 

   
   

 

5. Additional Services. Does the reinstated program require any additional administrative, academic, or student support 
services that Liberty does not already offer?    Yes     No 
a. If yes, please describe the services needed.   
b. Would this/these services be applicable to resident, distance, or both student populations? 

C. Background Information: Mission and Biblical/Worldview Integration  

1. Liberty University Statement of Mission and Purpose 
a. Discuss how the reinstated program or major supports and is compatible with the University’s mission and purpose.  
b. Using the table format below, identify and explain how the proposed new program supports, as appropriate, the 

eight statements in the University Statement of Mission and Purpose? Be specific.  

Liberty Statement of Mission & Purpose – Statements: How does the new program support this statement? 
Emphasize excellence in teaching and learning.  
Foster university-level competencies in communication, 
critical thinking, information literacy, and mathematics 
in all undergraduate programs. 

 

Ensure competency in scholarship, research, and 
professional communication in all graduate programs 
and undergraduate programs where appropriate. 

 

Promote the synthesis of academic knowledge and 
Christian worldview in order that there might be a 
maturing of spiritual, intellectual, social and physical 
value-driven behavior. 

 

Enable students to engage in a major field of study in 
career-focused disciplines built on a solid foundation in 
the liberal arts. 

 

Promote an understanding of the Western tradition and 
the diverse elements of American cultural history, 
especially the importance of the individual in 
maintaining democratic and free market processes. 

 

Contribute to a knowledge and understanding of other 
cultures and of international events.  

Encourage a commitment to the Christian life, one of 
personal integrity, sensitivity to the needs of others, 
social responsibility and active communication of the 
Christian faith, and, as it is lived out, a life that leads 
people to Jesus Christ as the Lord of the universe and 
their own personal Savior. 

 

 

2. Biblical/Christian Worldview. Explain how Liberty’s Biblical/Christian Worldview is integrated into the reinstated 
program/major.  

3.    Related Programs: In the box below, list certificate/degree programs offered at Liberty, which are similar/related to the 
reinstated program.  

Related Programs to this Initiative: 
 

 

4.     Graduate Programs: Is the reinstated program similar/related to a program offered at the undergraduate level for 
master’s programs, or master’s level for doctoral programs?  Yes     No 
a. Provide a comparison of the related programs, demonstrating advanced curricular requirements.  
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b. Explain how the master’s or doctoral program is progressively more advanced/rigorous in academic content.  
 

E. Program Policies and Degree Requirements (Graduate programs: Registrar & New Program Admissions Matrices 
Endorsements) 

1.  Undergraduate Programs: Describe any differences in admission, prerequisites, or graduation requirements from other 
programs, in catalog format.   

2.   All Programs: Degree Requirements. List all degree requirements including practicum, internship, residency 
requirements, or other experiences as part of the program. 

3.   Age of Credit  
e. Undergraduate Programs: list any course for which lifetime credit would be limited for transfer into this program 

and provide rationale. 
f. Graduate & Doctoral Programs: Provide rationale for any proposed graduate program (10-year limit) or doctoral 

program (7-year limit) that requires an exception of University policy for Age of Credit. 
4.   All Programs: Describe any special arrangements for grading, transcripts, or transfer policies.  
5.   Graduate/Doctoral Programs:  

a. Secure the Registrar’s Matrices Endorsement from the Associate Registrar for Academic Policy and provide as 
Appendix. 

b. Secure the New Program Admissions Matrices Endorsement from both Enrollment Management and the Associate 
Registrar for Academic Policy and provide as Appendix. 

 

E. Curriculum Proposal (Include Office of State Approvals Endorsement, Institutional Effectiveness CPEF, Curriculum Map, 
Draft DCP, Course Sequence Template,). 

1. Program Director and Program Purpose. Provide the following for the reinstated program/major, as appropriate:  

Program Director:  

Program Purpose 
Statement:  

 

2. Online Programs: Secure an endorsement from the Office of State Approvals (stateapprovals@liberty.edu) and provide 
as Appendix.  

3. Career Opportunities. List available employment opportunities for students who choose this program/major. Is there 
anything additional a student would need to do to pursue any of these opportunities? 

4. Program Learning Outcomes. List in the table below; provide approved Institutional Effectiveness Curriculum Proposal 
Endorsement Form (CPEF) with completed Curriculum Map (as Appendix) for proposed reinstated program/major or 
concentration, cognate, or stand-alone minor. 

Program Learning Outcomes for 
The student will be able to: 

•  
•  
•  
•  
•  

 

5. Graduate Programs – Knowledge of the Literature: Provide evidence that knowledge of the literature of the discipline 
is incorporated into the curriculum requirements of the proposed new program; if concentration or cognate, indicate 
how the proposed concentration or cognate supports this. Identify the course(s) where this occurs in the program and 
the related PLO(s). 

6. Graduate Programs – Student Engagement in Research: Explain how the proposed new program ensures ongoing 
student engagement in research, if required for the new program; if concentration or cognate, indicate how the proposed 
concentration or cognate supports this. Identify the course(s) where this occurs in the program and the related PLO(s). 

mailto:stateapprovals@liberty.edu
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7. Graduate Programs – Professional Practice and Training: Explain how the proposed new program ensures appropriate 
professional practice and training experiences, if required for the new program; if concentration or cognate, indicate 
how the proposed concentration or cognate supports this. Identify the course(s) where this occurs in the program and 
the related PLO(s). 

8. Courses. List the course numbers and titles of all courses in the reinstated program/major/minor/cognate 
/concentration; indicate which are reinstated courses, elective courses, or existing courses.  Indicate if the course can be 
repeated for credit towards the completion of the reinstated degree program. Indicate delivery format for each course. 
Include a catalog description for each reinstated course with hours and prerequisites. Note: Course descriptions in 
catalog and syllabi must be in agreement; use online catalog for existing course information. 
 

Reinstated Course?   
Elective 
Course?   

Existing 
Course?   Format  Resident    Online    Both 

Course Prefix, 
Number, Title  Hours  

Catalog Description:  

Prerequisite(s):  

Repeatable Course  Yes     No Note: This is not related to the course repeat policy for replacing grades. 

Course Fee?   Yes     No  Reminder: Once new course is approved, the Dean must generate a request to 
have the fee applied to the course. 

Reinstated Courses Only: Complete the following information for the faculty member(s) qualified to teach the 
reinstated course.  If a new faculty hire will be needed for this course, list credentials required to teach the course. 
Faculty Name Credentials (Include Degrees, Disciplines, Institutions, Year) 
  

 

9. Degree Completion Plan (DCP).  Using the DCP Tracking Tool (http://tinyurl.com/DCPtracking), show the complete 
curriculum of the reinstated program or major in Degree Completion Plan (DCP) format  

10. Undergraduate Programs Only:  Show the complete recommended curriculum sequence of the impacted program(s) 
within an eight semester period.  Use the appropriate degree template when completing the Course Sequence.  The 
sequence template needs to be completed for each DCP affected by the curriculum adjustment.   
 

F. Faculty Needs  
 

Complete the table below for faculty who will teach in the reinstated program/major, stand-alone minor, concentration or 
cognate.  List course assignments in the reinstated program as well as current course assignments. Please note that faculty 
must have the required teaching credentials for course assignments.  

 

Faculty Name (F=Full-time, P=Part-time) Course Number & Title, Credit Hours  
 
 
 
 

Courses Assigned in Reinstated Program: 
 
Current Course Assignments: 
 

 
 
 
 

Courses Assigned in Reinstated Program: 
 
Current Course Assignments: 
 

 

G. Library and Learning Resources (Include Library Endorsement) [Allow three weeks for this endorsement] 
 

Submit the following information at least three (3) weeks prior to submission of the proposal to the Curriculum Committee 
to the Dean of the Jerry Falwell Library (librarydean@liberty.edu) and copy jflcollections@liberty.edu.  The library will analyze 
available library resources and prepare the Library Endorsement with appropriate recommendations signed by the Dean of 
the Jerry Falwell Library. 

http://tinyurl.com/DCPtracking
mailto:librarydean@liberty.edu
mailto:jflcollections@liberty.edu
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• Reinstated Course Syllabi 1  (course titles, descriptions, learning outcomes, course assignments information only)  
 

H. Physical Resources: (Residential Programs Only: Include Registrar’s Endorsement only when special facilities or 
technology are required.) 

1. Regular classrooms needed, projected through first three years. 
2. Labs needed, projected through first three years. 
3. List the teaching materials, technologies, software, equipment, etc. projected through first three years. 
4. Assess the impact of the reinstated program/major on existing programs and services. 

 

I. Financial Support Budget Summary (Include Initial Budgetary Forecast Form) 
 

1. Project the financial commitment required by the University to implement the reinstated program in each of the areas 
shown on the “Projected Statement of Activities for (Name of Program) Proposal” form. 

2. Indicate any income sources beyond regular department funds, such as grants, endowments, etc. 
3. Contractual and Support Services: Amount of resources needed for contractual or support services. 
4. Describe operational, management, and physical resources available for the change. 

 

J. School and Department Approval (Include Minutes) 
 

Documentation that faculty and other groups were involved in review and approval of reinstatement (provide minutes as an 
Appendix with pertinent section recording discussion and approval highlighted).  

 

Meeting date(s) Meeting Name/Location 
  
  

 
Approval to Submit Proposal: 
 
 

 
 

Associate Dean, Department Chair, or Director  Date 

 
 

 
Dean of School/College  Date 
 
 

  

Vice Provost   Date  
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Form 5: Deletion of Program/Major, Minor, Cognate, 
Concentration, Course(s), Certificate, or Requirement 

AY 2017-2018 
 

Select Action(s): 
 Program/Major         Minor  Cognate  Concentration  Course(s) 

    Certificate       Requirement  

Title of Program/Major, Concentration, Cognate, Certificate, Minor, Course(s) or Requirement to be Deleted:  

 

College/School/Center or 
Department Initiating Change:  

Originator of this Proposal:  Budget Index Code:  

Delivery Format:     Resident    Online   Both Requested Effective Date:  

Substantive Change:   Yes    No  
To ensure compliance with SACSCOC policies, you MUST check if the program you are deleting requires a Substantive 
Change Request from SACSCOC.  Teach out plans must be approved by SACSCOC in advance of implementation. Refer 
to policy at: http://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=29175 

Complete only those items that pertain to the proposed change. 

A. Rationale for Deletion  

1. Title(s) of program/major/minor/cognate/concentration or course(s) to be deleted. 
2. Description: Describe in detail and explain the reason for the proposed deletion.  
3. Reason for Change. Please explain reason for changing requirements.  

 
B. Program/Major Completion 

1. If this is a deletion of individual courses or requirements, will this affect students’ ability to complete a program or 
major?   Yes    No 

2. If yes, describe in detail and provide explanation. 
 

C. Deletion of Course(s)/Requirement(s) 

If deletion of individual courses or requirements, what will be the effect on programs or majors as a whole? Submit a draft 
DCP prepared using the DCP Tracking Tool (http://tinyurl.com/DCPtracking) for each program affected by the course or 
requirement deletion. 

 

Course(s)/Requirement(s) Affected Programs 
  
  

 
D. Course Deletions  

If deleting course(s), list course(s) and identify programs and certificates that currently use the course(s) as a requirement. 
Provide documentation that departments affected by the deletion have been notified (provide as Appendix).  

 

Course(s) to be 
Deleted Affected Programs/ Minors/Certificates Department(s) Date of 

Notification 
    
    

 

http://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=29175
http://tinyurl.com/DCPtracking
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All Programs: If deleting a program that affects courses in a Certificate, provide evidence that the appropriate entities have 
been informed of the change. Provide documentation (as Appendix) that departments affected by the deletion have been 
notified.  

 

Affected Certificate(s) Department(s) Date of Notification 
   
   

 

Graduate Programs: If deleting a program that is a dual degree program with the School of Law, provide evidence that the 
change has been communicated to the School of Law. Provide documentation (as Appendix) that the School of Law has been 
notified.  

 

Affected Program(s) Date of Notification 
  
  

 

Online Programs: If proposed deletion affects a program, concentration, cognate or certificate offered in the online format, 
secure an endorsement from the Office of State Approvals (stateapprovals@liberty.edu). 
 

 

Degree Completion Plan (DCP). For each program affected by the course deletion, submit a draft DCP prepared using the 
DCP Tracking Tool (http://tinyurl.com/DCPtracking)   

 
Note: It is imperative that each school/department with a program affected by the change in the status of a program/major 
/minor/cognate/concentration/certificate, also submit the proper form to report the change; changes must be recorded on the DCP 
using the DCP Tracking Tool. It is the responsibility of the department making the change to ensure that this occurs.  When possible, 
DCP changes for programs affected by the change can be submitted with the proposal that triggers the change. 

 
E. Teach Out Plan  

 

Enrollment History. When a program/major or certificate is deleted consideration must be given to the number of students 
enrolled. Provide a three-year history of program enrollment. 

  

Enrollment History   
Delivery Format Fall 20__ Fall 20__ Fall 20_ 
Residential     
Distance Education (Online)    

 

Include the following information for the teach-out plan: 

1. Proposed Schedule for phasing out the program/major, or certificate. 
 

2. Number of Students affected by the deletion. 

Name of Program/Major/Certificate Students Number Affected 
 Residential   
 Online  

 
3. Notification. How will affected parties (students, faculty, staff) be informed of the impending closure? Include timeline 

for notification and copy of notification(s) as an appendix. 

Name of Program/Major/Certificate Date of  
Closure Parties Affected Date of 

Notification 
  Residential Students  
  Online Students  
  Faculty  

 

mailto:stateapprovals@liberty.edu
http://tinyurl.com/DCPtracking
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4. Program Completion. Give an explanation of how students will be helped to complete their programs of study with 
minimal disruption or expense. Detail alternative acceptable measures (e.g., course substitutions) to facilitate students’ 
program completion.   

Course Substitution List (as applicable) 
Deleted Course  Course Substitution Delivery Format  
   
   

 
5. Courses. Provide a list of courses affected by the deletion. 

Courses Affected by Program Deletion  
Course Prefix/Number Course Title Delivery Format  
   
   

 
F. Resource Implications of the Proposed Deletion  

How will the following University resources/facilities be affected as a result of the impending deletion? 
  

Resources/Facilities Describe Impact 
Jerry Falwell Library  
Advising  
Facilities  
Equipment  
Other __________________  

 
 

G. School and Department Approval (Include Minutes) 
 

List department and college/school faculty meetings documenting discussion of the review and approval of the deletion. 
Provide minutes as an Appendix with pertinent section recording discussion and approval highlighted. 

 
Meeting date(s) Meeting Name/Location 

  
  

 
Approval to Submit Proposal: 

   
Associate Dean, Department Chair or Director  Date 

   
Dean of School/College  Date 
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Form 5-A: Suspension of Program/Major 
AY 2017-2018 

 

Title of Program/Major to be Suspended:  

 

College/School/Center or 
Department Initiating Change:  

Originator of this Proposal:  Budget Index Code:  
Delivery Format:     Resident    Online   Both Requested Effective Date:  

The official policy can be viewed at Suspended Program Policy. 

A. Provide a full explanation of why the program/major suspension is being proposed. 
 
 

B. Reasons for suspension rather than closing of the program/major. 
 
 

C. Program/Major Suspension Dates  

No suspension may exceed three academic years.  Provide the following information: 
 

Effective Semester/Date Suspension Begins Anticipated Semester/Date Suspension Ends 
  

 

D. Course(s) Affected by the Suspension 
 

In the table below, provide a complete list of courses that will not be taught if the program is suspended.  
 

Courses Affected by Program Suspension 
Course Prefix/Number Course Title Delivery Format  
   
   
   

 

E. Programs Affected by the Suspension (Include State Approval Endorsement) 

1.  Are there other programs (concentrations, cognates, certificates) affected by the courses listed above?  Please provide a 
list of other programs affected by the suspension and documentation that departments affected have been notified 
(provide as Appendix). For each DCP affected by the course deletion, submit a draft DCP prepared using the DCP 
Tracking Tool (http://tinyurl.com/DCPtracking)   

 

Affected Program(s) Department Date of Notification 
   
   

 
2. Online Programs: If proposed suspension affects a program/major offered in the online format, secure an endorsement 

from the Office of State Approvals (stateapprovals@liberty.edu). 
 

3. All Programs: If suspending a program/major that affects a Certificate, provide evidence that the appropriate entities 
have been informed of the change. Provide documentation (as Appendix) that departments affected by the suspension 
have been notified. 

 

https://www.liberty.edu/administration/institutionaleffectiveness/index.cfm?PID=30130#/policy/374
http://tinyurl.com/DCPtracking
mailto:stateapprovals@liberty.edu
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Affected Certificate(s) Department(s) Date of Notification 
   
   

 

 

4. Graduate Programs: If deleting a program that is a dual degree program with the School of Law, provide evidence 
that the change has been communicated to the School of Law. Provide documentation (as Appendix) that the School 
of Law has been notified.  

 

Affected Program(s) Date of Notification 
  
  

 

Note: It is imperative that each school/department with a program affected by the suspension of a program/major, also submit the 
proper form to report the change; changes must be recorded on the DCP using the DCP Tracking Tool. It is the responsibility of the 
department proposing the suspension to ensure that this occurs.  When possible, DCP changes for programs affected by the 
suspension can be submitted with the proposal that triggers the change. 

 
F. Student Enrollment and Application Patterns 

Provide five years of data in the tables below for the proposed suspension of the program/major.  
 

Applications   
Delivery Format Fall 20__ Fall 20__ Fall 20_ Fall 20_ Fall 20_ 
Residential       
Distance Education (Online)      

 
Enrollment History   

Delivery Format Fall 20__ Fall 20__ Fall 20_ Fall 20_ Fall 20_ 
Residential       
Distance Education (Online)      

 
G. Impact of Suspension on Students Currently Enrolled in the Program/Major 

 

1. Provide the number of students that will be affected by the suspension. 

Name of Program/Major Students Number 
Affected 

 Residential   
 Online  

 

2. Give an explanation of how students will be helped to complete their programs of study with minimal disruption or 
expense. Detail alternative acceptable measures (e.g., course substitutions) to facilitate students’ program completion.   

 

Course Substitution List (as applicable) 
Suspended Course Course Substitution Delivery Format  

   
   

 
H. Impact of Suspension on Faculty Teaching in the Program 

When a program/major is suspended consideration must be given to faculty teaching in the program. In the table below, 
provide the following information: 

 

Faculty Name Course(s) in Program Describe Impact 
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I. Impact of Suspension on University Staff Employed in the Program 

When a program/major is suspended consideration must be given to staff employed in the program. In the table below, 
provide the following information: 

 

Staff Name Role in Program Describe Impact 
   
   

 
J. Notification of Program/Major Suspension 

How will affected parties (students, faculty, staff) be informed of the impending suspension? Include timeline for 
notification and copy of notification(s) as an appendix. 

Date of Suspension Parties Affected Date of Notification Method of Notification 
 Residential Students   
 Online Students   
 Faculty   
 Staff   

 

K. Resource Implications of the Proposed Suspension (Include Endorsements from Library, Registrar) 

How will the following University resources/facilities be affected as a result of the impending suspension? 
  

Resources/Facilities Describe Impact 
Jerry Falwell Library  
Advising  
Facilities  
Equipment  
Other __________________  

 

L. Resuming the Program 

Describe the changes that would be necessary in order to resume the suspended program. 
 

M. School and Department Approval (Include Minutes) 
 

List department and college/school faculty meetings documenting discussion of the review and approval of the 
suspension. Provide minutes as an Appendix with pertinent section recording discussion and approval highlighted. 

 

Meeting date(s) Meeting Name/Location 
  
  

 

Approval to Submit Proposal: 

   
Program Chair or Director  Date 

   
Dean of School/College  Date 
 
 

  

Vice Provost  Date 
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Form 6: Request for Administrative Approval  
by the Provost 
AY 2017-2018 

 

Select All that 
Apply to this 

Request: 

 Change Name of Major  Change Name of Program  Change Name of Minor 

 Rename School  Rename Department         Department Move 

 Create New College/School  Create New Center  Create New Department 

 Offer Online Program in Residential Format  Offer Residential Program in Online Format 

 Request New Budget Code  Other 

Description of Request:  
College/School/Center or 
Department Initiating 
Change: 

 

Originator of this Request:  Date of this Request:  
Delivery Format:     Resident      Online       Both Proposed Effective Date:  

Complete only those items that pertain to the request indicated. 
 

A. Abstract 
Provide description of action requested. 

 

B. Rationale for Request  
Provide rationale for this request. 

 

C.   Department Change  
1. Description of name change request. 
2. Rationale for change. 

 

D.   Approval of Change (Include minutes showing approval). 
Provide documentation that faculty and other groups were involved in review and approval of change (provide as 
Appendix).  

 

Meeting date(s) Meeting Name/Location 
  

 

E. Submission of Request 
Submit request with appropriate signatures to the Vice Provost assigned to your College/School.   

Once the request is approved, a signed copy will be returned to the Dean. 
 

Approval to Submit Request Final Approval 
  

  
Associate Dean, Chair, or Director Date 

  
Dr. Ben Gutierrez 
Co-Provost/VPAA (LU Online) 

Date 

Dean of School/College Date 
    

Vice Provost Date Dr. Ron Hawkins  
Provost/Chief Academic Officer 

Date 
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Form 7: Certificate Approval and Modification  
AY 2017-2018 

 

Select Action:  New Certificate  Modify Existing Certificate 
Certificate Title:  
Certificate Level:  Undergraduate  Graduate  Post Graduate 
College/School/Center or  
Department Initiating Change:  

Originator of this Request:  Budget Index Code:  
Delivery Format:     Resident    Online   Both *Proposed Implementation Date:  

CIP Code:  FSOC Code: 
https://www.bls.gov/soc/major_groups.htm   

*Note: Certificates must receive approval by the U.S. Department of Education before they can be offered. See Section H. 
 

Complete only those items that pertain to the proposed change. 
 

A. Abstract – Description of the Proposal 

1. Description of the proposed certificate program. 
2. Projected number of students: 

 

Projected Enrollment  
Delivery Format Fall 20__ Fall 20__ Fall 20_ 
Residential     
Distance Education (Online)    

 

3. Primary Target Audience: Who will be attracted to this certificate? 
4. Liberty University Statement of Mission and Purpose 

a. Discuss how the new program, major, combined programs, or stand-alone minor supports and is compatible with 
the University’s mission and purpose. If proposing a new concentration or cognate, respond within the context of 
how it supports the academic program within the framework of the mission. 

b. Using the table format below, identify and explain how the proposed new program supports, as appropriate, the 
eight statements in the University Statement of Mission and Purpose? Be specific.  

Liberty Statement of Mission & Purpose – Statements: How does the new certificate support this statement? 
Emphasize excellence in teaching and learning.  

Foster university-level competencies in communication, critical 
thinking, information literacy, and mathematics in all 
undergraduate programs. 

 

Ensure competency in scholarship, research, and professional 
communication in all graduate programs and undergraduate 
programs where appropriate. 

 

Promote the synthesis of academic knowledge and Christian 
worldview in order that there might be a maturing of spiritual, 
intellectual, social and physical value-driven behavior. 

 

Enable students to engage in a major field of study in career-
focused disciplines built on a solid foundation in the liberal arts. 

 

Promote an understanding of the Western tradition and the 
diverse elements of American cultural history, especially the 
importance of the individual in maintaining democratic and free 
market processes. 

 

Contribute to a knowledge and understanding of other cultures 
and of international events. 

 

https://www.bls.gov/soc/major_groups.htm
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Liberty Statement of Mission & Purpose – Statements: How does the new certificate support this statement? 
Encourage a commitment to the Christian life, one of personal 
integrity, sensitivity to the needs of others, social responsibility 
and active communication of the Christian faith, and, as it is lived 
out, a life that leads people to Jesus Christ as the Lord of the 
universe and their own personal Savior. 

 

 
5. Biblical/Christian Worldview. Explain how Liberty’s Biblical/Christian Worldview is integrated into the new certificate.  

 

B. Rationale/Needs Assessment (Include Data and Research) 

1. Rationale: Discuss rationale and need for the certificate to include how this need was determined. 
2. Needs Assessment: Provide the data and research used to determine need (e.g., data from documented feasibility study, 

market/occupational demand, career advancement opportunities, survey of student interest data). (Provide as 
Appendix) 
 

C. Certificate Policies (Graduate certificate: include Matrices Endorsement) 

1. Describe admission, curriculum, and completion requirements, in catalog format.   
2. Transfer Eligibility. Provide documentation that all credits in each certificate are eligible to be transferred/applied to 

Associate’s degree program or higher.  
3. Graduate Level. If the proposed new certificate is at the Graduate level, secure the Matrices Endorsement from the 

Associate Registrar for Academic Policy and provide as appendix. 
4. Describe any special arrangements for grading, transcripts, or transfer policies.  
5. Financial Aid. Indicate if federal financial aid will be available to students for this certificate. 
6. Age of Course. Indicate if any of the courses in the certificate have been in existence for less than one year.  
7. Documentation of SACSCOC “recognition” of proposed certificate, where required.  

 
D. Curriculum Proposal (Include Institutional Effectiveness Curriculum Proposal Endorsement Form, State Approvals 

Endorsement, CCP) 

1. Program Director and Purpose Statement. 

Program Director:  

Certificate Purpose Statement:  
 

2. Program Learning Outcomes. List in the table below, if the proposed certificate consists of a group of courses that does 
not have a corresponding major or concentration that is currently being assessed.  

Program Learning Outcomes for 
The student will be able to: 

1.  
2.  
3.  
4.  

 

3. Field Experiences:  
i. Include information on any field experiences (internship, externship, co-op class, etc.) to be completed in any of 

certificate courses.  
ii. Identify potential partner organizations for student field experiences, if students will be required to complete field 

experience in certificate course. 
4. State Approvals. Review any relevant state activities that could affect Office of State Approvals in certificate (staff 

marketing, travel, location, field experiences, intensives, third party vendors, etc.).  
• If certificate will be offered in the online format, secure an endorsement from the Office of State Approvals 

(stateapprovals@liberty.edu).  

mailto:stateapprovals@liberty.edu


178  |  Liberty University Faculty Handbook 

Appendix L: Curricular Change Forms: Form 7  

5. Courses. List the course prefix, number and title of all courses in the proposed certificate. Indicate hours and 
prerequisites. (Obtain course information from the online catalog). Note:  Courses in a certificate program MUST be in 
existence for at least one calendar year prior to availability for financial aid.  

 

Course Prefix/Number Course Title Hours  
   
   
   

 

6. Courses Managed by Other Departments. If utilizing courses from another discipline/department, check course 
prerequisites and provide minutes showing approval from the other department regarding assessment and utilization of 
courses (provide minutes as an Appendix with pertinent section recording discussion and approval highlighted). 

 

Meeting date(s) Meeting Name/Location 
  
  

 

7. Certificate Completion Plan (CCP). Show the complete curriculum in CCP format. CCPs must be prepared using the CCP 
Tracking Tool   (http://tinyurl.com/DCPtracking). 

8. List degree program(s), cognates or concentrations to which courses in this certificate can be applied. 
 

Degree Program Concentration Cognate Format 
    
    

 
E. Modify Existing Certificate (Include Office of State Approvals Endorsement, Draft CCP) 

 

1. Rationale and Description. Provide rationale for proposed certificate modification and describe in detail the proposed 
change. 

2. Online Format. If proposed change affects a certificate offered in the online format, secure an endorsement from the 
Office of State Approvals (stateapprovals@liberty.edu). 

3. Give present status and modified status to include the course prefix and number, title and description.  
 

Existing Certificate Requirements Modified Certificate Requirements 
  
  
  
  
  
  

 

4. Age of Course. Indicate if any of the courses in the certificate have been in existence for less than one year. 
5. List degree program(s), cognates or concentrations to which courses in this certificate can be applied. 

 

Degree Program Concentration Cognate Format 
    
    

 

6. Certificate Completion Plan (CCP). Show the complete curriculum in CCP format. CCPs must be prepared using the CCP 
Tracking Tool   (http://tinyurl.com/DCPtracking). 

 

F. Faculty Needs  

1. Complete the table below for faculty who will teach in the new certificate.  List course assignments in the new program 
as well as current course assignments. Please note that faculty must have the required teaching credentials for course 
assignments.  
 

http://tinyurl.com/DCPtracking
mailto:stateapprovals@liberty.edu
http://tinyurl.com/DCPtracking
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Faculty Name (F=Full-time, P=Part-time) Course Number & Title, Credit Hours  
 
 
 
 

Courses Assigned in Proposed Certificate: 
 
Current Course Assignments: 
 

 
 
 
 

Courses Assigned in Proposed Certificate: 
 
Current Course Assignments: 
 

 

Courses Assigned in Proposed Certificate: 
 
Current Course Assignments: 
 

 

2. Show faculty course load in the new certificate as well as course work taught in other programs currently offered. 
3. Provide evidence that adequate, qualified faculty members are assigned to support the certificate. 
4. Describe impact of the new initiative on faculty workload.   

 

G. Physical Resources: (Residential Certificates Only) Classroom Space, Materials, Equipment Needs (Include Registrar’s 
Endorsement only when special facilities or technology are required) 

1. Location of the program being offered. (If off campus, include site approval) 
2. Describe the adequacy of physical facilities (classrooms, labs, etc.) for the new certificate. 
3. List the teaching materials, technologies, software, equipment, etc. needed for the new certificate. 
4. Describe the impact that the new certificate will have on physical facilities and equipment for existing programs and 

services. 
 

H. Office of Financial Aid – Department of Education Submission (Include Financial Aid Endorsement) 

1. Office of Financial Aid/State Approvals Review. Once full certificate proposal or certificate modification, CCP, and 
market research (new certificates only) is provided for review, the Senior Vice President for Student Financial Services 
will submit to U.S. Department of Education at planned points during the year.  

2. FSOC (Standard Occupational Classification) Code: The academic school/department should assign the appropriate code 
by searching the Bureau of Labor Statistics website https://www.bls.gov/soc/major_groups.htm.  

3. Financial Aid Eligibility. Indicate, in writing, the understanding that after the U.S. Department of Education submission, 
the program will be tentatively eligible for Title IV aid for next semester that is 90 days or more out from date of 
submission. Title IV eligibility ceases if U.S. Department of Education raises questions during that initial 90-day period.  

 

I. Submission of Request 

Submit request with appropriate signatures and all appendices and endorsements to the Faculty Administrative and 
Curriculum Council (FACC) for undergraduate certificates and the Dean of the Graduate School for graduate certificates.   
 

J. School and Department Approval (Include Minutes) 

List department and college/school faculty meetings documenting discussion of the review and approval of the new 
certificate or modification of existing certificate. Provide minutes as an Appendix with pertinent section recording 
discussion and approval highlighted. 

 

Meeting date(s) Meeting Name/Location 
  
  

 
  

https://www.bls.gov/soc/major_groups.htm
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Approval to Submit Certificate Proposal: 
 
 

 

  

Associate Dean, Department Chair or Director  Date 
   

Dean of School/College  Date 
   

George Sherman, Director 
Center for Professional and Continuing Education 
College of Applied Studies & Academic Success  

 Date 

 
 

Table of Contents 
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Form 8: Academic or Admissions  
Standard Review Proposal  

AY 2017-2018 
 

Select Action Pertaining to this 
Proposal or Request: 

 New Academic Policy*/Standard  Modify Academic Policy*/Standard 

 New Academic Procedure  Modify Academic Procedure 

 New Admission Policy*   Modify Admission Policy* 

Title of Policy/Procedure:  
College/School/Center or 
Department Initiating Request:  

Originator of this Request:  Date of Request:  

Applies to:     Resident       Online      Both    Effective Date:  
 

A. New Academic Policy / Standard OR New Admission Policy 

New Policies must be submitted using the attached University Policy Template. Indicate degree programs, 
certificates affected by the new policy. 

 

B. Modification of Existing Academic or Admission Policy 

Policy Modifications must be submitted using the attached University Policy Template. Include all degree 
programs, certificates affected by the new policy. 
 

C.   New or Modification of Academic Procedure 
1. Rationale for new or modified procedure. 
2. If new or modified procedure are part of a new or existing policy, use attached University Policy Template. 

 

D.   University Catalog  

If policy or procedure impacts the University Catalog, use the attached Request for Catalog Change Form to initiate 
the update of this information. 
 

E.   Minutes  
List dates documenting when and where faculty or other groups involved in the creation or modification of the policy 
or procedure discussed this action, if applicable (provide minutes as Appendix).  

 

Meeting date(s) Meeting Name/Location 
  

 

F. Submission of Request 
Submit request with appropriate signatures to Vice Provost assigned to your College/School.   
Once the request is approved by the Provost and/or Co-Provost, a signed copy will be returned to the Dean. 

 

Approval to Submit Request Request Approved 
     

         
University Registrar  Date   

       Dr. Ben Gutierrez Co-Provost 
Co-Provost/VPAA (LU Online) 

Date 

Associate Dean, Department Chair, Director Date 

       
 

 
Dean of School/College Date   
  

 

Dr. Ronald Hawkins, Provost Date 
 

Provost/Chief Academic Officer 
Vice Provost Date 
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University Policy Template 

Policy Name: Enter Policy Name here. Submission Date:  Enter Submission Date here. 

Policy Area:   University-wide  Unit-specific  

Applies To:   Resident   Online   Both  

Action Being Taken:   Revision   New Policy   Migration   Discontinue 

Permission Level:   Public   Student   Staff   Admin 
 

POLICY DEVELOPMENT 
Issuing Office:  Enter Issuing Office here. 

Policy Author:  Enter Policy Author here. 

Contributing Offices:  Enter Contributing Offices here. 

Affected Parties:  Enter Affected Parties here. 
Location where 
Existing Policy can 
be Viewed: 

Enter Policy Location here. 

Complete Wording of 
New or Revised 
Policy:  

Enter Policy Wording here. 

Policy Rationale:  Enter Policy Rationale here. 

SACS Criteria:  Enter SACS Criteria here. 
Other Regulatory 
Criteria: Enter Other Regulatory Criteria here. 

Definition of Glossary 
Terms:  Enter Definition of Terms here. 

Policy Keywords:   
Implementation 
Description:  Enter Implementation Description here. 

 
PROCEDURES FOR IMPLEMENTATION AND REVIEW 

Policy 
Administrators: Enter Policy Administrators here. 

Policy Review Cycle:  Every five years or as needed 

Procedures:  

Sanctions:  Enter Sanctions here. 

Exceptions:  Enter Exceptions here. 
Other Policy Link 
Locations:  Enter Policy Link Locations here. 
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REQUEST FOR CATALOG CHANGE FORM 

 
Instructions:  Please provide all relevant information pertaining to the change you are requesting in the fields provided on this 

form and email the form as well as supporting documentation to catalog@liberty.edu. 
 

Requested By:       Date of Request: Click here to enter a date. 

School/Office       Ex: Registrar Office, Financial Aid, School of Music 

Catalog Year:       Effective Date of 
Change: Click here to enter a date. 

Catalog Version:  Undergraduate  Graduate 

Type of Catalog Change: 
 

 Addition Ex: New Policy, New Procedure 

 Deletion Ex: Delete Policy, Procedure 

 Modification Ex: Changes to existing policies or procedures 

Description of Change:       

Reason for Change:       

Catalog Section:       
Catalog Page URL:  
Supporting Legislation # – (FCC/FSB/GSB/GAC/FIO) as necessary 
      

  

Current Catalog Text (as is): Requested Catalog Text: 

      
 

      
 

 
 

Table of Contents  
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FOR INFORMATION ONLY (FIO) 
AY 2017-2018 

 

  Select Action: 

    Course Prefix  Course Number  Course Title  Modified Description 

 Course Prerequisite(s)  Cross-Listing of Courses 

 General Education Course Change  Residential Course(s) Activated for Online Delivery 

 Other _____________ 

Description:    

College/School/Center or 
Department Initiating Change:  

Originator of this Proposal:  Date Submitted:  

Delivery Format:     Resident      Online      Both Requested Effective Date:  

PLEASE NOTE: Modifications to Course Prefixes or Course Titles need to be submitted to the DCP Tracking tool. If submitting a change 
that affects other programs/disciplines, those departments must also submit a revised DCP using the DCP Tracking Tool.   

ATTENTION: If this form addresses items related to general education or integrative course offerings, it must include approval from 
Dean of the College of General Studies. 

 
A. Provide a detailed description of the change you are reporting for information only.  

 
B. List meeting dates and attach corresponding departmental minutes showing faculty discussion and approval. 

 

Attach minutes with pertinent section recording discussion and approval highlighted. 
 

Meeting date(s) Meeting Name/Location 
  
  

 
C. Provide a list of all programs/concentrations/cognates/certificate programs affected by this change; attach 

documentation that each department has been notified of the course(s) changed.   
 

List Affected Programs Department Date of Notification 
   
   

 

D. Provide a draft Degree Completion Plan showing changes. DCPs must be prepared using the DCP Tracking Tool 
(http://tinyurl.com/DCPtracking) 

 
 

Approval to Submit Change: 

 

Change Approved: 

   
Associate Dean, Chair, or Director Date Co-Provost/VPAA (LU Online) Date 

    
Dean of School/College Date Provost/Chief Academic Officer Date 

 

 
Table of Contents  
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Institutional Effectiveness 
Curriculum Proposal Endorsement Form (CPEF) 

AY 2017-2018 
 

Complete this form prior to submission of the Curriculum Proposal (Form 1, 1-A, or 4) to the  
Faculty Administrative and Curriculum Council, Graduate Senate Curriculum Committee. 

Email this completed form to CPEF@liberty.edu to obtain approval of the learning outcomes and assessment plan for the 
proposed new program/major. 

Please include a draft DCP and Curriculum Map with this form. 
 

Title of program:       Proposed Implementation:       
Submitted by:       Date :       Budget Index Code:       

College/School:        Department:       
 

Select one of the following options: 
 New Degree Program  New Major  New Concentration1 

 New Cognate1  New Stand Alone Minor2   New Certificate Program3 

 

Indicate degree level and degree credential: 
 Undergraduate Associate         Undergraduate Bachelor        Undergraduate Certificate 

 Graduate (Master)        Post Graduate        Graduate Certificate 

 Doctoral         Professional Doctorate         Dual (Combined) Degree 

 Bachelor/Master         Master/Master         Master/Doctoral        
 

Delivery format:  Resident  Online  Both 
 

PROGRAM LEARNING OUTCOMES: Please complete the section(s) that applies to your proposal 
A. List the program learning outcomes for the proposed new program/major OR existing major. 

 

 The student will be able to: 
•       
•       
•       
•       
•       
•       

B. List the program learning outcomes for the proposed new concentration OR cognate/specialization. 
The student will be able to: 
•       
•       
•       

C. List the program learning outcomes for the proposed certificate program OR new stand-alone minor  
The student will be able to: 

•       
•       

__________________________ 
1 Concentration: specific grouping of 18 or more credit hours.  Cognate: specific grouping of 9 to 17 credit hours. 
2 Minor: freestanding/stand-alone minors are minors that consist of a group of courses that do not have a supporting major or concentration. 
3 Certificates: program learning outcomes are required only if there is not a supporting major or concentration 

  

mailto:CPEF@liberty.edu


186  |  Liberty University Faculty Handbook 

Appendix L: Institutional Effectiveness Curriculum Proposal Endorsement Form (CPEF) 

EVALUATION AND ASSESSMENT PLAN 

1. Provide a thorough plan for the regular assessment of the program in accord with the established University 
guidelines.  
 
The       will be assessed on a regular basis by applying the university Program and Learning Assessment Cycle for 
Excellence (PLACE).  PLACE requires that programs establish outcomes and targets, collect and analyze data, report 
findings, and create and implement improvement action plans when targets are not met.  PLACE will be used to 
guide the assessment and evaluation of all aspects of the      .  The       program learning outcome clusters will 
be assessed over a three-year cycle.  A complete review of the       course syllabi will be conducted during the 
university three-year cycle for syllabi review.  A full program review will be conducted at a designated time during 
the university five-year cycle for program reviews.  The full review will assess and evaluate quality of faculty and 
staff, enrollment trends, facilities and equipment, comparison of the program to comparable programs at carefully 
selected benchmark institutions, the structure and content of the curriculum, and other important aspects of the 
program. Faculty within the       will also conform to the university faculty evaluation process by submitting a 
complete portfolio every year. 
 
(Note: If program accreditation is a goal, include here a brief explanation of what the accrediting body expects in 
the way of program evaluation and assessment beyond what is outlined above.)  
      
 

2. If graduate teaching assistants are to be used, provide a plan that will assess their teaching as well as your 
department's responsibility in helping them succeed as both students and teachers.  
 
The department will use the Graduate Student Assistant Supervisor Evaluation Form provided by the Graduate 
School to evaluate the teaching of any graduate assistants who are instructors in the      .  The department will 
require that all GSAs teaching in the       attend an orientation session conducted by the Graduate School, and will 
monitor the instructional practices of the Graduate Student Assistants and provide mentoring when needed. 
 

3. Describe means to monitor and ensure quality of the degree program, off campus site, services and operations. 
 
The quality of the      , as well as services and operations, will be monitored by the program faculty using the 
University’s assessment management system.  It has been structured to store assessment data collected using the 
PLACE assessment process.  Outcomes, measures, targets, and findings pertaining to the       will be placed into 
the University’s assessment management system, monitored, and updated on an annual basis by the program faculty 
in conjunction with a program Assessment Coordinator and an Office of Institutional Effectiveness Assessment 
Facilitator.  In addition, the academic department assesses its service and operations activities using such measures 
as satisfaction surveys, efficiency reviews, and technological support reviews.  The findings of these measures and 
subsequent action plans for improvement are monitored through the University’s assessment management system 
on an annual basis.  
 
The       Advisory Committee will also monitor the quality of the degree program, its operations and services.  
(Note: include the above statement if the program will have an advisory committee). 
 

4. Summarize procedures for systematic evaluation of instructional results. 
 

The       instructional results will be monitored in two ways.  First, data collected from the assessment of the three 
clusters of program learning outcomes will be used as diagnostic information to evaluate the strengths and 
weaknesses of the instruction taking place throughout the program.   
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Second, student evaluations for all courses in the program will be collected on a regular basis (currently each 
semester or online term) and the information will be used to evaluate the quality of instruction in each course as 
well as quality of the course structure.   
 
For online courses in the program, an Instructional Mentor will conduct an ongoing assessment of instructor 
compliance with established course instruction guidelines whenever the course is being offered.  For each online 
course in the program, a Subject Matter Expert (SME) will evaluate the structure and content of the course when it 
comes up for the three year cycle of syllabi review.  Department Chairs review the evaluations completed by 
Instructional Mentors and the Associate Deans review the online course updates by the SMEs. Ongoing changes in 
online course curriculum may also stem from updated resources (book edition changes) and/or other variables in 
the discipline which the SME is aware of and needs to add to keep the curriculum current. (Example: tax laws in an 
accounting course, new software in an informational technology course, etc.) 
 

5. Summarize procedures for using results of evaluation to improve institutional programs, services, and operations. 
 

The PLACE assessment process requires that academic programs establish outcomes, set targets, collect data, report 
findings, and establish and implement action plans when targets are not met. For the      , this assessment 
information will be stored in the University’s assessment management system on an annual basis so that program 
faculty can systematically monitor progress being made toward the planned improvements.   

 
6. Online Programs: Methodology for Determining Comparability.  Describe the methodology for determining that 

levels of knowledge and competencies comparable to requirements of traditional programs have been achieved. 
(Please select the correct response below.) 

 
1. The method for determining that levels of knowledge and competencies are comparable in the       online 

degree program and corresponding residential program will be through the assessment and evaluation of 
common knowledge and competency program learning outcomes.  
 

2. The       is a/an       program only. 
 

 
The Office of Institutional Effectiveness has reviewed and approves the Learning Outcomes and Evaluation and 
Assessment Plan for the      . 

 
 
 

____________________________________________ ________________________ 
Skip Kastroll    Date 
Associate Vice Provost for Institutional Effectiveness   
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Request to Offer a Pilot Course Form 
 

 
 

(See sub-section 5.13) 
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REQUEST TO OFFER A PILOT COURSE 
AY 2017-2018 

 
 

This form is to be completed by those who wish to offer a pilot course for a semester9 for the purpose of ascertaining whether there is sufficient 
student interest to include the course among those listed in the Liberty University catalog.  During the same semester in which the pilot is offered, 
the academic unit must secure approval, through the normal University curriculum approval process, to add the course to those already offered 
by the unit.   

N.B. There may, however, be times when the unit wishes to run a course for a semester, evaluate the results of the pilot-run, and then seek formal 
approval of the course through the usual curriculum approval procedures during a subsequent semester before the course is offered again. 

 

 

SUBMIT THIS FORM WITH ATTACHMENTS, PRIOR TO THE SEMESTER IN WHICH THE PROPOSED PILOT COURSE IS TO BE OFFERED, TO:  
Undergraduate Requests: Dr. Shanna Akers, Administrative Dean for Undergraduate Programs 
Graduate Requests: Dr. Douglas Mann, Administrative Dean for Graduate Programs 

 
Level:  Undergraduate    Graduate  Delivery Format:     Resident    Online 

 
 1.                             

Prefix Number   Title of Pilot Course                                                         # credit hours 
 
2. Originator of proposal:       

 
3. Date submitted:         Date of proposed implementation:       

 
4. Department/unit in which the course will reside:        Budget Index Code:       

 
5. Will this course be submitted to the Graduate Senate or Faculty Administrative Curriculum Council, as appropriate, for approval 

during the same semester in which the pilot is offered?        Yes            No 
 

6. Will the addition of this course require the hiring of new faculty?      Yes    No 

If no, will it fulfill contract requirements for a current faculty member or be overload?     Fulfill Contract     Overload 
 

7. What, if any, additional instructional resources (software, classrooms, special equipment) will be needed for this course?        
 
8. Will the addition of this course result in any student fees or charges?     Yes       No 

If yes, what will the charge be?        
 

9. Will this course replace another degree requirement?         Yes            No 

If yes, in what degree and what will be replaced?        
 

10. Rationale/Needs Assessment. Attach rationale and an assessment of the need for offering the course. 

11. Minutes. Attach documentation showing faculty involvement in the review and approval of the request to offer the pilot course. 

12. Syllabus/Faculty Qualifications. Attach a syllabus for the course using the approved format.  Include the names and 
qualifications of the faculty who will be teaching the course (both the pilot version and, if different, on a continuing basis). 

 

13. __________________________________________                  _________________________________________ 
Signature of the Department Chair                                       Signature of the Dean 

Approval Granted to Proceed with the Proposed Pilot Course: 
    

Dr. Ben Gutierrez (LU Online) 
Co-Provost/Vice President Academic Affairs 

Date Dr. Ron Hawkins 
Provost/Chief Academic Officer 

Date 

 

                                                           
9 The pilot may be offered for a second semester provided that a written request provides a clear rationale for doing so.                Table of Contents 
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Curriculum Process Flow Charts 
 

 
 

(See sub-section 5.2) 
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Annual Review Forms for Institutional Challenge Exams 
 

 
 

(See sub-section 6.7) 
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INSTITUTIONAL CHALLENGE EXAM ANNUAL REPORT 
 
 
 

School:                                                        Date:                                        

 

 
Department:    

 
Institutional Challenge Exam: (Please complete for ALL examinations offered, and return this completed form to 
the Director of Testing in the College of Applied Studies &Academic Success (CASAS) by April 30th.) 
 

Course:    

 
Credits:    

 
Changes/Adjustments: 

 
 
 

Course:    

 
Credits:    

 
Changes/Adjustments: 

 
 
 

Course:    

 
Credits:    

 
 
 

Changes/Adjustments: 
 
 

Course:    

 
Credits:    

 
 
 

Changes/Adjustments: 
 
 
 

Department Chair’s Signature Date 
 
 
 

      Dean’s Signature Date 
Table of Contents 
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INSTITUTIONAL CHALLENGE EXAM (ICE) INFORMATION 
 
 
 
 

In order to ensure accuracy of the data on file with the Testing Services office and for completion of an 
updated report to the Vice President for Academic Affairs and Provost, the following data are requested by 
April 30th. This information is to be returned to the Director of Testing in the College of Applied Studies and 
Academic Success (CASAS). 
 

 
 

School:                                                        Date:                                        

 
Department:    

 
 

ICE test for (name of course): 
 

 
1. Has the test been reviewed and revised as necessary within the last year? 

 
 
Yes No 

 

 
2. Who completed the review? 

 
 

 
3. Is a Test Description provided online? 
 

     Yes       No 
 

 
If “No,” please provide the following information: 

 

 
A. Describe the knowledge and skills required to pass the test. 

B. List the topics covered in the test. 

C. What is the format of the test (Multiple Choice, True/False, Matching, Short Answer, Essay, etc.)?  

D. How many questions are on the test? 

E. List suggested study resources, if appropriate. 
 

 
Note:  CASAS keeps statistical data on pass/fail rates on each test that can be provided to assist in your 
annual review. 
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Appendix P 
 

Faculty Pay Structure 
 
 

(See sub-section 7.2.3: 7.7)
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Appendix N: Residential Faculty Pay Structure 

Deans are Level III unless area in Level IV 
Dean $17,500 

Associate Dean $10,000 

Chair $3,000 

 

 

Level I 

• Family & Consumer Science 
• Foreign Languages 
• Music 

 
Level II 

• CASAS 
• Communications 
• English 
• Geography 
• History 
• Library 
• Philosophy 
• Physical Sciences 

• Religion 
• Seminary 
• Social Sciences 

 
Level III 

• Administration 
• Chemistry 
•  Counseling 
• Economics 
• Education 
• Government 
• Health Sciences 
• Life Sciences 
• Mathematics 
• Nursing 

• Psychology 
• Sport Management 

 
Level IV 

• Aviation 
• Business 
• Cinematic Arts 
• College of General Studies 
• College of Osteopathic 

Medicine 
• Engineering 
• Executive Leadership 
• Physics 
• School of Law 

Deans in Level III unless area in Level IV 
 

BASE SALARY 

Instructor Assistant Associate Professor 

Level I $39,312 $40,426 $45,745 $53,867 

Level II $41,657 $44,680 $52,203 $63,035 

Level III $44,006 $48,937 $58,661 $72,206 

Level IV $46,353 $53,193 $65,120 $81,376 

 

ADDITIONAL FACTORS 
1. Degree 2. Experience* 3. Extended Contract 

Doctorate and/or J.D. 
D.Min. 
Master of Fine Arts 

Master's + 60 

Master's + 30 

Master's 

$10,000 

$5,000 

$4,000 

$2,500 

$2,000 

$1,500 

$200 per year for Years 1–10 

$400 per year for Years 11–16 

(Maximum of 16 years) 

12-Month: 20% of current 
year's base 
 

11-Month: 10% of current 
year's base 

4. Licensure    
 

Annuity 

C.P.A. $2,500 C.F.I $1,500  5% Matching on Gross 

L.P.C. $2,500 C.F.II $1,500  Salary 

N.C.C. $1,000 MEI $1,500   
R.N. Board (Nursing) 
 

$2,500 RID $1,500   
R.D. 

 
$1,500 

 
LCSW $2,500   

Lecturer, School of Communication & Creative Arts market demand 
 

1-8 years teaching 

9+ years 

$3,000 

$5,000 

 
 

* The University reserves the right not to add the experience factor in a given year.  If that decision is made, it will be 

communicated to the faculty.  When compensation for experience is resumed, it will resume based on the years of 
experience achieved at the time the experience factor was interrupted rather than the total years of service accumulated by 
the faculty member. 

FACULTY PAY STRUCTURE 2017-2018 
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Appendix Q 
 

Academic Administration Self-Evaluation Form 
 
 
 

(See sub-section 7.8) 
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Appendix O: Academic Administrator Self-Evaluation Form 

ACADEMIC ADMINISTRATION – DEAN EVALUATION FORM 
 

 
 

Name of person being evaluated: ____________________________ 
 
Title: __________________________ 

 
 
 
 

AFTER REVIEWING YOUR CURRENT JOB DESCRIPTION, respond to the following:  
 

1. In what areas of responsibility do you believe you have performed well?  
 

2. In what areas of responsibility do you believe you need to improve based upon your performance? 
 

3. Identify three to six goals (areas of improvement) that you will focus on ameliorating as the leader 
in your college/school or area of responsibility during the next 12 months.  

 
4.   How can the Provost’s Office help you to become more effective in the next 12 months? 

 
 
COMMENTS AND RECOMMENDED ACTION PLAN AS IDENTIFIED BY THE PROVOST  
(including, as appropriate, specific dates/deadlines for compliance): 
 
 
I have reviewed all academic policies in the Faculty Handbook and on the Policy Directory that are 
related to the administration of my College/School and confirm that all these policies have received my 
attention and are being enforced.  

 
 
 

I have discussed the details of this evaluation form with the Provost. We have reviewed the 
“COMMENTS AND RECOMMENDED ACTION PLAN” identified by the Provost, and I will commit to 
incorporate them into my duties in an effort to enhance my performance in the future. 
 
 
 
__________________________________  _______________ 
Dean    Date 
 
 
__________________________________  _______________ 
Provost    Date 
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Appendix R 
 

Residential and Online End of Course  
Evaluation Forms 

 

 
 

(See sub-section 7.9.2) 
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RESIDENTIAL COURSE EVALUATION QUESTIONS 
 

Rate the following as: Strongly Disagree, Disagree, Agree, or Strongly Agree. 
 

Multiple Choice Question (4 choices) (required) 

 
1. The instructor motivated me to do my best work. 
 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 
2. The instructor was prepared for class. 
 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 
 
3. The instructor showed mastery of the subject matter. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 
4. The instructor communicated clearly. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 
5. The teaching style and methods of the instructor were effective. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 
6. The instructor was available to help students (via email, meetings, etc.). 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 
7. Assignments were evaluated in a timely fashion. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 
8. The instructor exhibited commitment to Christian principles. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 
9. The instructor provided helpful feedback on assignments. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 
10. I would recommend this instructor to a friend. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 
11. I would recommend this course to a friend. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 
12. The content of the course was consistent with the description in the syllabus. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 
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13. It was necessary to study the textbook and other required materials to succeed in this course. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 

14. The amount of time required in this course (e.g. studying, homework, assignments, readings, labs) 

was reasonable. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 
15. The course was well-organized. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 

16. Reasonable precautions were taken to prevent cheating, plagiarism, and other forms of academic 

dishonesty. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 
 

17. The course integrated the subject with biblical principles. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 
18. Regular class attendance was necessary for learning and understanding course material. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 
19. The instructor incorporated educational technology into the classroom as appropriate. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree 

 
Text Box Questions (required) 

 
 

20. What did you like most about this course? 
 

 

 
21. How could this course be improved? 
 

 

 

 

 

Table of Contents 
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ONLINE STUDENT COURSE EVALUATION 
 

Rate the following as:  
Strongly Disagree, Disagree, Agree, Strongly Agree or Not Applicable. 

 
* The faculty member responded to my questions in a timely manner (36 hours). 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree E) Not Applicable 

 

 
* The faculty member provided interaction and responses in various communication forums through- out 

the course (email, phone calls, discussion boards, etc.) 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree E) Not Applicable 
 
 

* The faculty member posted grades on assignments within five days of the project’s due date. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree E) Not Applicable 

 

 
* The faculty member provided quality and beneficial comments on written assignments. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree E) Not Applicable 

 

 
* The faculty member provided encouragement within his/her communications throughout the course. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree E) Not Applicable 

 

 
* Overall, the experience with this faculty member was positive. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree E) Not Applicable 

 

 
* The text(s) and course content provided me with the necessary information related to the course 

topics and objectives. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree E) Not Applicable 

 

 
* The text(s) and course content provided a good balance between theoretical and practical information. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree E) Not Applicable 

 

 
* The text(s) and course content were sufficient in preparing me for the learning activities and successful 

completion of assignments. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree E) Not Applicable 
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* The assignment instructions gave clear expectations. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree E) Not Applicable 

 

 
* The amount of reading and number of assignments were appropriate for this course. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree E) Not Applicable 

 

 
* The course enabled me to develop a more complete Christian worldview. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree E) Not Applicable 

 
 

* The course enabled me to develop my communication skills. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree E) Not Applicable 

 

 

* The course enabled me to develop my critical thinking skills. 

 

A) Strongly Disagree B) Disagree C)  Agree D) Strongly Agree E) Not Applicable 

 

 
Text Box Questions (required) 
 
* Please describe the strengths of the faculty member. 

 
 

 
 

* Please describe the recommendations you would suggest to improve the faculty member’s 

performance as an instructor. 
 

 

 
 

* Please describe the strengths of the course content. 
 

 

 
 

* Please describe the recommendations you would suggest to improve the course content. 
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Liberty University 

Office of the President 
Direct Reports 
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Welcome to Liberty University! Since 1971, our mission as a university has been to provide a world-class educational 

experience with a solid Christian foundation to equip men and women with the values, knowledge, and skills essential for 

success in every aspect of life. With our unique heritage and expanding influence, Liberty is dedicated to preparing students 

to succeed in their chosen profession and service to others as true Champions for Christ. 

 

Jesus Himself summarized all the laws of the Old Testament in the Great Commandment. He said that we are to love 

God with all of our heart, soul, and mind and to love our neighbors as ourselves. The goal of The Liberty Way (Student 

Honor Code) is to encourage and instruct our students how to love God through a life of service to others. The way we 

treat each other in our community is a direct reflection of our love of God. 

 

Liberty’s community guidelines come in various forms. Some are requirements from local, state, and federal laws that 

must be obeyed by all. Some are based on Biblical mandates or principles that lead us to develop virtues characteristic of 

a Champion for Christ. Others are simply preferences that promote deference to one another while living in the 

university community. However, all are important for creating and maintaining the kind of university community we 

seek to provide. 

 

Attendance at Liberty University is a privilege and, as a private educational institution, Liberty is free to control the 

admission and attendance of students. While the Student Honor Code has evolved over time, it has served our 

community well by articulating expectations of students and providing guidelines for life in a Christian educational 

community. Liberty is our university and this is our Student Honor Code. 

 

 

 

Students are responsible for knowing and complying with the terms of The Liberty Way (Student Honor Code). Students 

are also responsible for reporting all circumstances which they believe constitute a major violation of the Student Honor 

Code to the Office of Community Life or the Office of Residence Life. Intentional breach of the responsibility to report 

major violations is itself a violation of the Student Honor Code. Every student should also give testimony or evidence 

relevant to any alleged violation of the Student Honor Code, if requested. 

 

For Student Honor Code purposes, a student is defined as any person who is admitted, enrolled or registered for study in 

the undergraduate residential program at Liberty University for any academic period. Persons who are not officially 

enrolled for a particular term, but who have a continuing student relationship with Liberty University are also considered 

students for Student Honor Code purposes until a degree is conferred or an official withdrawal is processed. 

 

The Student Honor Code is not a contract and does not create obligations that bind the university. The university 

reserves the right to revise the Student Honor Code at any time and for any reason, including an informal amendment to 

ensure fairness in its procedures. 

 

Every student is expected to respect Liberty's Statement of Doctrine and Purpose and should avoid any activity, on or off 

campus, which would contradict the university’s mission or purpose, compromise the testimony or reputation of the 

university, or disrupt Liberty's Christian learning environment. All members of the Liberty University community are 

asked to affirm the following: 

 

"We have a responsibility to uphold the moral and ethical standards of Liberty University and personally 

confront those who do not." 

OUR SCHOOL 

STUDENT ROLE 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/residencelife/index.cfm?PID=462
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Academic misconduct is considered conduct that undermines the academic integrity of Liberty University and 

includes, but is not limited to, academic dishonesty, plagiarism, and falsification. All such conduct is a violation 

of the Student Honor Code. 

 
Academic Dishonesty 

Academic dishonesty involves a student’s attempt to improve someone’s academic standing through dishonest means. 

It includes, but is not limited to: 

 

 unauthorized collaboration on any work for the course; 

 using unauthorized aids of any kind; 

 allowing another student to copy any portion of one’s own work; 

 copying from or viewing another student’s work during an examination; 

 collaborating during an examination/assignment with any other person by giving or receiving 

information without specific permission of the instructor; 

 stealing, buying, receiving, selling or transmitting coursework of any kind; 

 submitting work previously used to fulfill academic requirements for any course at any institution at any 

level, including Liberty University, without permission from both faculty members; 

 substituting for another person or permitting any other person to substitute for oneself to take an 

examination or complete course work; 

 sabotaging another student’s academic work; 

 soliciting another student to complete a course, an individual assignment, or an examination; and 

 facilitating or aiding in any act of academic dishonesty. 

 
Any student who knowingly assists in any form of academic dishonesty will be considered equally responsible 

as the student who accepts such assistance. 

 
Plagiarism 

Plagiarism is the failure to give attribution to the words, ideas or information of others on papers, projects or 

any assignment prepared for a course. It includes, but is not limited to . . . 

 

 omitting quotation marks or other conventional markings around material quoted from any source; 

 paraphrasing, summarizing, or quoting a passage from a source without referencing the source; 

 purchasing or acquiring material of any kind and representing it as one’s own work; and 

 replicating another person’s work and submitting it as one’s own work. 

 
Falsification 

Falsification is the misrepresentation of the truth in connection with course work. It includes, but is not limited to . . . 

 

 dishonestly answering or providing false information to the university; 

 altering any document, correspondence, or assignment that may mislead others or distort the truth; 

 citing a source that is known not to exist; 

 including a source in a bibliography when the source was neither cited in the body of the student’s work 

nor consulted; 

ACADEMIC HONOR 
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 citing a source when it is known to not support the proposition for which it was cited; 

 intentionally distorting the meaning or applicability of data; 

 inventing or intentionally distorting data or statistical result; and 

 falsifying attendance and/or participation. 

 
Reporting Process for Academic Misconduct 

 
The Student Honor Code applies a preponderance of the evidence standard for determining whether an allegation of 

academic misconduct occurred. The preponderance of the evidence standard means the allegation must be proven by the 

greater weight of the evidence (what is more likely than not to have occurred). 

 
The reporting procedure is as follows: 

 

 The instructor (or staff member, if applicable) will confront the student within a reasonable period of 

time from when the suspected academic misconduct is discovered or reported. The instructor will 

give the student an opportunity to respond to the alleged academic misconduct.

 If the instructor or staff member determines, by a preponderance of the evidence, that academic 

misconduct has occurred and the student is responsible, the instructor or staff member will file a report 

and impose the academic sanction based on a standardized rubric, which guides in determining the appropriate 

sanction based on the specific violation.

 The instructor or staff member will notify the student via email of the decision regarding the alleged academic 

misconduct and any imposed sanctions.

 The Office of Community Life may also contact the student to further address the incident.

 

Appeal Process for Academic Misconduct 

 
A student may choose to appeal the decision of an instructor or staff member of a finding of academic misconduct 

and/or the sanction imposed. That appeal process is as follows: 

 

 The student must submit a written appeal to the department chairperson within seven days of receiving 

the notification from the instructor or staff member of a finding of academic misconduct. The student’s 

appeal should include any supporting documents and should clearly state the reason(s) (a) why the 

student disagrees with the finding of academic misconduct and/or (b) why the student believes the 

sanction imposed was inappropriate and what sanction the student believes would be appropriate, if 

any.

 The department chairperson will review the instructor or staff member's report and the student's written 

appeal.  The department chairperson may consult with the instructor or staff member and/or student, 

and may investigate further, and then will notify the instructor or staff member and the student of the 

decision via email.

 The student may appeal the department chairperson’s decision to the associate dean of the school or 

college (i.e., School of Business, College of Arts and Sciences, etc.) within seven days of receiving the 

department chairperson’s decision by stating, in writing, the reasons why the department chairperson’s 

decision was incorrect or inappropriate. The associate dean will review the student's second appeal, as 

well as the instructor or staff member's report, the department chairperson’s decision on the 

student’s initial appeal, and any other relevant information. The associate dean will notify the 

department chairperson, the instructor or staff member, and the student of the decision on the 

second appeal. The decision of the associate dean is final and no further appeal is permitted. 

  

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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 Should any appeal result in a final decision of “no violation”, a report indicating such will be forwarded 

to all appropriate parties and the student's record will be updated accordingly. A decision of “no 

violation” will be considered final and cannot be appealed by an instructor or staff member.  A decision 

to uphold the violation and/or the sanction may be referred back to the Office of Community Life to 

proceed accordingly. 

 

Computing Ethics 

 
Many students will use Liberty University’s computing resources through classes that require such use, through on- 

campus employment, and for other reasons. Liberty University strictly obeys copyright laws and licensure 

agreements that govern computer software and web applications. No student should ever make unauthorized copies 

of university-owned computer software or otherwise violate copyright laws. 

 
Liberty University has established a Code of Computing Ethics and an Academic Computing Policy. Students 

using the university’s computing resources are responsible for adhering to that code and that policy. If the 

instructor or the campus employer who authorizes the student’s access to the university’s computer resources 

does not provide a copy of that code and that policy, it is the student’s responsibility to ask for them. 

 
Violation of the Code of Computing Ethics and Academic Computing Policy may also be a violation of the 

Student Honor Code, subjecting a student to disciplinary action by Liberty University and may lead to denial of 

future computing privileges. Violation of laws and license agreements may also subject a student to legal action 

under applicable federal, state, and local laws and regulations and private causes of legal action. If any action by a 

student results in financial loss to Liberty University, damages and costs assessed to the university may also be 

assessed to the student. 

 
Unprofessional, Unethical, and Dangerous Behavior 

 
Liberty University has a professional and ethical responsibility to evaluate students based on their ability to 

successfully carry out the tasks associated with their degree and/or required licensure (if applicable). As such, 

the faculty of Liberty University will not approve program completion for students who demonstrate behaviors 

that may interfere with future professional competence. Liberty University reserves the right to require a plan of 

remediation if any of the following apply: 

 

 The student demonstrates unprofessional or unethical conduct while acting as a 

representative of Liberty University, or in interactions with Liberty University faculty or 

staff.

 The university determines that the student’s current emotional, mental or physical well-being 

compromise the integrity of the degree or licensure, or potentially places others in harm’s way or an 

unduly vulnerable position.

 

Such action constitutes unprofessional, unethical, and/or dangerous behavior and is a violation of the Student 

Honor Code. In any of these cases, a remediation plan will be formulated in conjunction with the appropriate dean 

or associate dean, the student, and may include the Office of Community Life. The purpose of the remediation 

plan is to assist students in correcting any deficits in his or her ability to successfully complete the requirements of 

his or her degree and/or required licensure so that the student may successfully complete the program. 

Remediation procedures can include actions such as repeating particular courses, obtaining personal counseling, 

completing additional assignments, or, in some cases, academic suspension or dismissal from Liberty University. 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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Life outside the classroom involves a significant amount of a student’s time and the university expects students 

to take responsibility for their behavior and choices. When those choices violate the Student Honor Code, the 

university administers discipline with love and mercy. 

 

Substance Use and Prevention 
 

Liberty University prohibits the possession, use, manufacture, or distribution of alcoholic beverages, tobacco, 

nicotine, illegal drugs, and non-prescribed controlled substances by its students, regardless of whether it occurs 

on or off campus. This also includes the use or possession of prescription medication not prescribed to the 

student by a licensed medical physician and the abuse of medication prescribed to the student by a licensed 

medical physician. 

 
Violations of this prohibition may result in disciplinary action, including a sanction of non-return or 

administrative withdrawal. In addition, the possession, use, manufacture, or distribution of illegal drugs and non-

prescribed controlled substances, as well as the possession, use, manufacture, or distribution of alcoholic 

beverages, tobacco, and nicotine by underage students, are crimes.  Liberty University will cooperate with law 

enforcement authorities who are charged with enforcing the relevant laws. 

 
Education 

Liberty University recognizes that substance abuse is a serious problem, and the education of university 

community members on the inherent dangers of substance use and abuse is an important aspect in addressing the 

problem. The university incorporates educational information on substance use and abuse through campus-wide 

programming, training modules, academic courses, Convocation, community resources, pastoral resources, and 

utilization of campus mental and health-care professionals. Where appropriate, sanctions will include an 

educational component. 

 
Counseling and Referral 

Liberty University students who are at risk of substance abuse have access to counseling through Liberty’s 

Student Counseling Services and its programs, including a local chapter of Celebrate Recovery.  Student 

Counseling Services may also refer students to other health-care agencies or counselors as needed. Any cost 

incurred or insurance claims filed for outside services are the sole responsibility of the student. 

 
Substance Use Testing Program 

For the protection of its students and community, the university conducts an on-going program of mandatory 

or random substance use testing, which includes testing for illegal drugs and alcohol. Students must participate 

in and cooperate with the university’s substance use-testing program, which permits the substance use testing 

of any student (hair, urine, or blood as specified by the one administering the test), irrespective of the method 

by which that student was selected (randomly or based on suspected use or possession). 

 
NOTE: Students who test positive for a substance that violates this Student Honor Code may be responsible for 

covering the cost of the substance use test. 

 
Failure to cooperate with the university's substance use testing program, which includes refusal to submit to a 

substance use test, will be viewed as non-compliance and may result in disciplinary action against a student. Failure 

to achieve a negative substance use test (i.e., the absence of prohibited substance) may also result in disciplinary action 

against a student. Such disciplinary action may include administrative withdrawal from the university. Parents may be 

notified when students are under 21 years of age.  Law enforcement authorities may also be notified. 

GENERAL CONDUCT 

https://www.liberty.edu/index.cfm?PID=161
http://www.celebraterecovery.com/
https://www.liberty.edu/index.cfm?PID=161
https://www.liberty.edu/index.cfm?PID=161
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Consistent with the law, a person administering a substance use test may communicate the student’s test results 

to the Office of Community Life, or other relevant university office(s), for possible disciplinary action. Such 

communications will comply with law and respect the student’s privacy to the extent possible to fulfill the 

university’s responsibilities. 

 

Any disciplinary action against a student could also involve academic penalties, including the possibility of loss 

of credit for work completed during the semester in which the disciplinary action is taken. Any possible refund 

of monies paid will be subject to the refund policy, as stated in the relevant Liberty University catalog. 

Admission to and enrollment at Liberty University does not exempt a student from the university's disciplinary 

and academic penalties, even though substance use may have been revealed to the university prior to, at the time 

of, or after enrollment. 

 
Discrimination, Harassment, and Sexual Misconduct Policy 

 
Liberty University is committed to providing students and employees with an environment free of discrimination, 

harassment, and sexual misconduct.  All complaints and reports of discrimination, harassment, and sexual 

misconduct will be referred to the Office of Equity and Compliance.  The Office of Equity and Compliance 

oversees Liberty University’s centralized response to ensure compliance with all applicable federal and Virginia 

laws, including Title IX of the Education Amendments of 1972 (“Title IX”); Titles VI and VII of the Civil Rights 

Act of 1964 (“Title VI” and “Title VII”); the Family Educational Rights and Privacy Act of 1974 (“FERPA”); 

Section 504 of the Rehabilitation Act of 1973 (“Section 504”); Title I of the Americans with Disabilities Act (the 

“ADA”); Age Discrimination in Employment Act of 1967, as amended by the Older Worker’s Benefit Protection 

Act (the “ADEA”); the Jeanne Clery Disclosure of Campus Security Policy and Campus Crime Statistics Act (the 

“Clery Act”), as amended by the Violence Against Women Reauthorization Act of 2013 (“VAWA”); and Va. Code 

§§ 23.1-805 and 900. 

 

Liberty University does not tolerate unlawful discrimination or harassment because of race, color, ancestry, 

religion, age, sex, national origin, pregnancy or childbirth, disability, or military veteran status.  Liberty 

University’s Discrimination, Harassment, and Sexual Misconduct Policy prohibits Discrimination, Harassment 

(Non-Sexual), Sexual Harassment, Sexual Violence, Sexual Exploitation, Stalking, Intimate Partner Violence, 

Intimidation, False Reporting, Retaliation, and Complicity on the basis of any of these protected statuses 

(collectively, “Prohibited Conduct”), as those offenses are defined in the Discrimination, Harassment, and Sexual 

Misconduct Policy.   The Discrimination, Harassment, and Sexual Misconduct Policy contains procedures for 

investigating and adjudicating complaints and reports of Prohibited Conduct.  All members of the university 

community are encouraged to review Liberty University’s Discrimination, Harassment, and Sexual Misconduct 

Policy, which is incorporated into this Student Honor Code and other applicable university conduct codes, by 

reference.   

 
Prohibited Conduct is harmful to the well-being of the university community and its members, the learning and 

working environment, and collegial relationships amongst students, faculty, and employees. The Office of Equity 

and Compliance will respond to complaints and reports of Prohibited Conduct with measures designed to eliminate 

such misconduct, prevent its recurrence, and remedy any adverse effects of the misconduct on individuals, 

members of the campus community, and university-related programs and activities.  

 
Liberty University has multiple resources, some of which are confidential, and options that are available to 

individuals who have experienced Prohibited Conduct. In order to encourage complainants and cooperating 

witnesses to make complaints and reports of Prohibited Conduct under the university’s  Discrimination, 

Harassment, and Sexual Misconduct Policy, the university will not pursue disciplinary action against complainants 

or cooperating witnesses for voluntary disclosure of personal consumption of alcohol or other drugs (underage or 

illegal) or immorality (e.g., premarital sex) when the disclosure is made in connection with a good faith report or 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/media/1226/Liberty_University_Title_IX_Policy_081717.pdf
https://www.liberty.edu/media/1226/Liberty_University_Title_IX_Policy_081717.pdf


8  

investigation of Prohibited Conduct and when the personal consumption or immorality did not place the health or 

safety of another person at risk.  The university may also offer amnesty to reluctant or non-cooperative responding 

parties, as outlined in the Discrimination, Harassment, and Sexual Misconduct Policy. 

 

Liberty University faculty and staff are required to report all instances or suspicions of Prohibited Conduct. Certain 

Liberty University employees are designated as Confidential Resources. Confidential Resources include employees 

of the University’s Student Counseling Services and Student Health Center (operated by CVFP Medical Group). 

Complaints and reports of Prohibited Conduct that are shared with Confidential Resources who are acting within 

the scope of their employment will remain confidential, unless the complaint or report involves a minor that is 

legally required to be reported to the appropriate authorities. All other university employees are Responsible 

Employees who must report Prohibited Conduct to the university’s Office of Equity and Compliance. Regardless, 

the university will respect the privacy of all such complaints and reports and individuals involved to the extent 

possible to fulfill its responsibilities under applicable laws and university policies. 

 

Reporting, Process, and Resources 

Any student who believes that he or she has been the subject of Prohibited Conduct in any form is strongly 

encouraged to report the incident to Liberty University’s Office of Equity and Compliance and/or to Liberty 

University Police Department (LUPD). Any student who observes or becomes aware of any Prohibited Conduct 

in any form is strongly encouraged to report the information to the Office of Equity and Compliance and/or to 

LUPD. Any Liberty University faculty or staff member who observes or becomes aware of any Prohibited 

Conduct in any form is required to immediately report the information to the Office of Equity and Compliance 

and/or to LUPD using any of the contact information indicated below, unless the faculty or staff member is a 

designated Confidential Resource and observes or becomes aware of the Prohibited Conduct within the scope of 

his or her role as a Confidential Resource or if the Prohibited Conduct involves a minor such that reporting is 

required by law. Students who would like assistance in contacting local authorities may request such help from 

campus authorities. 

 
Liberty University strongly encourages all forms of Prohibited Conduct be reported. To report an incident of 

Prohibited Conduct under the Discrimination, Harassment, and Sexual Misconduct Policy, any person may 

contact the Office of Equity and Compliance as follows: 

 

 Visit the Office of Equity and Compliance in Green Hall, Room 1837

 Call the Office of Equity and Compliance at (434) 592-4999

 Text 4999 to the Office of Equity and Compliance at 24502 (reply text will give instructions)

 Email the Office of Equity and Compliance at EquityandCompliance@liberty.edu 

 Utilize the university SpeakUP! report process
 

If a person is not sure whether an incident qualifies as Prohibited Conduct in violation of the Discrimination, 

Harassment, and Sexual Misconduct Policy, one of the following persons in the Office of Equity and Compliance may 

be contacted: 

 

 Nathan Hopkins 

 Executive Director of Equity and Compliance / Title IX Coordinator 

 Office of Equity and Compliance 

 (434) 592-4999 

 equityandcomplaince@liberty.edu  

 

 Greg Dowell 

 Vice President for Equity and Inclusion / Chief Diversity Officer 

 Diversity, Equity, and Inclusion 

 (434) 592-3888 

 equityandcompliance@liberty.edu 

https://www.liberty.edu/index.cfm?PID=161
http://www.lustudenthealth.com/
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/administration/lupd/index.cfm?PID=181
https://www.liberty.edu/administration/lupd/index.cfm?PID=181
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
http://www.liberty.edu/administration/lupd/index.cfm?PID=181
http://www.liberty.edu/titleix/
http://www.liberty.edu/administration/lupd/index.cfm?PID=181
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
mailto:EquityandCompliance@liberty.edu
http://www.liberty.edu/studentaffairs/communitylife/index.cfm?PID=35152&_ga=1.2334768.1063144594.1490097889
mailto:equityandcomplaince@liberty.edu
mailto:equityandcompliance@liberty.edu
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Additionally, any person may contact the Liberty University Police Department (LUPD) or local police department 

for emergencies, questions, or concerns regarding an incident of Prohibited Conduct. 

 
 LUPD Emergency (434) 592-3911 

 LUPD Non-emergency (434) 592-7641 

 Local Police Department (911) 

 
For confidential reporting options, please contact: 

 
• Student Counseling Services – (434) 582-2651 (studentcounselingservices@liberty.edu) 

• Sexual Assault Response Program (SARP) –  (434) 947-7273 

• Student Health & Wellness Services – (434) 200-6370 

Additional Related Resources: 

• Steps to Report Sexual Assault 

• Campus Alert System 

• Student Counseling Services 

• Speak UP 

• Student Counseling Services Sexual Assault Awareness Assistance 

• U.S. Department of Justice Sexual Assault Assistance and Information 

• RAINN (Rape, Abuse, and Incest National Network) 

• Not Alone: Together Against Sexual Assault 

• Campus Safety and Security  

• Sexual Assault Awareness 

 

Consequences 

Any Liberty University student who engages in Prohibited Conduct is subject to disciplinary action, up to and 

including administrative withdrawal from the university. Furthermore, since the university takes such complaints 

and reports very seriously, when the results of an investigation reveal a complaint or report of Prohibited Conduct 

to be groundless or not made in good faith, the individual having made such a complaint may be subject to 

disciplinary action. 

 

For more information about the university’s policies and processes governing Prohibited Conduct, please contact 

the Office of Equity and Compliance and/or review the full Discrimination, Harassment, and Sexual Misconduct 

Policy. 

 

Dress Guidelines 

 
While the university recognizes that opinions vary considerably regarding what constitutes appropriate dress, the 

university has established reasonable guidelines that students are required to follow while on campus. 

Cleanliness, neatness, appropriateness, and modesty are the general guiding factors with regard to dress. 

 
Resident Assistants (RAs), Resident Directors (RDs), Office of Community Life Associate Directors (ADs), 

as well as other university employees, will enforce dress guidelines and educate students regarding these 

guidelines. 

 

Questions concerning the standard of dress should be directed to the Office of Community Life, which may 

make the final determination as to appropriateness. 

https://www.liberty.edu/administration/lupd/index.cfm?PID=181
https://www.liberty.edu/index.cfm?PID=161
mailto:studentcounselingservices@liberty.edu
http://www.ywca.org/site/pp.asp?c=mkI1L6MPJvE&amp;b=8347927
https://www.liberty.edu/studentaffairs/index.cfm?PID=36710
http://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33410
http://www.liberty.edu/index.cfm?PID=24948
https://www.liberty.edu/index.cfm?PID=161
http://www.liberty.edu/studentaffairs/communitylife/index.cfm?PID=35152&amp;_ga=1.2334768.1063144594.1490097889
http://www.liberty.edu/index.cfm?PID=33092
https://na01.safelinks.protection.outlook.com/?url=http%3A%2F%2Fwww.justice.gov%2Fovw%2Fsexual-assault&amp;data=02%7C01%7Ccsriley%40liberty.edu%7C686894e518a14d6897f108d4cfb646ef%7Cbaf8218eb3024465a9934a39c97251b2%7C0%7C0%7C636361829160526957&amp;sdata=q8SQKbhIo%2BFPEEdvwrfwIi2MhTplp38lKGaKGttSvjQ%3D&amp;reserved=0
https://na01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.rainn.org%2Fget-information%2Ftypes-of-sexual-assault%2Fsexual-assault&amp;data=02%7C01%7Ccsriley%40liberty.edu%7C686894e518a14d6897f108d4cfb646ef%7Cbaf8218eb3024465a9934a39c97251b2%7C0%7C0%7C636361829160526957&amp;sdata=vgzbG0jpiPo9QDvBWkBBTCghiZO6LqGZikaOmjt2MxU%3D&amp;reserved=0
https://na01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.notalone.gov%2F&amp;data=02%7C01%7Ccsriley%40liberty.edu%7C686894e518a14d6897f108d4cfb646ef%7Cbaf8218eb3024465a9934a39c97251b2%7C0%7C0%7C636361829160526957&amp;sdata=SE2l5bsxpZUTK7RDJFJA8TODcZpRyGOusFscVRPDKus%3D&amp;reserved=0
http://www.liberty.edu/administration/lupd/index.cfm?PID=181
http://www.liberty.edu/administration/lupd/index.cfm?PID=34328
http://www.liberty.edu/titleix/
http://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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Men’s Dress for Students 

Hairstyles and fashion should avoid extremes. Students must dress modestly and appropriately at all times. 

Earrings and plugs may be worn in ears. No other facial jewelry is permitted. 

 

 Class Dress is required in Convocation and class and when visiting university academic and 

administrative offices. Class dress should be neat and consist of footwear, long pants, and shirts. 

Hats or hoods should not be worn in class or at Convocation.

 Casual Dress is acceptable any time class dress is not required. Casual dress consists of class dress 

and/or loose-fitting, modest shorts, warm ups, and footwear. Swimming pool attire should be a modest 

swimsuit.

 

Women’s Dress for Students 

Hairstyles and fashion should avoid extremes. Students must dress modestly and appropriately at all times. 

Earrings and plugs may be worn in ears and small studs may be worn in the nose. No other facial jewelry is 

permitted. 
 

 Class Dress is required in Convocation and class and when visiting university academic and 

administrative offices. Class dress should be neat and consist of footwear, modest length skirts or 

dresses, long pants (including capri/cropped pants), and shirts/blouses.

 Casual Dress is acceptable anytime class dress is not required. Casual dress consists of class dress 

and/or loose-fitting modest shorts, warm ups, and footwear. Swimming pool attire should consist of a 

modest one-piece swimsuit.

 

NOTE: Individual colleges and schools within Liberty University (e.g., the School of Business) may implement a 

more rigorous standard of dress for students enrolled in their school. Liberty University Online (LUO) students 

are required to follow these guidelines only while present on university property. 

 

Entertainment Guidelines 

 
Liberty University maintains a conservative standard in its approach to the arts and entertainment; therefore, the 

following practical guidelines are in place for students: 

 

 Media and entertainment that is offensive to Liberty's standards and traditions (i.e., lewd lyrics, 

anti- Christian message, sexual content, nudity, pornography, etc.) are not permitted on or off 

campus.

 Resident Directors and Community Life Associate Directors (ADs) are available to give guidance 

and clarify areas of confusion, which guidance and clarification should be sought in advance.

 While industry ratings systems for movies, games, and other media generally are not reliable standards, 

they can be helpful in identifying content. Movie, game, and other media content rated “X”, and “NC-

17”, and video game content rated “A” are not permitted.

 Caution should be used in viewing movie content rated “MA”, “R”, “PG-13”, and video game content 

rated “M”.

 Personal entertainment should not disrupt the academic environment of any residence hall. Noise of 

any kind (including music, television and other electronic devices) in a resident room is considered too 

loud if it can be heard in the hallway or outside.

 The Division of Student Affairs will continue to develop guidelines and principles related to all 

forms of entertainment.

 

NOTE: Activities inconsistent with these standards and guidelines are violations of the Student Honor Code. 

 

https://www.liberty.edu/studentaffairs/


11  

Statement on Sexuality and Relationships 

 
Sexual relations outside of a biblically ordained marriage between a natural-born man and a natural-born woman 

are not permissible at Liberty University. In personal relationships, students are encouraged to know and abide by 

common- sense guidelines to avoid the appearance of impropriety. Activities inconsistent with these standards 

and guidelines are violations of the Student Honor Code. 

 

Statement on Personal and Community Respect 
 

Respectful attitudes and behaviors should be afforded to all members of the university community, including 

respect through proper acknowledgement of personal and professional positions. Failure to do so is a violation 

of the Student Honor Code. Students are asked to observe academic courtesy with regard to all titles (Dr., Dean, 

Mr., Mrs., or Miss). Students should not use first names when speaking to or about Liberty faculty or employees. 

Students are expected to exercise proper decorum in the classroom and respect for university property. 

 
Liberty University believes in the inherent value and dignity of all men and women as God has created them. We 

are committed to treating everyone who visits our campus, whether for athletic competitions or some other 

purpose, with respect, and actively encourage all members of the university community to love others as Christ 

loves them. Proper respect should also be shown from one student to another at all times. Derogatory comments of 

a sexual, religious, or racial nature will not be tolerated. Students are expected to treat all members of the 

university community and guests in a spirit of Christian love, mutual respect, and individual dignity. 

 
Participation in bullying and hazing is prohibited. Bullying is the unwelcome, aggressive and repeated use of 

intimidation to force a more vulnerable person to do what the bully desires or to harm a more vulnerable person. 

Bullying includes oral or written derogatory name calling, taunting, and threatening harm; social actions of 

spreading false rumors to damage a reputation, and causing extreme embarrassment; and physical actions of 

hitting, kicking, spitting, tripping, pushing down, rude hand gestures, and injuring or taking another’s property. 

Hazing is any act committed that humiliates, intimidates, demeans, or endangers the health and safety of another 

person, regardless of the other person’s willingness to participate, and includes active and passive participation in 

such activities. 

 

Obstruction is a violation of the Student Honor Code. Behavior is considered obstructive when a student 

threatens or engages in other acts of retaliation against another person who acted in good faith (honestly and 

with the intention of being fair) in reporting Student Honor Code violations, even if reported mistakenly. Any 

report of alleged misconduct made in bad faith (knowingly making false reports or inventing allegations) is also 

a violation of the Student Honor Code. 

 
Living as part of the university community is a privilege. All members of the university community are expected to 

respect the rights of and give proper deference to others. Conduct that disrupts the university community’s living 

and educational environment is not permitted and is a violation of the Student Honor Code. 

 
Purpose of Disciplinary Procedures 

 
Liberty University’s disciplinary procedures are designed to maintain an environment that supports the spiritual 

development and academic success of its students. They are intended to be redemptive, restorative, and are 

carried out with love and grace. 
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Restorative Practices 

   
Restorative Practices refers to the multifaceted approach to conflict or disciplinary issues, which promotes holistic 

and healing processes that encourage students to live peaceably in community with one another. Restorative 

Practices include all those impacted by the behavior (responsible parties, harmed parties, and community 

members), and focus on repairing the damage, as well as preventing future harms. Restorative Practices is 

comprised of a spectrum of services, including Conflict Coaching, Mediation, and Restorative Conferences, which 

are facilitated through the Office of Community Life. 

 

 Conflict Coaching is a means through which students experiencing conflict in the residence halls can 

use student leadership as a resource for support in addressing and resolving low-level conflicts and 

disputes.

 Mediation is a form of conflict resolution, which allows students to work through difficult 

situations or disagreements with the assistance of a trained facilitator, who serves as a neutral third 

party.

 Restorative Conferences are an alternative process of discipline for students that focus on helping 

students learn from mistakes and repair harm caused to others by the violations committed. Restorative 

Conferences involve a number of individuals, in addition to responsible parties, including victims and 

community members, who work collaboratively to find effective ways to repair harms, restore trust, 

and prevent further violations from occurring.

 

Participation in Restorative Practices is voluntary, and either party can request to end participation in Restorative 

Practices at any time. Participation in Restorative Conferences involves signing a waiver to the standard 

Disciplinary Resolution processes and sanctions. 

 

Point, Fine, and Community Service System 
 

For situations not addressed through Restorative Practices, a point, fine, and community service system is used to 

address discipline-related issues. The purpose of the sanctions is not simply to punish but to reinforce the 

principles of the Student Honor Code. For On-Campus living guidelines that are not part of the point system please 

refer to the On-Campus Living Guide. The On-Campus Living Guide is governed by the Office of Residence Life.  

Sanctions for Liberty Way violations are determined based upon the following guidelines: 

 

1 Point 

 Late to Convocation (1 additional point for each additional 15 minutes late) 

 Late for curfew (1 additional point for each additional 30 minutes late) 

 

4 Points (Includes a $10.00 Fine) 

 Absence from or disturbances in a required meeting (e.g., Convocation, hall meeting, disciplinary 

proceeding, etc.) 

 Dress code violation 

 Failure to respond to Student Affairs official correspondence within 48 hours 

 Improper sign-out 

 Curfew violation other than late for curfew 

 

Appeals for one-to-four point offenses must be submitted to the respective Resident Director (RD) or to the 

Student Appeals Court through the link provided in the notification email within 48 hours of notification of a 

decision. The RD or the Student Appeals Court will uphold, modify, or overturn the violation(s) and or 

sanction(s). The decision will be final. 

  

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
http://www.liberty.edu/media/1219/On_Campus_Living_Guide.pdf
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6 Points (Includes a $25.00 Fine) 

 Possession and/or use of tobacco 

 Use of e-cigarettes or vaping on campus 

 Gambling 

 Attendance at a dance 

 Minor violation of the Statement on Personal and Community Respect (e.g., direct disobedience; 

disrespect to faculty, staff, or fellow student; noise disturbance on the hall; conduct that causes 

minor disruption to community or minor damage to property; minor usage of profane language) 

(may be considered a 12-18 point violation depending upon severity) 

 

Appeals for 6-point offenses must be submitted to the respective RD or to the Student Appeals Court through 

the link provided in the notification email within 48 hours of notification of a decision. The RD or the Student 

Appeals Court will uphold, modify, or overturn the violation(s) and or sanction(s). The decision will be final. 

 

12 Points (Includes a $50.00 Fine) 

 Deception 

 Minor violation of the Statement on Sexuality and Relationships (e.g., inappropriate personal 

contact; visiting alone with the opposite sex at an off-campus residence; entering the residence 

hallway, quad, or on-campus apartment of the opposite sex or allowing the same; visiting any 

dwelling or residence with a member of the opposite sex in inappropriate circumstances) 

 Violation of the Entertainment Guidelines (may be considered a 12-18 point violation 

depending upon severity) 

 Violation of the Statement on Personal and Community Respect, creating a disruption to 

community (may be considered a 12-18 point violation depending upon severity) 

 

Appeals for 12-point offenses must be submitted to the respective RD or the Student Appeals Court through 

the link provided in the notification email within 48 hours of notification of a decision. The RD or the Student 

Appeals Court will uphold, modify, or overturn the violation(s) and/or sanction(s). The decision will be final. 

 

18 Points (Includes a $250.00 Fine and 18 Hours of Community Service) 

 Academic misconduct, including dishonesty, plagiarism, or falsification 

 Commission or conviction of a misdemeanor 

 Falsification of information on an official document (including sign-out sheet) 

 Failure to properly identify oneself 

 Obstruction or making bad-faith claims of misconduct 

 Participation in a social gathering where alcohol is served (e.g., party, bar, nightclub, etc.) 

 Obscene, profane, or abusive language or behavior 

 Violation of the Entertainment Guidelines (may be considered a 12-18 point violation 

depending upon severity) 

 Violation of the Statement on Sexuality and Relationships (e.g., sexual misconduct, including 

inappropriate personal contact, any state of undress with a member of the opposite sex) 

 Threat to do bodily harm 

 Violation of the Statement on Personal and Community Respect, creating a disruption to community (may 

be considered a 12-18 point violation depending upon severity) 

 Theft (plus financial restitution and/or return) 

 Vandalism or property damage (plus financial restitution) 
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Appeals for 18-point offenses must be submitted to the Associate Dean of Students or to the Student Appeals 

Court through the link provided in the notification email within 48 hours of notification of a decision. The 

Associate Dean of Students or the Student Appeals Court will uphold, modify, or overturn the violation(s) 

and/or sanction(s). The decision will be final. 

 

30 Points (Including a $500.00 Fine, 30 Hours of Community Service, Possible Administrative Withdrawal) 

 Severe or recurring academic misconduct violation, including dishonesty, plagiarism, or falsification 

 Commission or conviction of any felony 

 Violation of the Discrimination, Harassment, and Sexual Misconduct Policy 

 Violation of the Statement on Sexuality and Relationships (e.g., sexual immorality, including 

inappropriate personal contact, spending the night with a member of the opposite sex) 

 Life-threatening behavior or language (possible immediate removal/exclusion from campus and 

administrative withdrawal for a minimum of two semesters) 

 Violation of the Statement on Personal and Community Respect where personal harm is caused  

 Non-participation in classes or extended absence from university community without notice 

 Disruption to university community 

 Non-compliance with a directive of any university representative or Behavioral Plan 

 Possession, use, manufacture, or distribution of illegal drugs or non-prescribed controlled 

substances or involvement with another person engaged in any of these acts 

 Possession or consumption of alcoholic beverages 

 Refusal to submit to an Alco-Sensor test or substance use test, as directed by a university representative 

 Procuring, financing, facilitating, or obtaining an abortion 

 Stealing or possession of stolen property (plus financial restitution) 

 Unauthorized possession or use of weapons 

 Violation of Liberty University’s Weapons Policy 

 Conduct inconsistent with Liberty’s mission or purpose that compromises the testimony or 

reputation of the university, or disrupts Liberty’s Christian learning environment 

 

Appeals for 30-point offenses (when non-return or administrative withdrawal is not imposed) must be 

submitted to the Dean of Students or to the Student Appeals Court through the link provided in the 

notification email within 48 hours of notification of a decision. The Dean of Students or the Student Appeals 

Court will uphold, modify, or overturn the violation(s) and/or sanction(s). The decision will be final. Appeals 

for 30-point offenses (when non-return or administrative withdrawal is imposed) must be submitted to the 

Senior Vice President for Student Affairs (SVPSA) or the Judicial Review Board (JRB) through the link 

provided in the notification email within 48 hours of notification of a decision (see the appeals section for 

further explanation of the JRB). If a request is made for the SVPSA to hear the appeal in place of the JRB, the 

SVPSA will decide whether to hear the appeal or refer to a JRB.  The SVPSA or the JRB will uphold, modify, 

or overturn the violation(s) and or sanction(s). The decision will be final. 

 

NOTE: As the semester ends, there may not be time for the student to complete a sanction of Community 

Service. In those situations, fines may be issued in lieu of Community Service as follows: 18 hours = $100.00 

fine; 30 hours = $150.00 fine. Any student who violates disciplinary probation may not be allowed to return 

for the following semester. 

 

Vacations and Breaks 

Major Liberty University regulations and policies are in effect at all times, including summer break and school 

breaks (i.e. weekends, fall break, Christmas break, spring break, etc.). All students, whether residing on or off 

campus, are expected to abide by the guidelines and standards of conduct outlined in the Student Honor Code 

until the student graduates, or the student is dismissed from the university. 

http://www.liberty.edu/media/1370/Weapons_Policy_Rules_&_Regs_(8-22-16)_(adoped).pdf
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Investigations and Disciplinary Proceedings (General Conduct – Non-Academic) 
 

What is the evidentiary standard? 

All student conduct disciplinary proceedings, including appeals, use a preponderance of the evidence standard 

(the greater weight of the evidence; what is more likely than not) to review all of the available information and 

evidence to determine whether a violation of the Student Honor Code occurred. 

 

What happens if a student is charged with a violation? 

Any student who is reported for a violation of the Student Honor Code (the "respondent") for which the student 

could, if found responsible, receive a sanction of 1-12 points will be notified by the appropriate Student Affairs 

staff member. For an alleged violation that could result in a sanction of 18 or more points, the student who is 

reported for the violation of the Student Honor Code will meet with the appropriate Office of Community Life 

Associate Director (AD). For all credible reports of an alleged violation(s), the student will receive notice of the 

alleged violation(s) and be given an opportunity to respond to the allegation(s). The AD, and possibly other 

Student Affairs staff members, will conduct an investigation into the alleged violation(s). In the event that a 

student under investigation for alleged Student Honor Code violation(s) is deemed to pose a potential risk to the 

campus community, the student under investigation may be restricted from living on campus, attending class, 

and/or being present on campus. If a student is required to move off campus, the student may be responsible for 

the cost of off-campus housing. If, following the investigation, the AD determines that there is a preponderance of 

the evidence (Liberty's evidentiary standard) to find the student responsible for violating the Student Honor Code, 

the process is as follows: 

 

 For most 18-point violations, if it is determined by a preponderance of the evidence that a violation occurred, 

the AD will schedule a follow-up meeting with the student to notify the student of the outcome of the 

investigation, the sanction(s), if any, and the appeal process. 

 For most 30-point violations, a Conduct Review Committee (CRC), comprised of members of the 

Office of Community Life, will consider the facts and relevant information and make a determination as 

to whether, by a preponderance of the evidence, the student violated the Student Honor Code. If the CRC 

determines that a violation occurred, the AD will schedule a follow-up meeting to notify the student of the 

outcome of the investigation, the sanction(s) (if any), and the appeal process. Some 30-point violations may be 

handled by the AD. 

 

Parents or legal guardians may be notified of a student's conduct process and any violations and/or sanctions, including non-

return or administrative withdrawal. 

NOTE: During the investigation and disciplinary proceedings, which includes the appeal process, the student 

should continue attending classes, unless instructed otherwise in writing by the Office of Community Life or by 

the Office of Equity and Compliance. Depending upon the nature of the violation and other circumstances, a 

temporary removal from classes and/or removal from campus, as well as other appropriate interim remedies, 

may be imposed.  Sanctions may be delayed pending a final determination following appeal. 

 

What happens if the Conduct Review Committee issues a sanction of Administrative Withdrawal? 

Administrative Withdrawal is a separation from the university for at least a defined period of time (generally one 

or two semesters), after which the student may be eligible to reapply for admission to the university. If the 

Conduct Review Committee (CRC) imposes a sanction of administrative withdrawal, an Associate Director for 

Community Life, or other Student Affairs staff members, will communicate the decision to the student in writing. 

The student has 48 hours after receiving notification of a decision to appeal, in accordance with the instructions for 

appeal below. 

 

  

http://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
http://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
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Once a final sanction of Administrative Withdrawal has been imposed following all appeals, if any appeals are 

made, the student may be issued a campus ban by LUPD. The student may not return to campus without first 

contacting LUPD to request for the ban to be lifted.  Applications for re-admission are subject to administrative 

review.  The student must have been absent from the university for the designated period of time and fulfilled any 

conditions before such applications will be approved. Re-admission to the university is not guaranteed. Administrative 

Withdrawals are generally the shorter of one semester or six months, or the shorter of two semesters or one 

calendar year. 

 

What happens if a student accepts the determination of the Conduct Review Committee (CRC)? 

If the student waives the right to appeal and accepts the CRC’s determination of responsibility and/or the 

sanction(s), the student will follow the procedures required to process the CRC’s determination. The student may 

also choose to accept the determination of responsibility, but appeal the sanction(s). If the student accepts a 

sanction of Administrative Withdrawal, the student typically will have no more than 48 hours from notification 

of the decision to leave the university. 

 

Appeals of Violations (General Conduct – Non-Academic) 

 

An appeal of a violation of the Student Honor Code is not a rehearing of the evidence of a case, and the Student 

Affairs Representative(s), the Judicial Review Board (JRB), or the Senior Vice President for Student Affairs 

(SVPSA) (collectively, “the appellate body”) does not generally substitute its determination for that of the 

CRC.  Rather, the appeal is the student's opportunity to have the procedures of the investigation and the CRC’s 

hearing evaluated for fairness based on the certain grounds of appeal set forth below. All requests for appeals 

must be provided in writing, which includes email, and must include an explanation of how one or more of the 

grounds for appeal apply. Failure to articulate at least one for the grounds for appeal may result in the requested 

appeal being denied without a hearing. Students have the opportunity to appeal any violation or sanction(s). To 

make a valid appeal, students must comply with all instructions from the university.  A summary of those 

instructions and processes are as follows: 

 

 The deadline to appeal is 48 hours from notification of the CRC’s decision, and is counted as calendar 

days, not business days or school days.  

 The appeal must clearly  state in writing at least one of the following three grounds for appeal: 

– There was a procedural error that prevented a fair, impartial, or proper investigation or CRC (i.e., 

affecting the outcome of a case) that materially affected the CRC’s determination.

– The disciplinary sanction(s), in consideration of the student's prior conduct history and other relevant 

information, are not fair and/or consistent with the violation.

– New evidence is introduced into the case that was unavailable at the time of the hearing and could 

not have reasonably been made available, and which could have reasonably affected the outcome of a 

case. 

 The appeal must contain an explanation, including any evidence, supporting the stated 

ground(s) for appeal. 

 If the student making the appeal received a sanction of Administrative Withdrawal from the 

CRC, the student should indicate whether he or she requests for the appeal to be determined by 

the JRB or by the SVPSA.  If the student does not request a hearing by the SVPSA, the default 

appeal is to a JRB.  Students may request, but they are not guaranteed, an appeal to the SVPSA 

who may deny the student’s request for appeal.    

 If the SVPSA chooses not to hear the student’s request for appeal, the student still has the right 

to an appeal to the JRB.  The SVPSA, or designee, will determine whether the student has 

stated at least one ground for appeal so that the appeal will be heard.  Appeals that do not state 

at least one of the above grounds for appeal may be denied without a hearing.  The student will 

be notified in writing whether the appeal will be heard.  If the appeal will be heard, the student 
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will also be notified of the date, time, and location of the appeal hearing.  The SVPSA reserves 

the option of deciding the appeal based upon a written submission.   

 On appeal, the appellate body will consider all information and evidence relevant to the appeal 

and will determine, by a preponderance of the evidence, whether each ground for appeal was 

met.  If the appellate body finds that no ground for appeal was met, the CRC’s determination 

and any sanction(s) will be upheld.  If a ground for appeal is found to be met, the appellate 

body will determine an appropriate outcome.   

 The outcome of the appeal is final, and no further appeal is available. 

 The parties of the appeal will be notified in writing of the final determination, and the university 

will update the parties’ education records, as necessary, to reflect the outcome. 

 

Appeals to the Judicial Review Board and Requests for Appeal to the Senior Vice President for Student Affairs  

Once the SVPSA, or designee, determines that an appeal will be heard, appeals by students who have received a 

sanction of Administrative Withdrawal will generally be heard by the Judicial Review Board (JRB).  Appeals by 

students who have received a sanction of Non-Return or Non-Return in lieu of Administrative Withdrawal will 

generally be reviewed by the SVPSA. The JRB will be comprised of three faculty members approved by the 

Provost, along with two students who represent the Student Government Association who are approved by the 

SVPSA. The SVPSA, or designee, will chair the JRB. The chairperson is a non-voting member of the JRB. The 

Office of Community Life will provide the JRB with a summary of the incident, along with a background report 

of the student’s behavioral record, and will present the facts revealed through its investigation to the JRB.  For 

appeals heard by the JRB, the JRB will make its decision by majority vote.  For appeals heard by the SVPSA, the 

SVPSA considers all of the same information and evidence as the JRB and the SVPSA serves as the sole decider 

of the student’s appeal.   

 

The JRB or the SVPSA may examine the circumstances and details of the incident. The JRB or the SVPSA may 

also, but is not required to, hear testimony, review new evidence, and call any witnesses deemed necessary.  

The JRB or the SVPSA will consider all information and evidence relevant to the appeal and will determine, by 

a preponderance of the evidence, whether each ground for appeal was met.  If the JRB or the SVPSA finds that 

no ground for appeal was met, the CRC’s determination of a violation and any sanction(s) will be upheld.  If a 

ground for appeal is found to be met by the JRB or the SVPSA, the JRB or the SVPSA will determine an 

appropriate outcome and/or sanction consistent with the ground(s) for appeal that was or were present and then 

submit a final report indicating the findings and appropriate outcome and/or sanction(s).  In the final report, the 

JRB or the SVPSA will either uphold, modify, or overturn the prior outcome and/or sanction(s).  The JRB or 

the SVPSA may also modify conditions required for readmission (which may include considering an early 

return or the ability to continue studies online).  In appeals to the JRB or appeals to the SVPSA in which at least 

one ground for appeal was found to be met, the SVPSA, or designee, will communicate the final determination 

by the JRB or the SVPSA to the student in writing.  If the JRB or the SVPSA decides to overturn the CRC’s 

decision, the violation and any sanction(s) will be removed from the student’s records.   

 

NOTE: 

Complaints and reports involving alleged violations of the Discrimination, Harassment, and Sexual Misconduct 

Policy are governed by the university’s Discrimination, Harassment, and Sexual Misconduct Policy and follow the 

policies and procedures it sets forth. 

 

Sanctions 
 

When a student or student group is ultimately found responsible for violating the Student Honor Code, the RD, 

Office of Community Life Associate Directors, the Associate Dean of Students, the Dean of Students, the Student 

Appeals Court, the Conduct Review Committee (CRC), the Judicial Review Board (JRB), or the Senior Vice 

President for Student Affairs (SVPSA) (each hereinafter referred to as a “sanctioning body”) may impose one or 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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more sanctions. Sanctions may include any of the sanctions that are listed below, as well as any sanctions that are 

set forth in other applicable university policies or conduct codes.  

 

Sanctions may include educational, restorative, rehabilitative, and punitive components. Some violations, 

however, are so egregious in nature, harmful to the individuals involved, or deleterious to the educational process 

that a severe sanction, such as Non-Return or Administrative Withdrawal, is required. Moreover, when a violation 

is determined to be motivated by a legally protected status (e.g., race, religion, gender, disability, and national 

origin), the sanction may be more severe. 

 

The sanctioning body may request additional information from the respondent(s), which may be a student or a 

student group, and anyone who can provide information relevant to its determination of an appropriate sanction. In 

determining an appropriate sanction, the sanctioning body may consider the following factors: 

 

 the nature and level of violence of the conduct at issue; 

 the impact of the conduct on those injured or damaged, and other individuals; 

 the impact or implications of the conduct on the community or the university; 

 whether the conduct was motivated by another person’s membership in a legally protected class; 

 prior misconduct by the respondent, including the respondent’s relevant prior discipline history, both at 

the university and elsewhere (if available), including criminal convictions; 

 whether the respondent has accepted responsibility for the conduct; 

 whether the respondent cooperated with the university’s investigation; 

 maintenance of a safe and respectful environment conducive to learning; 

 protection of the university community and property; and 

 any other mitigating, aggravating, or compelling circumstances useful in reaching a just and 

appropriate resolution in each matter. 

 

Sanctions may be imposed by the sanctioning body or other departments within the university, individually or in 

combination with other sanctions. For determinations of responsibility for violations of the Student Honor Code, the 

following sanctions may be imposed: 

 

 Loss of Funding - The University may withhold funding for a definite or indefinite period of time (for 

student groups only) 

 

 Deactivation - Loss of all rights and privileges, including university recognition, for a definite or 

indefinite period of time (for student groups only) 

 

 Warning - A formal admonition, which appears in the student's disciplinary record at the university and 

may be disclosed by the university when the student consents in writing or as otherwise required or 

when permitted by law 

 

 Written Apology - Submission of a written apology for the violation and the harm caused to other 

persons, groups, and entities. The written apology will be submitted through the university, rather than 

directly to the recipient(s) 

 

 Points - Residential students may be assigned up to 30 points for a violation of The Liberty Way (for 

students only) 

 

 Community Service - Community service work for a church or other non-profit organization for a 

prescribed number of   hours 
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 Educational Assignments and Programs - Required participation in educational programs, or the 

completion and submission of educational assignments (e.g., essays) 

 

 Failing Grade - A failing grade for an individual assignment or in a class as a result of academic 

misconduct (for students only) 

 

 Monetary Penalties - Fines payable to Liberty University. Fees payable as restitution to damaged 

person(s), groups, and entities submitted through the university 

 

 Restriction of Access to Space, Resources, and Activities - Restrictions placed on a student or student 

group’s access to space and/or resources or on participation in activities. Student groups may also be 

restricted from certain rights and privileges, such as recruitment of new members 

 

 Removal or Reassignment of University Housing - Removal from university housing or reassignment 

to a different location within university housing (for students only) 

 

 Recovery Program - Required completion of a recovery program, such as a 12-Step Celebrate 

Recovery program or another similar program approved by the university 

 

 Disciplinary Probation - A more serious admonition that may be assigned for a definite amount of time 

for the university to closely monitor a student’s success following a record of violations. A student may 

be placed on disciplinary probation if they accumulate 22+ points during any semester in attendance, 

which may include 18 hours of Community Service or a $100 fine. A student who accumulates 34+ 

points in one semester, while on disciplinary probation, may be considered in violation of probation and 

may not be allowed to return for a period of one (1) semester, or may receive 30 hours of Community 

Service or $150 fine. It may require the student to live on campus for the term of probation. One 

consequence of disciplinary probation is that any future policy violation, of whatever kind, during that 

time, may be grounds for non-return, or, in especially serious cases, administrative withdrawal from the 

university. Disciplinary probation will be taken into account in judging the seriousness of any 

subsequent infraction, even if the probationary period has expired A student on disciplinary probation 

may not run for or hold an office in the Student Government Association until the student is no longer on 

probation. Disciplinary probation appears in a student’s disciplinary record at the university and may be 

disclosed by the university when the student consents in writing or as otherwise required or when 

permitted by law. 

 

 Non-Return - Student status at the university may be terminated with a specified period after which the 

student may apply for re-admission or enroll in classes. Re-admission may or may not be conditioned 

upon fulfilling certain conditions listed by the sanctioning body. These conditions may include, but are 

not limited to, restitution of damages, completion of a recovery program, community service, payment 

of a fine, and written apology(ies). Relevant information remains in the student’s disciplinary record at 

the university and may be disclosed by the university when the student consents in writing or as 

otherwise required or when permitted by law (for students only) 

 

 Administrative Withdrawal - Student status at the university may be indefinitely and immediately 

terminated for a minimum specified period (generally one or two semesters) during which the student 

may not enroll in any residential classes or intensives (even during a summer term) but, at the option of 

the sanctioning body, may or may not enroll in online classes. Re-admission may or may not be 

conditioned upon fulfilling certain conditions listed by the sanctioning body. These conditions may 

include, but are not limited to, restitution of damages, completion of a recovery program, community 
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service, payment of a fine, and written apology. Relevant information remains in the student’s 

disciplinary record at the university and may be disclosed by the university when the student consents in 

writing or as otherwise required or when permitted by law (for students only). If a student accepts the 

CRC’s sanction of Administrative Withdrawal or if the JRB/SVPSA upholds the Administrative 

Withdrawal on appeal, the student typically will need to move out of the residence hall within 48 hours 

of the final decision. All academic work is lost for the semester except classes that have been completed 

before the time of the decision. The student may be asked to leave sooner if the student is considered by 

the university to be a disruption to the campus community or a safety threat. 

 

 Non-Return in lieu of Administrative Withdrawal - Student status at the university may be 

indefinitely terminated for a minimum specified period of time that begins at the end of the current 

academic semester, during which period of time the student may not enroll in any residential classes or 

intensives (even during a summer term) but, at the option of the sanctioning body, may or may not be 

permitted to enroll in online classes. The student is permitted to complete the current academic 

semester. Re-admission may or may not be conditioned upon fulfilling certain conditions listed by the 

sanctioning body. These conditions may include, but are not limited to, restitution of damages, 

completion of a recovery program, community service, payment of a fine, and written apology(ies). 

Relevant information remains in the student’s disciplinary record at the university and may be disclosed 

by the university when the student consents in writing or as otherwise required or when permitted by 

law (for students only) 

 

 Transcript Notation - In accordance with Virginia Code Section 23.1-900 and Liberty’s 

Discrimination, Harassment, and Sexual Misconduct Policy, Liberty University will make a prominent 

notation on the academic transcript of each student who has been administratively withdrawn for, has 

been non-returned for, or has withdrawn from the university while under investigation for an offense 

involving sexual violence under this policy or the university’s Discrimination, Harassment, and Sexual 

Misconduct Policy. The notation will be removed once the respondent is found not responsible or has 

otherwise been determined to be in good standing by the university (i.e., the process for applying for, 

and returning to, good standing for offenses involving sexual violence is different than the re-admission 

processes) 

 

 Revocation or Withholding of Degree - The University reserves the right to revoke or withhold the 

award of academic degrees. If the violation is found to have occurred before graduation and during the 

time the student has applied to, or was enrolled at the university, but a complaint was not filed prior to 

graduation, the degree may be revoked. If the violation occurred prior to a student graduating and is 

under investigation, the university may postpone the awarding of a degree pending the outcome of the 

investigation and imposition of appropriate disciplinary sanctions (for students only) 

 

 Other Sanctions - Any other sanction not listed above, as determined appropriate under the 

circumstances. 

 

Sanctions will be imposed immediately, except in the case of separation from the university pursuant to a Non-

Return sanction. In matters adjudicated prior to the last day of classes, if the final sanction is separation from the 

university (i.e., Non-Return or Administrative Withdrawal), the granting of credit for the semester and/or the 

awarding of a degree will be at the discretion of the university. The imposition of sanctions by JRB or by the 

SVPSA is final and is not subject to further review. 

 

 

  



21  

Reapplication and Readmission 
 

A student who has received a sanction of Non-Return or Administrative Withdrawal may contact the Office of 

Admissions to begin the reapplication process. In considering an application for readmission, Enrollment 

Management will request that the student provide a thorough account of the actions that led to the student’s 

dismissal from the university and the student’s strategy for successful continuance at the university. Enrollment 

Management will also look to see whether the minimum term of dismissal has been served and whether other 

conditions for return, if any, have been met.  Additionally, a letter of recommendation from a pastor, counselor, 

or civic leader, along with a letter of recommendation from the student’s parent(s) or legal guardian(s) (if the 

student is less than 21 years of age), should be submitted. Readmission to the university will be subject to any 

stipulations made by the Dean of Students in consultation with the Office of Community Life. Reapplication 

does not guarantee readmission. If readmission is granted, the Office of Admissions will contact the student with 

its decision. 

 

Complaint Reporting 
 

All complaints regarding the Student Honor Code may be emailed to the Dean of Students Office at 

deanofstudents@liberty.edu or submitted via Beacon. The complainant will be encouraged to complete an 

official “Statement for Record” detailing the information relevant to his or her complaint in the Dean of 

Students Office. The Dean of Students, the Senior Vice President for Student Affairs, and/or a designated 

representative will review the complaint. 

  

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/admissions/index.cfm?PID=145
https://www.liberty.edu/studentaffairs/deanofstudents/index.cfm?PID=624
mailto:deanofstudents@liberty.edu
https://www.liberty.edu/studentaffairs/deanofstudents/index.cfm?PID=624
https://www.liberty.edu/studentaffairs/deanofstudents/index.cfm?PID=624
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Students are encouraged to self-report when they have knowingly committed a violation of the Student 

Honor Code. When self-reports are received, the university will provide discreet counsel and support to the 

student. This self-report policy is intended for students seeking to acknowledge and self-correct their 

wrongdoing. 

 

A student has the option of self-reporting a violation of the Student Honor Code to the Office of Community Life 

or the Office of Residence Life within one week of an offense. If an investigation has begun or if there is already 

prior knowledge of the incident, it may not be considered a self-report. The Office of Community Life or the 

Office of Residence Life will work with the student in implementing the necessary boundaries and accountability 

measures to foster an environment for growth. Students may only self-report the same behavior once per 

semester without sanctions. 

 

The Liberty University community promotes chastity for its unwed students; however, women who become 

pregnant and men whose sex acts result in conception are included in this self-report policy. The LU Shepherd 

Office or Student Counseling Services is available to assist students through this process. 

 

NOTE: Violations of the law (felony and serious misdemeanor offenses) may carry sanctions up to and 

including administrative withdrawal, even when there is a self-report. Moreover, there is a similar but different 

self-reporting policy in the university’s Discrimination, Harassment, and Sexual Misconduct Policy that applies 

to complainants and witnesses who make reports or complaints, or who cooperate with investigations and/or 

disciplinary proceedings.  Please refer to the Discrimination, Harassment, and Sexual Misconduct Policy for 

more information. 

 

 

 

Convocation is an assembly of the university community and its purpose is to develop campus unity, disseminate 

information, and challenge students spiritually, socially, morally, civically and intellectually. Convocation 

provides forums for the social and political issues of the day, as well as educational topics of diverse interest for 

the benefit of students, faculty, and staff. Guest speakers and performers from the worlds of business, politics, 

education, religion, athletics, entertainment and the sciences also help to make Convocation a refreshing and 

challenging time. All students, whether residing on or off campus, are required to attend Convocation and remain 

present until dismissed. 

 

 

 

Qualifications 
 

To qualify for living off campus, students must either be 21 years of age or older by December 31 to live off 

campus for the fall semester or by May 31 to live off campus for the spring semester, or be living with a parent or 

with a sibling who is at least 21 years of age. 

CONVOCATION 

SELF-REPORTING 

LIVING OFF CAMPUS 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/residencelife/index.cfm?PID=462
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/residencelife/index.cfm?PID=462
https://www.liberty.edu/studentaffairs/residencelife/index.cfm?PID=462
http://www.liberty.edu/osd/lushepherd/
http://www.liberty.edu/osd/lushepherd/
https://www.liberty.edu/index.cfm?PID=161
https://www.liberty.edu/index.cfm?PID=161
https://www.liberty.edu/index.cfm?PID=2586


23  

Conduct 

Students who live off campus are expected to abide by the Student Honor Code. Living off campus is a privilege 

that may be revoked at the discretion of the Office of Community Life. Students who repeatedly violate the Student 

Honor Code may be required to move back on campus immediately. 

 

 

Liberty student e-mail accounts are the official means of communication for the Liberty University community, 

and students are expected to check their e-mail account on a daily basis. The university is not responsible for 

information that students do not receive as a result of not checking their e-mail account regularly. Students are 

also expected to visit the Liberty University Splash Page regularly for official announcements and information. 

 

 

Family Educational Rights and Privacy Act of 1974 (FERPA) 
 

The Family Educational Rights and Privacy Act (FERPA) of 1974, as amended, sets forth requirements 

pertaining to the privacy of a student’s education records. FERPA governs the release of such education records 

maintained by an educational institution, such as Liberty University, as well as the access to those education 

records. For detailed information on FERPA, visit the webpage for Registrar’s Office. 

 

Students may inspect and review their education records, including disciplinary records, by submitting a written 

request to the Office of Community Life. The university will comply with this request within 45 days of 

receiving the request. When an education record contains information pertaining to other students, the student 

may inspect and review only the information pertaining to the student requesting the information, and the 

information pertaining to other students will be redacted. 

COMMUNICATION 

STUDENT RECORDS 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://mylu.liberty.edu/
http://www.liberty.edu/academics/registrar/index.cfm?PID=455
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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Welcome to Liberty University! Since 1971, our mission as a university has been to provide a world-class educational 

experience with a solid Christian foundation to equip men and women with the values, knowledge, and skills essential for 

success in every aspect of life. With our unique heritage and expanding influence, Liberty is dedicated to preparing students 

to succeed in their chosen profession and service to others as a true Champion for Christ. 

 

Jesus Himself summarized all the laws of the Old Testament in the Great Commandment. He said that we are to love 

God with all of our heart, soul, and mind and to love our neighbors as ourselves. The goal of the Residential Graduate 

Honor Code (Student Honor Code) is to encourage and instruct our students how to love God through a life of service to 

others. The way we treat each other in our community is a direct reflection of our love of God. 

 

Liberty’s community guidelines come in various forms. Some are requirements from local, state, and federal laws that 

must be obeyed by all. Some are based on Biblical mandates or principles that lead us to develop virtues characteristic of 

a Champion for Christ. Others are simply preferences that promote deference to one another while living in the 

university community. However, all are important for creating and maintaining the kind of university community we 

seek to provide. 

 

Attendance at Liberty University is a privilege and, as a private educational institution, Liberty is free to control the 

admission and attendance of students. While the Student Honor Code has evolved over time, it has served our 

community well by articulating expectations of students and providing guidelines for life in a Christian educational 

community. Liberty is our university and this is our Student Honor Code. 

 

 

 

 

 

Residential graduate students are responsible for knowing and complying with the terms of the Student Honor Code. 

Students are also responsible for reporting all circumstances which they believe constitute a major violation of the 

Student Honor Code to the Office of Community Life or the Office of Residence Life. Intentional breach of the 

responsibility to report major violations is itself a violation of the Student Honor Code. Every student should also give 

testimony or evidence relevant to any alleged violation of the Student Honor Code, if requested. 

 

A residential graduate student is defined as any person who is admitted, enrolled or registered for study in the residential 

graduate on-campus program at Liberty University for any academic term. Persons who are not officially enrolled for a 

particular term, but who have a continuing student relationship with Liberty University also are considered students for 

Student Honor Code purposes until a degree is conferred or an official withdrawal is processed. 

 

The Student Honor Code is not a contract and does not create obligations that bind the university. The university reserves 

its right to revise the Student Honor Code at any time and for any reason, including an informal amendment to ensure 

fairness in its procedures. 

 

Every student is expected to respect Liberty's Statement of Doctrine and Purpose and should avoid any activity, on or off 

campus, which would contradict the university’s mission or purpose, compromise the testimony or reputation of the 

university, or disrupt Liberty's Christian learning environment. All members of the Liberty University community are 

asked to affirm the following: 

   

"We have a responsibility to uphold the moral and ethical standards of Liberty University and personally confront 

   those who do not." 

OUR SCHOOL 
 

SCHOOL ROLE 
 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/residencelife/index.cfm?PID=462
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Academic misconduct is considered conduct that undermines the academic integrity of Liberty University and includes, 

but is not limited to, academic dishonesty, plagiarism, and falsification. All such conduct is a violation of the Student 

Honor Code. 

 
Academic Dishonesty 

Academic dishonesty involves a student’s attempt to improve someone’s academic standing through dishonest means. It 

includes, but is not limited to: 

 

 unauthorized collaboration on any work for the course 

 using unauthorized aids of any kind 

 allowing another student to copy any portion of one’s own work 

 copying from or viewing another student’s work during an examination 

 collaborating during an examination/assignment with any other person by giving or receiving information 

without specific permission of the instructor 

 stealing, buying, receiving, selling or transmitting coursework of any kind 

 submitting work previously used to fulfill academic requirements for any course at any institution at any level, 

including Liberty University, without permission from both faculty members 

 substituting for another person or permitting any other person to substitute for oneself to take an examination or 

complete course work 

 sabotaging another student’s academic work 

 soliciting another student to complete a course, an individual assignment, or an examination; and 

 facilitating or aiding in any act of academic dishonesty 

 
Any student who knowingly assists in any form of academic dishonesty will be considered equally responsible as the 

student who accepts such assistance. 

 
Plagiarism 

Plagiarism is the failure to give attribution to the words, ideas or information of others on papers, projects or any 

assignment prepared for a course. It includes, but is not limited to . . . 

 

 omitting quotation marks or other conventional markings around material quoted from any source 

 paraphrasing, summarizing, or quoting a passage from a source without referencing the source 

 purchasing or acquiring material of any kind and representing it as one’s own work; and 

 replicating another person’s work and submitting it as one’s own work 

 
Falsification 

Falsification is the misrepresentation of the truth in connection with course work. It includes, but is not limited to .  

 

 dishonestly answering or providing false information to the university; 

 altering any document, correspondence, or assignment that may mislead others or distort the truth; 

 citing a source that is known not to exist; 

 including a source in a bibliography when the source was neither cited in the body of the student’s work 

nor consulted; 

ACADEMIC HONOR 
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 citing a source when it is known to not support the proposition for which it was cited; 

 intentionally distorting the meaning or applicability of data; 

 inventing or intentionally distorting data or statistical result; and 

 falsifying attendance and/or participation. 

 
Reporting Process for Academic Misconduct 

The Student Honor Code applies a preponderance of the evidence standard for determining whether an allegation of 

academic misconduct occurred. The preponderance of the evidence standard means the allegation must be proven by the 

greater weight of the evidence (what is more likely than not to have occurred). 

 
The reporting procedure is as follows: 

 

 The instructor (or staff member, if applicable) will confront the student within a reasonable period of time from 

when the suspected academic misconduct is discovered or reported. The instructor will give the student an 

opportunity to respond to the alleged academic misconduct

 If the instructor or staff member determines, by a preponderance of the evidence, that academic misconduct has 

occurred and the student is responsible, the instructor or staff member will file a report and impose the academic 

sanction based on a standardized rubric, which guides in determining the appropriate sanction based on the specific 

violation

 The instructor or staff member will notify the student via email of the decision regarding the alleged academic misconduct 

and any imposed sanctions

 The Office of Community Life may also contact the student to further address the incident

 

Appeal Process for Academic Misconduct 

A student may choose to appeal the decision of an instructor or staff member of a finding of academic misconduct 

and/or the sanction imposed. That appeal process is as follows: 

 

 The student must submit a written appeal to the department chairperson within seven days of receiving 

the notification from the instructor or staff member of a finding of academic misconduct. The student’s 

appeal should include any supporting documents and should clearly state the reason(s) (a) why the 

student disagrees with the finding of academic misconduct and/or (b) why the student believes the 

sanction imposed was inappropriate and what sanction the student believes would be appropriate, if any.

 The department chairperson will review the instructor or staff member's report and the student's written 

appeal.  The department chairperson may consult with the instructor or staff member and/or student, and 

may investigate further, and then will notify the instructor or staff member and the student of the decision 

via email.

 The student may appeal the department chairperson’s decision to the associate dean of the school or 

college (i.e., School of Business, College of Arts and Sciences, etc.) within seven days of receiving the 

department chairperson’s decision by stating, in writing, the reasons why the department chairperson’s 

decision was incorrect or inappropriate. The associate dean will review the student's second appeal, as 

well as the instructor or staff member's report, the department chairperson’s decision on the 

student’s initial appeal, and any other relevant information. The associate dean will notify the 

department chairperson, the instructor or staff member, and the student of the decision on the 

second appeal. The decision of the associate dean is final and no further appeal is permitted. 

  

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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 Should any appeal result in a final decision of “no violation”, a report indicating such will be forwarded 

to all appropriate parties and the student's record will be updated accordingly. A decision of “no 

violation” will be considered final and cannot be appealed by an instructor or staff member.  A decision 

to uphold the violation and/or the sanction may be referred back to the Office of Community Life to 

proceed accordingly 

 

Computing Ethics 

 
Many students will use Liberty University’s computing resources through classes that require such use, through on- 

campus employment, and for other reasons. Liberty University strictly obeys copyright laws and licensure agreements 

that govern computer software and web applications. No student should ever make unauthorized copies of university-

owned computer software or otherwise violate copyright laws. 

 
Liberty University has established a Code of Computing Ethics and an Academic Computing Policy. Students using the 

university’s computing resources are responsible for adhering to that code and that policy. If the instructor or the campus 

employer who authorizes the student’s access to the university’s computer resources does not provide a copy of that code 

and that policy, it is the student’s responsibility to ask for them. 

 
Violation of the Code of Computing Ethics and Academic Computing Policy may also be a violation of the Student 

Honor Code, subjecting a student to disciplinary action by Liberty University and may lead to denial of future computing 

privileges. Violation of laws and license agreements may also subject a student to legal action under applicable federal, 

state, and local laws and regulations and private causes of legal action. If any action by a student results in financial loss 

to Liberty University, damages and costs assessed to the university may also be assessed to the student. 

 

Unprofessional, Unethical, and Dangerous Behavior 

 
Liberty University has a professional and ethical responsibility to evaluate students based on their ability to successfully 

carry out the tasks associated with their degree and/or required licensure (if applicable). As such, the faculty of Liberty 

University will not approve program completion for students who demonstrate behaviors that may interfere with future 

professional competence. Liberty University reserves the right to require a plan of remediation if any of the following 

apply: 

 

 The student demonstrates unprofessional or unethical conduct while acting as a representative of Liberty 

University, or in interactions with Liberty University faculty or staff.

 The university determines that the student’s current emotional, mental or physical well-being compromise 

the integrity of the degree or licensure, or potentially places others in harm’s way or an unduly vulnerable 

position.

 

Such action constitutes unprofessional, unethical, and/or dangerous behavior and is a violation of the Student 

Honor Code. In any of these cases, a remediation plan will be formulated in conjunction with the appropriate dean 

or associate dean, the student, and may include the Office of Community Life. The purpose of the remediation plan 

is to assist students in correcting any deficits in his or her ability to successfully complete the requirements of his 

or her degree and/or required licensure so that the student may successfully complete the program.  

Remediation procedures can include actions such as repeating particular courses, obtaining personal counseling, 

completing additional assignments, or, in some cases, academic suspension or dismissal from Liberty University. 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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Life outside the classroom involves a significant amount of a student’s time and the university expects students to take 

responsibility for their behavior and choices. When those choices violate the Student Honor Code, the university 

administers discipline with love and mercy. 

 

Substance Use and Prevention 

 
Liberty University prohibits the possession, use, manufacture, or distribution of alcoholic beverages, tobacco, nicotine, 

illegal drugs, and non-prescribed controlled substances by its students, regardless of whether it occurs on or off campus. 

This also includes the use or possession of prescription medication not prescribed to the student by a licensed medical 

physician and the abuse of medication prescribed to the student by a licensed medical physician. 

 
Violations of this prohibition may result in disciplinary action, including a sanction of non-return or administrative 

withdrawal. In addition, the possession, use, manufacture, or distribution of illegal drugs and non-prescribed controlled 

substances, as well as the possession, use, manufacture, or distribution of alcoholic beverages, tobacco, and nicotine by 

underage students, are crimes.  Liberty University will cooperate with law enforcement authorities who are charged with 

enforcing the relevant laws. 

 
Education 

Liberty University recognizes that substance abuse is a serious problem, and the education of university community 

members on the inherent dangers of substance use and abuse is an important aspect in addressing the problem. The 

university incorporates educational information on substance use and abuse through campus-wide programming, training 

modules, academic courses, Convocation, community resources, pastoral resources, and utilization of campus mental and 

health-care professionals. Where appropriate, sanctions will include an educational component. 

 
Counseling and Referral 

Liberty University students who are at risk of substance abuse have access to counseling through Liberty’s Student 

Counseling Services and its programs, including a local chapter of Celebrate Recovery.  Student Counseling Services 

may also refer students to other health-care agencies or counselors as needed. Any cost incurred or insurance claims filed 

for outside services are the sole responsibility of the student. 

 
Substance Use Testing Program 

For the protection of its students and community, the university conducts an on-going program of mandatory or random 

substance use testing, which includes testing for illegal drugs and alcohol. Students must participate in and cooperate 

with the university’s substance use-testing program, which permits the substance use testing of any student (hair, urine, 

or blood as specified by the one administering the test), irrespective of the method by which that student was selected 

(randomly or based on suspected use or possession). 

 
NOTE: Students who test positive for a substance that violates this Student Honor Code may be responsible for covering 

the cost of the substance use test. 

 
Failure to cooperate with the university's substance use testing program, which includes refusal to submit to a substance 

use test, will be viewed as non-compliance and may result in disciplinary action against a student. Failure to achieve a 

negative substance use test (i.e., the absence of prohibited substance) may also result in disciplinary action against a student. Such 

disciplinary action may include administrative withdrawal from the university. Parents may be notified when students are 

under 21 years of age.  Law enforcement authorities may also be notified.  Consistent with the law, a person 

 

GENERAL CONDUCT 
 

https://www.liberty.edu/index.cfm?PID=161
https://www.liberty.edu/index.cfm?PID=161
http://www.celebraterecovery.com/
https://www.liberty.edu/index.cfm?PID=161
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administering a substance use test may communicate the student’s test results to the Office of Community Life, or other 

relevant university office(s), for possible disciplinary action. Such communications will comply with law and respect the 

student’s privacy to the extent possible to fulfill the university’s responsibilities. 

 

Any disciplinary action against a student could also involve academic penalties, including the possibility of loss of credit 

for work completed during the semester in which the disciplinary action is taken. Any possible refund of monies paid 

will be subject to the refund policy, as stated in the relevant Liberty University catalog. Admission to and enrollment at 

Liberty University does not exempt a student from the university's disciplinary and academic penalties, even though 

substance use may have been revealed to the university prior to, at the time of, or after enrollment. 

 
Discrimination, Harassment, and Sexual Misconduct Policy 

 
Liberty University is committed to providing students and employees with an environment free of discrimination, 

harassment, and sexual misconduct.  All complaints and reports of discrimination, harassment, and sexual misconduct 

will be referred to the Office of Equity and Compliance.  The Office of Equity and Compliance oversees Liberty 

University’s centralized response to ensure compliance with all applicable federal and Virginia laws, including Title IX 

of the Education Amendments of 1972 (“Title IX”); Titles VI and VII of the Civil Rights Act of 1964 (“Title VI” and 

“Title VII”); the Family Educational Rights and Privacy Act of 1974 (“FERPA”); Section 504 of the Rehabilitation Act 

of 1973 (“Section 504”); Title I of the Americans with Disabilities Act (the “ADA”); Age Discrimination in 

Employment Act of 1967, as amended by the Older Worker’s Benefit Protection Act (the “ADEA”); the Jeanne Clery 

Disclosure of Campus Security Policy and Campus Crime Statistics Act (the “Clery Act”), as amended by the Violence 

Against Women Reauthorization Act of 2013 (“VAWA”); and Va. Code §§ 23.1-805 and 900. 

 

Liberty University does not tolerate unlawful discrimination or harassment because of race, color, ancestry, religion, age, 

sex, national origin, pregnancy or childbirth, disability, or military veteran status.  Liberty University’s Discrimination, 

Harassment, and Sexual Misconduct Policy prohibits Discrimination, Harassment (Non-Sexual), Sexual Harassment, 

Sexual Violence, Sexual Exploitation, Stalking, Intimate Partner Violence, Intimidation, False Reporting, Retaliation, 

and Complicity on the basis of any of these protected statuses (collectively, “Prohibited Conduct”), as those offenses are 

defined in the Discrimination, Harassment, and Sexual Misconduct Policy.   The Discrimination, Harassment, and 

Sexual Misconduct Policy contains procedures for investigating and adjudicating complaints and reports of Prohibited 

Conduct.  All members of the university community are encouraged to review Liberty University’s Discrimination, 

Harassment, and Sexual Misconduct Policy, which is incorporated into this Student Honor Code and other applicable 

university conduct codes, by reference.   

 
Prohibited Conduct is harmful to the well-being of the university community and its members, the learning and working 

environment, and collegial relationships amongst students, faculty, and employees. The Office of Equity and Compliance 

will respond to complaints and reports of Prohibited Conduct with measures designed to eliminate such misconduct, 

prevent its recurrence, and remedy any adverse effects of the misconduct on individuals, members of the campus 

community, and university-related programs and activities.  

 
Liberty University has multiple resources, some of which are confidential, and options that are available to individuals 

who have experienced Prohibited Conduct. In order to encourage complainants and cooperating witnesses to make 

complaints and reports of Prohibited Conduct under the university’s  Discrimination, Harassment, and Sexual 

Misconduct Policy, the university will not pursue disciplinary action against complainants or cooperating witnesses for 

voluntary disclosure of personal consumption of alcohol or other drugs (underage or illegal) or immorality (e.g., 

premarital sex) when the disclosure is made in connection with a good faith report or investigation of Prohibited Conduct 

and when the personal consumption or immorality did not place the health or safety of another person at risk.  The 

university may also offer amnesty to reluctant or non-cooperative responding parties, as outlined in the Discrimination, 

Harassment, and Sexual Misconduct Policy. 

 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/media/1226/Liberty_University_Title_IX_Policy_081717.pdf
https://www.liberty.edu/media/1226/Liberty_University_Title_IX_Policy_081717.pdf
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Liberty University faculty and staff are required to report all instances or suspicions of Prohibited Conduct. Certain 

Liberty University employees are designated as Confidential Resources. Confidential Resources include employees of 

the University’s Student Counseling Services and Student Health Center (operated by CVFP Medical Group). 

Complaints and reports of Prohibited Conduct that are shared with Confidential Resources who are acting within the 

scope of their employment will remain confidential, unless the complaint or report involves a minor that is legally 

required to be reported to the appropriate authorities. All other university employees are Responsible Employees who 

must report Prohibited Conduct to the university’s Office of Equity and Compliance. Regardless, the university will 

respect the privacy of all such complaints and reports and individuals involved to the extent possible to fulfill its 

responsibilities under applicable laws and university policies. 

 

Reporting, Process, and Resources 

Any student who believes that he or she has been the subject of Prohibited Conduct in any form is strongly encouraged 

to report the incident to Liberty University’s Office of Equity and Compliance and/or to Liberty University Police 

Department (LUPD). Any student who observes or becomes aware of any Prohibited Conduct in any form is strongly 

encouraged to report the information to the Office of Equity and Compliance and/or to LUPD. Any Liberty University 

faculty or staff member who observes or becomes aware of any Prohibited Conduct in any form is required to 

immediately report the information to the Office of Equity and Compliance and/or to LUPD using any of the contact 

information indicated below, unless the faculty or staff member is a designated Confidential Resource and observes or 

becomes aware of the Prohibited Conduct within the scope of his or her role as a Confidential Resource or if the 

Prohibited Conduct involves a minor such that reporting is required by law. Students who would like assistance in 

contacting local authorities may request such help from campus authorities. 

 
Liberty University strongly encourages all forms of Prohibited Conduct be reported. To report an incident of Prohibited 

Conduct under the Discrimination, Harassment, and Sexual Misconduct Policy, any person may contact the Office of 

Equity and Compliance as follows: 

 

 Visit the Office of Equity and Compliance in Green Hall, Room 1837

 Call the Office of Equity and Compliance at (434) 592-4999

 Text 4999 to the Office of Equity and Compliance at 24502 (reply text will give instructions)

 Email the Office of Equity and Compliance at EquityandCompliance@liberty.edu 

 Utilize the university SpeakUP! report process
 

If a person is not sure whether an incident qualifies as Prohibited Conduct in violation of the Discrimination, 

Harassment, and Sexual Misconduct Policy, one of the following persons in the Office of Equity and Compliance may 

be contacted: 

 

Nathan Hopkins 

Executive Director of Equity and Compliance/ 

    Title IX Coordinator 

Office of Equity and Compliance 

(434) 592-4999 

equityandcomplaince@liberty.edu

Greg Dowell 

Vice President for Equity and Inclusion/ 

    Chief Diversity Officer 

Diversity, Equity, and Inclusion 

(434) 592-3888 

equityandcompliance@liberty.edu

 

https://www.liberty.edu/index.cfm?PID=161
http://www.lustudenthealth.com/
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/administration/lupd/index.cfm?PID=181
https://www.liberty.edu/administration/lupd/index.cfm?PID=181
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
http://www.liberty.edu/administration/lupd/index.cfm?PID=181
http://www.liberty.edu/titleix/
http://www.liberty.edu/administration/lupd/index.cfm?PID=181
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
mailto:EquityandCompliance@liberty.edu
http://www.liberty.edu/studentaffairs/communitylife/index.cfm?PID=35152&_ga=1.2334768.1063144594.1490097889
mailto:equityandcompliance@liberty.edu
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Additionally, any person may contact the Liberty University Police Department (LUPD) or local police department for 

emergencies, questions, or concerns regarding an incident of Prohibited Conduct. 

 
 LUPD Emergency (434) 592-3911 

 LUPD Non-emergency (434) 592-7641 

 Local Police Department (911) 

 
For confidential reporting options, please contact: 

 
• Student Counseling Services – (434) 582-2651 (studentcounselingservices@liberty.edu) 

• Sexual Assault Response Program (SARP) –  (434) 947-7273 

• Student Health & Wellness Services – (434) 200-6370 

Additional Related Resources: 

• Steps to Report Sexual Assault 

• Campus Alert System 

• Student Counseling Services 

• Speak UP 

• Student Counseling Services Sexual Assault Awareness Assistance 

• U.S. Department of Justice Sexual Assault Assistance and Information 

• RAINN (Rape, Abuse, and Incest National Network) 

• Not Alone: Together Against Sexual Assault 

• Campus Safety and Security  

• Sexual Assault Awareness 

 

Consequences 

Any Liberty University student who engages in Prohibited Conduct is subject to disciplinary action, up to and including 

administrative withdrawal from the university. Furthermore, since the university takes such complaints and reports very 

seriously, when the results of an investigation reveal a complaint or report of Prohibited Conduct to be groundless or not 

made in good faith, the individual having made such a complaint may be subject to disciplinary action. 

 

For more information about the university’s policies and processes governing Prohibited Conduct, please contact the 

Office of Equity and Compliance and/or review the full Discrimination, Harassment, and Sexual Misconduct Policy. 

 
Dress Guidelines 

 

While the university recognizes that opinions vary considerably regarding what constitutes appropriate dress, the 

university has established reasonable guidelines that residential graduate students are required to follow while on 

campus. Cleanliness, neatness, appropriateness, and modesty are the general guiding factors with regard to dress. 

Residential graduate students living on campus are required to abide by the Dress Guidelines stated in The Liberty Way. 

Residential graduate students living off campus are required to abide by the following dress guidelines: 

 
 Class Dress. Residential graduate students are expected to dress in a neat and professional manner and are to 

dress according to the guidelines set forth by faculty in their courses and programs. 

 Casual Dress. Casual dress is acceptable any time class dress is not required. Casual dress consists of footwear 

and modest attire. 

 

https://www.liberty.edu/administration/lupd/index.cfm?PID=181
https://www.liberty.edu/index.cfm?PID=161
mailto:studentcounselingservices@liberty.edu
http://www.ywca.org/site/pp.asp?c=mkI1L6MPJvE&amp;b=8347927
https://www.liberty.edu/studentaffairs/index.cfm?PID=36710
http://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33410
http://www.liberty.edu/index.cfm?PID=24948
https://www.liberty.edu/index.cfm?PID=161
http://www.liberty.edu/studentaffairs/communitylife/index.cfm?PID=35152&amp;_ga=1.2334768.1063144594.1490097889
http://www.liberty.edu/index.cfm?PID=33092
https://na01.safelinks.protection.outlook.com/?url=http%3A%2F%2Fwww.justice.gov%2Fovw%2Fsexual-assault&amp;data=02%7C01%7Ccsriley%40liberty.edu%7C686894e518a14d6897f108d4cfb646ef%7Cbaf8218eb3024465a9934a39c97251b2%7C0%7C0%7C636361829160526957&amp;sdata=q8SQKbhIo%2BFPEEdvwrfwIi2MhTplp38lKGaKGttSvjQ%3D&amp;reserved=0
https://na01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.rainn.org%2Fget-information%2Ftypes-of-sexual-assault%2Fsexual-assault&amp;data=02%7C01%7Ccsriley%40liberty.edu%7C686894e518a14d6897f108d4cfb646ef%7Cbaf8218eb3024465a9934a39c97251b2%7C0%7C0%7C636361829160526957&amp;sdata=vgzbG0jpiPo9QDvBWkBBTCghiZO6LqGZikaOmjt2MxU%3D&amp;reserved=0
https://na01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.notalone.gov%2F&amp;data=02%7C01%7Ccsriley%40liberty.edu%7C686894e518a14d6897f108d4cfb646ef%7Cbaf8218eb3024465a9934a39c97251b2%7C0%7C0%7C636361829160526957&amp;sdata=SE2l5bsxpZUTK7RDJFJA8TODcZpRyGOusFscVRPDKus%3D&amp;reserved=0
http://www.liberty.edu/administration/lupd/index.cfm?PID=181
http://www.liberty.edu/administration/lupd/index.cfm?PID=34328
http://www.liberty.edu/titleix/
https://www.liberty.edu/index.cfm?PID=1417
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Entertainment Guidelines 

 
Liberty University maintains a conservative standard in its approach to the arts and entertainment. Media and 

entertainment that is inconsistent with Liberty's standards and traditions (i.e., lewd lyrics, anti-Christian message, sexual 

content, nudity, pornography, etc.) are not permitted on or off campus. 

 

Statement on Sexuality and Relationships 

 

Sexual relations outside of a biblically ordained marriage between a natural-born man and a natural-born woman are not 

permissible at Liberty University. In personal relationships, students are encouraged to know and abide by common- 

sense guidelines to avoid the appearance of impropriety. Activities inconsistent with these standards and guidelines are 

violations of the Student Honor Code. 

 

Statement on Personal and Community Respect 
 
Respectful attitudes and behaviors should be afforded to all members of the university community, including respect 

through proper acknowledgement of personal and professional positions. Failure to do so is a violation of the Student 

Honor Code. Students are asked to observe academic courtesy with regard to all titles (Dr., Dean, Mr., Mrs., or Miss). 

Students should not use first names when speaking to or about Liberty faculty or employees. Students are expected to 

exercise proper decorum in the classroom and respect for university property. 

 
Liberty University believes in the inherent value and dignity of all men and women as God has created them. We are 

committed to treating everyone who visits our campus, whether for athletic competitions or some other purpose, with 

respect, and actively encourage all members of the university community to love others as Christ loves them. Proper 

respect should also be shown from one student to another at all times. Derogatory comments of a sexual, religious, or 

racial nature will not be tolerated. Students are expected to treat all members of the university community and guests in a 

spirit of Christian love, mutual respect, and individual dignity. 

 
Participation in bullying and hazing is prohibited. Bullying is the unwelcome, aggressive and repeated use of 

intimidation to force a more vulnerable person to do what the bully desires or to harm a more vulnerable person. 

Bullying includes oral or written derogatory name calling, taunting, and threatening harm; social actions of spreading 

false rumors to damage a reputation, and causing extreme embarrassment; and physical actions of hitting, kicking, 

spitting, tripping, pushing down, rude hand gestures, and injuring or taking another’s property. Hazing is any act 

committed that humiliates, intimidates, demeans, or endangers the health and safety of another person, regardless of the 

other person’s willingness to participate, and includes active and passive participation in such activities. 

 

Obstruction is a violation of the Student Honor Code. Behavior is considered obstructive when a student threatens or 

engages in other acts of retaliation against another person who acted in good faith (honestly and with the intention of 

being fair) in reporting Student Honor Code violations, even if reported mistakenly. Any report of alleged misconduct 

made in bad faith (knowingly making false reports or inventing allegations) is also a violation of the Student Honor 

Code. 

 
Living as part of the university community is a privilege. All members of the university community are expected to respect 

the rights of and give proper deference to others. Conduct that disrupts the university community’s living and 

educational environment is not permitted and is a violation of the Student Honor Code. 

 
  



11  

Purpose of Disciplinary Procedures 

 
Liberty University’s disciplinary procedures are designed to maintain an environment that supports the spiritual 

development and academic success of its students. They are intended to be redemptive, restorative, and are carried out 

with love and grace. 

 

Restorative Practices 

   

Restorative Practices refers to the multifaceted approach to conflict or disciplinary issues, which promotes holistic 

and healing processes that encourage students to live peaceably in community with one another. Restorative Practices 

include all those impacted by the behavior (responsible parties, harmed parties, and community members), and focus on 

repairing the damage, as well as preventing future harms. Restorative Practices is comprised of a spectrum of services, 

including Conflict Coaching, Mediation, and Restorative Conferences, which are facilitated through the Office of 

Community Life. 

 

 Conflict Coaching is a means through which students experiencing conflict in the residence halls can use student 

leadership as a resource for support in addressing and resolving low-level conflicts and disputes.

 Mediation is a form of conflict resolution, which allows students to work through difficult situations or 

disagreements with the assistance of a trained facilitator, who serves as a neutral third party.

 Restorative Conferences are an alternative process of discipline for students that focus on helping students learn 

from mistakes and repair harm caused to others by the violations committed. Restorative Conferences involve a 

number of individuals, in addition to responsible parties, including victims and community members, who work 

collaboratively to find effective ways to repair harms, restore trust, and prevent further violations from 

occurring.

 

Participation in Restorative Practices is voluntary, and either party can request to end participation in Restorative 

Practices at any time. Participation in Restorative Conferences involves signing a waiver to the standard Disciplinary 

Resolution processes and sanctions. 

 

Vacations and Breaks 

Major Liberty University regulations and policies are in effect at all times, including summer break and school breaks 

(i.e. weekends, fall break, Christmas break, spring break, etc.). All residential graduate students, whether residing on or 

off campus, are expected to abide by the guidelines and standards of conduct outlined in the Student Honor Code until 

the student graduates, or the student is dismissed from the university. 

 

Investigations and Disciplinary Proceedings (General Conduct – Non-Academic) 

 
What is the evidentiary standard? 

All student conduct disciplinary proceedings, including appeals, use a preponderance of the evidence standard (the 

greater weight of the evidence; what is more likely than not) to review all of the available information and evidence to 

determine whether a violation of the Student Honor Code occurred. 

 
What is a campus restriction? 

In the event that a student under investigation for a Student Honor Code violation is deemed to pose a potential risk to 

the campus community, the student under investigation may be restricted from living on campus, attending class, and/or 

being present on campus. If a student is required to move off campus, the student may be responsible for the cost of off- 

campus housing. 

 
 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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What happens if a student is charged with a violation? 

Any student who is reported for violations of the Student Honor Code will meet with the appropriate Office of 

Community Life Associate Director (AD). The AD will give the student notice of the alleged violation(s), and the 

student will be given an opportunity to respond to the allegation(s). The AD, and possibly other Student Affairs staff 

members, will conduct an investigation into the alleged violation(s). If the student is determined to be responsible for 

violating the Student Honor Code, the process is as follows: 

 

 The AD will schedule a follow-up meeting with the student to notify the student of the outcome of the 

investigation, the applicable sanction(s), and the appeal process. 

 Depending upon the level of the alleged violation, either the AD or Conduct Review Committee (CRC) will 

consider the facts and relevant information and make a determination as to whether the student violated the Student 

Honor Code. 

 

If it is determined that a violation occurred, the AD or CRC will determine the appropriate sanctions. The determination of 

sanctions may include consideration of a student’s disciplinary record. Once a decision has been reached by the AD or CRC, 

the student will be notified of the outcome, the sanction(s) (if any), and appeal process. 

NOTE: During the investigation and disciplinary proceedings, which includes the appeal process, the student should 

continue attending classes, unless instructed otherwise in writing by the Office of Community Life or by the Office of 

Equity and Compliance. Depending upon the nature of the violation and other circumstances, a temporary removal from 

classes and/or removal from campus, as well as other appropriate interim remedies, may be imposed.  Sanctions may be 

delayed pending a final determination following appeal. 
 

What happens if the Conduct Review Committee issues a sanction of Administrative Withdrawal? 

If the Conduct Review Committee (CRC) issues a sanction of administrative withdrawal, an Associate Director for 

Community Life will communicate the decision of Administrative Withdrawal directly to the student. The student has 48 

hours after receiving notification of a decision of administrative withdrawal to appeal, in accordance with the 

instructions for appeal. 

 
What happens if a student accepts the determination of the Conduct Review Committee (CRC)? 

If the student waives the right to appeal the CRC’s determination of responsibility and sanction(s), the student will be 

asked to sign a “Waiver of Appeal” and will then follow the procedures required to process the sanction(s). The student 

may also choose to accept the determination, but appeal the sanction(s). If the student has been issued a sanction of 

Administrative Withdrawal, the student typically will have 48 hours from signing the waiver to leave the university. 

 

What happens if a student appeals the determination of the Conduct Review Committee (CRC)? 

The student must notify the Community Life Associate Director within 48 hours after receiving notification of the 

CRC’s determination of intent to appeal. Failure to meet the 48-hour deadline to submit an appeal will result in the 

determination and sanction(s) becoming final. In the event an appeal is made to a Judicial Review Board (JRB) near 

the end of a semester, the Senior Vice President for Student Affairs (SVPSA) has the right to determine the appeal in 

place of a JRB. 

 
NOTE: During the appeal process, the student should continue attending classes. Depending upon the nature of the 

violation and other circumstances, the SVPSA or designee has the option of imposing a temporary suspension from 

classes and/or removal from campus while the appeal is pending. 

 
If a JRB upholds the administrative withdrawal, the student typically will need to move out of the residence hall within 

48 hours of the final decision. All academic work is lost for the semester except classes that have been completed before 

the time of the decision. The student may be asked to leave sooner if considered to be a disruption to the campus 

community or a safety threat. 

http://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
http://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
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Once a sanction of administrative withdrawal has been imposed, the student will not be permitted to visit the campus 

until student status has been reinstated. Reapplication is subject to administrative review after being absent from the 

university for the shorter of one semester or six months. In the case of an Administrative Withdrawal for the commission of 

a felony criminal offense, readmission will be considered after being absent from the university for the shorter of a 

minimum of two semesters or one calendar year. Readmission is also subject to administrative review and approval and 

is not guaranteed. 

 

Appeals of Violations (General Conduct – Non-Academic) 

 
Students have an opportunity to appeal the outcome of an investigation by an AD or CRC proceeding. Appeals resulting 

in a sanction less than Administrative Withdrawal or Non-Return are made to Student Appeals Court. Appeals resulting 

in a sanction of Administrative Withdrawal or Non-Return may be appealed to a Judicial Review Board (JRB). To make 

a valid appeal, students who wish to appeal must comply with all instructions from the university. A summary of those 

instructions is as follows: 

 
 All applicable deadlines for the appeal must be observed with days counted as calendar days, not business days 

or school days. 

 The appeal should clearly state in writing at least one of the following three grounds for appeal: 

– Reason(s) the student believes that he or she did not violate the Student Honor Code

– Reason(s) the student believes the findings or sanction(s) imposed were inappropriate

– Which sanction(s) the student believes would be appropriate

 On appeal, the Student Appeals Court or Judicial Review Board (JRB) will consider all information and 

evidence submitted in connection with the appeal, as well as all information and evidence available to it. 

 The outcome of an appeal is final, and no further appeal is available. 

 The parties of the appeal will be notified in writing of the outcome of an appeal and the university will update 

the parties’ education records, as necessary, to reflect the outcome. 

 

Judici77al Review Board 

The Judicial Review Board (JRB) will be comprised of three faculty members approved by the Provost and two students 

who represent the Student Government Association approved by the Senior Vice President for Student Affairs (SVPSA). 

The SVPSA or designee will chair the JRB. The chairperson is a non-voting member of the JRB. The Office of 

Community Life will provide the JRB with a summary of the incident, along with a background report on the student’s 

behavioral record and will present the facts revealed through its investigation to the JRB. The JRB may examine the 

circumstances and details of the incident and the JRB may also, but is not required to, hear testimony, review evidence, 

and call any witnesses deemed necessary. 

 
The JRB will determine whether there was sufficient evidence to constitute a violation of the Student Honor Code and 

whether the imposed discipline is fair and consistent with stated policies. The JRB’s decision is determined by majority 

vote and the JRB will vote to either uphold or overturn the prior decisions. 

 
In the case of an overturn, the JRB may request that the SVPSA approve its recommendation of alternative discipline, 

which may be more or less severe. The SVPSA will make the final determination for any alternative discipline. If the JRB 

decides to uphold the administrative withdrawal decision, the JRB may also recommend additional requirements for 

return and/or that consideration be given for early return. The appeal to the JRB is the last step in the appeal process and 

the JRB’s decision is final. In cases where the JRB recommends alternative discipline, the SVPSA’s subsequent decision 

is final. 

 

 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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NOTE: 

Complaints and reports involving alleged violations of the Discrimination, Harassment, and Sexual Misconduct Policy 

are governed by the university’s Discrimination, Harassment, and Sexual Misconduct Policy and follow the policies and 

procedures it sets forth. 

 

Sanctions 

 
When a student or student group is ultimately found responsible for violating the Student Honor Code, the Associate 

Dean of Students, the Dean of Students, the Student Appeals Court, the Conduct Review Committee (CRC) or the 

Judicial Review Board (JRB) (each hereinafter referred to as a “sanctioning body”) may impose one or more sanctions. 

Sanctions may include any of the sanctions that are listed below, as well as any sanctions that are set forth in other 

applicable university policies or conduct codes. When an appeal is made, sanctions imposed will be stayed pending final 

resolution of the matter but any remedial measures may remain in effect. 

 
Sanctions may include educational, restorative, rehabilitative, and punitive components. Some violations, however, are 

so egregious in nature, harmful to the individuals involved, or deleterious to the educational process that a severe 

sanction, such as Non-Return or Administrative Withdrawal, is required. When a violation is determined to be motivated 

by a legally protected class (including race, religion, gender, disability, and national origin), the number and/or severity 

of the sanctions may increase. 

 
The sanctioning body may request additional information from the respondent, which may be a student or a student 

group, and anyone who can provide information relevant to its determination of an appropriate sanction. In determining 

an appropriate sanction, the sanctioning body will consider the following factors: 

 
 the nature and level of violence of the conduct at issue; 

 the impact of the conduct on those injured or damaged, and other individuals; 

 the impact or implications of the conduct on the community or the university; 

 whether the conduct was motivated by another person’s membership in a legally protected class; prior 

misconduct by the respondent, including the respondent’s relevant prior discipline history, both at the university 

and elsewhere (if available), including criminal convictions; 

 whether the respondent has accepted responsibility for the conduct; 

 whether the respondent cooperated with the university’s investigation; 

 maintenance of a safe and respectful environment conducive to learning; 

 protection of the university community and property; and 

 any other mitigating, aggravating, or compelling circumstances useful in reaching a just and appropriate 

resolution in each matter. 

 
Sanctions may be imposed individually or in combination with other sanctions. For determinations of responsibility for 

violations of the Student Honor Code, the following sanctions may be imposed: 

 
 Loss of Funding -  

– The university may withhold funding for a definite or indefinite period of time (for student groups only)

 Deactivation 

– Loss of all rights and privileges, including university recognition, for a definite or indefinite period of time 

(for student groups only)

 Warning 

– A formal admonition, which appears in the student's disciplinary record at the university and may be 

disclosed by the university when the student consents in writing or as otherwise required or when permitted 

by law
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 Written Apology 

– Submission of a written apology for the violation and the harm caused to other persons, groups, and entities

– The written apology will be submitted through the university, rather than directly to the recipient(s)

 Community Service 

– Community service work for a church or other non-profit organization for a prescribed number of hours

 Educational Assignments and Programs 

– Required participation in educational programs, or the completion and submission of educational 

assignments (e.g., essays)

 Failing Grade 

– A failing grade for an individual assignment or in a class as a result of academic misconduct (for students 

only)

 Fines 

– Penalty monetary fees payable to the university

 Restitution of Damages 

– Penalty monetary fees payable to damaged persons, groups, and entities submitted through the university

 Restriction of Access to Space, Resources, and Activities 

– Restrictions placed on a student or student group’s access to space and/or resources or on participation in 

activities

– Student groups may also be restricted from certain rights and privileges, such as recruitment of new 

members

 Removal or Reassignment of University Housing 

– Removal from university housing or reassignment to a different location within university housing (for 

students only)

 Recovery Program 

– Required completion of a recovery program, such as a 12-Step Celebrate Recovery program or another 

similar program approved by the university

 Disciplinary Probation 

– A more serious admonition that may be assigned for a definite amount of time for the university to closely 

monitor a student’s success following a record of violations

– It may require the student to live on campus for the term of probation

– One consequence of disciplinary probation is that any future policy violation, of whatever kind, during that 

time, may be grounds for non-return, non-return with conditions, or, in especially serious cases, 

administrative withdrawal from the university

– Disciplinary probation will be taken into account in judging the seriousness of any subsequent infraction, 

even if the probationary period has expired

– A student on disciplinary probation may not run for or hold an office in the Student Government 

Association until the student is no longer on probation

– Disciplinary probation appears in a student’s disciplinary record at the university and may be disclosed by 

the university when the student consents in writing or as otherwise required or when permitted by law

 Non-Return 

– Student status at the university may be terminated for a minimum specified period of time, during which 

the student may not enroll in any residential classes or intensives (even during a summer term) but, at the 

option of the sanctioning body, may or may not enroll in online classes The student is permitted to 

complete the current academic semester

– Relevant information remains on the student’s disciplinary record at the university and may be disclosed by 

Liberty University when the student consents in writing or as otherwise required or when permitted by law 

(for students only) 
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 Non-Return with Conditions 

– Student status at the university may be terminated for a minimum specified period of time, with the Non- 

Return to continue until certain conditions listed by the sanctioning body have been fulfilled. The student 

is permitted to complete the current academic semester

– During the specified period of time, the student may not enroll in any residential classes or intensives 

(even during a summer term) but, at the option of the sanctioning body, may or may not enroll in online 

classes

– These conditions may include, but are not limited to, restitution of damages, completion of a recovery 

program, community service, payment of a fine, and written apology(ies)

– Relevant information remains in the student’s disciplinary record at the university and may be 

disclosed by the university when the student consents in writing or as otherwise required or when 

permitted by law (for students only)

 Transcript Notation 

– In accordance with Virginia Code Section 23.1-900 and Section 6. E of Liberty’s Sexual Harassment 

and Interpersonal Violence Policy, Liberty University will make a prominent notation on the academic 

transcript of each student who has been administratively withdrawn for, has been non-returned for, or 

has withdrawn from the university while under investigation for, an offense involving sexual violence 

under this policy or the university’s Sexual Harassment and Interpersonal Violence Policy

– The notation will be removed once the respondent is found not responsible or has otherwise been 

determined to be in good standing by the university

 Administrative Withdrawal 

– Student status at the university may be indefinitely and immediately terminated with a specified period 

before which the student may not apply for re-admission or enroll in classes

– Re-admission may or may not be conditioned upon fulfilling certain conditions listed by the 

sanctioning body

– These conditions may include, but are not limited to, restitution of damages, completion of a recovery 

program, community service, payment of a fine, and written apology(ies)

– Relevant information remains in the student’s disciplinary record at the university and may be 

disclosed by the university when the student consents in writing or as otherwise required or when 

permitted by law (for students only)

 Revocation or Withholding of Degree 

– The university reserves the right to revoke or withhold the award of academic degrees

– If the violation is found to have occurred before graduation and during the time the student has applied 

to, or was enrolled at the university, but a complaint was not filed prior to graduation, the degree may 

be revoked. If the violation occurred prior to a student graduating and is under investigation, the 

university may postpone the awarding of a degree pending the outcome of the investigation and 

imposition of appropriate disciplinary sanctions (for students only)

 Other Sanctions 

– Any other sanction not listed above, as determined appropriate under the circumstances

 
Sanctions will be imposed immediately, except in the case of separation from the university pursuant to a Non-Return 

sanction. In matters adjudicated prior to the last day of classes, if the final sanction is separation from the university (i.e., 

Non-Return, Non-Return with conditions, or Administrative Withdrawal), the granting of credit for the semester and/or 

the awarding of a degree will be at the discretion of the university. The imposition of sanctions by the JRB is final and is 

not subject to further review. 
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Reapplication and Readmission 
 

A student who has received a sanction of Non-Return or Administrative Withdrawal may contact the Office of 

Admissions to begin the reapplication process. In considering an application for readmission, Enrollment Management 

will request that the student provide a thorough account of the actions that led to the student’s dismissal from the 

university and the student’s strategy for successful continuance at the university. Enrollment Management will also look 

to see whether the minimum term of dismissal has been served and whether other conditions for return, if any, have been 

met.  Additionally, a letter of recommendation from a pastor, counselor, or civic leader, along with a letter of 

recommendation from the student’s parent(s) or legal guardian(s) (if the student is less than 21 years of age), should be 

submitted. Readmission to the university will be subject to any stipulations made by the Dean of Students in consultation 

with the Office of Community Life. Reapplication does not guarantee readmission. If readmission is granted, the Office 

of Admissions will contact the student with its decision. 

 

Complaint Reporting 
 

All complaints regarding the Student Honor Code may be emailed to the Dean of Students Office at 

deanofstudents@liberty.edu or submitted via Beacon. The complainant will be encouraged to complete an official 

“Statement for Record” detailing the information relevant to his or her complaint in the Dean of Students Office. The 

Dean of Students, the Senior Vice President for Student Affairs, and/or a designated representative will review the 

complaint.  

 

 

 

 

 

 

 

Students are encouraged to self-report when they have knowingly committed a violation of the Student Honor Code. 

When self-reports are received, the university will provide discreet counsel and support to the student. This self-report 

policy is intended for students seeking to acknowledge and self-correct their wrongdoing. 

 

A student has the option of self-reporting a violation of the Student Honor Code to the Office of Community Life  within 

one week of an offense. If an investigation has begun or if there is already prior knowledge of the incident, it may not be 

considered a self-report. The Office of Community Life  will work with the student in implementing the necessary 

boundaries and accountability measures to foster an environment for growth. Students may only self-report the same 

behavior once per semester without sanctions. 

 

The Liberty University community promotes chastity for its unwed students; however, women who become pregnant and 

men whose sex acts result in conception are included in this self-report policy. The LU Shepherd Office or Student 

Counseling Services is available to assist students through this process. 

 

NOTE: Violations of the law (felony and serious misdemeanor offenses) may carry sanctions up to and including 

administrative withdrawal, even when there is a self-report. Moreover, there is a similar but different self-reporting 

policy in the university’s Discrimination, Harassment, and Sexual Misconduct Policy that applies to complainants and 

witnesses who make reports or complaints, or who cooperate with investigations and/or disciplinary proceedings.  

Please refer to the Discrimination, Harassment, and Sexual Misconduct Policy for more information. 

  

SELF-REPORTING 
 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/admissions/index.cfm?PID=145
https://www.liberty.edu/admissions/index.cfm?PID=145
https://www.liberty.edu/studentaffairs/deanofstudents/index.cfm?PID=624
mailto:deanofstudents@liberty.edu
https://www.liberty.edu/studentaffairs/deanofstudents/index.cfm?PID=624
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
http://www.liberty.edu/osd/lushepherd/
https://www.liberty.edu/index.cfm?PID=161
https://www.liberty.edu/index.cfm?PID=161
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Convocation is an assembly of the university community and its purpose is to develop campus unity, disseminate 

information, and challenge students spiritually, socially, morally, civically and intellectually. Convocation provides 

forums for the social and political issues of the day, as well as educational topics of diverse interest for the benefit of 

students, faculty, and staff. Guest speakers and performers from the world of business, politics, education, religion, 

athletics, entertainment and the sciences also help to make Convocation a refreshing and challenging time. Residential 

graduate students are invited, but not required, to attend Convocation. 

 

 

 

 

Residential graduate students enrolled in a full-time graduate program may qualify to live on campus based upon criteria 

established by the Office of Residence Life. Residential graduate students living on campus are also required to comply 

with the applicable terms of The Liberty Way.  

 

 

 

 

Liberty student e-mail accounts are the official means of communication for the Liberty University community, and 

students are expected to check their e-mail account on a daily basis. The university is not responsible for information that 

students do not receive as a result of not checking their e-mail account regularly. Students are also expected to visit the 

Liberty University Splash Page (myLU) regularly for official announcements and information. 

 

 

 

Family Educational Rights and Privacy Act of 1974 (FERPA) 
 

The Family Educational Rights and Privacy Act (FERPA) of 1974, as amended, sets forth requirements pertaining to the 

privacy of a student’s education records. FERPA governs the release of such education records maintained by an 

educational institution, such as Liberty University, as well as the access to those education records. For detailed 

information on FERPA, visit the webpage for Registrar’s Office. 

 

Students may inspect and review their education records, including disciplinary records, by submitting a written request 

to the Office of Community Life. The university will comply with this request within 45 days of receiving the request. 

When an education record contains information pertaining to other students, the student may inspect and review only the 

information pertaining to the student requesting the information, and the information pertaining to other students will be 

redacted. 

CONVOCATION 
 

LIVING ON CAMPUS 
 

COMMUNICATION 
 

STUDENT RECORDS 
 

https://www.liberty.edu/index.cfm?PID=2586
https://mylu.liberty.edu/
http://www.liberty.edu/academics/registrar/index.cfm?PID=455
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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Welcome to Liberty University! Since 1971, our mission as a university has been to provide a world-class educational 

experience with a solid Christian foundation to equip men and women with the values, knowledge, and skills essential 

for success in every aspect of life. With our unique heritage and expanding influence, Liberty is dedicated to preparing 

students to succeed in their chosen profession and service to others as a true Champion for Christ. 

 

Jesus Himself summarized all the laws of the Old Testament in the Great Commandment. He said that we are to love 

God with all of our heart, soul, and mind and to love our neighbors as ourselves. The goal of the Liberty University 

Online Student Honor Code (Student Honor Code) is to encourage and instruct our students how to love God through a 

life of service to others. The way we treat each other in our community is a direct reflection of our love of God. 

 

Liberty’s community guidelines come in various forms. Some are requirements from local, state, and federal laws that 

must be obeyed by all. Some are based on Biblical mandates or principles that lead us to develop virtues characteristic of 

a Champion for Christ. Others are simply preferences that promote deference to one another while living in the 

university community. However, all are important for creating and maintaining the kind of university community we 

seek to provide. 

 

Attendance at Liberty University is a privilege and, as a private educational institution, Liberty is free to control the 

admission and attendance of students. While the Student Honor Code has evolved over time, it has served our 

community well by articulating expectations of students and providing guidelines for life in a Christian educational 

community. Liberty is our university and this is our Student Honor Code. 

 

 
 

Liberty University Online students are responsible for knowing and complying with the terms of the Student Honor Code. 

Students are also responsible for reporting all circumstances which they believe constitute a major violation of the Student 

Honor Code to the Office of Community Life. Intentional breach of the responsibility to report major violations is itself a 

violation of the Student Honor Code. Every student should also give testimony or evidence relevant to any alleged violation 

of the Student Honor Code, if requested. 

 

An online student is defined as any person who is admitted, enrolled or registered for study in an online program at Liberty 

University for any academic term. Students registered in a residential undergraduate or residential graduate program who 

are taking an online course are considered residential students and are governed by the applicable residential student honor 

code. Persons who are not officially enrolled for a particular term, but who have a continuing student relationship with 

Liberty University also are considered students for Student Honor Code purposes until a degree is conferred or an official 

withdrawal is processed. 

 

The Student Honor Code is not a contract and does not create obligations that bind the university. The university reserves 

the right to revise the Student Honor Code at any time and for any reason, including an informal amendment to ensure 

fairness in its procedures. 

 

Every student is expected to respect Liberty's Statement of Doctrine and Purpose and should avoid any activity, on or off 

campus, which would contradict the university’s mission or purpose, compromise the testimony or reputation of the 

university, or disrupt Liberty's Christian learning environment. All members of the Liberty University community are 

asked to affirm the following: 

 

"We have a responsibility to uphold the moral and ethical standards of Liberty University and personally confront  

  those who do not." 

OUR SCHOOL 

STUDENT ROLE 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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Academic misconduct is considered conduct that undermines the academic integrity of Liberty University and 

includes, but is not limited to, academic dishonesty, plagiarism, and falsification. All such conduct is a violation of 

the Student Honor Code. 

 
Academic Dishonesty 

Academic dishonesty involves a student’s attempt to improve someone’s academic standing through dishonest means.  

It includes, but is not limited to: 

 

 unauthorized collaboration on any work for the course; 

 using unauthorized aids of any kind; 

 allowing another student to copy any portion of one’s own work; 

 copying from or viewing another student’s work during an examination; 

 collaborating during an examination/assignment with any other person by giving or receiving 

information without specific permission of the instructor; 

 stealing, buying, receiving, selling or transmitting coursework of any kind; 

 submitting work previously used to fulfill academic requirements for any course at any institution at any 

level, including Liberty University, without permission from both faculty members; 

 substituting for another person or permitting any other person to substitute for oneself to take an 

examination or complete course work; 

 sabotaging another student’s academic work; 

 soliciting another student to complete a course, an individual assignment, or an examination; and 

 facilitating or aiding in any act of academic dishonesty. 

 
Any student who knowingly assists in any form of academic dishonesty will be considered equally responsible as 

the student who accepts such assistance. 

 
Plagiarism 

Plagiarism is the failure to give attribution to the words, ideas or information of others on papers, projects or any 

assignment prepared for a course. It includes, but is not limited to . . . 

 

 omitting quotation marks or other conventional markings around material quoted from any source; 

 paraphrasing, summarizing, or quoting a passage from a source without referencing the source; 

 purchasing or acquiring material of any kind and representing it as one’s own work; and 

 replicating another person’s work and submitting it as one’s own work. 

 
Falsification 

Falsification is the misrepresentation of the truth in connection with course work. It includes, but is not limited to . . . 

 

 dishonestly answering or providing false information to the university; 

 altering any document, correspondence, or assignment that may mislead others or distort the truth; 

 citing a source that is known not to exist; 

 including a source in a bibliography when the source was neither cited in the body of the student’s work 

nor consulted; 

ACADEMIC HONOR 
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 citing a source when it is known to not support the proposition for which it was cited; 

 intentionally distorting the meaning or applicability of data; 

 inventing or intentionally distorting data or statistical result; and 

 falsifying attendance and/or participation. 

 
Reporting Process for Academic Misconduct 

 
The Student Honor Code applies a preponderance of the evidence standard for determining whether an allegation of 

academic misconduct occurred. The preponderance of the evidence standard means the allegation must be proven by the 

greater weight of the evidence (what is more likely than not to have occurred). 

 
The reporting procedure is as follows: 

 

 The instructor (or staff member, if applicable) will confront the student within a reasonable period of 

time from when the suspected academic misconduct is discovered or reported. The instructor will 

give the student an opportunity to respond to the alleged academic misconduct.

 If the instructor or staff member determines, by a preponderance of the evidence, that academic 

misconduct has occurred and the student is responsible, the instructor or staff member will file a report 

and impose the academic sanction based on a standardized rubric, which guides in determining the appropriate 

sanction based on the specific violation.

 The instructor or staff member will notify the student via email of the decision regarding the alleged academic 

misconduct and any imposed sanctions.

 The Office of Community Life may also contact the student to further address the incident.

 

Appeal Process for Academic Misconduct 

 
A student may choose to appeal the decision of an instructor or staff member of a finding of academic misconduct and/or 

the sanction imposed. That appeal process is as follows: 

 

 The student must submit a written appeal to the department chairperson within seven days of receiving 

the notification from the instructor or staff member of a finding of academic misconduct. The student’s 

appeal should include any supporting documents and should clearly state the reason(s) (a) why the 

student disagrees with the finding of academic misconduct and/or (b) why the student believes the 

sanction imposed was inappropriate and what sanction the student believes would be appropriate, if 

any.

 The department chairperson will review the instructor or staff member's report and the student's written 

appeal.  The department chairperson may consult with the instructor or staff member and/or student, 

and may investigate further, and then will notify the instructor or staff member and the student of the 

decision via email.

 The student may appeal the department chairperson’s decision to the associate dean of the school or 

college (i.e., School of Business, College of Arts and Sciences, etc.) within seven days of receiving the 

department chairperson’s decision by stating, in writing, the reasons why the department chairperson’s 

decision was incorrect or inappropriate. The associate dean will review the student's second appeal, as 

well as the instructor or staff member's report, the department chairperson’s decision on the 

student’s initial appeal, and any other relevant information. The associate dean will notify the 

department chairperson, the instructor or staff member, and the student of the decision on the 

second appeal. The decision of the associate dean is final and no further appeal is permitted. 

  

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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 Should any appeal result in a final decision of “no violation”, a report indicating such will be forwarded 

to all appropriate parties and the student's record will be updated accordingly. A decision of “no 

violation” will be considered final and cannot be appealed by an instructor or staff member.  A decision 

to uphold the violation and/or the sanction may be referred back to the Office of Community Life to 

proceed accordingly. 

 

Computing Ethics 

 
Many students will use Liberty University’s computing resources through classes that require such use, through on- 

campus employment, and for other reasons. Liberty University strictly obeys copyright laws and licensure 

agreements that govern computer software and web applications. No student should ever make unauthorized copies 

of university-owned computer software or otherwise violate copyright laws. 

 
Liberty University has established a Code of Computing Ethics and an Academic Computing Policy. Students 

using the university’s computing resources are responsible for adhering to that code and that policy. If the 

instructor or the campus employer who authorizes the student’s access to the university’s computer resources does 

not provide a copy of that code and that policy, it is the student’s responsibility to ask for them. 

 
Violation of the Code of Computing Ethics and Academic Computing Policy may also be a violation of the Student Honor 

Code, subjecting a student to disciplinary action by Liberty University and may lead to denial of future computing 

privileges. Violation of laws and license agreements may also subject a student to legal action under applicable federal, 

state, and local laws and regulations and private causes of legal action. If any action by a student results in financial loss to 

Liberty University, damages and costs assessed to the university may also be assessed to the student. 

 

Unprofessional, Unethical, and Dangerous Behavior 

 
Liberty University has a professional and ethical responsibility to evaluate students based on their ability to successfully 

carry out the tasks associated with their degree and/or required licensure (if applicable). As such, the faculty of Liberty 

University will not approve program completion for students who demonstrate behaviors that may interfere with future 

professional competence. Liberty University reserves the right to require a plan of remediation if any of the following 

apply: 

 

 The student demonstrates unprofessional or unethical conduct while acting as a representative of Liberty 

University, or in interactions with Liberty University faculty or staff.

 The university determines that the student’s current emotional, mental or physical well-being compromise the 

integrity of the degree or licensure, or potentially places others in harm’s way or an unduly vulnerable 

position.

 

Such action constitutes unprofessional, unethical, and/or dangerous behavior and is a violation of the Student Honor 

Code. In any of these cases, a remediation plan will be formulated in conjunction with the appropriate dean or associate 

dean, the student, and may include the Office of Community Life. The purpose of the remediation plan is to assist 

students in correcting any deficits in his or her ability to successfully complete the requirements of his or her degree 

and/or required licensure so that the student may successfully complete the program. Remediation procedures can 

include actions such as repeating particular courses, obtaining personal counseling, completing additional assignments, 

or, in some cases, academic suspension or dismissal from Liberty University. 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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Life outside the classroom involves a significant amount of a student’s time and the university expects students to take 

responsibility for their behavior and choices. When those choices violate the Student Honor Code, the university 

administers discipline with love and mercy. 

 

Substance Use and Prevention 

 
Liberty University prohibits the possession, use, manufacture, or distribution of illegal drugs, and non-prescribed 

controlled substances by its students, regardless of whether it occurs on or off campus. This also includes the use or 

possession of prescription medication not prescribed to the student by a licensed medical physician and the abuse of 

medication prescribed to the student by a licensed medical physician. 

 

Violations of this prohibition may result in disciplinary action, including a sanction of non-return or administrative 

withdrawal. In addition, the possession, use, manufacture, or distribution of illegal drugs and non-prescribed controlled 

substances, as well as the possession, use, manufacture, or distribution of alcoholic beverages, tobacco, and nicotine by 

underage students, are crimes.  Liberty University will cooperate with law enforcement authorities who are charged with 

enforcing the relevant laws. 

 
Education 

Liberty University recognizes that substance abuse is a serious problem, and the education of university community 

members on the inherent dangers of substance use and abuse is an important aspect in addressing the problem. The 

university incorporates educational information on substance use and abuse through campus-wide programming, training 

modules, academic courses, Convocation, community resources, pastoral resources, and utilization of campus mental and 

health-care professionals. Where appropriate, sanctions will include an educational component. 

 
Counseling and Referral 

Liberty University students who are at risk of substance abuse have access to counseling through Liberty’s Student 

Counseling Services and its programs, including a local chapter of Celebrate Recovery.  Student Counseling Services 

may also refer students to other health-care agencies or counselors as needed. Any cost incurred or insurance claims filed 

for outside services are the sole responsibility of the student. 

 
Substance Use Testing Program 

For the protection of its students and community, the university conducts an on-going program of mandatory or random 

substance use testing, which includes testing for illegal drugs and alcohol. Students must participate in and cooperate 

with the university’s substance use-testing program, which permits the substance use testing of any student (hair, urine, 

or blood as specified by the one administering the test), irrespective of the method by which that student was selected 

(randomly or based on suspected use or possession). 

 
NOTE: Students who test positive for a substance that violates this Student Honor Code may be responsible for covering 

the cost of the substance use test. 

 
Failure to cooperate with the university's substance use testing program, which includes refusal to submit to a substance 

use test, will be viewed as non-compliance and may result in disciplinary action against a student. Failure to achieve a 

negative substance use test (i.e., the absence of prohibited substance) may also result in disciplinary action against a  

 

 

 

GENERAL CONDUCT 

https://www.liberty.edu/index.cfm?PID=161
https://www.liberty.edu/index.cfm?PID=161
http://www.celebraterecovery.com/
https://www.liberty.edu/index.cfm?PID=161
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student. Such disciplinary action may include administrative withdrawal from the university. Parents may be notified when 

students are under 21 years of age.  Law enforcement authorities may also be notified. Consistent with the law, a person 

administering a substance use test may communicate the student’s test results to the Office of Community Life, or other 

relevant university office(s), for possible disciplinary action. Such communications will comply with law and respect the 

student’s privacy to the extent possible to fulfill the university’s responsibilities. 

 

Any disciplinary action against a student could also involve academic penalties, including the possibility of loss of credit 

for work completed during the semester in which the disciplinary action is taken. Any possible refund of monies paid 

will be subject to the refund policy, as stated in the relevant Liberty University catalog. Admission to and enrollment at 

Liberty University does not exempt a student from the university's disciplinary and academic penalties, even though 

substance use may have been revealed to the university prior to, at the time of, or after enrollment. 

 

Discrimination, Harassment, and Sexual Misconduct Policy 

 
Liberty University is committed to providing students and employees with an environment free of discrimination, 

harassment, and sexual misconduct.  All complaints and reports of discrimination, harassment, and sexual misconduct 

will be referred to the Office of Equity and Compliance.  The Office of Equity and Compliance oversees Liberty 

University’s centralized response to ensure compliance with all applicable federal and Virginia laws, including Title IX 

of the Education Amendments of 1972 (“Title IX”); Titles VI and VII of the Civil Rights Act of 1964 (“Title VI” and 

“Title VII”); the Family Educational Rights and Privacy Act of 1974 (“FERPA”); Section 504 of the Rehabilitation Act 

of 1973 (“Section 504”); Title I of the Americans with Disabilities Act (the “ADA”); Age Discrimination in 

Employment Act of 1967, as amended by the Older Worker’s Benefit Protection Act (the “ADEA”); the Jeanne Clery 

Disclosure of Campus Security Policy and Campus Crime Statistics Act (the “Clery Act”), as amended by the Violence 

Against Women Reauthorization Act of 2013 (“VAWA”); and Va. Code §§ 23.1-805 and 900. 

 

Liberty University does not tolerate unlawful discrimination or harassment because of race, color, ancestry, religion, age, 

sex, national origin, pregnancy or childbirth, disability, or military veteran status.  Liberty University’s Discrimination, 

Harassment, and Sexual Misconduct Policy prohibits Discrimination, Harassment (Non-Sexual), Sexual Harassment, 

Sexual Violence, Sexual Exploitation, Stalking, Intimate Partner Violence, Intimidation, False Reporting, Retaliation, 

and Complicity on the basis of any of these protected statuses (collectively, “Prohibited Conduct”), as those offenses are 

defined in the Discrimination, Harassment, and Sexual Misconduct Policy.   The Discrimination, Harassment, and 

Sexual Misconduct Policy contains procedures for investigating and adjudicating complaints and reports of Prohibited 

Conduct.  All members of the university community are encouraged to review Liberty University’s Discrimination, 

Harassment, and Sexual Misconduct Policy, which is incorporated into this Student Honor Code and other applicable 

university conduct codes, by reference.   

 
Prohibited Conduct is harmful to the well-being of the university community and its members, the learning and working 

environment, and collegial relationships amongst students, faculty, and employees. The Office of Equity and Compliance 

will respond to complaints and reports of Prohibited Conduct with measures designed to eliminate such misconduct, 

prevent its recurrence, and remedy any adverse effects of the misconduct on individuals, members of the campus 

community, and university-related programs and activities.  

 
Liberty University has multiple resources, some of which are confidential, and options that are available to individuals 

who have experienced Prohibited Conduct. In order to encourage complainants and cooperating witnesses to make 

complaints and reports of Prohibited Conduct under the university’s  Discrimination, Harassment, and Sexual 

Misconduct Policy, the university will not pursue disciplinary action against complainants or cooperating witnesses for 

voluntary disclosure of personal consumption of alcohol or other drugs (underage or illegal) or immorality (e.g., 

premarital sex) when the disclosure is made in connection with a good faith report or investigation of Prohibited Conduct 

and when the personal consumption or immorality did not place the health or safety of another person at risk.  The 

university may also offer amnesty to reluctant or non-cooperative responding parties, as outlined in the Discrimination, 

Harassment, and Sexual Misconduct Policy. 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/media/1226/Liberty_University_Title_IX_Policy_081717.pdf
https://www.liberty.edu/media/1226/Liberty_University_Title_IX_Policy_081717.pdf
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Liberty University faculty and staff are required to report all instances or suspicions of Prohibited Conduct. Certain 

Liberty University employees are designated as Confidential Resources. Confidential Resources include employees of 

the University’s Student Counseling Services and Student Health Center (operated by CVFP Medical Group). 

Complaints and reports of Prohibited Conduct that are shared with Confidential Resources who are acting within the 

scope of their employment will remain confidential, unless the complaint or report involves a minor that is legally 

required to be reported to the appropriate authorities. All other university employees are Responsible Employees who 

must report Prohibited Conduct to the university’s Office of Equity and Compliance. Regardless, the university will 

respect the privacy of all such complaints and reports and individuals involved to the extent possible to fulfill its 

responsibilities under applicable laws and university policies. 

 

Reporting, Process, and Resources 

Any student who believes that he or she has been the subject of Prohibited Conduct in any form is strongly encouraged 

to report the incident to Liberty University’s Office of Equity and Compliance and/or to Liberty University Police 

Department (LUPD). Any student who observes or becomes aware of any Prohibited Conduct in any form is strongly 

encouraged to report the information to the Office of Equity and Compliance and/or to LUPD. Any Liberty University 

faculty or staff member who observes or becomes aware of any Prohibited Conduct in any form is required to 

immediately report the information to the Office of Equity and Compliance and/or to LUPD using any of the contact 

information indicated below, unless the faculty or staff member is a designated Confidential Resource and observes or 

becomes aware of the Prohibited Conduct within the scope of his or her role as a Confidential Resource or if the 

Prohibited Conduct involves a minor such that reporting is required by law. Students who would like assistance in 

contacting local authorities may request such help from campus authorities. 

 
Liberty University strongly encourages all forms of Prohibited Conduct be reported. To report an incident of Prohibited 

Conduct under the Discrimination, Harassment, and Sexual Misconduct Policy, any person may contact the Office of 

Equity and Compliance as follows: 

 

 Visit the Office of Equity and Compliance in Green Hall, Room 1837

 Call the Office of Equity and Compliance at (434) 592-4999

 Text 4999 to the Office of Equity and Compliance at 24502 (reply text will give instructions)

 Email the Office of Equity and Compliance at EquityandCompliance@liberty.edu 

 Utilize the university SpeakUP! report process

 

If a person is not sure whether an incident qualifies as Prohibited Conduct in violation of the Discrimination, 

Harassment, and Sexual Misconduct Policy, one of the following persons in the Office of Equity and Compliance may 

be contacted: 

 

Nathan Hopkins 

Executive Director of Equity and Compliance/ 

Title IX Coordinator 

Office of Equity and Compliance 

(434) 592-4999 

equityandcomplaince@liberty.edu

Greg Dowell 

Vice President for Equity and Inclusion/  

Chief Diversity Officer 

Diversity, Equity, and Inclusion 

(434) 592-3888 

equityandcompliance@liberty.edu

https://www.liberty.edu/index.cfm?PID=161
http://www.lustudenthealth.com/
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/administration/lupd/index.cfm?PID=181
https://www.liberty.edu/administration/lupd/index.cfm?PID=181
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
http://www.liberty.edu/administration/lupd/index.cfm?PID=181
http://www.liberty.edu/titleix/
http://www.liberty.edu/administration/lupd/index.cfm?PID=181
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
mailto:EquityandCompliance@liberty.edu
http://www.liberty.edu/studentaffairs/communitylife/index.cfm?PID=35152&_ga=1.2334768.1063144594.1490097889
mailto:equityandcomplaince@liberty.edu
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Additionally, any person may contact the Liberty University Police Department (LUPD) or local police department for 

emergencies, questions, or concerns regarding an incident of Prohibited Conduct. 

 
 LUPD Emergency (434) 592-3911 

 LUPD Non-emergency (434) 592-7641 

 Local Police Department (911) 

 
For confidential reporting options, please contact: 

 
• Student Counseling Services – (434) 582-2651 (studentcounselingservices@liberty.edu) 

• Sexual Assault Response Program (SARP) –  (434) 947-7273 

• Student Health & Wellness Services – (434) 200-6370 

Additional Related Resources: 

• Steps to Report Sexual Assault 

• Campus Alert System 

• Student Counseling Services 

• Speak UP 

• Student Counseling Services Sexual Assault Awareness Assistance 

• U.S. Department of Justice Sexual Assault Assistance and Information 

• RAINN (Rape, Abuse, and Incest National Network) 

• Not Alone: Together Against Sexual Assault 

• Campus Safety and Security  

• Sexual Assault Awareness 

 

Consequences 

Any Liberty University student who engages in Prohibited Conduct is subject to disciplinary action, up to and including 

administrative withdrawal from the university. Furthermore, since the university takes such complaints and reports very 

seriously, when the results of an investigation reveal a complaint or report of Prohibited Conduct to be groundless or not 

made in good faith, the individual having made such a complaint may be subject to disciplinary action. 

 

For more information about the university’s policies and processes governing Prohibited Conduct, please contact the Office 

of Equity and Compliance and/or review the full Discrimination, Harassment, and Sexual Misconduct Policy. 

 

Dress Guidelines 

 
While the university recognizes that opinions vary considerably regarding what constitutes appropriate dress, the university 

has established reasonable guidelines that online students are required to follow while on campus. Cleanliness, neatness, 

appropriateness, and modesty are the general guiding factors with regard to dress. 

 
 Class Dress. When on campus for class, online students are expected to dress in a neat and professional manner 

and are to dress according to the guidelines set forth by faculty in their courses and programs. 

 Casual Dress. Casual dress is acceptable any time class dress is not required. Casual dress consists of footwear 

and modest attire. 

 

 

 

 

 

https://www.liberty.edu/administration/lupd/index.cfm?PID=181
https://www.liberty.edu/index.cfm?PID=161
mailto:studentcounselingservices@liberty.edu
http://www.ywca.org/site/pp.asp?c=mkI1L6MPJvE&amp;b=8347927
https://www.liberty.edu/studentaffairs/index.cfm?PID=36710
http://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33410
http://www.liberty.edu/index.cfm?PID=24948
https://www.liberty.edu/index.cfm?PID=161
http://www.liberty.edu/studentaffairs/communitylife/index.cfm?PID=35152&amp;_ga=1.2334768.1063144594.1490097889
http://www.liberty.edu/index.cfm?PID=33092
https://na01.safelinks.protection.outlook.com/?url=http%3A%2F%2Fwww.justice.gov%2Fovw%2Fsexual-assault&amp;data=02%7C01%7Ccsriley%40liberty.edu%7C686894e518a14d6897f108d4cfb646ef%7Cbaf8218eb3024465a9934a39c97251b2%7C0%7C0%7C636361829160526957&amp;sdata=q8SQKbhIo%2BFPEEdvwrfwIi2MhTplp38lKGaKGttSvjQ%3D&amp;reserved=0
https://na01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.rainn.org%2Fget-information%2Ftypes-of-sexual-assault%2Fsexual-assault&amp;data=02%7C01%7Ccsriley%40liberty.edu%7C686894e518a14d6897f108d4cfb646ef%7Cbaf8218eb3024465a9934a39c97251b2%7C0%7C0%7C636361829160526957&amp;sdata=vgzbG0jpiPo9QDvBWkBBTCghiZO6LqGZikaOmjt2MxU%3D&amp;reserved=0
https://na01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.notalone.gov%2F&amp;data=02%7C01%7Ccsriley%40liberty.edu%7C686894e518a14d6897f108d4cfb646ef%7Cbaf8218eb3024465a9934a39c97251b2%7C0%7C0%7C636361829160526957&amp;sdata=SE2l5bsxpZUTK7RDJFJA8TODcZpRyGOusFscVRPDKus%3D&amp;reserved=0
http://www.liberty.edu/administration/lupd/index.cfm?PID=181
http://www.liberty.edu/administration/lupd/index.cfm?PID=34328
http://www.liberty.edu/titleix/
http://www.liberty.edu/titleix/
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Entertainment Guidelines 

 
Liberty University maintains a conservative standard in its approach to the arts and entertainment. Media and 

entertainment that is inconsistent with Liberty's standards and traditions (i.e., lewd lyrics, anti-Christian message, sexual 

content, nudity, pornography, etc.) are not permitted on or off campus. 

 

Statement on Sexuality and Relationships 

 
Sexual relations outside of a biblically ordained marriage between a natural-born man and a natural-born woman are not 

permissible at Liberty University. In personal relationships, students are encouraged to know and abide by common- 

sense guidelines to avoid the appearance of impropriety. Activities inconsistent with these standards and guidelines are 

violations of the Student Honor Code. 

 

Statement on Personal and Community Respect 

 
Respectful attitudes and behaviors should be afforded to all members of the university community, including respect 

through proper acknowledgement of personal and professional positions. Failure to do so is a violation of the Student 

Honor Code. Students are asked to observe academic courtesy with regard to all titles (Dr., Dean, Mr., Mrs., or Miss). 

Students should not use first names when speaking to or about Liberty faculty or employees. Students are expected to 

exercise proper decorum in the classroom and respect for university property. 

 
Liberty University believes in the inherent value and dignity of all men and women as God has created them. We are 

committed to treating everyone who visits our campus, whether for athletic competitions or some other purpose, with 

respect, and actively encourage all members of the university community to love others as Christ loves them. Proper 

respect should also be shown from one student to another at all times. Derogatory comments of a sexual, religious, or 

racial nature will not be tolerated. Students are expected to treat all members of the university community and guests in a 

spirit of Christian love, mutual respect, and individual dignity. 

 
Participation in bullying and hazing is prohibited. Bullying is the unwelcome, aggressive and repeated use of 

intimidation to force a more vulnerable person to do what the bully desires or to harm a more vulnerable person. 

Bullying includes oral or written derogatory name calling, taunting, and threatening harm; social actions of spreading 

false rumors to damage a reputation, and causing extreme embarrassment; and physical actions of hitting, kicking, 

spitting, tripping, pushing down, rude hand gestures, and injuring or taking another’s property. Hazing is any act 

committed that humiliates, intimidates, demeans, or endangers the health and safety of another person, regardless of the 

other person’s willingness to participate, and includes active and passive participation in such activities. 

 

Obstruction is a violation of the Student Honor Code. Behavior is considered obstructive when a student threatens or 

engages in other acts of retaliation against another person who acted in good faith (honestly and with the intention of 

being fair) in reporting Student Honor Code violations, even if reported mistakenly. Any report of alleged misconduct 

made in bad faith (knowingly making false reports or inventing allegations) is also a violation of the Student Honor 

Code. 

 
Living as part of the university community is a privilege. All members of the university community are expected to respect 

the rights of and give proper deference to others. Conduct that disrupts the university community’s living and 

educational environment is not permitted and is a violation of the Student Honor Code. 

 

Purpose of Disciplinary Procedures 

 
Liberty University’s disciplinary procedures are designed to maintain an environment that supports the spiritual 

development and academic success of its students. They are intended to be redemptive, restorative, and are carried out 

with love and grace. 
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Restorative Practices 

 

Restorative Practices refers to the multifaceted approach to conflict or disciplinary issues, which promotes holistic and 

healing processes that encourage students to live peaceably in community with one another. Restorative Practices include 

all those impacted by the behavior (responsible parties, harmed parties, and community members), and focus on 

repairing the damage, as well as preventing future harms. Restorative Practices is comprised of a spectrum of services, 

including Conflict Coaching, Mediation, and Restorative Conferences, which are facilitated through the Office of 

Community Life. 

 

 Conflict Coaching is a means through which students experiencing conflict in the residence halls can use student 

leadership as a resource for support in addressing and resolving low-level conflicts and disputes.

 Mediation is a form of conflict resolution, which allows students to work through difficult situations or 

disagreements with the assistance of a trained facilitator, who serves as a neutral third party.

 Restorative Conferences are an alternative process of discipline for students that focus on helping students learn 

from mistakes and repair harm caused to others by the violations committed. Restorative Conferences involve a 

number of individuals, in addition to responsible parties, including victims and community members, who work 

collaboratively to find effective ways to repair harms, restore trust, and prevent further violations from 

occurring.

 

Participation in Restorative Practices is voluntary, and either party can request to end participation in Restorative 

Practices at any time. Participation in Restorative Conferences involves signing a waiver to the standard Disciplinary 

Resolution processes and sanctions. 

 

Investigations and Disciplinary Proceedings (General Conduct – Non-Academic) 

 
What is the evidentiary standard? 

All student conduct disciplinary proceedings, including appeals, use a preponderance of the evidence standard (the 

greater weight of the evidence; what is more likely than not) to review all of the available information and evidence to 

determine whether a violation of the Student Honor Code occurred. 

 
What is a campus restriction? 

In the event that a student under investigation for a Student Honor Code violation is deemed to pose a potential risk to 

the campus community, the student under investigation may be restricted from living on campus, attending class, and/or 

being present on campus. If a student is required to move off campus, the student may be responsible for the cost of off- 

campus housing. 

 
What happens if a student is charged with a violation? 

Any student who is reported for violations of the Student Honor Code will be contacted by the appropriate Office of 

Community Life Associate Director (AD). The AD will give the student notice of the alleged violation(s), and the 

student will be given an opportunity to respond to the allegation(s). The AD, and possibly other Student Affairs staff 

members, will conduct an investigation into the alleged violation(s). If the student is determined to be responsible for 

violating the Student Honor Code, the process is as follows: 

 

 The AD will schedule communicate with the student to notify the student of the outcome of the investigation, the 

applicable sanction(s), and the appeal process. 

 Depending upon the level of the alleged violation, either the AD or Conduct Review Committee (CRC) will 

consider the facts and relevant information and make a determination as to whether the student violated the Student 

Honor Code. 

 

 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
http://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
http://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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If it is determined that a violation occurred, the AD or CRC will determine the appropriate sanctions. The determination of 

sanctions may include consideration of a student’s disciplinary record. Once a decision has been reached by the AD or CRC, 

the student will be notified of the outcome, the sanction(s) (if any), and appeal process. 

 

NOTE: During the investigation and disciplinary proceedings, which includes the appeal process, the student should 

continue attending classes, unless instructed otherwise in writing by the Office of Community Life or by the Office of 

Equity and Compliance. Depending upon the nature of the violation and other circumstances, a temporary removal from 

classes and/or removal from campus, as well as other appropriate interim remedies, may be imposed.  Sanctions may be 

delayed pending a final determination following appeal. 
 

What happens if the Conduct Review Committee issues a sanction of Administrative Withdrawal? 

If the Conduct Review Committee (CRC) issues a sanction of administrative withdrawal, an Associate Director for 

Community Life will communicate the decision of Administrative Withdrawal directly to the student. The student has 48 

hours after receiving notification of a decision of administrative withdrawal to appeal, in accordance with the 

instructions for appeal. 

 
What happens if a student accepts the determination of the Conduct Review Committee (CRC)? 

If the student waives the right to appeal the CRC’s determination of responsibility and sanction(s), the student will be  

asked to sign a “Waiver of Appeal” and will then follow the procedures required to process the sanction(s). The student 

may also choose to accept the determination, but appeal the sanction(s). If the student has been issued a sanction of 

Administrative Withdrawal, the student typically will have 48 hours from signing the waiver to leave the university. 

 
What happens if a student appeals the determination of the Conduct Review Committee (CRC)? 

The student must notify the Community Life Associate Director within 48 hours after receiving notification of the 

CRC’s determination of intent to appeal. Failure to meet the 48-hour deadline to submit an appeal will result in the 

determination and sanction(s) becoming final. In the event an appeal is made to a Judicial Review Board (JRB) near 

the end of a semester, the Senior Vice President for Student Affairs (SVPSA) has the right to determine the appeal in 

place of a JRB. 

 
NOTE: During the appeal process, the student should continue participating in classes. Depending upon the nature of the 

violation and other circumstances, the SVPSA or designee has the option of imposing a temporary suspension from classes 

and/or removal from campus while the appeal is pending. 

 
Once a sanction of administrative withdrawal has been imposed, the student will not be permitted to participate in classes 

or visit the campus until student status has been reinstated. Reapplication is subject to administrative review after being 

absent from the university for the shorter of one semester or six months. In the case of an Administrative Withdrawal for the 

commission of a felony criminal offense, readmission will be considered after being absent from the university for the 

shorter of a minimum of two semesters or one calendar year. Readmission is also subject to administrative review and 

approval and is not guaranteed. 

 

Appeals of Violations (General Conduct – Non-Academic) 

 

Students have an opportunity to appeal the outcome of an investigation by an AD or CRC proceeding. Appeals resulting 

in a sanction less than Administrative Withdrawal or Non-Return are made to Student Appeals Court. Appeals 

resultingin a sanction of Administrative Withdrawal or Non-Return may be appealed to a Judicial Review Board (JRB). 

To make a valid appeal, students who wish to appeal must comply with all instructions from the university. A summary 

of those instructions is as follows: 

 

 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
https://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
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 All applicable deadlines for the appeal must be observed with days counted as calendar days, not business days 

or school days. 

 The appeal should clearly state in writing at least one of the following three grounds for appeal: 

– Reason(s) the student believes that he or she did not violate the Student Honor Code

– Reason(s) the student believes the findings or sanction(s) imposed were inappropriate

– Which sanction(s) the student believes would be appropriate

 On appeal, the Student Appeals Court or Judicial Review Board (JRB) will consider all information and 

evidence submitted in connection with the appeal, as well as all information and evidence available to it. 

 The outcome of an appeal is final, and no further appeal is available. 

 The parties of the appeal will be notified in writing of the outcome of an appeal and the university will update 

the parties’ education records, as necessary, to reflect the outcome. 
 

Judicial Review Board 

The Judicial Review Board (JRB) will be comprised of three faculty members approved by the Provost and two students 

who represent the Student Government Association approved by the Senior Vice President for Student Affairs (SVPSA). 

The SVPSA or designee will chair the JRB. The chairperson is a non-voting member of the JRB. The Office of 

Community Life will provide the JRB with a summary of the incident, along with a background report on the student’s 

behavioral record and will present the facts revealed through its investigation to the JRB. The JRB may examine the 

circumstances and details of the incident and the JRB may also, but is not required to, hear testimony, review evidence, 

and call any witnesses deemed necessary. An online student may elect to submit reasons for appeal in writing or appear 

before the JRB or by electronic means. 

 
The JRB will determine whether there was sufficient evidence to constitute a violation of the Student Honor Code and 

whether the imposed discipline is fair and consistent with stated policies. The JRB’s decision is determined by majority 

vote and the JRB will vote to either uphold or overturn the prior decisions. 

 
In the case of an overturn, the JRB may request that the SVPSA approve its recommendation of alternative discipline, 

which may be more or less severe. The SVPSA will make the final determination for any alternative discipline. If the 

JRB decides to uphold the administrative withdrawal decision, the JRB may also recommend additional requirements for 

return and/or that consideration be given for early return. The appeal to the JRB is the last step in the appeal process and 

the JRB’s decision is final. In cases where the JRB recommends alternative discipline, the SVPSA’s subsequent decision 

is final. 

 

NOTE: 

Complaints and reports involving alleged violations of the Discrimination, Harassment, and Sexual Misconduct Policy 

are governed by the university’s Discrimination, Harassment, and Sexual Misconduct Policy and follow the policies and 

procedures it sets forth. 

 

Sanctions 

 
When a student or student group is ultimately found responsible for violating the Student Honor Code, the Associate 

Dean of Students, the Dean of Students, the Student Appeals Court, the Conduct Review Committee (CRC) or the 

Judicial Review Board (JRB) (each hereinafter referred to as a “sanctioning body”) may impose one or more sanctions. 

Sanctions may include any of the sanctions that are listed below, as well as any sanctions that are set forth in other 

applicable university policies or conduct codes. When an appeal is made, sanctions imposed will be stayed pending final 

resolution of the matter but any remedial measures may remain in effect. 

 

 

 

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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Sanctions may include educational, restorative, rehabilitative, and punitive components. Some violations, however, are 

so egregious in nature, harmful to the individuals involved, or deleterious to the educational process that a severe 

sanction, such as Non-Return or Administrative Withdrawal, is required. When a violation is determined to be motivated 

by a legally protected class (including race, religion, gender, disability, and national origin), the number and/or severity 

of the sanctions may increase. 

 

The sanctioning body may request additional information from the respondent, which may be a student or a student 

group, and anyone who can provide information relevant to its determination of an appropriate sanction. In determining 

an appropriate sanction, the sanctioning body will consider the following factors: 

 
 the nature and level of violence of the conduct at issue; 

 the impact of the conduct on those injured or damaged, and other individuals; 

 the impact or implications of the conduct on the community or the university; 

 whether the conduct was motivated by another person’s membership in a legally protected class; 

 prior misconduct by the respondent, including the respondent’s relevant prior discipline history, both at the 

university and elsewhere (if available), including criminal convictions; 

 whether the respondent has accepted responsibility for the conduct; 

 whether the respondent cooperated with the university’s investigation; 

 maintenance of a safe and respectful environment conducive to learning; 

 protection of the university community and property; and 

 any other mitigating, aggravating, or compelling circumstances useful in reaching a just and appropriate 

resolution in each matter. 

 
Sanctions may be imposed individually or in combination with other sanctions. For determinations of responsibility for 

violations of the Student Honor Code, the following sanctions may be imposed: 

 
 Loss of Funding 

– The university may withhold funding for a definite or indefinite period of time (for student groups only)

 Deactivation 

– Loss of all rights and privileges, including university recognition, for a definite or indefinite period of time 

(for student groups only)

 Warning 

– A formal admonition, which appears in the student's disciplinary record at the university and may be 

disclosed by the university when the student consents in writing or as otherwise required or when permitted 

by law

 Written Apology 

– Submission of a written apology for the violation and the harm caused to other persons, groups, and entities

– The written apology will be submitted through the university, rather than directly to the recipient(s)

 Community Service 

– Community service work for a church or other non-profit organization for a prescribed number of  hours

 Educational Assignments and Programs 

– Required participation in educational programs, or the completion and submission of educational 

assignments (e.g., essays)

 Failing Grade 

– A failing grade for an individual assignment or in a class as a result of academic misconduct (for students 

only) 
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 Fines 

– Penalty monetary fees payable to the university

 Restitution of Damages 

– Penalty monetary fees payable to damaged persons, groups, and entities submitted through the university 

 Restriction of Access to Space, Resources, and Activities 

– Restrictions placed on a student or student group’s access to space and/or resources or on participation in 

activities

– Student groups may also be restricted from certain rights and privileges, such as recruitment of new 

members

 Removal or Reassignment of University Housing 

– Removal from university housing or reassignment to a different location within university housing (for 

residential students only)

 Recovery Program 

– Required completion of a recovery program, such as a 12-Step Celebrate Recovery program or another 

similar program approved by the university

 Disciplinary Probation 

– A more serious admonition that may be assigned for a definite amount of time for the university to closely 

monitor a student’s success following a record of violations

– It may require the student to live on campus for the term of probation

– One consequence of disciplinary probation is that any future policy violation, of whatever kind, during that 

time, may be grounds for non-return, non-return with conditions, or, in especially serious cases, 

administrative withdrawal from the university

– Disciplinary probation will be taken into account in judging the seriousness of any subsequent infraction, 

even if the probationary period has expired

– A student on disciplinary probation may not run for or hold an office in the Student Government 

Association until the student is no longer on probation

– Disciplinary probation appears in a student’s disciplinary record at the university and may be disclosed by 

the university when the student consents in writing or as otherwise required or when permitted by law

 Non-Return 

– Student status at the university may be terminated for a minimum specified period of time, during which 

the student may not enroll in any residential classes or intensives (even during a summer term) but, at the 

option of the sanctioning body, may or may not enroll in online classes The student is permitted to 

complete the current academic semester

– Relevant information remains on the student’s disciplinary record at the university and may be disclosed by 

Liberty University when the student consents in writing or as otherwise required or when permitted by law 

(for students only)

 Non-Return with Conditions 

– Student status at the university may be terminated for a minimum specified period of time, with the Non- 

Return to continue until certain conditions listed by the sanctioning body have been fulfilled. The student is 

permitted to complete the current academic semester

– During the specified period of time, the student may not enroll in any residential classes or intensives (even 

during a summer term) but, at the option of the sanctioning body, may or may not enroll in online classes

– These conditions may include, but are not limited to, restitution of damages, completion of a recovery 

program, community service, payment of a fine, and written apology(ies)

– Relevant information remains in the student’s disciplinary record at the university and may be disclosed by 

the university when the student consents in writing or as otherwise required or when permitted by law (for 

students only) 
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 Transcript Notation 

– In accordance with Virginia Code Section 23.1-900 and Section 6. E of Liberty’s Sexual Harassment and 

Interpersonal Violence Policy, Liberty University will make a prominent notation on the academic 

–  transcript of each student who has been administratively withdrawn for, has been non-returned for, or has 

withdrawn from the university while under investigation for, an offense involving sexual violence under 

this policy or the university’s Sexual Harassment and Interpersonal Violence Policy

– The notation will be removed once the respondent is found not responsible or has otherwise been 

determined to be in good standing by the university

 Administrative Withdrawal 

– Student status at the university may be indefinitely and immediately terminated with a specified period 

before which the student may not apply for re-admission or enroll in classes

– Re-admission may or may not be conditioned upon fulfilling certain conditions listed by the sanctioning 

body

– These conditions may include, but are not limited to, restitution of damages, completion of a recovery 

program, community service, payment of a fine, and written apology(ies)

– Relevant information remains in the student’s disciplinary record at the university and may be disclosed by 

the university when the student consents in writing or as otherwise required or when permitted by law (for 

students only)

 Revocation or Withholding of Degree 

– The university reserves the right to revoke or withhold the award of academic degrees

– If the violation is found to have occurred before graduation and during the time the student has applied to, 

or was enrolled at the university, but a complaint was not filed prior to graduation, the degree may be 

revoked. If the violation occurred prior to a student graduating and is under investigation, the university 

may postpone the awarding of a degree pending the outcome of the investigation and imposition of 

appropriate disciplinary sanctions (for students only)

 Other Sanctions 

– Any other sanction not listed above, as determined appropriate under the circumstances

 
Sanctions will be imposed immediately, except in the case of separation from the university pursuant to a Non-Return 

sanction. In matters adjudicated prior to the last day of classes, if the final sanction is separation from the university (i.e., 

Non-Return, Non-Return with conditions, or Administrative Withdrawal), the granting of credit for the semester and/or 

the awarding of a degree will be at the discretion of the university. The imposition of sanctions by the JRB is final and is 

not subject to further review. 

 

Reapplication and Readmission 
 
A student who has received a sanction of Non-Return or Administrative Withdrawal may contact the Office of 

Admissions to begin the reapplication process. In considering an application for readmission, Enrollment Management 

will request that the student provide a thorough account of the actions that led to the student’s dismissal from the 

university and the student’s strategy for successful continuance at the university. Enrollment Management will also look 

to see whether the minimum term of dismissal has been served and whether other conditions for return, if any, have been 

met.  Additionally, a letter of recommendation from a pastor, counselor, or civic leader, along with a letter of 

recommendation from the student’s parent(s) or legal guardian(s) (if the student is less than 21 years of age), should be 

submitted. Readmission to the university will be subject to any stipulations made by the Dean of Students in consultation 

with the Office of Community Life. Reapplication does not guarantee readmission. If readmission is granted, the Office 

of Admissions will contact the student with its decision. 

 

  

https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/admissions/index.cfm?PID=145
https://www.liberty.edu/admissions/index.cfm?PID=145


17  

Complaint Reporting 

 

All complaints regarding the Student Honor Code may be emailed to the Dean of Students Office at 

deanofstudents@liberty.edu or submitted via Beacon. The complainant will be encouraged to complete an official 

“Statement for Record” detailing the information relevant to his or her complaint in the Dean of Students Office. The 

Dean of Students, the Senior Vice President for Student Affairs, and/or a designated representative will review the 

complaint. 

 
 

 

 

Students are encouraged to self-report when they have knowingly committed a violation of the Student Honor Code. 

When self-reports are received, the university will provide discreet counsel and support to the student. This self-report 

policy is intended for students seeking to acknowledge and self-correct their wrongdoing. 

 

A student has the option of self-reporting a violation of the Student Honor Code to the Office of Community Life  within 

one week of an offense. If an investigation has begun or if there is already prior knowledge of the incident, it may not be 

considered a self-report. The Office of Community Life  will work with the student in implementing the necessary 

boundaries and accountability measures to foster an environment for growth. Students may only self-report the same 

behavior once per semester without sanctions. 

 

The Liberty University community promotes chastity for its unwed students; however, women who become pregnant and 

men whose sex acts result in conception are included in this self-report policy. The LU Shepherd Office or Student 

Counseling Services is available to assist students through this process. 

 

NOTE: Violations of the law (felony and serious misdemeanor offenses) may carry sanctions up to and including 

administrative withdrawal, even when there is a self-report. Moreover, there is a similar but different self-reporting 

policy in the university’s Discrimination, Harassment, and Sexual Misconduct Policy that applies to complainants and 

witnesses who make reports or complaints, or who cooperate with investigations and/or disciplinary proceedings.  

Please refer to the Discrimination, Harassment, and Sexual Misconduct Policy for more information.  

 
 

 

 
Convocation is an assembly of the university community and its purpose is to develop campus unity, disseminate 

information, and challenge students spiritually, socially, morally, civically and intellectually. Convocation provides 

forums for the social and political issues of the day, as well as educational topics of diverse interest for the benefit of 

students, faculty, and staff. Guest speakers and performers from the world of business, politics, education, religion, 

athletics, entertainment and the sciences also help to make Convocation a refreshing and challenging time. Online 

students are invited, but not required, to attend Convocation via live stream. 

SELF-REPORTING 

CONVOCATION 

https://www.liberty.edu/studentaffairs/deanofstudents/index.cfm?PID=624
mailto:deanofstudents@liberty.edu
https://www.liberty.edu/studentaffairs/deanofstudents/index.cfm?PID=624
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
http://www.liberty.edu/osd/lushepherd/
https://www.liberty.edu/index.cfm?PID=161
https://www.liberty.edu/index.cfm?PID=161
https://www.liberty.edu/index.cfm?PID=2586
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Liberty student e-mail accounts are the official means of communication for the Liberty University community, and 

students are expected to check their e-mail account on a daily basis. The university is not responsible for information that 

students do not receive as a result of not checking their e-mail account regularly. Students are also expected to visit the 

Liberty University Splash Page (myLU) regularly for official announcements and information. 

 

 

 
 

Family Educational Rights and Privacy Act of 1974 (FERPA) 

 
The Family Educational Rights and Privacy Act (FERPA) of 1974, as amended, sets forth requirements pertaining to the 

privacy of a student’s education records. FERPA governs the release of such education records maintained by an 

educational institution, such as Liberty University, as well as the access to those education records. For detailed 

information on FERPA, visit the webpage for Registrar’s Office. 

 

Students may inspect and review their education records, including disciplinary records, by submitting a written request 

to the Office of Community Life. The university will comply with this request within 45 days of receiving the request. 

When an education record contains information pertaining to other students, the student may inspect and review only the 

information pertaining to the student requesting the information, and the information pertaining to other students will be 

redacted. 

 

COMMUNICATION 

STUDENT RECORDS 

https://mylu.liberty.edu/
http://www.liberty.edu/academics/registrar/index.cfm?PID=455
https://www.liberty.edu/studentaffairs/officeofstudentconduct/index.cfm?PID=160
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University Policy Template 

Policy Name: Policy on New Residential Faculty Hires Submission Date:  08/28/2015 

Policy Area: ☐ University-wide ☒ Unit-specific  

Applies To: ☐  Resident ☐    Online ☒ Both  

Action Being Taken: ☐  Revision ☒  New Policy ☐ Migration ☐    Discontinue 

Permission Level: ☐Public ☐  Student ☒ Staff ☒  Admin 
 

POLICY DEVELOPMENT 
Issuing Office:  Office of the Dean of the School of Health Sciences 

Policy Author:  Dean of the School of Health Sciences 

Contributing Offices:  N/A 

Affected Parties:  Departmental Chairmen 
Location where 
Existing Policy  
can be Viewed: 

N/A 

Complete Wording of 
New or Revised Policy:  

Departmental Chairmen are responsible for submitting recommendation for new 
residential faculty hire and all necessary information to the Assistant to the Dean.   

Policy Rationale:  The timely hiring of new residential faculty requires completion of all necessary 
information prior to submission to the Dean’s Assistant.   

SACS Criteria:  N/A 
Other Regulatory 
Criteria: N/A 

Definition of Glossary 
Terms:  

“… all necessary information…” includes all original items required by the Provost’s 
Office for faculty hire, as well as the competed checklist containing the faculty member’s 
name, proposed rank, position, department, proposed hire date, proposed contract 
duration (e.g., 10, 11, or 12 month), HR action number of the position, and proposed 
courses to be taught.   

Policy Keywords: Hiring, faculty, information, checklist 
Implementation 
Description:  

Department Chairmen shall be informed of implementation via school meetings.  Policy 
handbooks shall be warehoused in the office of the chair of each department.   

 
PROCEDURES FOR IMPLEMENTATION AND REVIEW 

Policy Administrators: Dean of the School of Health Sciences, Departmental Chairmen 

Policy Review Cycle:  Every five years or as needed 

Procedures: All materials shall be hand delivered in a manila file folder inside a confidential envelope 
to the Assistant to the Dean.  

Sanctions:  Failure to comply with the procedure will result in the return of the file for completion, 
halting progress in hiring process.  

Exceptions:  Due to short time frame, some exceptions of some items will be permitted by the Dean 
on a case-by-case basis.  

Other Policy Link 
Locations:  N/A 
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Need for Legal Counsel 
Review? ☐  Yes         ☒  No 
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University Policy Template 

Policy Name: Policy on Action Items for  
School Leadership Meetings Submission Date:  08/28/2015 

Policy Area: ☐ University-wide ☒ Unit-specific  

Applies To: ☐Resident ☐   Online ☒ Both  

Action Being Taken: ☐  Revision ☒ New Policy ☐ Migration ☐    Discontinue 

Permission Level: ☐Public ☐ Student ☒ Staff ☒  Admin 
 

POLICY DEVELOPMENT 
Issuing Office:  Office of the Dean of the School of Health Sciences 

Policy Author:  Dean of the School of Health Sciences 

Contributing Offices:  N/A 

Affected Parties:  Departmental Chairmen and Directors of Program Majors 
Location where 
Existing Policy  
can be Viewed: 

N/A 

Complete Wording of 
New or Revised Policy:  

All items requiring action by the School of Health Sciences Leadership Team shall be 
submitted to the appropriate entity (e.g., School of Health Sciences Faculty Curriculum 
Committee Representative, Assistant to the Dean, etc.) one calendar week prior to the 
Leadership Team meeting at which action shall be taken.   

Policy Rationale:  
All items need to be completed on the correct form and when necessary accompanied by 
supporting documentation to ensure comprehensive accuracy, which requires a one-week 
review prior to action being taken at the leadership team meeting.   

SACS Criteria:  N/A 
Other Regulatory 
Criteria: N/A 
Definition of Glossary 
Terms:  N/A 

Policy Keywords: One week, comprehensive, curriculum, review, legislation, form 

Implementation 
Description:  

Department Chairmen shall be informed of implementation via school meetings.  Policy 
handbooks shall be warehoused in the office of the chair of each department.   

 
PROCEDURES FOR IMPLEMENTATION AND REVIEW 

Policy Administrators: 
Dean of the School of Health Sciences, Assistant to the Dean of the School of Health 
Sciences, Faculty Curriculum Committee School of Health Sciences Representative, 
Departmental Chairmen 

Policy Review Cycle:  Every five years or as needed 

Procedures: 

All legislation forms shall be completed, in entirety, with supporting documentation and 
the original copy submitted to the Assistant to the Dean and, when necessary, a copy 
submitted to the Faculty Curriculum Committee SHS Representative one week prior to 
the Leadership Team Meeting.  

Sanctions:  Failure to comply with the procedure will result in a one-month delay in the approval of 
the document(s).  

Exceptions:  The Dean will consider exceptions on a case-by-case basis.   
Other Policy Link 
Locations:  N/A 
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University Policy Template 

Policy Name: Policy on Graduate Student Assistant Hires Submission Date:  08/28/2015 

Policy Area: ☐ University-wide ☒ Unit-specific  

Applies To: ☐  Resident ☐  Online ☒ Both  

Action Being Taken: ☐  Revision ☒ New Policy ☐ Migration ☐  Discontinue 

Permission Level: ☐Public ☒  Student ☒ Staff ☒  Admin 
 

POLICY DEVELOPMENT 

Issuing Office:  Office of the Dean of the School of Health Sciences 

Policy Author:  Dean of the School of Health Sciences 

Contributing Offices:  N/A 

Affected Parties:  Departmental Chairmen, Program Directors, GSA Liaisons 
Location where 
Existing Policy  
can be Viewed: 

N/A 

Complete Wording of 
New or Revised Policy:  

In addition to University policies regarding Graduate Student Assistants, the School of 
Health Sciences requires that Graduate Student Assistants be hired by the department in 
which the student is seeking a degree and adhere to the work hours and assignments 
assigned by the Director of the program of study (or designee).  

Policy Rationale:  Graduate Student Assistants should be hired in and working with the program of study in 
which they are seeking a degree.   

SACS Criteria:  N/A 
Other Regulatory 
Criteria: N/A 
Definition of Glossary 
Terms:  N/A   

Policy Keywords: Graduate Student Assistant, Hiring, Work, Assignment 
Implementation 
Description:  

Department Chairmen shall be informed of implementation via school meetings.  Policy 
handbooks shall be warehoused in the office of the chair of each department.   

 
PROCEDURES FOR IMPLEMENTATION AND REVIEW 

Policy Administrators: Dean of the School of Health Sciences, Departmental Chairmen 

Policy Review Cycle:  Every five years or as needed 

Procedures: 

Graduate Student Assistant shall be hired using the protocol assigned by the Graduate 
School and Human Resources from the department of study in which they are seeking a 
degree.  Work hours and assignments shall be subject to the approval of the Department 
Chair. 

Sanctions:  Failure to comply with the procedure will result in possible loss of assistantship. 
Exceptions:  Work assignments may be reviewed by the Dean, dependent on appropriateness.  
Other Policy Link 
Locations:  N/A 
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POLICY APPROVAL (Official Approver Use Only) 
Need for Legal Counsel 
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University Policy Template 

Policy Name: Policy on Syllabi Documentation & Archive Submission Date:  08/28/2015 

Policy Area: ☐ University-wide ☒ Unit-specific  

Applies To: ☐  Resident ☐  Online ☒ Both  

Action Being Taken: ☐  Revision ☒ New Policy ☐ Migration ☐  Discontinue 

Permission Level: ☐Public ☐  Student ☒ Staff ☒  Admin 
 

POLICY DEVELOPMENT 

Issuing Office:  Office of the Dean of the School of Health Sciences 

Policy Author:  Dean of the School of Health Sciences 

Contributing Offices:  N/A 

Affected Parties:  Departmental Chairmen, Administrative Assistants 
Location where 
Existing Policy  
can be Viewed: 

N/A 

Complete Wording of 
New or Revised Policy:  

All syllabi, Online and Residential, shall be submitted in electronic format to the Office of 
the Dean of the School of Health Sciences by the first day of class for each semester 
(Fall, Winter, Spring, and Summer). 

Policy Rationale:  It is necessary to archive copies of syllabi for review and audit purposes.  Centralizing 
these documents in the Office of the Dean simplifies the archive retrieval.   

SACS Criteria:  N/A 
Other Regulatory 
Criteria: N/A 
Definition of Glossary 
Terms:  N/A   

Policy Keywords: Syllabi, archive, syllabus 

Implementation 
Description:  

Department Chairmen shall be informed of implementation via school meetings.  Policy 
handbooks shall be warehoused in the office of the chair of each department.   

 
PROCEDURES FOR IMPLEMENTATION AND REVIEW 

Policy Administrators: Dean of the School of Health Sciences, Departmental Chairmen 

Policy Review Cycle:  Every five years or as needed 

Procedures: 

All course syllabi shall be sent by faculty to the Administrative Assistant of each 
department for comparison against class schedule by the first day of the course.  The 
Administrative Assistant shall forward, in electronic format, a packet of all syllabi for the 
term to the Assistant to the Dean of the School of Health Sciences for archive.   

Sanctions:  Failure to comply with the procedure will result in reprimand to the personnel file of the 
faculty member.   

Exceptions:  N/A  
Other Policy Link 
Locations:  N/A 
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POLICY APPROVAL (Official Approver Use Only) 
Need for Legal Counsel 
Review? ☐  Yes         ☒  No 

Approved By:  Dr. Ralph Linstra, Dean of the School of Health Sciences 

Approval Date:  08/28/2015 

Implementation Date:  08/28/2015 

Final Policy Number:  SHS-006 
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University Policy Template 

Policy Name: School of Health Science Travel Directive Submission Date:  08/28/2015 

Policy Area: ☐ University-wide ☒ Unit-specific  

Applies To: ☐  Resident ☐  Online ☒ Both  

Action Being Taken: ☐  Revision ☒ New Policy ☐ Migration ☐  Discontinue 

Permission Level: ☐Public ☒  Student ☒ Staff ☒  Admin 
 

POLICY DEVELOPMENT 

Issuing Office:  Office of the Dean of the School of Health Sciences 

Policy Author:  Dean of the School of Health Sciences 

Contributing Offices:  N/A 

Affected Parties:  All faculty, staff, Graduate Student Assistants, and students in the School of Health 
Sciences 

Location where 
Existing Policy  
can be Viewed: 

N/A 

Complete Wording of 
New or Revised Policy:  

In addition to adherence to the University policies on travel and in cooperation with LU 
Send, all travel requests must be submitted, with all required documentation, to the 
appropriate office.   

Policy Rationale:  This policy exists for the purposes of financial stewardship, travel logistics, risk aversion, 
reporting, and timely reimbursement (if any). 

SACS Criteria:  N/A 
Other Regulatory 
Criteria: Annual internal and/or tax audits  
Definition of Glossary 
Terms:  N/A   

Policy Keywords: Travel, financial, risk aversion, request, documentation  
Implementation 
Description:  

Department Chairmen shall be informed of implementation via school meetings.  Policy 
handbooks shall be warehoused in the office of the chair of each department.   

 
PROCEDURES FOR IMPLEMENTATION AND REVIEW 

Policy Administrators: Dean of the School of Health Sciences, Departmental Chairmen 

Policy Review Cycle:  Every five years or as needed 

Procedures: 

For all faculty travel:  Faculty shall submit a completed travel proposal on the appropriate 
form to the Departmental Chair for review.  Upon approval, the Departmental Chair 
shall return the approved travel request to the faculty for booking/reserving with the 
assistance of the Administrative Assistant. 
For all student travel:  Faculty and/or staff shall comply with the LU Send policies and 
procedures regarding student travel.   

Sanctions:  Failure to comply with the procedure may result in travel request being denied.     

Exceptions:  N/A  
Other Policy Link 
Locations:  N/A 
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POLICY APPROVAL (Official Approver Use Only) 
Need for Legal Counsel 
Review? ☐  Yes         ☒  No 

Approved By:  Dr. Ralph Linstra, Dean of the School of Health Sciences 

Approval Date:  08/28/2015 

Implementation Date:  08/28/2015 
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University Policy Template 

Policy Name: Student Awards Policy  Submission Date:  09/25/2015 

Policy Area: ☐ University-wide ☒ Unit-specific  

Applies To: ☐  Resident ☐  Online ☒ Both  

Action Being Taken: ☐  Revision ☒ New Policy ☐ Migration ☐  Discontinue 

Permission Level: ☐Public ☒  Student ☒ Staff ☒  Admin 
 

POLICY DEVELOPMENT 
Issuing Office:  Department of Public and Community Health 

Policy Author:  Chair of the Department of Public and Community Health 

Contributing Offices:  N/A 

Affected Parties:  Faculty and students 
Location where 
Existing Policy can be 
Viewed: 

N/A 

Complete Wording of 
New or Revised Policy:  

The Department of Public and Community Health will recognize outstanding 
undergraduate and graduate students each year during commencement according to 
procedures provided. 

Policy Rationale:  To create an opportunity within each degree program for student recognition.  
SACS Criteria:  N/A 
Other Regulatory 
Criteria: N/A 
Definition of Glossary 
Terms:  N/A 

Policy Keywords: practicum, spiritual formation, awards, academic achievement, Outstanding Student, 
School of Health Sciences Graduate Student of the Year 

Implementation 
Description:  The Awards Committee Chair will release information/applications in a timely manner. 

 
PROCEDURES FOR IMPLEMENTATION AND REVIEW 

Policy Administrators: Department Chair 

Policy Review Cycle:  Every five years or as needed 

Procedures: 

This policy addresses the recognition of high achieving students in both the graduate 
(MPH) and undergraduate (BS) programs of study.  
For the graduate program an Outstanding Student for each MPH concentration will be 
selected each year and announced at graduation. In addition, an MPH Student of the Year  
will be selected and announced at graduation. Awards will be given in recognition of a 
combination of academic achievement (GPA), spiritual formation (evidence of Christian 
character), and community service (co-curricular and extra-curricular activities). Students 
with a minimum 3.5 GPA will be given preference in the selection process.   
For each undergraduate degree track an Outstanding Student will be selected annually 
and announced at graduation. Awards will be given in recognition of the same 
combination of evidences as MPH students: academic achievement, spiritual formation, 
and service, with the addition of evidence of promise as a professional in their respective 
field of practice. Students with a minimum 3.5 GPA will be given preference in the 
selection process. In addition, one student will be selected annually for the Eta Sigma 
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Gamma (ESG) award. Also, the recipient’s name will be forwarded to the Society for 
Public Health Education and the National Commission for Health Education 
Credentialing for national recognition. 
The Department Awards Committee, consisting of the Department directors and two 
faculty members from each degree program will solicit and review nominations for all 
student awards approximately one month prior to commencement. Nominee GPAs will 
be validated by the respective Program Directors. Only students who have submitted an 
application to graduate as part of the current school year will be eligible for awards. 
Finalists will be presented to all primary faculty members for the respective confirmation 
of the recommendations.   
Additional awards or recognitions for new concentrations or areas of academic 
achievement may be added each year as the public health faculty deems appropriate 

Sanctions:  N/A 

Exceptions:  N/A 
Other Policy Link 
Locations:  N/A 

 
 
 
 

POLICY APPROVAL (Official Approver Use Only) 
Need for Legal Counsel 
Review? ☐  Yes         ☒  No 

Approved By:  Dr. Ralph Linstra, Dean of the School of Health Sciences 

Approval Date:  09/25/2015 

Implementation Date:  09/25/2015 

Final Policy Number:  PCH-001 
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University Policy Template 

Policy Name: MPH Student Orientation Policy Submission Date:  09/25/2015 

Policy Area: ☐ University-wide ☒ Unit-specific  

Applies To: ☐  Resident ☐  Online ☒ Both  

Action Being Taken: ☐  Revision ☒ New Policy ☐ Migration ☐  Discontinue 

Permission Level: ☒Public ☒  Student ☒ Staff ☒  Admin 
 

POLICY DEVELOPMENT 
Issuing Office:  Department of Public and Community Health 

Policy Author:  Dr. Richard Lane, Director of the Master of Public Health Program 

Contributing Offices:  N/A 

Affected Parties:  New students in the MPH program, faculty and staff of the department 
Location where 
Existing Policy can be 
Viewed: 

N/A 

Complete Wording of 
New or Revised Policy:  

All new graduate students must attend a mandatory orientation in person or via electronic 
format if not present on campus. 

Policy Rationale:  To provide valuable information about university resources and departmental policies and 
procedures to enhance academic achievement. 

SACS Criteria:  N/A 
Other Regulatory 
Criteria: N/A 
Definition of Glossary 
Terms:  N/A 

Policy Keywords: practicum, library, plagiarism, spiritual formation, email, security, advising. 
Implementation 
Description:  

The MPH Program faculty and staff will provide information on each topic. The 
presentations will be divided among the faculty.   

 
PROCEDURES FOR IMPLEMENTATION AND REVIEW 

Policy Administrators: Program Director 

Policy Review Cycle:  Every five years or as needed 

Procedures: 

A mandatory orientation for new residential MPH students will be held on the first Friday 
of each residential academic term. The full day event will provide content or 
presentations on key topics, such as: 

1. Introduction to Public Health 
2. Liberty Way, Graduate School Honor Code,  
and related university documents 
3. Advising and the Gate System 
4. Building security and access 
5. Convocation and spiritual formation 
6. Communication, Blackboard and email 
7. Grades 
8. Library resources 
9. Avoiding plagiarism 
10. AMA citation and formatting 
11. Jobs and the career center – resumes, interviews, and the job search 
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12. Volunteerism and co-curricular activities 
13. The practicum process 
14. LU Public Health Student Association 

Information will be shared to the online student body via a Blackboard module or an 
alternative electronic format. Residential students unable to attend the orientation will 
complete the module electronically. 

Sanctions:  N/A 

Exceptions:  N/A 
Other Policy Link 
Locations:  Department of Public and Community Health website, LU MPH website. 

 
 
 
 

POLICY APPROVAL (Official Approver Use Only) 
Need for Legal Counsel 
Review? ☐  Yes         ☒  No 

Approved By:  Dr. Ralph Linstra, Dean of the School of Health Sciences 

Approval Date:  09/25/2015 

Implementation Date:  09/25/2015 

Final Policy Number:  PCH-002 
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University Policy Template 

Policy Name: 
Liberty University Public Health 
Student Association (LUPHSA) 
Policy 

Submission Date:  09/25/2015 

Policy Area: ☐ University-wide ☒ Unit-specific  

Applies To: ☐  Resident ☐  Online ☒ Both  

Action Being Taken: ☐  Revision ☒ New Policy ☐ Migration ☐  Discontinue 

Permission Level: ☒Public ☒  Student ☒ Staff ☒  Admin 
 

POLICY DEVELOPMENT 
Issuing Office:  Department of Public and Community Health 

Policy Author:  Dr. Oswald Attin, Associate Professor, Master of Public Health Program 

Contributing Offices:  N/A 

Affected Parties:  Faculty and Students in the Department of Public and Community Health 
Location where 
Existing Policy can be 
Viewed: 

N/A 

Complete Wording of 
New or Revised Policy:  

The Department of Public and Community Health supports the existence of the Liberty 
University Public Health Student Association (LUPHSA), a student run organization with 
proceedings and activities established and guided by its by-laws. 

Policy Rationale:  
The organization exists as an extra-curricular activity to provide students with valuable 
networking and voluntary opportunities throughout the community to enhance student 
engagement. 

SACS Criteria:  N/A 
Other Regulatory 
Criteria: N/A 
Definition of Glossary 
Terms:  N/A 

Policy Keywords: PHSA, Student Association 

Implementation 
Description:  

New officers will be elected annually in accordance with the by-laws.  The organization 
will be overseen by the faculty advisors. 
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PROCEDURES FOR IMPLEMENTATION AND REVIEW 

Policy Administrators: Department Chair, Program Directors 

Policy Review Cycle:  Every five years or as needed 

Procedures: 

The Liberty University Public Health Student Association (LUPHSA) is a student run 
organization, with proceedings and activities established and guided by its by-laws. The 
association will have 5 executive officers elected to office by the student members. The 5 
positions will be: President, Vice President, Secretary, Treasurer and an Events 
Coordinator A faculty advisor will mentor and guide the organization. The association 
will meet monthly during the academic year to discuss current public health events and 
coordinate future community activity such as an annual community health fair, potlucks, 
recreational activities, and various public health events beneficial to the community. 
 

Sanctions:  N/A 

Exceptions:  N/A 
Other Policy Link 
Locations:  Department of Public and Community Health website, LU MPH website. 

 
 
 

POLICY APPROVAL (Official Approver Use Only) 
Need for Legal Counsel 
Review? ☐  Yes         ☒  No 

Approved By:  Dr. Ralph Linstra, Dean of the School of Health Sciences 

Approval Date:  09/25/2015 

Implementation Date:  09/25/2015 

Final Policy Number:  PCH-003 
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University Policy Template 

Policy Name: Policy Creation and Implementation Submission Date:  09/25/2015 

Policy Area: ☐ University-wide ☒ Unit-specific  

Applies To: ☐  Resident ☐  Online ☒ Both  

Action Being Taken: ☐  Revision ☒ New Policy ☐ Migration ☐  Discontinue 

Permission Level: ☐Public ☐  Student ☒ Staff ☒  Admin 
 

POLICY DEVELOPMENT 
Issuing Office:  Department of Public and Community Health 

Policy Author:  Dr. James Florence, Professor, Master of Public Health Program 

Contributing Offices:  N/A 

Affected Parties:  Primary faculty in the Department of Public and Community Health 
Location where 
Existing Policy can be 
Viewed: 

N/A 

Complete Wording of 
New or Revised Policy:  

Proposals for policies originating within the department or program shall be submitted to 
the Department Chair at least two weeks prior to any consideration for a vote. Policies 
will be implemented upon approval by a majority of the faculty after a second reading and 
following approval by the appropriate university administrative office. Policies enacted by 
university or college authority are exempt from this procedure. It shall be the duty of the 
chair or designee to distribute the policy accordingly. 

Policy Rationale:  To facilitate communication and informed consideration by faculty of policies created in 
the Department of Public and Community Health and its programs. 

SACS Criteria:  N/A 
Other Regulatory 
Criteria: N/A 
Definition of Glossary 
Terms:  N/A 

Policy Keywords: Policy, creation, implementation 

Implementation 
Description:  

The Department Chair will forward to the full department primary faculty any proposed 
policies in a manner and timeframe consistent with this policy. All university guidelines 
will be followed in approving and implementing new policies. 

 
PROCEDURES FOR IMPLEMENTATION AND REVIEW 

Policy Administrators: Department Chair 

Policy Review Cycle:  Every five years as needed. 
Procedures: Operational procedures as stated in the Department Policy Handbook. 
Sanctions:  N/A 

Exceptions:  N/A 
Other Policy Link 
Locations:  N/A 
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POLICY APPROVAL (Official Approver Use Only) 
Need for Legal Counsel 
Review? ☐  Yes         ☒  No 

Approved By:  Dr. Ralph Linstra, Dean of the School of Health Sciences 

Approval Date:  09/25/2015 

Implementation Date:  09/25/2015 

Final Policy Number:  PCH-004 
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University Policy Template 

Policy Name: Health Promotion Lab Use Submission Date:  09/25/2015 

Policy Area: ☐ University-wide ☒ Unit-specific  

Applies To: ☐ Resident ☐ Online ☒ Both  

Action Being Taken: ☐ Revision ☒ New Policy ☐ Migration ☐ Discontinue 

Permission Level: ☒ Public ☒ Student ☒ Staff ☒ Admin 
 

POLICY DEVELOPMENT 
Issuing Office:  Department of Public and Community Health 

Policy Author:  Darlene Martin, Director of the Health Promotion Program 

Contributing Offices:  N/A 

Affected Parties:  Faculty, Staff, Students and Community Members 
Location where 
Existing Policy can be 
Viewed: 

N/A 

Complete Wording of 
New or Revised Policy:  

Use of the Health Promotion Lab is restricted to Department and Faculty and currently 
registered students in the Health Promotion and Public Health programs. Other students 
or community members are not permitted in the lab, unless accompanied by faculty or 
staff of the department. 

Policy Rationale:  To provide a means of security for the Health Promotion lab space. 
SACS Criteria:  None 
Other Regulatory 
Criteria: None 
Definition of Glossary 
Terms:  N/A 

Policy Keywords:  Health Promotion Lab Use 
Implementation 
Description:  Policy and procedures are implemented effective upon approval.   
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PROCEDURES FOR IMPLEMENTATION AND REVIEW 

Policy Administrators: Department of Public and Community Health, Department Chair and Health Promotion 
Program Director 

Policy Review Cycle:  Every five years or as needed 

Procedures: 

 The Health Promotion Lab exists to provide a place for teaching, practical application of 
the health promotion curriculum and facilitates community implementation of health 
practices. This space is to be used by faculty members and currently registered students of 
Liberty University.  Other individuals not employed by the University nor currently 
enrolled as a student are not permitted in the lab without accompaniment by the director 
of the lab, faculty, or staff of the Department of Public and Community Health.  There 
are many faculty members and students who use the laboratory space.  In order for this 
space to be used effectively and efficiently, use must be scheduled through the Health 
Promotion Lab Coordinator, who will maintain a master schedule for lab use. Requests 
need to be submitted in writing via email at least 24 hours in advance of requested date 
and time. 
 

Sanctions:  None 

Exceptions:  None 

Other Policy Link 
Locations:  

Department of Public and Community Health website and the Health Promotion 
website. 

 
POLICY APPROVAL (Official Approver Use Only) 

Need for Legal Counsel 
Review? ☐ Yes         ☒ No 

Approved By:  Dr. Ralph Linstra, Dean of the School of Health Sciences 

Approval Date:  09/25/2015 

Implementation Date:  09/25/2015 

Final Policy Number:  PCH-005 
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University Policy Template 

Policy Name: Health Promotion Lab Materials Submission Date:  09/25/2015 

Policy Area: ☐ University-wide ☒ Unit-specific  

Applies To: ☐ Resident ☐ Online ☒ Both  

Action Being Taken: ☐ Revision ☒ New Policy ☐ Migration ☐ Discontinue 

Permission Level: ☒ Public ☒ Student ☒ Staff ☒ Admin 
 

POLICY DEVELOPMENT 
Issuing Office:  Department of Public and Community Health 

Policy Author:  Darlene Martin, Director of the Health Promotion Program 

Contributing Offices:  N/A 

Affected Parties:  Faculty, Staff, Students and Community Members 
Location where 
Existing Policy can be 
Viewed: 

N/A 

Complete Wording of 
New or Revised Policy:  

All equipment housed in the Health Promotion Lab is to be used appropriately and 
signed out according to procedure, as required, for extra-lab functions.  

Policy Rationale:  To safeguard equipment housed within the Health Promotion Lab 

SACS Criteria:  None 
Other Regulatory 
Criteria: None 
Definition of Glossary 
Terms:  N/A. 

Policy Keywords:  Health Promotion Lab Materials, Check Out 
Implementation 
Description:  

The Health Promotion Lab is a new lab.  This policy outlines the policy for use for all 
prospective individuals that may request use of any of the materials kept in the lab.   
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PROCEDURES FOR IMPLEMENTATION AND REVIEW 

Policy Administrators: Department of Public and Community Health, Department Chair and Health Promotion 
Program Director. 

Policy Review Cycle:  Every five years or as needed 

Procedures: 

This policy addresses the use of Health Promotion lab equipment and materials.  The 
Health Promotion Lab exists to provide a place for teaching, practical application of the 
health promotion curriculum and community implementation of health practices. This 
lab holds many health promotion manipulatives that are used for teaching, and health 
screening. These manipulatives are intended to be used by faculty and students within the 
Department of Public and Community Health for classes or community events.  Use of 
the manipulatives outside of current departmental faculty and students is left to the 
discretion of the director of the lab.  In addition, all manipulatives must be signed out, 
with the understanding that the requesting party is assuming responsibility for the care 
and safe return of all checked out items. In order to maintain inventory and monitor 
condition of these items, all items need to be checked out with a lab assistant or faculty 
member with a designated date to return.  Requests made less than 24 hours in advance 
of requested check out date and time, are not guaranteed approval.  Adequate time is 
needed to check inventory, so requests for use need to be made at least 24 hours in 
advance of requested date and time.  Each item within the lab has an inventory control 
number that has been assigned.  Any student, staff, faculty or community member will 
check out any health promotion material using the lab check out form.  This form will be 
available from any lab assistant or public and community health faculty member.  Items 
will be checked out to a designated person with an assigned return date.  Items must be 
returned in the same condition in which they were received.  The person checking out the 
item will assume full responsibility for the replacement value in the event of negligent 
damage or loss of the item.   

Sanctions:  None 

Exceptions:  None 

Other Policy Link 
Locations:  

Department of Public and Community Health website and the Health Promotion 
website. 

 
POLICY APPROVAL (Official Approver Use Only) 

Need for Legal Counsel 
Review? ☐ Yes         ☒ No 

Approved By:  Dr. Ralph Linstra, Dean of the School of Health Sciences 

Approval Date:  09/25/2015 

Implementation Date:  09/25/2015 

Final Policy Number:  PCH-006 
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University Policy Template 

Policy Name: Field Tablet Computer Use and 
Checkout Policy Submission Date:  09/25/2015 

Policy Area: ☐ University-wide ☒ Unit-specific  

Applies To: ☐ Resident ☐ Online ☒ Both  

Action Being Taken: ☐ Revision ☒ New Policy ☐ Migration ☐ Discontinue 

Permission Level: ☐ Public ☒ Student ☒ Staff ☒ Admin 
 

POLICY DEVELOPMENT 
Issuing Office:  Department of Public and Community Health 

Policy Author:  Dr. Richard Lane, Director Master of Public Health Program 

Contributing Offices:  N/A 

Affected Parties:  Faculty and students in the Department of Public and Community Health 
Location where 
Existing Policy can be 
Viewed: 

N/A 

Complete Wording of 
New or Revised Policy:  

Students, faculty, and staff may use departmental tablet computers to facilitate field 
research and other course/departmental related activities according to departmental 
procedures.  These tablets must be used in accordance with University computing 
policies, including the prohibition of installation of unauthorized software or files. 
This is not a computer that a student may check out for the entire term to substitute 
as a personal computer.   
 

Policy Rationale:  To provide a lightweight tablet style computer platform for completion of field research 
and related activities outside the office setting. 

SACS Criteria:  None 

Other Regulatory 
Criteria: 

Liberty University Information Technology General Policies, The “Liberty Way” for 
students, The Faculty Handbook for residential faculty, or the LU Online Faculty 
Handbook for online faculty. 

Definition of Glossary 
Terms:  

See the Liberty University Information Technology for standard terminology for 
computing as defined by the university. 

Policy Keywords:  field research, tablet computer 

Implementation 
Description:  

Tablet checkout will be implemented by the Administrative Assistant, Department of 
Public and Community Health. The Administrative Assistant will be responsible for 
processing any HelpDesk tickets relating to these units. 
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PROCEDURES FOR IMPLEMENTATION AND REVIEW 

Policy Administrators: Administrative Assistant, Department of Public and Community Health. 

Policy Review Cycle:  Every five years or as needed 

Procedures: 

Tablets will be stored in a secure location within the department storage area. Each 
machine will be issued with an AC adapter and carrying case. The department’s 
administrative assistant will maintain a checkout log for the machines, and ensure 
proper machine maintenance and system/software updates. Tablet use will require 
prior authorization by program directors or department chair. Tablet users are 
responsible for security and proper care of assigned machines during usage. 

Sanctions:  None 

Exceptions:  None 
Other Policy Link 
Locations:  Department of Public and Community Health website, Liberty University MPH website 

 
POLICY APPROVAL (Official Approver Use Only) 

Need for Legal Counsel 
Review? ☐ Yes         ☒ No 

Approved By:  Dr. Ralph Linstra, Dean of the School of Health Sciences 

Approval Date:  09/25/2015 

Implementation Date:  09/25/2015 

Final Policy Number:  PCH-007 
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University Policy Template 

Policy Name: Gates for MPH Program Admission 
and Progression Submission Date:  07/05/2016 

Policy Area: ☐ University-wide ☒ Unit-specific  

Applies To: ☐  Resident ☐  Online ☒ Both  

Action Being Taken: ☐  Revision ☒ New Policy ☐ Migration ☐  Discontinue 

Permission Level: ☒Public ☒  Student ☒ Staff ☒  Admin 
 

POLICY DEVELOPMENT 
Issuing Office:  Department of Public and Community Health 

Policy Author:  Dr. Richard Lane, Director Master of Public Health Program 

Contributing Offices:  N/A 

Affected Parties:  Faculty, MPH Practicum Coordinator, and MPH students in the Department of Public 
and Community Health 

Location where 
Existing Policy can be 
Viewed: 

N/A 

Complete Wording of 
New or Revised Policy:  

Admission and progression through the MPH degree program uses a gate system. We 
readily acknowledge that many students seek admission to the graduate school to take 
coursework relevant to their personal interest with no intention to actually complete a 
degree. For example, students have at various times sought admission to take nutrition 
courses or to complete a pre-requisite course to enter another graduate program. The 
various gates serve to ensure the admission and matriculation of students who are 
interested in taking coursework leading to the completion of the MPH degree. 

Policy Rationale:  
To establish an admission and culminating experience, the mechanisms by which students 
can be assessed, and provide a database for the calculation of enrollment, graduation, and 
employment statistics.   

SACS Criteria:  N/A 
Other Regulatory 
Criteria: N/A 
Definition of Glossary 
Terms:  see Liberty University Graduate Catalog 

Policy Keywords: admission, culminating experience, exit exam, practicum, advising, graduation 

Implementation 
Description:  

The MPH Program faculty and staff have designed a gate system to manage admission 
and to develop a student portfolio. The portfolio will be used to monitor and assess 
educational progress and to create documentation of the culminating experience. 
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PROCEDURES FOR IMPLEMENTATION AND REVIEW 

Policy Administrators: MPH Program Director 

Policy Review Cycle:  Every five years or as needed 

Procedures: 

Gate procedures are as follows (descriptions have been expanded beyond the abbreviated 
information given in the Graduate Catalog): 
 
Gate 1: Admission to Graduate School  

• Once students have been accepted for admission into the Graduate School and 
the MPH degree program without Academic Caution status (GPA at or above 3.0), 
they have completed Gate 1. 
• Students accepted for admission into the Graduate School and the MPH degree 
program on Academic Caution status (GPA between 2.5 and 2.99), must 
successfully complete HLTH 500 (Introduction to Public Health) and GRST 500 
(Introduction to Graduate Writing) within their first semester to complete Gate 1. 
 

Gate 2: Successful Completion of HLTH 501 
• Students will be advised to complete HLTH 501 (Biostatistics) as the first course 
in their program of study 
• Up to 9 credits of graduate work (inclusive of HLTH 501) may be completed 
prior to Gate 3. 
 

Gate 3: Apply for Degree Candidacy/Eligibility  
• Gate 2 serves to verify the student has the desire to complete the degree. 
Verification of this will be established by the student completing a short essay on 
the meaning of Public Health and how it fits with his or her career goals, 
evaluated by faculty on the Candidacy Eligibility Committee. 
• Meeting this gate establishes the student as belonging to the MPH program. 
Students completing this step will provide the basis for calculating program 
enrollment and completion statistics, as well as faculty/student ratios. 
• Background Check – Students must attach a receipt for the order of an 
approved background check to their application for candidacy. Only individuals 
who pass the check will be admitted to the program. 
 

Gate 4: Completion of Electronic Portfolio as the Culminating Experience 
• After determination of eligibility for degree candidacy the student will initiate an 
electronic portfolio to document their competence in public health knowledge and 
skills as he or she progress through the MPH degree program. The portfolio 
contains the student’s initial essay on public health, advisement history, co-
curricular activities, extra-curricular activities, and other elements needed to enroll 
in the practicum Evidence of the student’s growing competence is established by a 
record of the successful completion of representative assessments and 
assignments from each core and concentration course,. Besides providing 
evidence of student progress and  program effectiveness. Samples of assignments 
will be drawn from portfolios to assess student performance. 
• Students must also develop and maintain a current resume or CV for inclusion 
in the electronic portfolio. Students are encouraged to contact the Career Center 
for assistance in resume or CV development. 
• The completed portfolio serves as a culminating experience and provides useful 
documentation for enrollment in the practicum and for future career 
advancement. 
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Gate 5: Successful Completion of Degree Coursework 
• Student will successfully complete all core, concentration, and elective courses in 
their program of study with a grade of C or better. 
• Completion of coursework is a prerequisite for beginning the practicum. 
 

Gate 6: Comprehensive Exam 
• The exit exam provides evidence of a student’s readiness for a practicum and 
graduation. A passing score of 70% is a requirement for completion of HLTH 698 
and for graduation. The exam can be retaken 3 times to achieve a passing score. 
• A study guide and the assignments stored within the electronic portfolio will 
help the student prepare for the exam. 
• Students may request an opportunity to take the exam upon completion of all 
core curriculum courses (HLTH 501, 503, 505, 507, 509, and 511).  
• Typically the exam will be taken in the semester prior to enrollment in the 
Practicum (HLTH 698). 
• Students need not pass the exam to enroll in the Practicum; however, passage by 
the final week of the practicum experience is a necessary step to completion of the 
course and the MPH program. 
• Passage will be documented in the electronic portfolio. 
 

Gate 7: Practicum 
• Gate 7 is the process by which students get approved to complete a practicum 
• Refer to the MPH Practicum Guide for details about selecting and completing a 
practicum. 
• Students must complete all core and cognate courses prior to enrolling in a 
Practicum. 
• Students are responsible for locating an appropriate Practicum to suit their 
public health career goals and consistent with their program concentration. 
• Securing the practicum site must be coordinated and approved by the Practicum 
Coordinator at least 4 weeks prior to the term during which the student intends to 
enroll in HLTH 698. 
 

Gate 8: Apply for Graduation 
• Students should apply for graduation upon enrollment in the Practicum to 
ensure degree conferral at the end of the course. 
• Students are permitted to walk in the commencement ceremony prior to 
completion of the Practicum if their successful completion of it appears likely. 

Sanctions:  N/A 

Exceptions:  N/A 
Other Policy Link 
Locations:  Department of Public and Community Health website, LU MPH website. 

 
 
 
 

POLICY APPROVAL (Official Approver Use Only) 
Need for Legal Counsel 
Review? ☐  Yes         ☒  No 

Approved By:  Dr. Ralph Linstra, Dean of the School of Health Sciences 

Approval Date:  07/08/2016 

Implementation Date:  07/08/2016 

Final Policy Number:  PCH-008 
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Welcome from the MPH Program Director 

 
Welcome to the Graduate School at Liberty University and thank you for choosing to study 

in the Department of Public and Community Health. The Master of Public Health (MPH) is a 
challenging and rewarding academic degree designed to prepare students for professional roles in 
health departments, governmental agencies, non-governmental health agencies, hospitals, and 
health-related industries. Many individuals apply to the program, seeking public health knowledge 
to tackle compelling community health issues they observe. Others come to us with an indistinct 
idea of how public health fits into God’s plan for their lives.  Either way, we are here to help you 
find and shape an educational experience to help you make the world a better place. 

 
Students entering the MPH must complete HLTH 501 (Biostatistics) in the first semester. 

The course provides the skills you need to understand the complexities of health needs in 
populations and communities. Upon successful completion of HLTH 501, you will be contacted 
to begin planning to complete the MPH degree program.  At that point, you will set up an e-
portfolio, receive advice about your specialization, and begin preparations for your culminating 
practicum experience. 

 
The goal of the practicum, your final course, is to integrate everything you learned during 

your course work into a real-world practical experience under the guidance of a seasoned 
professional.  There are thousands of potential practicum sites to choose from. Begin seeking an 
experience to enhance your career development early in your studies. Don’t limit yourself to a 
single geographic area. The program’s vision is for graduates to minister globally to the needs of 
diverse communities, especially the poor and underserved, following the example of the ministry 
of our Lord.  Proverbs 13:17b says, “…a faithful envoy brings healing.” Our desire is that your 
degree will prepare you to fulfill this vision, wherever it may take you. 

 
On behalf of our faculty, thank you again for choosing to study at Liberty University. We 

look forward to working with you. Whether your degree is residential or online, we know the MPH 
program will be a memorable experience and will prepare you for a lifetime of effective service. 
Prayerfully, 

 
Richard A. Lane, MD, MPH&TM, FACPM 
Director, Liberty University Master of Public Health Program 
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Using this Handbook 
 
Welcome to Liberty University’s Department of Public and Community Health! 
 
The faculty and staff are excited to partner with you on your journey of becoming a public health 
professional. You have chosen to pursue an exciting career path that allows you to influence and 
improve the health of diverse populations. 
   
This student handbook has been designed to guide you through the academic portion of your career 
development by providing an overview of the policies and procedures of the MPH program at 
Liberty University. Inside, you will find specific guidelines that are essential for your success in 
becoming a Master of Public Health graduate. This is the guide for our program and complements 
the Residential Graduate Honor Code, LU Online Code of Honor, and the Liberty Way. Although 
these are important documents to consult, they do not substitute the interactions with your 
instructors and other faculty of the program. Faculty are here to help: get to know them and ask 
for their advice about courses and career options. They are more than willing to be of assistance.  
 
While every effort has been made to ensure the accuracy and currency of the information in this 
handbook, the official statement of information relating to the MPH degree is the Liberty 
University Graduate School Academic Catalog. 
 
After successfully completing HLTH 501 Biostatistics, you will be automatically enrolled in the 
online MPH Student Concourse. It will keep you up to date with news and information about the 
MPH degree, relevant happenings on campus and community, career opportunities, and more. 
Check it often. 
 
 
 
 
  

https://www.liberty.edu/index.cfm?PID=7782&action=preview&SW_ID=134
https://www.liberty.edu/index.cfm?PID=7782&action=preview&SW_ID=133
http://www.liberty.edu/academics/catalogs/index.cfm?PID=39289


5 
 

 
 

 
Mission and Purpose 

 
Maintaining the vision of the founder, Dr. Jerry Falwell, Liberty University develops Christ-
centered men and women with the values, knowledge, and skills essential to impact the world. 
 
Through its residential and online programs, the University educates men and women who will 
make important contributions to their workplaces and communities, follow their chosen vocations 
as callings to glorify God, and fulfill the Great Commission. 
 
Liberty University will: 
 

1. Emphasize excellence in teaching and learning.  
2. Foster university-level competencies in communication, critical thinking, information 

literacy, and mathematics in all undergraduate programs.  
3. Ensure competency in scholarship, research, and professional communication in all 

graduate programs.  
4. Promote the synthesis of academic knowledge and Christian worldview in order that there 

might be a maturing of spiritual, intellectual, social and physical value-driven behavior.  
5. Enable students to engage in a major field of study in career-focused disciplines built on a 

solid foundation in the liberal arts.  
6. Promote an understanding of Western tradition and diverse elements of American cultural 

history, especially the importance of the individual in maintaining democratic and free 
market processes.  

7. Contribute to a knowledge and understanding of other cultures and of international events.  
8. Encourage a commitment to the Christian life, one of personal integrity, sensitivity to the 

needs of others, social responsibility and active communication of the Christian faith, and, 
as it is lived out, a life that leads people to Jesus Christ as the Lord of the universe and their 
personal Savior. 

 
 
 
 

Purpose 
 
The Department of Public and Community Health provides an integrated approach to health, 
offering competency-based and practice-focused preparation for successful careers in public health 
and healthcare. Through a Christian worldview, students will learn to strategically address the 

LIBERTY UNIVERSITY 

DEPARTMENT OF PUBLIC AND COMMUNITY HEALTH 
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health needs of priority populations from the individual to the global level using a variety of health 
promotion and education strategies. 
The department is comprised of both undergraduate and graduate degree programs applicable to a 
variety of practice settings and situations, as well as further education in the clinical and 
professional fields.  Students completing the program and meeting the prerequisites will be eligible 
to sit for the Certified Health Education Specialist (CHES) exam through the National Commission 
for Health Education Credentialing (NCHES). 
 
 
 
 

Mission 
 
Embracing the Christian worldview with a commitment to serve the underserved, the Liberty 
University Public and Community Health Program provides diverse educational, research, and 
practice opportunities to enable others to experience the embrace of God—“A faithful envoy 
brings healing” (Proverbs 13:17). 
 

Core Commitments 
 

• Intelligent Faith. We commit to build all instruction, scholarship, and service on a 
foundation of biblically-based, scientifically sound, reasonable faith that supports the 
Christian worldview. (Hebrews 11:1; 1 Thessalonians 5: 21-22) 

• Servant leadership. We commit to serving responsibly in local, global, religious, and 
professional organizations and communities in the spirit of humility and cooperation, 
building collaborative relationships, fostering leadership qualities in others, and 
contributing our knowledge, skills, and resources for the common good. (Mark 10: 42-45) 

• Compassionate service. We commit to follow Christ’s example of compassion and 
benevolence toward those in need through active, altruistic, responsible engagement, using 
our knowledge and abilities to promote the physical, mental, and spiritual well-being of 
the people we encounter and the communities we serve. (Matthew 25: 31-40) 

• Transformational teaching. We commit to equip ourselves and others with the requisite 
knowledge, skills, and attitudes for a lifelong pursuit and application of knowledge and 
truth to improve our communities and ourselves. (2 Timothy 2:2) 

• Creative excellence. We commit to develop and use our gifts, talents, and resources to the 
best of our abilities to achieve excellence in teaching, scholarship, and service for the glory 
of God and the benefit of humanity. (Ecclesiastes 9:10, 1 Corinthians 6: 19-20; Colossians 
8:21) 

• Respect for all. We commit to treating all people with dignity and respect, honoring the 
gifts and unique contributions of each person, fostering a climate that is open and 
welcoming, promoting the University’s core values, and celebrating the Creator’s diversity 
in creation and design. (James 2:1-4; Proverbs 24:23) 

  

Public and Community Health Program 
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Public and Community Health Program Goals and Measures 
 
The program’s goals addressing instruction, research and service, and relevant measurable outcomes, 
are shown below.  
 
 
 
Preparing graduates with the requisite professional skills to excel in public health practice 
in diverse settings in the state, the nation, and the world. 
GOAL I-1.0 Offer effective learning opportunities through curricular and co-

curricular experiences to prepare competent public health professionals. 
Measurable outcomes 
I-1.1 Number of MPH students passing the competency exam on the first attempt. 
I-1.2 Number of practicum/internship preceptors who rate students as competent in their field of 

study. 
I-1.3 Number of employers who rate students as competent in their field of study. 
I-1.4 Number of alumni who feel adequately prepared for their current jobs. 
I-1.5 Successful annual review of University-specific program learning outcomes. 

GOAL I-2.0 Provide an environment conducive to student learning and professional 
development. 

Measurable outcomes 
I-2.1 Student satisfaction with class size in relation to appropriateness for learning and academic 

success.  
I-2.2 Number of primary faculty who participate in instructional and professional development 

activities. 
I-2.3 Student participation in the advisement process. 
I-2.4 Student satisfaction with the availability of faculty. 
I-2.5 Student satisfaction with the academic advising.  

GOAL I-3.0 Recruit and retain a diverse, qualified student body. 
Measurable outcomes 
I-3.1 Number of MPH students with military service connections (active, veteran, spouse). 
I-3.2 Proportion of underrepresented minorities (URM) enrolled. 
I-3.3 Graduation rate. 
I-3.4 Number of students currently working or continuing their education. 
 
 
  

I - INSTRUCTION 
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Advancing the field of public health practice through research, scholarship, and other 
creative endeavors focused on identifying solutions to leading health challenges.  
GOAL R-1.0 Engage in research and other scholarly activities to advance the knowledge 

and practice of public health.  
Measurable outcomes 
R-1.1 Submission of proposals by primary faculty for extramural or intramural funding for public 

health research projects. 
R-1.2 Number of primary faculty presenting at regional, national, or international professional 

meetings. 
R-1.3 Number of peer-reviewed or other scholarly publications from primary faculty. 
R-1.4 Number of primary faculty addressing the needs of vulnerable, at risk, or underserved 

populations. 
R-1.5 Number of primary faculty addressing the relationship between faith and health. 

GOAL R-2.0 Nurture student intellectual inquiry into public health knowledge and 
practice. 

Measurable outcomes 
R-2.1 Number of primary faculty serving as research mentors for student research projects. 
R-2.2 Number of students presenting at sponsored research symposia. 
GOAL R-3.0 Support professional development of primary faculty in research and 

scholarly activity. 
Measurable outcomes 
R-3.1 Number of primary faculty who maintain current human subjects protection certification. 
R-3.2   Number of primary faculty accessing Program funding for professional development. 
 
 
 
 
 
Using education, advocacy, and service by faculty, students, and alumni to facilitate positive 
health outcomes among diverse populations. 
GOAL S-1.0 Address health needs of vulnerable, at risk, and underserved populations 

through local and global service activities. 
Measurable outcomes 
S-1.1 Number of primary faculty participating in community service or health advocacy 

activities. 

R - RESEARCH 

S - SERVICE 
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S-1.2 Number of collaborative projects with local, regional, national, or international 
organizations that address the public health needs of vulnerable or at risk populations. 

 

GOAL S-2.0 Support preparation, training, and professional development of the public 
health workforce. 

Measurable outcomes 
S-2.1 Number of extracurricular training or workforce development opportunities for individuals 

serving in public health or healthcare functions. 
S-2.2 Number of public health and other healthcare professionals enrolled in degree or certificate 

Programs. 
o MPH or BS degree 
o Graduate certificate 

GOAL S-3.0 Promote student participation in community and public health service. 
Measurable outcomes 
S-3.1 Number of students serving in public health leadership roles in the University, Program, 

community, organization, or church. 
S-3.2 Number of health activities for vulnerable or at risk populations sponsored by student clubs 

(Liberty University Public Health Student Association and Eta Sigma Gamma). 
S-3.3 Student participation in public health service or advocacy activities addressing the needs 

of vulnerable or at risk populations. 
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University Admission Requirements & Resources 
 
 
ADMISSION REQUIREMENTS 
 

In addition to the general admission requirements for the university, admission to 
candidacy in the Master of Public Health program requires: 
 

1. Earned baccalaureate degree or its equivalent from an institution accredited by an agency 
recognized by the U.S. Department of Education. 

2. $50 application fee (beginning Fall 2016, the application fee will be deferred and assessed 
during Financial Check-In). 

• An undergraduate cumulative GPA of 2.50 or above (on a 4.00 scale). Official 
college transcripts (must be mailed directly from your college to Liberty University 
in an official, sealed envelope).  

3. Self-Certification Form (for students in the final term of their bachelor's degree). 
4. Current Liberty undergraduate students seeking preliminary acceptance into a graduate 

program must complete a Graduation Application through their ASIST Account. 
5. Additional Admission Requirements for International Students 
6. Technology Questionnaire: Computer access and literacy for word processing, Internet, 

and e-mail are required for all graduate students. This form is available online. 
7. Test of English as a Foreign Language (TOEFL) (if applicable) 
8. Students who do not meet the minimum GPA requirement may be admitted on Academic 

Caution status. These students must take and pass GRST 500 – Introduction to Graduate 
Writing and HLTH 500 – Introduction to Public Health in the first semester. Students who 
have less than an undergraduate 2.50 GPA will not be admitted to the program. 

9. The Master of Public Health program uses a gate system (see Gate System, page 29) to 
monitor student progress during preparation for a career in public health. Upon admission 
to the Graduate School, students will be advised to complete HLTH 501 (Biostatistics) as 
the first course in the MPH program. Students will be invited to apply for degree candidacy 
after successful completion of HLTH 501 with a grade of C or better. A total of nine (9) 
credit hours may be attempted prior to submitting an application for candidacy. The gate 
is used to verify student desire and competencies to complete the MPH degree. Additional 
gates have been established to ensure all degree requirements are completed at the 
appropriate stage of student development. 

 
TRANSFER CREDIT 
 
Students may transfer up to twenty-one (21) graduate credit hours from an accredited institution 
subject to department approval.  In order to transfer credit, students must have earned the minimum 
grade of B- and courses must have been completed within 10 years of the start date of the program. 
Credits from a prior degree on the same academic level earned through Liberty University are 
considered transfer credits. 
 
 
 

http://www.liberty.edu/media/1158/RESSelfCertificationFormBach(Updated).pdf
http://www.liberty.edu/academics/registrar/index.cfm?PID=4463#graduation%20application
http://www.liberty.edu/academics/graduate/index.cfm?PID=17989
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INTERNATIONAL STUDENT RESOURCES 
 
International Student Services 
Liberty University is changing lives, one degree at a time. Liberty is also changing the world, one 
international student at a time! We presently enroll over 900 international students from over 90 
foreign countries. 
We understand challenges students face living and learning in an unfamiliar language and climate. 
Our friendly, Christian setting helps students to learn, grow, and belong. The English Language 
Institute (ELI) at Liberty helps students achieve the language proficiency they need to succeed in 
an academic English environment. 

Daniel Kim International Student Center 
Location: Second floor of DeMoss Hall, Room 2232 
Hours: 8:00 a.m. - 5:00 p.m. Monday-Friday 
Email: isc@liberty.edu 
Phone: (434) 592-4118 

The Center for Writing and Languages (CWL) 
Liberty University's CWL aims to improve oral, listening, reading, and writing proficiency in 
foreign languages, including American Sign Language (ASL), French, Spanish, German, Chinese, 
and English as a Second Language (ESL), by providing free language tutoring services with native-
speaking tutors.    
 

FACULTY ADVISORS 
Liberty University Online Academic Advising department is dedicated to serving students by 
delivering the most accurate and up-to-date information regarding academic and university 
programs, policies, and procedures. Through individual advising, students can take advantage of 
personalized degree completion planning and enrollment services by interacting with Academic 
Advising. 
For information on Faculty advisors you can contact the Academic Advising Department by phone 
or email at: (855) 466-9218; or luoadvising@liberty.edu. 
 
  

http://www.liberty.edu/index.cfm?PID=6452
http://www.liberty.edu/admissions/international/index.cfm?PID=22798
http://www.liberty.edu/admissions/international/index.cfm?PID=22798
mailto:isc@liberty.edu
http://www.liberty.edu/academics/catalogs/?PID=25506
mailto:luoadvising@liberty.edu
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Master of Public Health Degree Requirements 
 
 
COURSE REQUIREMENTS 
 
The Master of Public Health is a 42-hour program that offers four concentrations: Global Health, 
Health Promotion, Nutrition, and Epidemiology. All concentrations are offered in both residential 
and online formats except Epidemiology, which is only offered residentially. Students complete 
18 core hours in six disciplines: biostatistics, epidemiology, environmental health sciences, health 
policy and management, social and behavioral sciences, and public health research. These classes 
are combined with 15 credit hours in one of the concentrations named above, 6 hours in two 
electives, and 3 credit hours in the practicum. 
 
(M.P.H.) Master of Public Health (42 hrs.): Online and Resident Formats 
Core Courses (18 hrs.) Credits 

HLTH 501 Biostatistics 3 
HLTH 503 Principles of Epidemiology 3 
HLTH 505 Principles of Environmental Health 3 
HLTH 507 Public Health Administration 3 
HLTH 509 Social and Behavioral Theory applications in Public Health 3 
HLTH 511 Research Methods in Public Health 3 
HLTH 600 MPH Competency Exam  

Concentration Courses (18 hrs.) 
Select from the following concentrations: Global Health, Health Promotion, Nutrition, or 
Epidemiology.* 
Elective Courses (6 hrs.)   
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CONCENTRATIONS 
 
GLOBAL HEALTH CONCENTRATION 
The student will be able to apply public health strategies in cross-cultural settings. 

(M.P.H.) Master of Public Health - Global Health Concentration (18 hrs.) 
Core Courses (18 hrs.)   
Global Health Concentration Courses (18 hrs.) Credits 

HLTH 620 Introduction to Global Health 3 
HLTH 622 Primary Healthcare in Developing Countries 3 
HLTH 623 Cultural Aspects of Health Behavior 3 
HLTH 624 Sanitation in Developing Countries 3 
HLTH 625 Prevention and Control of Infectious Diseases 3 
HLTH 698 Practicum 3 

Elective Courses (6 hrs.) Choose two of the following courses for which prerequisites 
have been met: BMAL 500, 501, COMS 532, LEAD 610, or any 500-600 HLTH course 
not already required in the degree. 

6 

 
NUTRITION CONCENTRATION 
The student will be able to apply best practices in human nutrition for diverse populations. 

 
  

(M.P.H.) Master of Public Health - Nutrition Concentration (18 hrs.) 
Core Courses (18 hrs.)   
Nutrition Concentration Courses (18 hrs.) Credits 
HLTH 640 Principles of Nutrition 3 
HLTH 642 Food-borne Illness Prevention 3 
HLTH 643 Nutrition and Chronic Disease 3 
HLTH 644 Diabetes, Obesity and Eating Disorders 3 
HLTH 645 Performance Nutrition for the Physically Active 3 
HLTH 698 Practicum 3 

Elective Courses (6 hrs.) Choose two of the following courses for which prerequisites 
have been met: BMAL 500, 501, COMS 532, LEAD 610, or any 500-600 HLTH course 
not already required in the degree. 

 
6 

https://www.liberty.edu/index.cfm?PID=19959&CatID=32&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=32&action=search
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=744
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=745
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=746
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=775
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=755
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=756
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=757
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=758
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=759
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=775
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HEALTH PROMOTION CONCENTRATION 
 
The student will be able to apply Health Education best practices to public health. 

 
 
EPIDEMIOLOGY CONCENTRATION 
The student will be able to identify data needs and evaluate analytic methods for calculating 
standard epidemiological measures. 

 

 
Degree Completion Plans (DCP) 
 
Degree Completion Plans for the Master of Public Health program are available online from the 
Registrar’s webpage at https://www.liberty.edu/academics/registrar/ 

 (M.P.H.) Master of Public Health - Nutrition Concentration (18 hrs.) 

Core Courses (18 hrs.)   
Health Promotion Concentration Courses (18 hrs.) Credits 

HLTH 630 Principles of Community Health 3 
HLTH 632 Health Program Planning 3 
HLTH 633 Health Program Evaluation 3 
HLTH 634 Health Communication and Advocacy 3 
HLTH 635 Health Agency Management 3 
HLTH 698 Practicum 3 

Elective Courses (6 hrs.) Choose two of the following courses for which prerequisites 
have been met: BMAL 500, 501, COMS 532, LEAD 610, or any 500-600 HLTH course 
not already required in the degree. 

6 

(M.P.H.) Master of Public Health - Nutrition Concentration (18 hrs.) 
Core Courses (18 hrs.)   
Nutrition Concentration Courses (18 hrs.) Credits 
HLTH 552 Chronic Disease Prevention Management 3 
HLTH 625 Prevention & Control of Infectious Diseases 3 
HLTH 642 Food-borne Illness Prevention 3 
HLTH 650 Field Epidemiology 3 
HLTH 651 Epidemiologic Research Methods 3 
HLTH 698 Practicum 3 

Elective Courses (6 hrs.) Choose two of the following courses for which prerequisites 
have been met: BMAL 500, 501, COMS 532, LEAD 610, or any 500-600 HLTH course 
not already required in the degree. 

 
6 

https://www.liberty.edu/academics/registrar/
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=25&CourseID=748
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=25&CourseID=749
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=25&CourseID=750
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=25&CourseID=751
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=25&CourseID=752
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=25&CourseID=775
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=756
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=759
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=775
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Suggested Course Sequence 
 

NUTRITION CONCENTRATION 

RESIDENTIAL – FALL ENTRY 
Fall - year 1 Spring - year 1 Fall - year 2 Spring - year 2 Summer 

HLTH 501* HLTH 503 HLTH 507 HLTH 600 HLTH 698^ 
HLTH 505 HLTH 509 HLTH 511 HLTH 642  
HLTH 640 HLTH 644 HLTH 643 Elective  
  HLTH 645 Elective  
 

RESIDENTIAL – SPRING ENTRY 
Spring - year 1 Fall - year 1 Spring - year 2 Fall - year 2 Spring - year 3 

HLTH 501* HLTH 503 HLTH 642 HLTH 600 HLTH 698^ 
HLTH 507 HLTH 505 HLTH 511 Elective  
HLTH 509 HLTH 640 HLTH 644 HLTH 643  
 Optional elective 0ptional elective HLTH 645  
 

LIBERTY UNIVERSITY ONLINE (DISTANCE EDUCATION) 
Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 Term 7 (16 weeks) 
B or D B or D B or D B or D B or D B or D B D 

HLTH 
501* 

HLTH 
507 

HLTH 
505 

HLTH 
509 

HLTH 
503 

HLTH 
644 

Elective Elective 

XXX 

HLTH 
640 

HLTH 
643 

HLTH 
644 

HLTH 
511 

HLTH 
645 

HLTH 698^ 
This is a 16-week A 
term course.  HLTH 

600 – 
Comp 
Exam 

 
*Students admitted in conditional status (GPA 2.5-3.0) should take HLTH 500 in the first semester 
and delay HLTH 501 until the second semester. Affected students should speak to a faculty advisor 
concerning appropriate course sequencing to meet their needs. Online students may only enroll for 
HLTH 501 in the second term after successful completion of HLTH 500. 
^Students are required to complete all core and concentration courses prior to enrollment in HLTH 
698. The Practicum course requires 120 hours at a worksite. The site will usually be off campus, 
may require distant travel, and an extensive writing project; therefore, students are strongly advised 
to take only this course in the recommended semester. Students should seek a faculty advisor early 
in the program for alternative course sequencing advice should their financial aid require taking 
three or more classes each term. 
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GLOBAL HEALTH CONCENTRATION 

RESIDENTIAL – FALL ENTRY 
Fall - year 1 Spring - year 1 Fall - year 2 Spring - year 2 Summer (or Fall) 

HLTH 501* HLTH 505 HLTH 507 HLTH 600 HLTH 698^ 
HLTH 503 HLTH 509 HLTH 511 elective  
HLTH 620 HLTH 623 HLTH 622 elective  
 HLTH 624 HLTH 625   

 
RESIDENTIAL – SPRING ENTRY 

Spring - year 1 Fall - year 1 Spring - year 2 Fall - year 2 Spring - year 3 
HLTH 501* HLTH 505 HLTH 511 HLTH 600 HLTH 698^ 
HLTH 503 HLTH 507 HLTH 623 elective  
HLTH 509 HLTH 620 HLTH 624 HLTH 622  
 Optional elective Optional elective HLTH 625  
 

LIBERTY UNIVERSITY ONLINE (DISTANCE EDUCATION) 
Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 Term 7 (16-weeks) 
B or D B or D B or D B or D B or D B or D B D 

HLTH 
501 

HLTH 
507 

HLTH 
505 

HLTH 
503 

HLTH 
509 

HLTH 
624 

Elective Elective 

XXX 

HLTH 
620 

HLTH 
622 

HLTH 
623 

HLTH 
511 

HLTH 
625 

HLTH 698^ 
This course is a 16-
week A term course     HLTH 

600 – 
Comp 
Exam 

 
*Students admitted in conditional status (GPA 2.5-3.0) should take HLTH 500 in the first semester 
and delay HLTH 501 until the second semester. Affected students should speak to a faculty advisor 
concerning appropriate course sequencing to meet their needs. Online students may only enroll for 
HLTH 501 in the second term after successful completion of HLTH 500. 
^Students are required to complete all core and concentration courses prior to enrollment in HLTH 
698. The Practicum course requires 120 hours at a worksite. The site will usually be off campus, 
may require distant travel, and an extensive writing project; therefore, students are strongly advised 
to take only this course in the recommended semester. Students should seek a faculty advisor early 
in the program for alternative course sequencing advice should their financial aid require taking 
three or more classes each term. 
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HEALTH PROMOTION CONCENTRATION 

RESIDENTIAL – FALL ENTRY 
Fall - year 1 Spring - year 1 Fall - year 2 Spring - year 2 Summer (or Fall) 

HLTH 501* HLTH 503 HLTH 511 HLTH 633 HLTH 698^ 
HLTH 509 HLTH 505 HLTH 632 Elective  
HLTH 630 HLTH 507 HLTH 635 Elective  
 HLTH 634 Optional elective HLTH 600  

 
RESIDENTIAL – SPRING ENTRY 

Spring - year 1 Fall - year 1 Spring - year 1 Fall - year 2 Spring - year 3 
HLTH 501* HLTH 503 HLTH 511 HTH 635 HLTH 698^ 
HLTH 505 HLTH 507 HLTH 633 Elective  
HLTH 509 HLTH 630 HLTH 634 Elective  
 HLTH 632 Optional elective HLTH 600  
 

LIBERTY UNIVERSITY ONLINE (DISTANCE EDUCATION) 
Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 Term 7 (16-weeks) 
B or D B or D B or D B or D B or D B or D B D 

HLTH 
501 

HLTH 
507 

HLTH 
505 

HLTH 
503 

HLTH 
509 

HLTH 
634 

Elective Elective 

XXX 

HLTH 
630 

HLTH 
632 

HLTH 
633 

HLTH 
511 

HLTH 
635 

HLTH 698^ 
This course is a 16-
week A term course     HLTH 

600 – 
Comp 
Exam 

 
*Students admitted in conditional status (GPA 2.5-3.0) should take HLTH 500 in the first semester 
and delay HLTH 501 until the second semester. Affected students should speak to a faculty advisor 
concerning appropriate course sequencing to meet their needs. Online students may only enroll for 
HLTH 501 in the second term after successful completion of HLTH 500. 
^Students are required to complete all core and concentration courses prior to enrollment in HLTH 
698. The Practicum course requires 120 hours at a worksite. The site will usually be off campus, 
may require distant travel, and an extensive writing project; therefore, students are strongly advised 
to take only this course in the recommended semester. Students should seek a faculty advisor early 
in the program for alternative course sequencing advice should their financial aid require taking 
three or more classes each term. 
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EPIDEMIOLOGY CONCENTRATION (RESIDENTIAL ONLY) 

RESIDENTIAL – FALL ENTRY 
Fall - year 1 Spring - year 1 Fall - year 2 Spring - year 2 Summer (or Fall) 

HLTH 501* HLTH 505 HLTH 509 HLTH 651 HLTH 698^ 
HLTH 503 HLTH 552 HLTH 507 Elective  
HLTH 625 HLTH 511 HLTH 650 Elective  
 HLTH 642 Optional elective HLTH 600  

 
RESIDENTIAL – SPRING ENTRY 

Spring - year 1 Fall - year 1 Spring - year 2 Summer - year 2 Fall - year 2 
HLTH 501* HLTH 511 HLTH 509 Elective HLTH 698^ 
HLTH 503 HLTH 507 HLTH 552 Elective  
HLTH 505 HLTH 650 HLTH 642 HLTH 600  
 HLTH 625 HLTH 651   
 
*Students admitted in conditional status (GPA 2.5-3.0) should take HLTH 500 in the first semester 
and delay HLTH 501 until the second semester. Affected students should speak to a faculty advisor 
concerning appropriate course sequencing to meet their needs. Online students may only enroll for 
HLTH 501 in the second term after successful completion of HLTH 500. 
^Students are required to complete all core and concentration courses prior to enrollment in HLTH 
698. The Practicum course requires 120 hours at a worksite. The site will usually be off campus, 
may require distant travel, and an extensive writing project; therefore, students are strongly advised 
to take only this course in the recommended semester. Students should seek a faculty advisor early 
in the program for alternative course sequencing advice should their financial aid require taking 
three or more classes each term. 
 
______________ 
Revised Fall 2018 
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Graduate Certificates 
Three certificates, corresponding to the current concentration areas in the Master of Public Health 
degree, are available to students wanting to broaden their understanding of an additional 
concentration area or explore a particular concentration area without obtaining an MPH degree. 
 
CERTIFICATE COMPLETION REQUIREMENTS 
 

1. 15 total credit hours corresponding to the concentration area on the Master of Public Health 
degree completion plans. 

2. All courses must be completed through Liberty University. 
3. No grade of D (includes grades of D+ and D-) may be applied to the certificate.  
4. Certificate must be completed within 3 years. 
5. Submit a Certificate Completion Application to the Registrar’s Office at the beginning of 

the final semester. 
 
GRADUATE CERTIFICATE IN GLOBAL HEALTH 
 
Global Health students will be able to apply the principles of and incorporate best practices in 
global health as they relate to public health, disease prevention, and improved quality of life among 
various populations. 
 
Graduate Certificate in Global Health (15 hrs.) 

HLTH 620 Introduction to Global Health 3 

HLTH 622 Primary Healthcare in Developing Countries 3 

HLTH 623 Cultural Aspects of Health Behavior 3 

HLTH 624 Sanitation in Developing Countries 3 

HLTH 625 Prevention and Control of Infectious Diseases 3 

 
 
 
 
 
 
 
 
 
 
 

https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=742
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=743
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=744
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=745
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=746
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GRADUATE CERTIFICATE IN HEALTH PROMOTION 
 
Students will be able to apply the principles of and incorporate best practices in health promotion 
as they relate to public health, disease prevention, and improved quality of life among various 
populations. 
 
Graduate Certificate in Health Promotion (15 hrs.) 

HLTH 630 Principles of Community Health 3 

HLTH 632 Health Program Planning 3 

HLTH 633 Health Program Evaluation 3 

HLTH 634 Health Communication and Advocacy 3 

HLTH 635 Health Agency Management 3 
 
GRADUATE CERTIFICATE IN NUTRITION 
 
Nutrition students will be able to apply the principles of and incorporate best practices in human 
nutrition as they relate to public health, disease prevention, and improved quality of life among 
various populations. 
 
Graduate Certificate in Nutrition (15 hrs.) 

HLTH 640 Principles of Nutrition 3 

HLTH 642 Food-borne Illness Prevention 3 

HLTH 643 Nutrition and Chronic Disease 3 

HLTH 644 Diabetes, Obesity and Eating Disorders 3 

HLTH 645 Performance Nutrition for the Physically Active 3 
 
 
 

 

 

 

 

 

https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=748
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=749
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=750
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=751
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=752
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=755
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=756
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=757
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=758
https://www.liberty.edu/index.cfm?PID=19959&action=courseDetail&CatID=23&CourseID=759
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The following tables are designed to give you, the student, an 
overview of the foundational and concentration competencies of the 
MPH Program at Liberty University and their alignment with specific 
assessment opportunities. These assessment opportunities appear 
as learning activities in your core and other courses. Each one was 
selected as an indicator of your attainment of the competency it is 
aligned to and may be reported in your Electronic Student Portfolio 
(ESP). 
 

• Table A shows each of the Program’s foundational 
competencies and where in the core curriculum they are 
addressed in a primary way (with substantive assessment) or 
reinforced with in other ways. 

• Table B shows the Program spheres into which each of the 
foundational competencies fall. They are adapted from the 
domains used by the Council on Linkages between Academia 
and Public Health Practice. 

• Table C shows each of the foundational competencies as 
they are aligned to Program spheres, selected course 
learning outcomes & specific assessment opportunities. There 
are other assessment opportunities throughout the program of 
study, but the ones appearing in this table were selected as 
representative indicators of your attainment of the aligned 
competencies. They may be used as partial documentation of 
this attainment and added to your ESP. 

• Table D is added for your convenience in identifying which 
foundational competencies are addressed in a core course in 
which you are enrolled. 

• Table E shows specialization competencies for each of the 
MPH concentration courses and practicum. Note these are 
listed as being only reinforced (R) in the practicum. That is 
because only those concentration competencies that you 
elect to attain in you applied practical experience will be 
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addressed, and only through your efforts in your practicum 
project. 
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Foundational Program Competencies 
 

TABLE A 
FOUNDATIONAL PROGRAM 

COMPETENCIES 
ADDRESSED IN MPH CORE COURSES 

P=Primary content (assessed); 
R=Reinforced in course 

HL
TH

 50
1 

Bi
os

ta
tis

tic
s 

HL
TH

 50
3 

Ep
id

em
io

lo
gy

 

HL
TH

 50
5 

En
vt

l. H
ea

lth
 

HL
TH

 50
7 

Hl
th

. A
dm

in
. 

HL
TH

 50
9 

So
c. 

& 
Be

ha
v. 

HL
TH

 51
1 

Re
se

ar
ch

 

 

1 Apply epidemiological methods to the breadth of 
settings and situations in public health practice.  P  R  R 

2 
Select quantitative and qualitative data collection 
methods appropriate for a given public health 
context. 

P R R  R P 

3 
Analyze quantitative and qualitative data using 
biostatistics, informatics, computer-based 
programming and software, as appropriate. 

P R R   P 

4 Interpret results of data analysis for public health 
research, policy or practice. P P R  R R 

5 
Compare the organization, structure and function of 
health care, public health and regulatory systems 
across national and international settings. 

  P P   

6 
Discuss the means by which structural bias, social 
inequities and racism undermine health and create 
challenges to achieving health equity at 
organizational, community and societal levels. 

 R  P P  

7 Assess population needs, assets and capacities that 
affect communities’ health.  R R R P P 

8 
Apply awareness of cultural values and practices to 
the design or implementation of public health policies 
or programs. 

  P P   

9 Design a population-based policy, program, project 
or intervention.    P P  

10 Explain basic principles and tools of budget and 
resource management.    P P  

11 Select methods to evaluate public health programs.   R R P P 
12 Discuss multiple dimensions of the policy-making 

process, including the roles of ethics and evidence.   R P   

13 
Propose strategies to identify stakeholders and build 
coalitions and partnerships for influencing public 
health outcomes. 

  R R P  P 

14 
Advocate for political, social or economic policies 
and programs that will improve health in diverse 
populations. 

  P R P  

15 Evaluate policies for their impact on public health 
and health equity.   R P P  

16 
Apply principles of leadership, governance and 
management, which include creating a vision, 
empowering others, fostering collaboration and 
guiding decision-making. 

 R P P   
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17 Apply negotiation and mediation skills to address 
organizational or community challenges.   R P P  

18 Select communication strategies for different 
audiences and sectors.  P P R R R 

19 
Communicate audience-appropriate public health 
content, both in writing and through oral 
presentation. 

P P R R R R 

20 Describe the importance of cultural competence in 
communicating public health content.   P P R  

21 Perform effectively on interprofessional teams.   R P P R 
22 Apply systems thinking tools to a public health issue.   P P   
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Program Spheres 
 

TABLE B 
PROGRAM SPHERES* (PS) OF THE MPH CORE CURRICULUM 

 

PS1 Analytical & Assessment Skills.  Determine population health status, needs, 
and resources using appropriate assessment and analytical methods. 

PS2 
Policy Development & Program Planning Skills.  Develop, implement, and 
evaluate public health programs and policies to address identified determinants 
of health. 

PS3 
Communication and Advocacy Skills.  Demonstrate effective written, oral, 
and electronic methods of communicating health information and advocating 
for health with diverse audiences. 

PS4 
Cultural Competency Skills.  Develop public health interventions that address 
disparities and inequalities in health access and health status in the context of 
culture, race, gender, and economics. 

PS5 
Community Dimensions of Practice Skills.  Engage community 
constituencies in collaborative relationships to develop and employ community 
capacity for health. 

PS6 Public Health Sciences Skills.  Describe the scientific basis for public health 
problems and apply public health solutions to address them. 

PS7 
Financial Planning & Management Skills.  Describe public health philosophy 
and organization, including infrastructure, funding, delivery, and fiscal and 
workforce management in the U.S. and globally. 

PS8 
Leadership & Systems Thinking Skills.  Apply principles of public health 
leadership, including systems thinking, group process, social justice, and 
ethics. 

PS9 Spiritual Formation Skills.  Describe health from the perspective of God’s 
purposes for humanity in creation, fall, and redemption. 

*Program Spheres are the original Program Learning Outcomes (PLOs) adopted for the LU Public Health 
Program and currently used in internal University and Program evaluations. They are adapted from the 
eight domains of Core Competencies for Public Health Professionals adopted by the Council on 
Linkages between Academia and Public Health Practice in 2014 with an additional spiritual domain 
added unique to the Program. Similar to “domains,” the 22 Foundational Competencies of the Program 
fall into one or more of these program spheres (see Table C for alignment). 

 
 
 
 
 
 

Foundational Competencies Aligned to Program Sphere 
 

http://www.phf.org/corecompetencies
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TABLE C 
MPH FOUNDATIONAL COMPETENCIES ALIGNED TO PROGRAM SPHERE, 
SELECTED COURSE LEARNING OUTCOMES & SPECIFIC ASSESSMENT 

OPPORTUNITIES 

Pr
og

ra
m

 
Sp

he
re

* 

FOUNDATIONAL 
COMPETENCY 

REPRESENTATIVE COURSE 
& 

COURSE LEARNING 
OUTCOMES 

SPECIFIC ASSESSMENT 
OPPORTUNITIES 

PS
 1

 

1. Apply 
epidemiological 
methods to the 
breadth of settings 
and situations in 
public health 
practice. 

HLTH 503 Principles of 
Epidemiology 
Analyze public health data using 
appropriate epidemiologic measures 
to describe a population-based health 
problem. 

R&O: Epidemiologic measures 
exercises 
Complete assigned exercises to 
strengthen skills in epidemiologic 
methods. 

HLTH 503 Principles of 
Epidemiology 
Describe a public health problem in 
terms of magnitude, person, place, 
and time. 

R&O: PowerPoint presentation 
project 
Prepare a PowerPoint presentation 
on epidemiologic investigation of an 
infectious disease. 

PS
 1

 

2. Select quantitative 
and qualitative data 
collection methods 
appropriate for a 
given public health 
context. 

HLTH 501 Biostatistics 
Apply basic informatics techniques 
with vital statistics and public health 
records to describe a public health 
problem. 

R&O: Case study analysis 
Perform tests of association on 
categorical data and interpret 
findings to address a public health 
problem. 
O: Discussion forum 
Given case scenarios, identify the 
best data collection methods for a 
population and setting. 

HLTH 511 Research Methods in 
Public Health 
Develop heath assessment tools to 
collect information about health status 
and determinants of health. 

R&O: Article reviews 
Discriminate appropriate and 
inappropriate data collection 
methods used in public health 
research reports. 

PS
 1

,3
 

3. Analyze quantitative 
and qualitative data 
using biostatistics, 
informatics, 
computer-based 
programming and 
software, as 
appropriate. 

HLTH 501 Biostatistics 
Critically analyze, evaluate, and 
interpret results from descriptive and 
inferential statistical procedures. 

R&O: Case study analysis 
Analyze data in a case study. 

HLTH 511 Research Methods in 
Public Health 
Use information technology to access, 
collect, analyze, and maintain 
epidemiologic data. 

R&O: SPSS homework; Research 
project 
Use statistical methods to analyze 
data in homework assignments and 
a research project.  
 

PS
 1

,3
 4. Interpret results of 

data analysis for 
public health 
research, policy or 
practice. 

HLTH 501 Biostatistics 
Critically analyze, evaluate, and 
interpret results from descriptive and 
inferential statistical procedures. 

R&O: Case study analysis 
Analyze and interpret data in a case 
study. 

HLTH 503 Principles of 
Epidemiology 
Apply evidence-based reasoning to 
draw appropriate inferences from 
epidemiologic data. 

R&O: PowerPoint presentation 
project 
Interpret epidemiologic data and 
make recommendations for a public 
health intervention for an infectious 
disease. 

PS
 7

 

5. Compare the 
organization, 
structure and 
function of health 
care, public health 
and regulatory 

HLTH 505 Principles of 
Environmental Health 
Describe international, federal, and 
state regulatory programs, policies, 
and authorities that address 
environmental health issues. 

R&O: Environmental health 
research paper 
Compare agencies, policies, and 
systems useful in the mitigation of an 
environmental issue. 
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systems across 
national and 
international 
settings. 

HLTH 507 Public Health 
Administration 
Describe the major components of the 
organization, financing, and delivery 
of health services by public health 
systems in the U.S. and selected 
countries. 

R: Professional skill activity 
Compare and contrast public health 
systems from selected countries. 
O: Discussion forum 
Compare and contrast public health 
systems from selected countries. 

PS
 2

,4
 

6. Discuss the means 
by which structural 
bias, social 
inequities and 
racism undermine 
health and create 
challenges to 
achieving health 
equity at 
organizational, 
community and 
societal levels. 

HLTH 507 Public Health 
Administration 
Articulate an evidence-based policy 
process for reducing disparities and 
improving the health of diverse 
populations. 

R&O: Policy brief 
Develop a policy brief to address 
factors impacting a selected health 
disparity. 

HLTH 509 Social & Behavioral 
Theory Applications 
Identify social, cultural, and behavioral 
factors that influence health disparities 
and affect population health. 

R&O: Article reviews 
Identify and discuss social, cultural, 
and behavioral factors that influence 
health inequalities described in a 
journal article. 

PS
 1

 7. Assess population 
needs, assets and 
capacities that 
affect communities’ 
health. 

HLTH 509 Social & Behavioral 
Theory Applications 
Identify community needs, assets, and 
deficits for social and behavioral 
interventions. 

R: Theory application paper 
Identify needs, assets and deficits as 
the basis for a public health 
intervention. 
O: Learning activity 
Use secondary data sources to 
explore health determinants for a 
selected population. 

HLTH 511 Research Methods in 
Public Health 
Develop heath assessment tools to 
collect information about health status 
and determinants of health. 

R&O: Survey development 
Develop survey items for an 
assessment instrument. 

PS
 4

,3
,9

 

8. Apply awareness of 
cultural values and 
practices to the 
design or 
implementation of 
public health 
policies or 
programs. 

HLTH 507 Public Health 
Administration 
Develop public health programs and 
policies responsive to the diverse 
cultural values and traditions of the 
communities served. 

R&O: Policy brief 
Demonstrate cultural competence in 
the development of a policy brief 
addressing a health disparity.  

HLTH 505 Principles of 
Environmental Health 
Discuss risk management and risk 
communication in relation to issues of 
environmental justice and equity. 

R&O: Research project 
Communicate effectively to selected 
audiences. 

PS
 4

,2
  9. Design a 

population-based 
policy, program, 
project or 
intervention. 

HLTH 507 Public Health 
Administration 
Develop public health programs and 
policies responsive to the diverse 
cultural values and traditions of the 
communities served. 

R&O: Policy brief 
Design a population-based policy & 
describe it in a policy brief. 

HLTH 509 Social & Behavioral 
Theory Applications 
Apply theory-driven, evidence-based, 
ethical principles to the development 
and evaluation of social and 
behavioral interventions. 

R: Theory application paper 
Design a culturally appropriate, 
population-based health intervention 
incorporating behavioral theory. 
O: Learning activity 
In a series of learning activities, 
identify components of a culturally 
appropriate, population-based health 
intervention incorporating behavioral 
theory. 

P S  10. Explain basic 
principles and 

HLTH 507 Public Health 
Administration 

R: Collaborative integration 
project 
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tools of budget and 
resource 
management. 

Apply principles of planning, 
budgeting, and management to efforts 
to assure the public’s health, safety, 
and preparedness. 

Design a budget for use by a 
community coalition and discuss its 
management. 
O: Discussion forum 
Apply principles of participatory 
budgeting for an organization in a 
case study. 

HLTH 509 Social & Behavioral 
Theory Applications 
Describe steps and procedures for 
planning, implementing, and 
evaluating public health programs and 
policies. 

R&O: Theory application paper 
Include a budget in plans for a 
population-based intervention. 
O: Discussion forum 
Discuss key components of an 
organizational operating budget and 
its management. 

PS
 2

,5
 

11. Select methods to 
evaluate public 
health programs. 

HLTH 509 Social & Behavioral 
Theory Applications 
Describe steps and procedures for 
planning, implementing, and 
evaluating public health programs and 
policies. 

R: Theory application paper 
Select appropriate evaluation 
methods in plans for a population-
based intervention. 
O: Discussion forum 
Discuss appropriateness of 
evaluation methods used in a public 
health intervention described in a 
journal article. 

HLTH 511 Research Methods in 
Public Health 
Compare and contrast purposes and 
methods used in program evaluation. 

R: Evaluation activity 
Examine evaluation methods of a 
program by type of evaluation, and 
discuss appropriateness. 
O: Article reviews 
From article reviews, identify best 
methods for selected program 
evaluations. 

PS
 2

,8
 12. Discuss multiple 

dimensions of the 
policy-making 
process, including 
the roles of ethics 
and evidence. 

HLTH 507 Public Health 
Administration 
Articulate an evidence-based policy 
process for reducing disparities and 
improving the health of diverse 
populations. 

R&O: Policy brief 
Develop a policy brief to mitigate a 
disparate public health problem or 
health care issue. 

HLTH 507 Public Health 
Administration 
Describe the legal and ethical basis 
for public health and health services 
delivery. 

R: Professional skill activity 
Complete an activity judging the 
ethical implications of a policy. 
O: Discussion forum 
Describe the role of ethics in public 
health policy and practice. 

PS
 5

 

13. Propose strategies 
to identify 
stakeholders and 
build coalitions 
and partnerships 
for influencing 
public health 
outcomes. 

HLTH 509 Social & Behavioral 
Theory Applications 
Enlist community stakeholders in 
planning and advocating for public 
health programs and policies. 

R: Theory application paper 
Identify critical stakeholders in a 
population-based intervention. 
O: Learning activity 
Create a logic model identifying 
stakeholders as resources in a 
population-based intervention. 

HLTH 511 Research Methods in 
Public Health 
Affirm the need for community input 
for developing, implementing, 
evaluating, and improving health 
policies, programs, and services. 

R&O: Article review 
Review and report on an article 
addressing community-based 
participatory research (CBPR). 

PS
 3

,5
 14. Advocate for 

political, social or 
economic policies 
and programs that 
will improve health 

HLTH 505 Principles of 
Environmental Health 
Advocate for environmental health 
programs and policies through the 
public and private sectors. 

R&O: Environmental health 
research paper 
Include advocacy strategies to 
address an environmental health 
issues in a vulnerable population. 
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in diverse 
populations. HLTH 509 Social & Behavioral 

Theory Applications 
Enlist community stakeholders in 
planning and advocating for public 
health programs and policies. 

R: Theory application paper 
Create an advocacy coalition to 
support a selected health 
intervention. 
O: Learning activity 
Create an advocacy coalition to 
support a selected health 
intervention. 

PS
 2

 15. Evaluate policies 
for their impact on 
public health and 
health equity. 

HLTH 507 Public Health 
Administration 
Articulate an evidence-based policy 
process for reducing disparities and 
improving the health of diverse 
populations. 

R&O: Policy brief 
Create a policy designed to mitigate 
a health disparity. 

HLTH 509 Social & Behavioral 
Theory Applications 
Describe steps and procedures for 
planning, implementing, and 
evaluating public health programs and 
policies. 

R: Theory application paper 
Evaluate the implications and 
unintended consequences of 
adopting an intervention in a 
selected priority population. 
O: Learning activity 
Evaluate the implications and 
unintended consequences of 
adopting an intervention in a 
selected priority population. 

PS
 7

,6
 

16. Apply principles of 
leadership, 
governance and 
management, 
which include 
creating a vision, 
empowering 
others, fostering 
collaboration and 
guiding decision-
making. 

HLTH 507 Public Health 
Administration 
Describe quality and performance 
management principles for 
organizational and personnel 
improvement. 

R&O: Professional Skill Activity 
Use scenarios to envision a better 
organizational future. 

HLTH 505 Principles of 
Environmental Health 
Design a public health intervention or 
research project from vision to action. 

R&O: Health intervention program 
or research project 
Identify the organizational vision and 
governance strategies of a 
population-based intervention. 

PS
 3

,5
  17. Apply negotiation 

and mediation 
skills to address 
organizational or 
community 
challenges. 

HLTH 507 Public Health 
Administration 
Negotiate appropriate roles and 
relationships in public and private 
sectors supporting a systems 
approach to the delivery of essential 
public health services. 

R: Collaborative integration 
project 
Use negotiation and mediation skills 
on a coalition in an emergency 
response exercise. 
O: Discussion board 
Use negotiation and mediation skills 
to come to agreement in a case 
scenario. 

HLTH 509 Social & Behavioral 
Theory Applications 
Articulate principles of negotiation and 
conflict resolution from selected 
practice models. 

R: Article review 
Describe effective models for 
negotiation & conflict resolution. 
O: Learning activity 
Describe effective models for 
negotiation & conflict resolution. 

PS
 3

,8
 18. Select 

communication 
strategies for 
different audiences 
and sectors. 

HLTH 503 Principles of 
Epidemiology 
Effectively communicate 
epidemiologic information to lay and 
professional audiences. 

R&O: PowerPoint presentation 
project 
Communicate recommendations for 
a public health intervention in an 
epidemiologic investigation of an 
infectious disease at both 
professional and lay levels. 

HLTH 505 Principles of 
Environmental Health  

R&O: Conservation effort 
Create a PowerPoint presentation to 
promote environmental justice. 
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Discuss risk management and risk 
communication in relation to 
environmental justice and equity. 

PS
 3

 

19. Communicate 
audience-
appropriate public 
health content, 
both in writing and 
through oral 
presentation. 

HLTH 501 Biostatistics 
Develop written and oral 
presentations reporting statistical 
analyses for selected audiences. 

R&O: Case study analysis 
Prepare a written and oral 
presentation of a case. 

HLTH 503 Principles of 
Epidemiology 
Effectively communicate 
epidemiologic information to lay and 
professional audiences. 

R&O: PowerPoint presentation 
project 
Communicate recommendations for 
a public health intervention in an 
epidemiologic investigation of an 
infectious disease at both 
professional and lay levels. 

PS
 3

,9
 

20. Describe the 
importance of 
cultural 
competence in 
communicating 
public health 
content.  

HLTH 507 Public Health 
Administration 
Develop public health programs and 
policies responsive to the diverse 
cultural values and traditions of the 
communities served. 

R&O: Policy brief 
Incorporate principles of cultural 
competence in a policy designed to 
mitigate a health disparity. 

HLTH 511 Research Methods in 
Public Health 
Evaluate the appropriateness of 
health information materials for 
selected audiences. 

R&O: Research project 
Communicate research findings 
effectively to disparate audiences. 

PS
 5

 21. Perform effectively 
on 
interprofessional 
teams. 

HLTH 507 Public Health 
Administration 
Negotiate appropriate roles and 
relationships in public and private 
sectors supporting a systems 
approach to the delivery of essential 
public health services. 

R: Collaborative integration 
project 
Role-play roles and relationships in 
an emergency response exercise. 
O: Discussion forum 
Describe a disaster response 
involving interprofessional 
collaboration, noting the benefits 
over a more siloed approach. 

HLTH 509 Social & Behavioral 
Theory Applications 
Enlist critical stakeholders in the 
planning, implementation, and 
evaluation of public health programs, 
policies, and interventions. 

R: Article review 
Identify best practices of 
interprofessional collaboration to 
support public health policies and 
programs. 
O: Discussion forum  
Identify best practices of 
interprofessional collaboration to 
support public health policies and 
programs. 

PS
 8

,5
 

22. Apply systems 
thinking tools to a 
public health issue. 

HLTH 505 Principles of 
Environmental Health  
Apply systems thinking for resolving 
public health problems.  

R&O: Environmental health 
research paper 
Incorporate a systems approach to 
recommendations to improve 
population health. 

HLTH 507 Public Health 
Administration 
Negotiate appropriate roles and 
relationships in public and private 
sectors supporting a systems 
approach to the delivery of essential 
public health services. 

R&O: Policy brief 
Create a policy brief to address a 
public health issue in a systems-
based, partnered approach. 
R: Collaborative integration 
project 
Use a systems approach to plan a 
response to a virtual public health 
disaster. 

R = Residential; O = Online 
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Foundational Competency Alignment in Core Courses 
 

TABLE D 
FOUNDATIONAL COMPETENCY ALIGNMENT IN CORE COURSES 

 

HLTH 501 BIOSTATISTICS 

FOUNDATIONAL COMPETENCY SPECIFIC ASSESSMENT 
OPPORTUNITIES 

2.  Select quantitative and qualitative data 
collection methods appropriate for a given 
public health context. 

R&O: Case study analysis 
Perform tests of association on categorical data and 
interpret findings to address a public health 
problem. 
O: Discussion forum 
Given case scenarios, identify the best data 
collection methods for a population and setting. 

3. Analyze quantitative and qualitative data using 
biostatistics, informatics, computer-based 
programming and software, as appropriate. 

R&O: Case study analysis 
Analyze data in a case study.  

4. Interpret results of data analysis for public 
health research, policy or practice. 

R&O: Case study analysis 
Analyze and interpret data in a case study. 

19. Communicate audience-appropriate public 
health content, both in writing and through oral 
presentation. 

R&O: Case study analysis 
Prepare a written and oral presentation of a case. 

 

HLTH 503 PRINCIPLES OF EPIDEMIOLOGY 

FOUNDATIONAL COMPETENCY SPECIFIC ASSESSMENT 
OPPORTUNITIES 

1. Apply epidemiological methods to the breadth 
of settings and situations in public health 
practice. 

R&O: Epidemiologic measures exercises 
Complete assigned exercises to strengthen skills in 
epidemiologic methods. 
R&O: PowerPoint presentation project 
Prepare a PowerPoint presentation on 
epidemiologic investigation of an infectious disease. 

4. Interpret results of data analysis for public 
health research, policy or practice. 

R&O: PowerPoint presentation project 
Interpret epidemiologic data and make 
recommendations for a public health intervention for 
an infectious disease. 

18. Select communication strategies for different 
audiences and sectors. 

R&O: PowerPoint presentation project 
Communicate recommendations for a public health 
intervention in an epidemiologic investigation of an 
infectious disease at both professional and lay 
levels. 

19. Communicate audience-appropriate public 
health content, both in writing and through oral 
presentation. 

R&O: PowerPoint presentation project 
Communicate recommendations for a public health 
intervention in an epidemiologic investigation of an 
infectious disease at both professional and lay 
levels. 
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HLTH 505 PRINCIPLES OF ENVIRONMENTAL HEALTH 

FOUNDATIONAL COMPETENCY SPECIFIC ASSESSMENT 
OPPORTUNITIES 

5. Compare the organization, structure and 
function of health care, public health and 
regulatory systems across national and 
international settings. 

R&O: Environmental health research paper 
Compare agencies, policies, and systems useful in 
the mitigation of an environmental issue. 

14. Advocate for political, social or economic policies and 
programs that will improve health in diverse 
populations. 

R&O: Environmental health research paper 
Include advocacy strategies to address an 
environmental health issues in a vulnerable 
population. 

16. Apply principles of leadership, governance and 
management, which include creating a vision, 
empowering others, fostering collaboration and 
guiding decision- making. 

R&O: Health intervention program or research 
project 
Identify the organizational vision and governance 
strategies of a population-based intervention. 

18. Select communication strategies for different 
audiences and sectors. 

R&O: Conservation effort 
Create a PowerPoint presentation to promote 
environmental justice. 

22. Apply systems thinking tools to a public health 
issue. 

R&O: Environmental health research paper 
Incorporate a systems approach to 
recommendations to improve population health. 

 

HLTH 507 PUBLIC HEALTH ADMINISTRATION 

FOUNDATIONAL COMPETENCY SPECIFIC ASSESSMENT 
OPPORTUNITIES 

5. Compare the organization, structure and 
function of health care, public health and 
regulatory systems across national and 
international settings. 

R: Professional skill activity 
Compare and contrast public health 
systems from selected countries. 
O: Discussion forum 
Compare and contrast public health 
systems from selected countries. 

6. Discuss the means by which structural 
bias, social inequities and racism 
undermine health and create challenges 
to achieving health equity at 
organizational, community and societal 
levels. 

R&O: Policy brief 
Develop a policy brief to address factors 
impacting a selected health disparity. 

8. Apply awareness of cultural values and 
practices to the design or 
implementation of public health policies 
or programs. 

R&O: Policy brief 
Demonstrate cultural competence in the 
development of a policy brief addressing a 
health disparity. 

9. Design a population-based policy, 
program, project or intervention. 

R&O: Policy brief 
Design a population-based policy & 
describe it in a policy brief. 

10. Explain basic principles and tools of 
budget and resource management. 

R: Collaborative integration project 
Design a budget for use by a community 
coalition and discuss its management. 
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O: Discussion forum 
Apply principles of participatory budgeting 
for an organization in a case study. 

12. Discuss multiple dimensions of the 
policy-making process, including the 
roles of ethics and evidence. 

R&O: Policy brief 
Develop a policy brief to mitigate a 
disparate public health problem or health 
care issue. 
R: Professional skill activity 
Complete an activity judging the ethical 
implications of a policy. 
O: Discussion forum 
Describe the role of ethics in public health 
policy and practice. 

15. Evaluate policies for their impact on 
public health and health equity. 

R&O: Policy brief 
Create a policy designed to mitigate a 
health disparity. 

16. Apply principles of leadership, 
governance and management, which 
include creating a vision, empowering 
others, fostering collaboration and 
guiding decision-making. 

R&O: Professional Skill Activity  
Use scenarios to envision a better 
organizational future. 

17. Apply negotiation and mediation skills to 
address organizational or community 
challenges. 

R: Collaborative integration project 
Use negotiation and mediation skills on a 
coalition in an emergency response 
exercise. 
O: Discussion board 
Use negotiation and mediation skills to 
come to agreement in a case scenario. 

20. Describe the importance of cultural 
competence in communicating public 
health content. 

R&O: Policy brief 
Incorporate principles of cultural 
competence in a policy designed to 
mitigate a health disparity. 

21. Perform effectively on interprofessional 
teams. 

R: Collaborative integration project 
Role-play roles and relationships in an 
emergency response exercise. 
O: Discussion forum 
Describe a disaster response involving 
interprofessional collaboration, noting the 
benefits over a more siloed approach. 

22. Apply systems thinking tools to a public 
health issue. 

R&O: Policy brief 
Create a policy brief to address a public 
health issue in a systems-based, partnered 
approach. 
R: Collaborative integration project 
Use a systems approach to plan a 
response to a virtual public health disaster. 
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HLTH 509 SOCIAL AND BEHAVIORAL APPLICATIONS OF PUBLIC 
HEALTH THEORY 

FOUNDATIONAL COMPETENCY SPECIFIC ASSESSMENT 
OPPORTUNITIES 

6. Discuss the means by which structural 
bias, social inequities and racism 
undermine health and create challenges 
to achieving health equity at 
organizational, community and societal 
levels. 

R&O: Article reviews 
Identify and discuss social, cultural, and 
behavioral factors that influence health 
inequalities described in a journal article. 

7. Assess population needs, assets and 
capacities that affect communities’ 
health. 

R: Theory application paper 
Identify needs, assets and deficits as the 
basis for a public health intervention. 
O: Learning activity 
Use secondary data sources to explore 
health determinants for a selected 
population. 

9. Design a population-based policy, 
program, project or intervention. 

R: Theory application paper 
Design a culturally appropriate, population-
based health intervention incorporating 
behavioral theory. 
O: Learning activity 
In a series of learning activities, identify 
components of a culturally appropriate, 
population-based health intervention 
incorporating behavioral theory. 

10. Explain basic principles and tools of 
budget and resource management. 

R&O: Theory application paper 
Include a budget in plans for a population-
based intervention. 
O: Discussion forum 
Discuss key components of an 
organizational operating budget and its 
management. 

11. Select methods to evaluate public health 
programs. 

R: Theory application paper 
Select appropriate evaluation methods in 
plans for a population-based intervention. 
O: Discussion forum 
Discuss appropriateness of evaluation 
methods used in a public health 
intervention described in a journal article. 

13. Propose strategies to identify 
stakeholders and build coalitions and 
partnerships for influencing public health 
outcomes. 

R: Theory application paper 
Identify critical stakeholders in a 
population-based intervention. 
O: Learning activity 
Create a logic model identifying 
stakeholders as resources in a population-
based intervention. 



36 
 

14. Advocate for political, social or 
economic policies and programs that will 
improve health in diverse populations. 

R: Theory application paper 
Create an advocacy coalition to support a 
selected health intervention. 
O: Learning activity 
Create an advocacy coalition to support a 
selected health intervention. 

15. Evaluate policies for their impact on 
public health and health equity. 

R: Theory application paper 
Evaluate the implications and unintended 
consequences of adopting an intervention 
in a selected priority population. 
O: Learning activity 
Evaluate the implications and unintended 
consequences of adopting an intervention 
in a selected priority population. 

17. Apply negotiation and mediation skills to 
address organizational or community 
challenges. 

R: Article review 
Describe effective models for negotiation & 
conflict resolution. 
O: Learning activity 
Describe effective models for negotiation & 
conflict resolution. 

21. Perform effectively on interprofessional 
teams. 

R: Article review 
Identify best practices of interprofessional 
collaboration to support public health 
policies and programs. 
O: Discussion forum  
Identify best practices of interprofessional 
collaboration to support public health 
policies and programs. 
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HLTH 511 RESEARCH METHODS IN PUBLIC HEALTH 

FOUNDATIONAL COMPETENCY SPECIFIC ASSESSMENT 
OPPORTUNITIES 

2. Select quantitative and qualitative data 
collection methods appropriate for a 
given public health context. 

R&O: Article reviews 
Discriminate appropriate and inappropriate 
data collection methods used in public 
health research reports. 

3. Analyze quantitative and qualitative 
data using biostatistics, informatics, 
computer-based programming and 
software, as appropriate. 

R&O: SPSS homework; Research project 
Use statistical methods to analyze data in 
homework assignments and a research 
project. 

7. Assess population needs, assets and 
capacities that affect communities’ 
health. 

R&O: Survey development 
Develop survey items as an assessment 
instrument. 

11. Select methods to evaluate public 
health programs. 

R: Evaluation activity 
Examine evaluation methods of a program 
by type of evaluation, and discuss 
appropriateness. 
O: Article reviews 
From article reviews, identify best methods 
for selected program evaluations. 

13. Propose strategies to identify 
stakeholders and build coalitions and 
partnerships for influencing public 
health outcomes. 

R&O: Article review 
Review and report on an article addressing 
community-based participatory research 
(CBPR). 

20. Describe the importance of cultural 
competence in communicating public 
health content. 

R&O: Research project – Communicate 
research findings effectively to disparate 
audiences. 
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Specialization Competencies 
 

TABLE E  
SPECIALIZATION COMPETENCIES 

ADDRESSED IN MPH CONCENTRATION COURSES AND PRACTICUM 
(P=Primary content of course; R=Reinforced in course) 

 

GLOBAL HEALTH 
CONCENTRATION COMPETENCIES HL

TH
 62
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Pr

ac
tic

um
 

MG
1 

Create a public health intervention to address a population 
level need for a country outside the US, based on an analysis 
of the cultural, social, behavioral, and environmental factors 
that contribute to the problem. 

P R R R R R 

MG
2 

Design population, health, environmental and/or public 
nutrition programs/projects in the context of national and 
international policy. 

R P  R R R 

MG
3 

Employ evidence-based and culturally appropriate methods 
to plan, implement, and administer health interventions to 
address community and population health needs. 

P R P R P R 

MG
4 

Evaluate development programs/projects in terms of their 
quality, effectiveness and efficiency using qualitative and 
quantitative methods. 

 P  P R R 

MG
5 

Summarize program resources of local, national and 
international organizations engaged in social service 
activities. 

P R  R R R 

MG
6 

Apply the Christian worldview to public health practice in 
diverse settings and populations. R R R R R R 

  

HEALTH PROMOTION 
CONCENTRATION COMPETENCIES HL

TH
 63
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TH
 69

8 
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MH
1 

Use best practices to assess health needs, assets, and 
resources for poor, underserved, or vulnerable populations. P P R R R R 

MH
2 

Assess a community health program for cultural 
appropriateness. R R P R  R 

MH
3 

Employ best practices of program evaluation and 
community-based participatory research. R R P   R 

MH
4 

Develop media-based health communication methods and 
materials for diverse audiences.   R  P  R 

MH
5 

Employ ethical & effective leadership & management skills to 
build and maintain work teams, organizational relationships,  R R R P R 
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and community collaborations in support of public health 
efforts. 

MH
6 

Apply the Christian worldview to public health practice in 
diverse settings and populations. R R R R R R 

 

   NUTRITION 
CONCENTRATION COMPETENCIES           HL

TH
 64
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MN
1 

Apply principles of nutrition to health promotion and disease 
prevention. P R P P P R 

MN
2 

Translate nutrition principles and research findings into 
intervention strategies for specific populations.  R P P P R 

MN
3 

Describe effective measures and policies to prevent food-
borne illness.  P    R 

MN
4 

Identify the influence of eating behaviors on disease 
development and prevention. P  P P R R 

MN
5 

Explain the role of macro and micronutrients for nutritional 
health and well-being. P  R P P R 

MN
6 

Apply the Christian worldview to public health nutrition 
practice in diverse settings and populations. R R R R R R 
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ME
1 Draw appropriate inferences from epidemiologic data. P R R R R R 

ME
2 

Identify data need and evaluate analytic methods for 
calculating standard epidemiological measures. P   P R R 

ME
3 Describe effective measures and policies to prevent illness. R P R R  R 

ME
4 

Analyze populations that require specific intervention 
approaches using demographic and epidemiologic 
analysis. 

P  R R R R 

ME
5 

Critically analyze the scientific evidence for best practices in 
prevention of diseases. R P R P R R 

MH
6 

Apply the Christian worldview to public health practice in 
diverse settings and populations. R R R R R R 
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The Gate System 
 

Admission and Progression Through Your Degree Plan 
 
In Fall 2015, the Liberty University MPH program began a gate system to help students monitor 
their progress through their degree plans. Students entering the MPH program after August 2015 
must complete the prescribed gates to complete the degree. 
 
 

GATE 1: ADMISSION TO GRADUATE SCHOOL 
1. Once students have been accepted for admission and enroll in HLTH 501, they have entered 

Gate 1. 

2. Students will be advised to complete HLTH 501 as the first course in preparation to complete 
the program with the following recommendations: 

a. If GPA is 2.5 to 2.99 on admission, student is enrolled in cautionary status. 

i. Students must take HLTH 500 in their first semester. 
ii. Online students should take HLTH 500 as the only course in 1st term; if students 

elect to take a second course in the 1st term, take the introductory course to the 
chosen concentration (HLTH 620, 630, or 640) along with HLTH 500. In the 2nd 
term, take HLTH 501 plus another MPH core course.  

iii. Residential students may enroll in 9 credits in the first semester and may take the 
introductory course to their declared concentration (HLTH 620, 625, 630, or 640) 
and either 507 or 509. 

b. If GPA is at or above 3.0, student is admitted in regular status.  
3. A total of 12 credits of graduate level courses may be completed prior to Gate 2. 

Gate 1
Graduate 

School 
Admission

Gate 2
Degree 

Candidacy

Gate 3
Electronic 
Portfolio

Gate 4
Competency 

Exam

Gate 5
Practicum

Gate 6
Graduation
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4. Public Health Essay 
Gate 1 is completed with successful completion of HLTH 501 (Biostatistics). Upon completion of 
HLTH 501, students proceed to Gate 2. Completion of HLTH 501 is an indicator of a student's 
ability and intent to complete the MPH degree. Full-time students will have completed the required 
coursework for Gate 2 simultaneously with HLTH 501. 
During the transition from Gate 1 to Gate 2, each student is asked to write a short essay explaining 
what public health is and how it fits into their career goals. This is a non-graded assignment. The 
hope is that the exercise will help each student better understand the importance of an MPH degree 
and their personal calling to the field of public health practice.  
This exercise will add to the ability to understand students’ professional plans, provide a 
framework for advising of elective selection, and help locate an appropriate practicum experience. 
Additionally, the document may prove useful for the student as she or he seeks employment 
opportunities. 
 

GATE 2: APPLY FOR DEGREE CANDIDACY / ELIGIBILITY 
1. The faculty understands many students enter graduate studies to explore career options; they 

may change programs after taking a few courses on any given degree completion plan. Meeting 
this gate establishes the student as belonging to the MPH program. This step provides the basis 
for calculating enrollment and completion statistics for the MPH program. 

2. Gate 2 verifies the student has the desire and competencies to complete the MPH degree. 
Verification of desire is established by completing a short essay (see above) on the meaning of 
public health and how it fits the student career goals.  

3. Gate 2 is completed when the student has taken 12 credit hours, including completion of HLTH 
501 with a grade of C or better. 

4. Students will not be permitted to progress through the program without successfully 
completing HLTH 501. 
 

GATE 3: COMPLETION OF ELECTRONIC STUDENT PORTFOLIO 
1. Students may begin creating an electronic student portfolio (ESP) upon successful completion 

of HLTH 501 (Biostatistics) with a grade of C or better and completion of 9 additional credits. 
Specific assessment opportunities for the Program’s foundational competencies comprise the 
student portfolio. 

2. The ESP serves as the repository for documents to demonstrate student achievements as they 
develop. These assignments provide an assessment of student progress and are evidence of 
program effectiveness. Addition of appropriate documentation is the student’s responsibility. 
The ESP will include: 
 Essay on public health and how the MPH will be used to meet student career goals. 

(See the MPH Student Concourse in non-term courses in Blackboard for details). 
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 Documentation of specific assessments and assignments from each course (see Portfolio 
link in menu for details). 

 A current resume or curriculum vitae (CV). Students are encouraged to contact the 
Student Career Center for assistance in resume or CV development. 

 A statement describing any volunteer service, co-curricular activities, or extra- 
curricular activities considered as applied practical experiences (APE) or inter- 
professional experiences (IPE). 

 Background check. This is completed in HLTH 511 as a requirement for enrollment 
in HLTH 698. The appropriate receipt should be included in the portfolio to indicate 
completion. 

  

GATE 4: CULMINATING EXPERIENCE / COMPETENCY EXAM 
1. Students entering the program prior to fall 2018 will take the competency exam through the 

MPH student concourse. Students beginning in fall 2018 and afterwards will register for the 
zero-credit HLTH 600 course in the semester prior to their practicum. 
 The competency exam provides evidence of a student’s readiness for a practicum 

experience. A passing score of 70% is a requirement to register for HLTH 698 
Practicum. The exam may be taken a maximum of 3 times during HLTH 600 to 
achieve a passing score. Failure to successfully pass the exam after 3 attempts will 
result in remedial coursework being assigned. 

2. Assignments stored within the electronic student portfolio and the study guide on the MPH 
Student Concourse will help students prepare for the exam. 

3. Students entering the program prior to fall 2018 may request an opportunity to take the 
competency exam upon completion of all MPH core courses (HLTH 501, 503, 505, 507, 509, 
and 511). Students entering the program in or after fall 2018 will take the competency exam in 
HLTH 600, taken prior to the practicum. 

4. The completed portfolio will be documented in HLTH 600, serve as a culminating experience, 
and provide documentation for future career development. 

 

GATE 5: PRACTICUM 
1. Students should refer to the next section for details about selection and completing the 

practicum. 
2. Students must complete all core and concentration courses, and HLTH 600 (competency exam 

and electronic student portfolio) prior to enrolling in a practicum. 
3. Students are responsible for locating an appropriate practicum to match their degree 

concentration and career goals. 
4. Securing the practicum site must be coordinated and approved by the practicum coordinator at 

least 2 weeks prior to the term during which the student intends to enroll in HLTH 698 
Practicum. 
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GATE 6: APPLY FOR GRADUATION 
1. Students are permitted to walk in the commencement ceremony prior to completion of the 

HLTH 698 Practicum; however, students should apply for graduation upon enrollment in the 
practicum to ensure degree conferral at the end of the course. 

2. Refer to the University Registrar webpage for details.  
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The Practicum 
 
 
All students enrolled in the Master of Public Health program must complete a practicum field 
experience in an organization, agency, or community that provides planning or services relevant 
to public health and their specialization. The goal of the MPH practicum is to provide students the 
opportunity to use knowledge and skills acquired in the academic program under the direction of 
a preceptor/supervisor. 
 
The Practicum also affords an opportunity to develop and apply certain competencies that are 
better developed outside of the classroom. Examples include the development of leadership ability 
and group process skills, political awareness and communication skills, understanding of public 
and private financing mechanisms, and understanding organizational behavior. 
 
PREREQUISITES 
Access to the practicum course (HLTH 698) includes an application process.  Detailed information 
on the process is available in the MPH Practicum Guidelines on the MPH Practicum webpage. 
In order to register for this course, the following items must be satisfied: 
 

• Successfully complete the MPH core courses and the declared area of concentration 
courses. All core and concentration courses must be successfully completed prior to 
applying for the practicum course. NO EXCEPTIONS. 

• Complete a Background Check through CastleBranch. 
• Complete the Student Practicum Agreement and APEX form.  The agreement form 

must be attached to the APEX form in order to submit.   
 

Although the Practicum Coordinator and faculty are here to help, the student is ultimately 
responsible for finding and securing a practicum that will meet his or her particular needs and 
course requirements.  If you have issues or need clarification on the practicum placement process, 
please contact the Practicum Coordinator, Giordana Morales (remember to include your name and 
ID number in all correspondence). 
 
COURSE REQUIREMENTS 
 

• 120 hours (minimum) 
• A pre-defined project that assists an organization in addressing an unmet need while 

supporting student growth in developing skills in public health practice within the student’s 
concentration.  

• Preceptor site approval from director and Practicum Coordinator. 
 
COURSE STRUCTURE 
 

http://www.liberty.edu/media/1122/mphdocuments/MPH-Practicum-Guidelines-Fall-2014.pdf
http://www.liberty.edu/index.cfm?PID=27688
http://www.libertymphbackground.com/
https://portal.castlebranch.com/lm71
http://www.liberty.edu/media/1122/mphdocuments/LU-MPH-Practicum-Agreement-201440.pdf
http://tinyurl.com/MPH-Practicum
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• Residential Student Timeframe: A residential student signed up for the practicum must 
complete 120 hours minimum in a public health setting over a 16-week period/one 
semester. Students that complete the practicum during a regular fall or spring semester will 
attend a weekly class on campus for faculty led group discussion time; if the residential 
student is completing the practicum at a distant site, the student will skype into the group 
faculty led discussion time. Students that complete the practicum during the summer will 
participate in a weekly online component.   

• Online Student Timeframe: An online student signed up for the practicum must complete 
120 hours minimum in a public health setting over a 16-week period/A-term. All online 
students will participate in a weekly online component.  

• Online Component: The online class component will serve to connect student learning and 
provide opportunity for cross discussion. 

• Minimum Hours: The MPH curriculum requires students to complete a minimum of 120 
hours of practical fieldwork in a public health practice setting on or for the site. 

• *The 120-hour requirement does not include technical aspects of the practicum 
requirements, such as completing paperwork with the site supervisor, obtaining the 
required signatures, and gaining approval.  

 
Contact the Practicum Coordinator for more information or explanations: 
 
Giordana Morales, M.P.H. 
Practicum Coordinator 
Email: gmorales11@liberty.edu  
Phone: 434-582-2513                              
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

mailto:gmorales11@liberty.edu
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Graduation Requirements 
 
1. Satisfactory completion of 42 total hours. 

 
2. A minimum of 21 hours must be completed through Liberty University, not to include credits 

from a prior degree earned through Liberty. 
 

3. A maximum of 21 hours of transfer credit, including credit from a degree on the same academic 
level previously earned through Liberty, may be applied to the degree. 

 
4. Students must complete their MPH degree with a 3.00 or higher cumulative grade point 

average. 
 

5. No more than two grades of “C” may be applied to the degree (includes grades of C+ & C-). 
 

6. No grades of “D” may be applied to the degree (includes grades of D+ & D-). 
 

7. For information regarding the repeat policy, please refer to “Course Repeat Policy” in the 
Academic Information and Policies section of this Catalog. 
 

8. Degree must be completed within five years. 
 

9. All Resident students are required to enroll in and pass GRST 500 in their first semester. 
 

10. All students admitted with an undergraduate GPA between 2.5 and 2.99 must complete HLTH 
500 in their first semester prior to attempting HLTH 501. 
 

11. All Online students admitted on Academic Caution are required to enroll in and pass GRST 
500 and HLTH 500 in their first semester. 
 

12. Submit a Graduation Application to the Registrar’s Office at the beginning of the final 
semester. 
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Academic Policies 
 
MPH GUIDELINES AND POLICIES 
 

Late Work  
All written assignments and assessments are due at the beginning of the class period on the day 
designated in the Course Calendar. Missed quizzes cannot be made up nor late work accepted. 
Extenuating circumstances (e.g., death in the family, personal hospitalization) will receive 
consideration. Last-minute computer or network failure is not an acceptable excuse. Plan for 
unexpected interruptions. 

Grade Appeal Procedures/Other Concerns 
The first stage of grade appeals for a course is for the student to talk to the instructor. In the event 
no satisfactory resolution is reached, the student may appeal to the Program director or chair. If 
those appeals are not satisfactory, the student may appeal to the dean. Only final posted grades 
may be appealed beyond the instructor. The online academic catalog explains academic 
information and policies along with contact information about grade and other appeals. 
 
Other grievances by residential students may be taken to the Program Director and Department 
Chair, and then to the Dean. If not satisfactorily resolved, students may contact the Student 
Advocate Office. Similarly, online students may file a complaint or appeal through the LUO 
Advocate Office. For any concerns or complaints, please use the Student Complaint Form. 
 
Writing Style (AMA) and Services 
In all LU MPH courses, you will prepare written assignments using the writing style and format 
presented in the American Medical Association Manual of Style, 10th ed. (AMA).  Free writing 
assistance for residential students is available from the LU Graduate Writing Center. Online MPH 
students can receive free writing assistance from the Online Writing Center.   

Blackboard Safe Assign  
Students are expected to submit all written assignments via Safe Assign on Blackboard. A link for 
each assignment will appear in the Course Content area. Students experiencing difficulty with 
submissions or anticipating a delay for a legitimate reason should contact the instructor as soon as 
possible to negotiate an alternative plan of action. Waiting until after the assignment is due will 
result in loss of points for the assignment. 

Attendance  
As an adult learner, you make your own decisions about class attendance. Research shows that 
students who prepare for class and attend regularly are more likely to learn course content and 
perform well on assessments than those who do not prepare or attend regularly. In addition, the 
whole class benefits through informed and energetic discussions and shared collaborations in class 
activities. When you are prepared, on time, and regularly contribute in class meetings, you help 
yourself and your classmates get the most out of your time together. It is your responsibility to 
obtain assignments and course materials missed due to absence. See Grading & Evaluation Policies 
above for more information on missed assignments and assessments. 

http://www.liberty.edu/index.cfm?PID=27032
http://www.liberty.edu/index.cfm?PID=27032
http://www.liberty.edu/index.cfm?PID=6653
http://www.liberty.edu/index.cfm?PID=6653
https://www.liberty.edu/online/student-advocate-office/
https://www.liberty.edu/online/student-advocate-office/
https://www.liberty.edu/beacon/#/new/academic-misconduct
http://www.liberty.edu/academics/casas/academicsuccess/index.cfm?PID=38382
http://www.liberty.edu/index.cfm?PID=17176
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Academic Misconduct 
Academic misconduct is strictly prohibited. See The Graduate Catalog or the Liberty Way for 
specific definitions, penalties, and processes for reporting. 

A Word on Academic Integrity 
Do your own work. Cheating on tests, unauthorized sharing of work or assignments, copying the 
work of others and claiming it as your own, and other forms of academic dishonesty are causes for 
dismissal from the course with a grade of F for the semester. As a member of the Liberty University 
community and as a follower of Jesus Christ, you are expected to conduct yourself ethically and 
above reproach at all times. If you have any confusion or questions about proper writing, quoting, 
or citing to avoid plagiarism, please see your instructor prior to submitting your assignment. For 
some written assignments you will be asked to submit your work to Safe Assign, a plagiarism and 
originality checking platform. For more information, refer to The Graduate School Honor Code 
and The Liberty Way. 

Disability Statement 
Students with a documented disability may contact the Office of Disability Accommodation 
Support (ODAS) in DeMoss Hall 1118 to make arrangements for academic accommodations. For 
all disability testing accommodation requests (i.e. quieter environment, extended time, oral testing, 
etc.), the Testing Center (DeMoss Hall 1036) is the officially designated place for all tests 
administered outside of the regular classroom. 

Drop/Add Policy 
If a student needs to remove a class from his/her schedule after the semester has started, the 
Registrar’s office will constitute the class with a “drop” or “withdrawal” status.  The method of 
processing the request is based on the student’s attendance. 
A class can be dropped at any point prior to the start date of the course or once the course has 
begun up until the student attends the course.  Attendance is defined as “any submission to 
Blackboard within the enrollment dates of the course.”  This definition includes, but is not limited 
to, completion of the Course Requirements Checklist and the Course Introduction. 
Once a submission is made to Blackboard within the enrollment dates of the course, courses must 
be removed via withdrawal.  To discuss the possible consequences of a withdrawal, contact 
Academic Advising at 855-466-9218.  
Students are expected to continue course work throughout the term and/or sub-term. Students who 
begin attendance, but cease progressing toward the completion of the course will be assigned a 
grade of "FN." If the student receives all FN's in a sub-term, the student will be subject to the 
Unofficial Withdrawal Procedure which includes the reduction and/or return of all financial aid. 

Dress Code (applies to classes meeting on campus) 
Students are expected to maintain a neat, professional appearance while in class. Consult your 
department for additional guidelines. 

Classroom Policies (applies to classes meeting on campus) 
Classroom policies will be established and enforced by the individual instructor.   
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Additional Information 
 

Quality Enhancement Plan (QEP) 
Research demonstrates that effective research training moves students from basic to advanced 
levels in a systematic way. Students learn how to develop research within their discipline, design 
research projects, and then finally disseminate their research. 
Thus, the QEP will be aimed at assisting students in “The Three ‘D’ Model:” Develop, Design, 
and Disseminate, with an emphasis on integration of the Christian worldview in alignment with 
the University’s mission.  
For more information on Liberty’s Quality Enhancement Plan Click Here. 

PUBLIC HEALTH STUDENT ORGANIZATION   
Liberty University Public Health Student Association (LUPHSA) is an official Liberty student 
government club that meets once a month to conduct meetings, and is a place to meet fellow health 
professionals and public health students from Liberty University. LUPHSA raises awareness, and 
promotes health, wellness, and disease prevention on the Liberty University campus and 
surrounding communities. 

INSTITUTIONAL REVIEW BOARD (IRB) 
What is the IRB? 
The Liberty University IRB protects the rights and welfare of human participants in research 
studies. The IRB consists of faculty members from various departments, and one member outside 
the university. The board members review research proposals with the express purpose of ensuring 
the privacy, anonymity, and above all, safety of research volunteers.  

What does the IRB do? 
The IRB is charged with assuring the protection of the rights and welfare of human participants 
involved in research. Human subjects research is regulated by the federal government through the 
Department of Health and Human Services Office for Human Research Protections. The IRB is 
required to review all research involving human participants before it is conducted. 

What does the IRB have to do with me? 
Any undertaking in which a University faculty member, staff member, or student investigates or 
collects information on living humans for research may be considered as “involving human 
participants.” This activity includes surveys, interviews, observations, and the use of archived data. 
Before beginning a project, it is the responsibility of each investigator to seek review by the IRB 
for any study involving human participants. 
For more information on intuitional research and the IRB visit the IRB site or email them at: 
irb@liberty.edu. 
 
 
 
 
 

http://www.liberty.edu/academics/qualityenhancement/index.cfm?PID=10034
http://www.liberty.edu/academics/graduate/irb/index.cfm?PID=12606
mailto:irb@liberty.edu
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TITLE IX 
Any student who believes he or she has been the subject of sexual harassment, discrimination, or 
assault in any form should immediately report the incident to the Title IX Office and/or 
LUPD. Students needing assistance in contacting local authorities may request help from campus 
authorities. 
Liberty University strongly encourages reporting of all forms of sexual harassment, discrimination, 
or assault.  If you are not sure an incident qualifies as a violation of the Policy on Sexual 
Harassment, Discrimination or Assault, please contact the Title IX Office or the appropriate 
Deputy. 

PARKING AND TRANSPORTATION 
Any vehicle owned or operated on campus must have a current Liberty University parking decal 
properly displayed on the vehicle. Students can obtain parking decals by registering their vehicles 
through the Liberty University Police Department under Automobile Registration.
 
 

  

http://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
http://www.liberty.edu/administration/lupd/index.cfm?PID=181
http://www.liberty.edu/index.cfm?PID=19238
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Primary Faculty Information  
 
 

School of Health Sciences 
 
 
Ralph F. Linstra, M.Ed., Ed.D., C.H.E.S. 
Dean, School of Health Sciences 
Professor of Public and Community Health 
 
Ashley Tharpe, M.A., M.P.H., Ed.D. 
Associate Dean, School of Health Sciences 
Assistant Professor of Public and Community Health 
 
Jonathan Giles, M.P.H.  
Assistant Dean, School of Health Sciences 
Assistant Professor of Public and Community Health 
 

 
Department of Public and Community Health 

 
 
Robyn Anderson, M.S., M.P.H., Ph.D. 
Professor  
Email: randerson19@liberty.edu  
Phone: 434-582-2834 
 
Oswald Attin, M.S.H.S., Ph.D. 
Professor  
Email: omattin@liberty.edu  
Phone: 434-592-6908 
 
Sharlee Burch, M.P.H., Ed.D. 
Associate Professor 
Email: smburch@liberty.edu  
Phone: 270-404-2544 
 
Gineska Castillo, M.D., M.P.H., C.H.E.S., 
C.P.H. 
Associate Professor 
Email: gccastillo@liberty.edu  
Phone: 954-653-8469 
 
 
 

 
Annette Florence, M.P.H., Dr.P.H., 
M.C.H.E.S. 
Associate Professor 
Chair, Department of Public and 
Community Health 
Email: amflorence@liberty.edu  
Phone: 434-592-6462 
 
James Florence, M.A., M.P.H., Dr.P.H., 
M.A.T.S., M.C.H.E.S. 
Professor  
Email: jeflorence@liberty.edu 
Phone: 434-582-2343 
 
Amber Fordham, M.P.H., D.N.P. 
Associate Professor 
Email: afordham@liberty.edu  
Phone: 912-756-8525 
 
 
 
 
 
 

mailto:randerson19@liberty.edu
mailto:omattin@liberty.edu
mailto:smburch@liberty.edu
mailto:gccastillo@liberty.edu
mailto:amflorence@liberty.edu
mailto:jeflorence@liberty.edu
mailto:afordham@liberty.edu
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Linnaya Graf, M.S., Ph.D. 
Associate Professor 
Email: lgraf@liberty.edu  
Phone: 717-880-9160 
 
Fred Hall, M.S., M.P.H., Ed.D. 
Associate Professor 
Email: fhall2@liberty.edu  
Phone: 601-955-0649 
 
C. Anna Henderson, M.S., Ph.D., R. D., 
C.H.E.S.  
Professor 
Email: cahenderson2@liberty.edu 
Phone: 434-582-2342 
 
Sherry Jarrett, DHEd., MSED., CWP 
Assistant Professor 
Email: sjarrett5@liberty.edu  
Phone: 434-592-3038 
 
Richard Lane, M.P.H & T.M., M.D. 
F.A.C.P.M. 
Professor 
Director, Master of Public Health Program 
Email: rlane@liberty.edu  
Phone: 434-592-5985 
 
Colleen Law, M.P.H., Ph.D. 
Associate Professor 
Email: celaw@liberty.edu  
Phone: 615-315-9154 
 
Jeffrey Lennon, M.D., M.P.H., M.S.P.H., 
Ph.D.  
Professor 
Email: jlennon@liberty.edu 
Phone: 434-592-3759 
 
 
 
 

Sara Longan, M.S., Ph.D. 
Associate Professor 
Email: swlongan@liberty.edu  
Phone: 907-229-5213 
 
Darlene Martin, M.Ed., A.T.C., Ed.D. 
Assistant Professor 
Director of the Public Health Program 
Email: dmmartin@liberty.edu 
Phone: 434-592-4096 
 
Melissa Masters, M.S., Ph.D. 
Associate Professor 
Email: mamasters3@liberty.edu  
Phone: 402-432-4533 
 
Bethesda O’Connell, M.P.H., Dr.P.H., 
C.H.E.S 
Assistant Professor 
Email: boconnell@liberty.edu  
Phone: 434-592-7058 
 
Adaeze Oguegbu, M.S., Ph.D. 
Associate Professor 
Email: aoguegbu@liberty.edu  
Phone: 318-918-7176 
 
Kelly Wheeler, M.P.H., Ph.D. 
Associate Professor 
Email: kwheeler4@liberty.edu  
Phone: 832-659-5471 
 
Dawnne Wise, M.P.H., Ph.D. 
Associate Professor 
Email: dwise14@liberty.edu  
Phone: 740-964-9600 
 
Sharon Wygal, M.S. 
Instructor 
Email: seadams@liberty.edu  
Phone: 434-420-1227 

 

mailto:lgraf@liberty.edu
mailto:fhall2@liberty.edu
mailto:cahenderson2@liberty.edu
mailto:sjarrett5@liberty.edu
mailto:rlane@liberty.edu
mailto:celaw@liberty.edu
mailto:jlennon@liberty.edu?subject=Contact%20through%20website
mailto:swlongan@liberty.edu
mailto:dmmartin@liberty.edu
mailto:mamasters3@liberty.edu
mailto:boconnell@liberty.edu
mailto:aoguegbu@liberty.edu
mailto:kwheeler4@liberty.edu
mailto:dwise14@liberty.edu
mailto:seadams@liberty.edu
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Welcome from the BS in Public Health Director  

 
Welcome to Liberty University and thank you for choosing to study in the Department of 
Public and Community Health. The Bachelor of Science in Public Health is an academic 
degree designed to prepare students for professional roles in health departments, 
governmental agencies, non-governmental health agencies, hospitals, and health-related 
industries or to prepare students for application into a graduate health or allied health 
program. Our faculty is committed to helping your achieve your career goals. 
 
It is common for students to enter our program with little previous public health experience. 
Public health is a broad field. It attracts people from a wide range of backgrounds with 
various career goals. Public health allows you to serve at the community level and impact 
many individuals. 
 
Students desiring to enter the Bachelor of Public Health Program must declare Public 
Health as their major through the Registrar Office, have an overall GPA of 2.35 or higher, 
and have successfully completed HLTH 216 (Personal Health) with a “C” or better.  
Students must then submit an application to the program, found in your Blackboard non-
term course, UG Public Health Program. 
 
Students have the choice of completing an internship class or a senior seminar class.  The 
internship experience, has a goal of putting everything you learn during the program into 
practice under the guidance of an experienced public health professional.  There are 
thousands of potential internship sites. Begin seeking an experience to enhance your own 
career development early in your studies. Use knowledge from your core and concentration 
courses to narrow the potential sites to one that fits your desired career path.  Don’t limit 
yourself to a single geographic area.  Students completing the senior seminar class will 
learn the research process and how research is used in the field of public health, study 
public health case studies, and complete a 20 hour public health service learning project in 
the local community.  The vision of our program is for our students to spread across the 
nation and the globe to minister to the needs of diverse communities following the example 
of the ministry of Jesus Christ two millennia ago.  Proverbs 13:17b says, “…a faithful 
envoy brings healing.” Our desire is that your degree will prepare you to fulfill this vision. 
 
Sincerely, 
 
Dr. Darlene Martin, DHEd, MED, ATC 
Director, Bachelor of Science in Public Health 
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Using this Handbook 

 
Welcome to Liberty University’s Department of Public and Community Health! 
 
The faculty and staff are excited to partner with you on your journey of becoming a public 
health professional. You have chosen to pursue an exciting career path that allows you to 
influence and improve the health of diverse populations. 
   
This student handbook has been designed to guide you through your academic portion of 
your career development by providing an overview of the policies and procedures of the 
Bachelor of Science in Public Health program here at Liberty University.  Inside you will 
find specific guidelines that will be essential for your success in becoming a Bachelor of 
Science in Public Health graduate. This is the main supplement for our program and it 
complements the Residential Undergraduate Honor Code, LU Online Code of Honor, and 
the Liberty Way. Although these are important documents to consult, they do not substitute 
the interactions with teacher and faculty of the program, who are more than willing to be 
of assistance.  
  

 

https://www.liberty.edu/index.cfm?PID=7782&action=preview&SW_ID=134
https://www.liberty.edu/index.cfm?PID=7782&action=preview&SW_ID=133
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LIBERTY UNIVERSITY 
 

University Mission and Purpose 
 
Maintaining the vision of the founder, Dr. Jerry Falwell, Liberty University develops 
Christ-centered men and women with the values, knowledge, and skills essential to impact 
the world. 
 
Through its residential and online programs, the University educates men and women who 
will make important contributions to their workplaces and communities, follow their 
chosen vocations as callings to glorify God, and fulfill the Great Commission. 
 
Liberty University will: 
 

1. Emphasize excellence in teaching and learning. 
  

2. Foster university-level competencies in communication, critical thinking, 
information literacy, and mathematics in all undergraduate programs. 
 

3. Ensure competency in scholarship, research, and professional communication in all 
graduate programs.  
 

4. Promote the synthesis of academic knowledge and Christian worldview in order that 
there might be a maturing of spiritual, intellectual, social and physical value-driven 
behavior. 
 

5. Enable students to engage in a major field of study in career-focused disciplines built 
on a solid foundation in the liberal arts.  
 

6. Promote an understanding of the Western tradition and the diverse elements of 
American cultural history, especially the importance of the individual in maintaining 
democratic and free market processes.  
 

7. Contribute to a knowledge and understanding of other cultures and of international 
events.  
 

8. Encourage a commitment to the Christian life, one of personal integrity, sensitivity 
to the needs of others, social responsibility and active communication of the 
Christian faith, and, as it is lived out, a life that leads people to Jesus Christ as the 
Lord of the universe and their own personal Savior. 
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 Public and Community Health Program 
Public Health Program Purpose, Mission & Commitment 

Purpose 
The Department of Public and Community Health provides an integrated approach to 
health, offering competency-based and practice-focused preparation for successful careers 
in public health and healthcare. Through a Christian worldview, students will learn to 
strategically address the health needs of priority populations from the individual to the 
global level using a variety of health promotion and education strategies. 
The department is comprised of both undergraduate and graduate degree programs 
applicable to a variety of practice settings and situations, as well as further education in the 
clinical and professional fields. Students completing the program and meeting the 
prerequisites will be eligible for professional certification through the National 
Commission for Health Education Credentialing (CHES). 

Mission 
Embracing the Christian world view with a commitment to serve the underserved, the 
Liberty University Public and Community Health Program provides diverse educational, 
research, and practice opportunities to enable others to experience the embrace of God—
“A faithful envoy brings healing” (Proverbs 13:17). 
Core Commitments 
The following core commitments represent voluntary intentional expressions of authentic 
and lasting attitudes and actions in the lives of the faculty, staff, students, and graduates of 
the Liberty University Public and Community Health Program. 

• Intelligent faith. We commit to build all instruction, scholarship, and service on a 
foundation of biblically-based, scientifically sound, reasonable faith that supports 
the Christian worldview. (Hebrews 11:1; 1 Thessalonians 5:21-22) 

• Servant leadership.  We commit to serving responsibly in local, global, religious, 
and professional organizations and communities in the spirit of humility and 
cooperation, building collaborative relationships, fostering leadership qualities in 
others, and contributing our knowledge, skills, and resources for the common good. 
(Mark 10:42-45) 

• Compassionate service. We commit to follow Christ’s example of compassion and 
benevolence toward those in need through active, altruistic, responsible engagement, 
using our knowledge and abilities to promote the physical, mental, and spiritual well-
being of the people we encounter and the communities we serve. (Matthew 25:31-
40) 

• Transformational teaching. We commit to equip ourselves and others with the 
requisite knowledge, skills, and attitudes for a lifelong pursuit and application of 
knowledge and truth to improve our communities and ourselves. (2 Timothy 2:2) 
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• Creative excellence.  We commit to develop and use our gifts, talents, and resources 
to the best of our abilities to achieve excellence in teaching, scholarship, and service 
for the glory of God and the benefit of humanity. (Ecclesiastes 9:10; 1 Corinthians 
6:19-20; Colossians 3: 23-24) 

• Personal integrity. We commit to faithfully apply the Scriptures to all of life so that 
our words and actions cohere to the highest ethical standards of honesty, fairness, 
and wholeness in our personal and professional practices. (1 Corinthians 4:2; 2 
Corinthians 8:21) 

• Respect for all. We commit to treating all people with dignity and respect, honoring 
the gifts and unique contributions of each person, fostering a climate that is open and 
welcoming, promoting the University’s core values, and celebrating the Creator’s 
diversity in creation and design. (James 2:1-4; Proverbs 24:23) 

Public Health Program Goals and Objectives 
 

The program’s goals, addressing instruction, research and service, including relevant 
measurable outcomes, are shown below. Numbers in parentheses refer to criteria in the 
CEPH self-study document. 
 
 I - INSTRUCTION 
Preparing graduates with the requisite professional skills to excel in public health 
practice in diverse settings in the state, the nation, and the world. 
 
GOAL I-1.0 Offer effective learning opportunities through curricular and co-

curricular experiences to prepare competent public health 
professionals. 

Measurable outcomes 
I-1.1 Number of MPH students passing the competency exam on the first attempt. 
I-1.2 Number of practicum/internship preceptors who rate students as competent in their 

field of study. 
I-1.3 Number of employers who rate students as competent in their field of study. 
I-1.4 Number of alumni who feel adequately prepared for their current jobs. 
I-1.5 Annual evaluation of University-specific program learning outcomes. 
GOAL I-2.0 Provide an environment conducive to student learning and 

professional development. 
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Measurable outcomes 
I-2.1 Student satisfaction with class size in relation to appropriateness for learning and 

academic success.  
I-2.2 Number of primary faculty who participate in instructional and professional 

development activities. 

• Instructional development 
• Professional development 
I-2.3 Student participation in the advisement process. 
• Attend/view MPH orientation 
• Contact with primary faculty 
I-2.4 Student satisfaction with the availability of faculty. 
• MPH 
• BS 
I-2.5 Student satisfaction with the academic advising. 
• MPH 
• BS 
GOAL I-3.0 Recruit and retain a diverse, qualified student body. 
Measurable outcomes 
I-3.1 Number of MPH students with military service connections (active, veteran, 

spouse). 
I-3.2 Enrollment of underrepresented minorities (URM). 

• Hispanic Americans 
• Asian Americans 
• American Indians/Pacific Islanders 
I-3.3 Graduation rate 
• MPH 
• BS 
I-3.4 Number of students currently working or continuing their education. 
• MPH 
• BS 
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R - RESEARCH 
Advancing the field of public health practice through research, scholarship, and other 
creative endeavors focused on identifying solutions to leading health challenges.  
GOAL R-1.0 Engage in research and other scholarly activities to advance the 

knowledge and practice of public health.  
Measurable outcomes 
R-1.1 Submission of proposals by primary faculty for extramural or intramural funding for 

public health research projects. 
R-1.2 Number of primary faculty presenting at regional, national, or international 

professional meetings. 
R-1.3 Number of peer-reviewed or other scholarly publications from primary faculty. 
R-1.4 Research by primary faculty addressing the needs of vulnerable, at risk, or 

underserved populations. 
R-1.5 Research by primary faculty addressing the relationship between faith and health. 
GOAL R-2.0 Nurture student intellectual inquiry into public health knowledge 

and practice. 
Measurable outcomes 
R-2.1 Number of primary faculty serving as research mentors for student research projects. 
R-2.2 Number of students presenting at sponsored research symposia. 
GOAL R-3.0 Support professional development of primary faculty in research 

and scholarly activity. 
Measurable outcomes 
R-3.1 Number of primary faculty who maintain current human subjects’ protection 

certification. 
R-3.2 Number of primary faculty accessing Program funding for professional   

development. 

S - SERVICE 
Using education, advocacy, and service by faculty, students, and alumni to facilitate 
positive health outcomes among diverse populations. 
GOAL S-1.0 Address health needs of vulnerable, at risk, and underserved 

populations through local and global service activities. 
Measurable outcomes 
S-1.1 Number of primary faculty participating in community service or health advocacy 

activities. 
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S-1.2 Number of collaborative projects with local, regional, national, or international 
organizations that address the public health needs of vulnerable or at risk 
populations. 

• Local 
• International 
GOAL S-2.0 Support preparation, training, and professional development of the 

public health workforce. 
Measurable outcomes 
S-2.1 Number of extracurricular training or workforce development opportunities for 

individuals serving in public health or healthcare functions. 
S-2.2 Number of public health and other healthcare professionals enrolled in degree or 

certificate Programs. 
• MPH or BS degree 
• Graduate certificate 
GOAL S-3.0 Promote student participation in community and public health 

service. 
Measurable outcomes 
S-3.1 Number of students serving in public health leadership roles in the University, 

Program, community, organization, or church. 
S-3.2 Number of health activities for vulnerable or at risk populations sponsored by 

student clubs (Liberty University Public Health Association and Eta Sigma Gamma). 
S-3.3 Student participation in public health service or advocacy activities addressing the 

needs of vulnerable or at risk populations. 
• MPH 
• BS 

University Admission Requirements & Resources 
 
TUITION 
 
Credit hours required: 120  
2018-2019 Tuition: $23,800 per year  
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ADMISSION REQUIREMENTS 
 
We welcome your application to Liberty University! When we evaluate undergraduate 
applications, we value intellectual ability, academic achievement, and personal qualities 
that will contribute to our university mission and campus community. 
 
ADMISSION DECISIONS 
 
Admission decisions are competitive and are based primarily on the following factors: 
 

• Cumulative high school GPA and college (if applicable) 
• GED scores (if applicable) 
• Consistency and trends of grades 
• Results from the SAT or ACT without writing, using the highest score on each 

section (super scoring) 
• Essay submission 

Note: Other documentation such as reference letters, community service, and leadership, 
may also be helpful or required by the admissions committee. 
 
Mid-ranges for enrolled freshmen: 
 
50% of admitted students come from within the following mid-ranges: 
 

• High School GPA - 3.15-3.83 
• Old SAT** (math and critical reading only) - 950-1170 
• New SAT  (ERW* and math only) - 1020-1220 
• ACT composite - 20-27 

 
**Prior to March 2016  
*Evidence-Based Reading and Writing 
 
Liberty University now offers award-winning Prepworks® ACT and SAT preparation 
courses with money-back guarantees. 
  
Suggested Course Completions: 
 
We do not have specific course requirements for applicants; however, the recommended 
curriculum will prepare you for classroom expectations at Liberty. The recommended 
curriculum includes: 
 

• 4 units of English 

https://learnce.liberty.edu/browse/testprep
https://learnce.liberty.edu/browse/testprep
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• 2-3 years of college preparatory mathematics 
• 2 years of laboratory science 
• 2 years of social science 
• 2 years of foreign language 
• At least 4 units of elective credits  

 
Contact 
 
Questions? Contact an Admissions Counselor 
  
In addition to the general admission requirements for the university, admission to 
candidacy in the Bachelor of Science in Public Health program requires: 

Program Application Procedures:  Acceptance to Liberty University and declaring a 
major as Public Health does not guarantee acceptance into the Undergraduate Public Health 
Program.  In order to be accepted into the program, students must submit an application 
via the following process: 

Provisional Status:  Students interested in becoming a part of the Undergraduate Public 
Health Program at Liberty University should declare their major as Public Health and 
choose a concentration.  The student then should complete HLTH 216 in their freshman or 
sophomore year.  After completing this course, the student may apply to the Undergraduate 
Public Health Program. 

Requirements for Full Acceptance 

• The student must complete HLTH 216 with a grade of ‘C’ or better. (Students may 
apply while currently enrolled in HLTH 216; Grades will be reviewed at the end of 
the semester, with final acceptance contingent upon the successful completion). 
 

• Candidate must be in good academic standing with the University and have a 
cumulative GPA of 2.35 or higher. 
 

• Completion of Online Application as discussed below 
 
Process and Full Acceptance:  Full acceptance into the Undergraduate Public Health 
Program will be based upon the successful completion of all requirements during the 
provisional acceptance phase and selection by the application by the BS in Public Health 
Program Director.  Application for acceptance can be made twice per year:  by April 15th 
for fall acceptance and by November 15th for spring acceptance.    

http://www.liberty.edu/index.cfm?PID=9671
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Go to the LIBERTY UNIVERSITY BS IN PUBLIC HEALTH PROGRAM 
APPLICATION LINK within Blackboard to submit your application. 

Transfer Students:  Students transferring to Liberty University who are interested in 
entering the Undergraduate Public Health Program must follow the same process and 
procedures for entering the Public Health Program as outlined in the above section 
“Program Application Procedures”.  Additionally, students may not transfer more than half 
of the credits within the major when applying to the program. 

Program Retention Standards:  Once admitted to the program, the student must 
demonstrate and maintain satisfactory academic progress as defined below: 

• Overall GPA:  Students will maintain a minimum cumulative GPA of 2.0, however, 
a student must have a GPA of at least a 2.35 to be permitted to do the HLTH 499 
internship (if applicable).  Students falling below a 2.0 GPA will be placed on 
probation for one semester.  If after one semester probation, the GPA remains below 
a 2.0 or falls below a 2.0 in any subsequent semester, the student will need to reapply 
to the program once the GPA is above a 2.0. 
 

• GPA in Major:  Students must achieve a ‘C’ or better in all designated major 
courses (right side of the degree plan).  A student may repeat a class if necessary. 

• Course Sequencing:  Students should consult the course sequencing guidelines to 
make sure that prerequisite courses are taken prior to senior year. 

• Codes of Conduct:  Satisfactory behavior must be demonstrated, per the 
University’s code of conduct as outlined in the Liberty Way. 

• Guidelines for Appeal:  Students may appeal decisions concerning their status in 
the Undergraduate Public Health Program.  In order to do so, the student must submit 
a written appeal to the Program Director within one week of the notification in 
question.  The documentation must include a detailed justification for the 
appeal.  Upon receipt of the appeal, the Public Health Faculty will meet to review 
the matter.  The student will be advised in writing as the outcome of that discussion 
within two weeks. 

INTERNATIONAL STUDENTS RESOURCES  
 

International Student Services 
 
Liberty University is changing lives, one degree at a time. Liberty is also changing the 
world, one international student at a time! We presently enroll over 900 international 
students from over 90 foreign countries. 
 

http://www.liberty.edu/index.cfm?PID=6452
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We understand the challenges students face living and learning in an unfamiliar language 
and climate. Our friendly, Christian setting helps students to learn, grow and belong. The 
English Language Institute (ELI) at Liberty helps students achieve the language 
proficiency they need to succeed in an academic English environment. 
 
Daniel Kim International Student Center 
 
Location: Second floor of DeMoss Hall, room 2232 
Hours: 8:00 a.m. - 5:00 p.m. Monday-Friday 
Email: isc@liberty.edu 
Phone: (434) 592-4118 

 
CWL - Foreign Language Lab 
 
Liberty University's Foreign Language Lab aims to improve oral, listening, reading, and 
writing proficiency in foreign languages, including American Sign Language (ASL), 
French, Spanish, German, Chinese, and English as a Second Language (ESL), by providing 
free language tutoring services with native-speaking tutors.  

 
Faculty Advisors 
 
Liberty University Faculty are dedicated to serving students by delivering the most 
accurate and up-to-date information regarding academic policies, and procedures. Through 
individual advising, students can take advantage of personalized degree completion 
planning and enrollment services by interacting with Academic Advising. 
 
For my information on Faculty advisors you can contact the Academic Advising 
department by email as follows:  
 
Professional Advisor/Public Health:  
Natalie Peyton ngauste@liberty.edu 
 
Faculty Advisor/Public Health-Health Promotion Last Names A-G:  
Dr. Sherry Jarrett sjarrett5@liberty.edu 
 
Faculty Advisor/Public Health-Health Promotion Last Names H-P:  
Dr. Robyn Anderson randerson19@liberty.edu 
 
Faculty Advisor/Public Health-Health Promotion Last Names Q-Z: 
Dr. Bethesda O’Connell boconnell@liberty.edu 
 
 

http://www.liberty.edu/admissions/international/index.cfm?PID=22798
http://www.liberty.edu/admissions/international/index.cfm?PID=22798
mailto:isc@liberty.edu
http://www.liberty.edu/academics/catalogs/?PID=25506
mailto:ngauste@liberty.edu
mailto:sjarrett5@liberty.edu
mailto:randerson19@liberty.edu
mailto:boconnell@liberty.edu
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Faculty Advisor/Public Health-Pre-Clinical Last Names A-G: 
 
Dr. Annette Florence amflorence@liberty.edu 
Faculty Advisor/Public Health-Pre-Clinical Last Names H-P: 
Dr. Jeffrey Lennon jlennon@liberty.edu 
 
Faculty Advisor/Public Health-Pre-Clinical Last Names Q-Z: 
Dr. Darlene Martin dmmartin@liberty.edu  

 
 

  

mailto:amflorence@liberty.edu
mailto:jlennon@liberty.edu
mailto:dmmartin@liberty.edu
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Bachelor of Science in Public Health Program Requirements 
 
COURSE REQUIREMENTS 
 
The Public Health major prepares students for careers in health related professions, 
wellness, injury and disease prevention through either the Health Promotion concentration 
or the Pre-Clinical concentration.  The Health Promotion concentration trains students to 
serve as health education specialists in the healthcare industry, business, government and 
in nonprofit organizations.  It also trains those seeking graduate studies in clinical fields, 
public health and more.  The Pre-Clinical concentration prepares students for entrance into 
medical, dental, physician assistant, physical therapy or occupational therapy schools or 
other allied health graduate programs.  At the completion of the program, students qualify 
and are encouraged to take the national Certified Health Education Specialist (CHES) 
examination for certification. 
 
CORE PUBLIC HEALTH COURSES 
 

(BS in PH) Bachelor of Science in Public Health (120 hrs) 

Program Options: Resident Formats 
 

Core Courses (24-25 hrs) 
 

CRST 290 History of Life 2-3 

HLTH 216 Personal Health 3 

HLTH 301 Foundations of Public Health 3 

HLTH 350 Introduction To Public & Community Health 3 

HLTH 370 Introduction. To Environmental Hazards & Response 3 

HLTH 420 Principles of Behavior Change & Health Counseling 3 

HLTH 444 Principles of Epidemiology & Biostatistics 3 

HLTH 453 Program Planning and Evaluation in Health Education 3 

NURS 105 Medical Terminology  1 

Concentration Courses (31-32 hrs) 
Select from the following concentrations: Health Promotion or Pre-Clinical 

31-
32 

 
 

Major Foundational Courses (8 hrs) 
 

8 

BIOL 213 Human Anatomy & Physiology I 3 

https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
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(BS in PH) Bachelor of Science in Public Health (120 hrs) 

BIOL 214 Human Anatomy & Physiology I Lab 3 

BIOL 215 Human Anatomy & Physiology II 3 

BIOL 216 Human Anatomy & Physiology 1 
 
Program and Concentrations 
 
HEALTH PROMOTION CONCENTRATION 
 
The Health Promotion Concentration trains students to serve as health education specialists 
in the healthcare industry, business, government, and in non-profit organizations. It also 
trains those seeking graduate studies in clinical fields, public health, and more. Health 
promotion students qualify and are encouraged to take the national Certified Health 
Education Specialist (CHES) exam. 
 

Bachelor of Science in Public Health - Health Promotion Concentration (32 hrs) 
Core Courses (24-25 hrs)   
Major Foundational Courses (8 hrs)  
Health Promotion Concentration Courses (32 hrs)   
BIOL 203 Introductory Microbiology 3 
CHEM 107 Essentials of General and Organic Chemistry 3 
EXSC 310 Physiology of Exercise 3 
HLTH 252 Drugs in Society 3 
HLTH 330 Human Nutrition 3 
HLTH 452 Methods & Materials in Community Health Education 3 
HLTH 488 Chronic & Infectious Diseases 3 
HLTH 499 Professional Internship in Health Promotion 3 
Elective Courses (6 hrs) Choose two of the following courses for which prerequisites have been met: any 
100-400 HLTH course not already required in the degree. 6 

 

https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
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Important: This degree plan is effective for those starting this degree program in fall 2018 through summer 2019. This degree plan will remain in 
effect for students who do not break enrollment or who do not change degree programs, concentrations or cognates. 

 
GENERAL EDUCATION/ 
CORE COMPETENCY REQUIREMENTS (44-47 hours) 
Course  Hrs Sem Grade  Course   Hrs Sem  Grade 

Communication (6 hours)1    Major Foundational Courses (4-8 hours)6     

ENGL 101 Composition & Rhetoric 3        BIOL 213  Human Anatomy & Physiology I7 3        
   Communications Elective 3        BIOL 214  Human Anatomy & Physiology I Lab7 1        
      BIOL 215  Human Anatomy & Physiology II7 3        
Math, Science & Technology (7-10 hours)1     BIOL 216  Human Anatomy & Physiology II Lab7 1        
MATH    Math Elective (MATH 114 or higher)2 3               

   Natural Science Elective 3        MAJOR       

   Technology Competency3 0-3          Core (24-25 hours)     

UNIV 101 University Core Competencies 1        CRST 290  History of Life 2-3        
      HLTH 216  Personal Health 3        
Information Literacy (7 hours)1     HLTH 301  Foundations of Public Health 3        
INQR 101 Inquiry 101 1        HLTH 350  Intro. to Public & Community Health 3        
   Composition Elective 3        HLTH 370  Intro. to Enviro. Hazards & Response 3        
   Information Literacy Elective 3        HLTH 420  Principles of Bhvr. Ch. & Hlth. Couns. 3        
      HLTH 444  Principles of Epidemiology & Biostat. 3        
Critical Thinking (12 hours)1     HLTH 453  Program Planning & Eval. In Hlth. Ed. 3        
RSCH 201 Research 201 3        NURS 105  Medical Terminology 1        
   Literature OR Philosophy Elective 3               

   Social Science Elective4 3          Concentration (32 hours)     

   Cultural Studies Elective 3        BIOL 203  Introductory Microbiology 4        
      CHEM 107  Essentials of General and Organic Chem 4        
Christian Life & Thought (12 hours)1,5     EXSC 310  Physiology of Exercise 3        
BIBL 105 Old Testament Survey 2        HLTH 252  Drugs in Society 3        
BIBL 110 New Testament Survey 2        HLTH 330  Human Nutrition 3        
EVAN 101 Evangelism & Christian Life 2        HLTH 452  Methods & Materials in Comm. Hlth Ed 3        
RLGN 105 Intr Bwvw/Contemp Moral Issues 2        HLTH 488  Chronic & Infectious Diseases 3        
THEO 201 Theology Survey I 2        HLTH 499  Prof. Internship in Hlth. Promotion 3        
THEO 202 Theology Survey II 2        HLTH     Health Elective8 3        
      HLTH     Health Elective8 3        

FREE ELECTIVES (8-16 hours) 
             

             
         

 

 
 

 
 

  
 

     
 

       
      Notes       

 All applicable prerequisites must be met 
 1Refer to the list of approved general education electives at www.liberty.edu/gened 
 before enrolling in core competency requirements 
 2MATH 201 is strongly recommended 
 3All students must pass the Computer Assessment OR complete applicable INFT course; 
Graduation Requirements     refer to www.liberty.edu/computerassessment for more information     

120 Total Hours     4PSYC 101 is strongly recommended     

2.0 Overall grade point average     5Students transferring in 45 or more UG credit hours will have the requirements of RLGN 
30 Hours must be upper-level courses (300-400 level)    105 & EVAN 101 waived; Students transferring in 60 or more UG credit hours will also 

Grade of ‘C’ Minimum required for all upper-level courses in the major   have the requirements of THEO 201 & THEO 202 waived     

50% Of major and concentration taken through Liberty University   6Major Foundational Courses can also fulfill General Education/Core Competency   

30 Hours must be completed through Liberty University    requirements as applicable     

Grad App Submission of Graduation Application must be completed within the  7A minimum grade of “C” is required in BIOL 213, 214, 215 & 216     

 last semester of a student's anticipated graduation date    8Choose from a 100-400 level HLTH course not already required in the major   

CSER All requirements must be satisfied before a degree will be awarded  Suggested Course Sequence on second page     

 
Bachelor of Science in Public Health

Health Promotion Concentration 
2018-2019 Degree Completion Plan 

http://www.liberty.edu/gened
http://www.liberty.edu/computerassessment
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SUGGESTED COURSE SEQUENCE 

FRESHMAN YEAR 

First Semester 
 

Second Semester 
 

BIBL 110 2 BIBL 105 2 
ENGL 101 3 EVAN 101 2 
INQR 101 1 Communications Elective1 3 
RLGN 105 2 Natural Science Elective1 [BIOL 213/214] 3/1 
UNIV 101 1 CRST 290 2-3 
Cultural Studies Elective1 3 NURS 105 1 
Social Science Elective1,2 3 HLTH 216 3 
CSER 0 CSER 0 

Total 15 Total 17-18 

SOPHOMORE YEAR 

BIOL 215 3 Information Literacy Elective1 3 
BIOL 216 1 Literature or Philosophy Elective1 3 
RSCH 201 3 CHEM 107 4 
Technology Competency3 0-3 HLTH 301 3 
HLTH 252 3 HLTH 370 3 
HLTH 350 3 CSER 0 
CSER 0 Total 16 

Total 13-16   

 
JUNIOR YEAR 

THEO 201 2 Composition Elective1 3 
Math Elective1,4 3 THEO 202 2 
BIOL 203 4 HLTH 330 3 
EXSC 310 3 HLTH 452 3 
HLTH 420 3 HLTH 488 3 
CSER 0 Elective 3 

Total 15 CSER 0 
  Total 17 

SENIOR YEAR 

HLTH 444 3 HLTH 499 3 
HLTH 453 3 Health Elective5 3 
Health Elective5 3 Elective 3 
Elective 3 Elective 3 
Elective 3 CSER 0 
CSER 0 Total 14 

Total 15   

 
Notes 

   

All applicable prerequisites must be met    
1Refer to the list of approved general education electives at www.liberty.edu/gened before enrolling in core competency requirements 
2PSYC 101 is strongly recommended    
3All students must pass the Computer Assessment OR complete applicable INFT course; refer to www.liberty.edu/computerassessment 
for more information    

4MATH 201 is strongly recommended    
5Choose from a 100-400 level HLTH course not already required in the major 

 

 
 
 
 

http://www.liberty.edu/gened
http://www.liberty.edu/computerassessment
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PRE-CLINICAL CONCENTRATION 
 
The Pre-Clinical Concentration prepares students for entrance into medical, dental, 
physician assistant, physical therapy, occupational therapy, nutrition or other allied health 
graduate programs. Pre-Clinical students also qualify to take the national Certified Health 
Education Specialist (CHES) exam. 
 

 
The undergraduate health courses offered through the Department of Public and 
Community Health provide opportunities for students to gain competency in foundational 
domains of public health required for a successful career in the field. Many of our classes 
introduce these domains, but specific courses emphasize and reinforce their learning. To 
see how our courses align with these domains please see the following chart. Please note 
that these courses are those that all public health students must take and do not include the 
elective courses, which also include one or more of these domains per course. 
 
Public Health Domain Course(s) Number and Name with Focus 
Overview of Public Health  

• Public health history, philosophy, core 
values, and core concepts 

HLTH 301: Foundations of Public Health 

• Global functions of public health HLTH 488: Chronic & Infectious Diseases 
• Societal functions of public health HLTH 350: Intro. to Public & Community 

Health 
HTLH 370: Intro. to Environmental Hazards 
& Responses 

Role and Importance of Data in Public Health 
• Basic concepts, methods, and tools of 

data collection  
HLTH 350: Intro. to Public & Community 
Health 
HLTH 444: Principles of Epidemiology & 
Biostatistics 
HLTH 453: Program Planning and Evaluation 

Bachelor of Science in Public Health - Pre-Clinical Concentration (31 hrs) 
Core Courses (24-25 hrs)   
Major Foundational Courses (8 hrs)   
Pre-Clinical Concentration Courses (31 hrs)  
HLTH 330  Human Nutrition 3 
HLTH 488  Chronic & Infectious Diseases 3 
MATH 121 College Algebra 3 
Choose one of the following courses: Public Health Senior Seminar (HLTH 498) or Professional 
Internship in Health Promotion 

3 

Elective Course (3 hrs) Choose one of the following courses for which prerequisites have been met: any 
300-400 HLTH course not already required in the degree. 

 3 

Choose four of the following courses for which prerequisites have been met:  BIOL 203 or 303, CHEM 
121, CHEM 122, CHEM 301, CHEM 302, PHYS 201 or PHYS 202 

16 

https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
https://www.liberty.edu/index.cfm?PID=19959&CatID=31&action=search
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Public Health Domain Course(s) Number and Name with Focus 
• Data usage HLTH 350: Intro. to Public & Community 

Health 
HLTH 444: Principles of Epidemiology & 
Biostatistics 
HLTH 453: Program Planning and Evaluation 

• Data analysis HLTH 444: Principles of Epidemiology & 
Biostatistics 
 

• Evidence-based approaches HLTH 350: Intro. to Public & Community 
Health 
HLTH 420: Principles of Behavior Change & 
Health Counseling 

Identifying and Addressing Population Health Challenges 
• Population health concepts HLTH 301: Foundations of Public Health 

HLTH 350: Intro. to Public & Community 
Health 
HLTH 420: Principles of Behavior Change & 
Health Counseling 

• Introduction to processes and 
approaches to identify needs and 
concerns of populations 

HLTH 350: Intro. to Public & Community 
Health 
HLTH 370: Intro. to Environmental Hazards 
& Response 
HLTH 453: Program Planning and Evaluation 

• Introduction to approaches and 
interventions to address needs and 
concerns of populations 

HLTH 350: Intro. to Public & Community 
Health 
HLTH 370: Intro. to Environmental Hazards 
& Response 
HLTH 453: Program Planning and Evaluation 

Human Health 
• Science of human health and disease HLTH 216: Personal Health 

HLTH 330: Human Nutrition 
HLTH 350: Intro. to Public & Community 
Health 
HLTH 488: Chronic & Infectious Diseases 

• Health promotion HLTH 350: Intro. to Public & Community 
Health 
HLTH 453: Program Planning and Evaluation 
HLTH 488: Chronic & Infectious Diseases 

• Health protection HLTH 330: Human Nutrition 
HLTH 350: Intro. to Public & Community 
Health 
HLTH 370: Intro. to Environmental Hazards 
& Response 
HLTH 488: Chronic & Infectious Diseases 

Determinants of Health 
• Socio-economic impacts on human 

health and health disparities 
HLTH 350: Intro. to Public & Community 
Health 
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Public Health Domain Course(s) Number and Name with Focus 
HLTH 420: Principles of Behavior Change & 
Health Counseling 

• Behavioral factors impacts on human 
health and health disparities 

HLTH 301: Foundations of Public Health 
HLTH 350: Intro. to Public & Community 
Health 
HLTH 420: Principles of Behavior Change & 
Health Counseling 

• Biological factors impacts on human 
health and health disparities 

HLTH 301: Foundations of Public Health 
HLTH 350: Intro. to Public & Community 
Health 
HLTH 488: Chronic & Infectious Diseases 

• Environmental factors impacts on 
human health and health disparities 

HLTH 350: Intro. to Public & Community 
Health 
HLTH 370: Intro. to Environmental Hazards 
& Response 
 

Project Implementation 
• Introduction to planning, assessment, 

and evaluation concepts and features 
HLTH 453: Program Planning and Evaluation 
 

Overview of the Health System 
• Characteristics and structures of the 

U.S. health system 
HLTH 216:Personal Health 
HLTH 350: Intro. to Public & Community 
Health 

• Comparative health systems HLTH 301: Foundations of Public Health 
Health Policy, Law, Ethics, and Economics 

• Legal, ethical, economic, and 
regulatory dimensions of health care 
and public health policy 

HLTH 301: Foundations of Public Health 

• Governmental agency roles in health 
care and public health policy 

HLTH 301: Foundations of Public Health 

Health Communications 
• Technical writing HLTH 444: Principles of Epidemiology & 

Biostatistics 
HLTH 453: Program Planning and Evaluation 

• Professional writing HLTH 370: Intro. to Environmental Hazards 
& Response 
HLTH 488: Chronic & Infectious Diseases 

• Use of mass media HLTH 370: Intro. to Environmental Hazards 
& Response 

• Use  of electronic technology HLTH 370: Intro. to Environmental Hazards 
& Response 
HLTH 453: Program Planning and Evaluation 
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Important: This degree plan is effective for those starting this degree program in fall 2018 through summer 2019. This degree plan will remain in 
effect for students who do not break enrollment or who do not change degree programs, concentrations or cognates. 

 
GENERAL EDUCATION/ 
CORE COMPETENCY REQUIREMENTS (44-47 hours) 
Course Hrs Sem Grade Course Hrs Sem Grade 

Communication (6 hours)1 Major Foundational Courses (4-8 hours)6 

ENGL 101 Composition & Rhetoric 3     BIOL 213 Human Anatomy & Physiology I7 3             
   Communications Elective 3     BIOL 214 Human Anatomy & Physiology I Lab7 1             

BIOL 215 Human Anatomy & Physiology II7 3             
Math, Science & Technology (7-10 hours)1    BIOL 216 Human Anatomy & Physiology II Lab7 1   
MATH   Math Elective (MATH 114 or higher)2 3             
   Natural Science Elective 3     MAJOR 
   Technology Competency3 0-3     Core (24-25 hours) 
UNIV 101 University Core Competencies 1     CRST 290 History of Life 2-3           

HLTH 216 Personal Health 3             
Information Literacy (7 hours)1    HLTH 301 Foundations of Public Health 3   
INQR 101 Inquiry 101 1     HLTH 350 Intro. to Public & Community Health 3             
   Composition Elective 3     HLTH 370 Intro. to Enviro. Hazards & Response 3             
   Information Literacy Elective 3     HLTH 420 Principles of Bhvr. Ch. & Hlth. Couns. 3             

HLTH 444 Principles of Epidemiology & Biostat. 3             
Critical Thinking (12 hours)1    HLTH 453 Program Planning & Eval. In Hlth. Ed. 3   
RSCH 201 Research 201 3     NURS 105 Medical Terminology 1             
   Literature OR Philosophy Elective 3             
   Social Science Elective4 3     Concentration (31 hours) 
   Cultural Studies Elective 3     HLTH 330 Human Nutrition 3             

HLTH 488 Chronic & Infectious Diseases 3             
Christian Life & Thought (12 hours)1,5 HLTH 498 Public Health Senior Seminar 
BIBL 105 Old Testament Survey 2                                     or HLTH 499     Pro Internship in Health Promotion  3                      BIBL 
110 New Testament Survey 2                                     HLTH                Health Elective8  3                    EVAN 
101 Evangelism & Christian Life 2                                     MATH 121        College Algebra  3                    RLGN 
105 Intr Bwvw/Contemp Moral Issues 2      9 

THEO 201 Theology Survey I 2         9 

THEO 202 Theology Survey II 2         9 

            9 

 
FREE ELECTIVES (9-17 hours) 

 

 

 

 
Bachelor of Science in Public Health 

Pre-Clinical Concentration 
2018-2019 Degree Completion Plan 

4       
4       
4       
4       

 

Graduation Requirements 
120 Total Hours 
2.0 Overall grade point average 
30 Hours must be upper-level courses (300-400 level) 

Grade of ‘C’ Minimum required for all upper-level courses in the major 
50% Of major and concentration taken through Liberty University 

30 Hours must be completed through Liberty University 
Grad App Submission of Graduation Application must be completed within the 

last semester of a student's anticipated graduation date 
CSER All requirements must be satisfied before a degree will be awarded 

Notes 
All applicable prerequisites must be met 
1Refer to the list of approved general education electives at www.liberty.edu/gened before 
enrolling in core competency requirements 

2MATH 201 is strongly recommended 
3All students must pass the Computer Assessment OR complete applicable INFT course; 
refer to www.liberty.edu/computerassessment for more information 

4PSYC 101 is strongly recommended 
5Students transferring in 45 or more UG credit hours will have the requirements of RLGN 
105 & EVAN 101 waived; Students transferring in 60 or more UG credit hours will also 
have the requirements of THEO 201 & THEO 202 waived 

6Major Foundational Courses can also fulfill General Education/Core Competency 
requirements as applicable 

7A minimum grade of “C” is required in BIOL 213, 214, 215 & 216 
8Choose from a 300-400 level HLTH course not already required in the major 
9Choose from BIOL 203 or 303, CHEM 121, 122, 301, 302, PHYS 201 or 202 
Suggested Course Sequence on second page 

http://www.liberty.edu/gened
http://www.liberty.edu/computerassessment
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SUGGESTED COURSE SEQUENCE 

FRESHMAN YEAR 

First Semester  Second Semester  

BIBL 110 2 BIBL 105 2 
INQR 101 1 BIOL 215 3 
RLGN 105 2 BIOL 216 1 
UNIV 101 1 ENGL 101 3 
Cultural Studies Elective1 3 EVAN 101 2 
Natural Science Elective1 [BIOL 213/214] 3/1 Social Science Elective1,2 3 
NURS 105 1 Technology Competency3 0-3 
CSER 0 CSER 0 

Total 14 Total 14-17 

SOPHOMORE YEAR 

RSCH 201 3 Information Literacy Elective1 3 
Literature or Philosophy Elective1 3 Communications Elective1 3 
HLTH 216 3 Math Elective1,5 3 
HLTH 301 3 HLTH 350 3 
Science Elective4 4 Science Elective4 4 
CSER 0 CSER 0 

Total 16 Total 16 

JUNIOR YEAR 

THEO 201 2 THEO 202 2 
Composition Elective1 3 HLTH 330 3 
HLTH 370 3 HLTH 453 3 
HLTH 420 3 MATH 121 3 
Science Elective6 4 Science Elective6 4 
CSER 0 CSER 0 

Total 15 Total 15 

SENIOR YEAR 

CRST 290 2-3 HLTH 498 or 499 3 
HLTH 444 3 Elective 3 
HLTH 488 3 Elective 3 
Health Elective6 3 Elective 3 
Elective 3 Elective 3 
CSER 0 CSER 0 

Total 14-16 Total 15 

 
Notes 

   

All applicable prerequisites must be met    
1Refer to the list of approved general education electives at www.liberty.edu/gened before enrolling in core competency requirements 
2PSYC 101 is strongly recommended    
3All students must pass the Computer Assessment OR complete applicable INFT course; refer to www.liberty.edu/computerassessment for more 
information    

4Choose from BIOL 203 or 303, CHEM 121, 122, 301, 302, PHYS 201 or 202 
5MATH 201 is strongly recommended    
6Choose from a 300-400 level HLTH course not already required in the major 

 
 

http://www.liberty.edu/gened
http://www.liberty.edu/computerassessment
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Graduation Requirements 
 

1. Satisfactory completion of 120 hours. 
 

2. 30 Hours must be upper-level courses (300-400 level). 
 
3. Grade of ‘C’ minimum required for all upper-level courses in the major. 
 
4. 50% of major and concentration must be taken through Liberty University. 

 
5. 30 hours must be taken through Liberty University. 

 
6. All CSER requirements must be satisfied before a degree will be awarded. 

 
7. Submit a Graduation Application to the Registrar’s Office at the beginning of the final semester. 
 

Academic Policies & Procedures 
 
LU Attendance Policy for 100-200 Level Courses 
For the good of the Liberty University student body, a consistent attendance policy is 
needed so that all students in all majors will understand the expectations of faculty in all 
their courses.  In general, regular and punctual attendance in all classes is expected of 
all students.  Though at times, students will miss classes.  
  
Absences for 100-200 level courses fall into two categories:  
 

1. University Approved Absences 
a. University Approved Absences include Liberty University sponsored events, 

athletic competition, and other Provost-approved absences. 
b. The student must provide written documentation in advance for University 

Approved Absences. 
c. Work missed for University-approved absences may be made up.  

 
2. Student Elective Absences 

a. Student Elective Absences include, but are not limited to, illness and 
bereavement. 

b. Work missed for Student Elective Absences may be made up at the discretion of 
the faculty member. Questions regarding missed work for Student Elective 
Absences must be addressed by the student with the professor within one week 
of returning to class. In cases where this is not possible, the student must notify 
the Professor in writing of the circumstances impacting his or her absence. The 
student may appeal the Professor's decision in writing to the respective Chair 
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within one week. Final appeals may be made to the Dean in writing within one 
week of the Chair's decision and the Dean's decision is final. 

c. When circumstances result in excessive absences (e.g., serious medical illness, 
family crisis), upon return to campus, the student shall communicate in writing 
with the Registrar's Office (Registrar@liberty.edu) and provide an explanation 
of his or her situation with appropriate documentation. The Registrar will consult 
with the faculty member before making the final decision and will notify, in 
writing, the student and the faculty member. 

d. Students who are more than 10 minutes late for class are considered absent. 
e. Students who are late for class 10 minutes or less are considered tardy but present 

for the class. If a student misses in-class work due to tardiness, the faculty 
member may choose not to allow the student to make up this work. Three class 
tardy(s) will be counted as one absence. 

Number of Student Elective Absences Permitted: 

For classes that meet three times per week, the student will be permitted four 
elective absences per semester. 

For classes that meet twice per week, the student will be permitted three 
elective absences per semester.  

For classes that meet once per week, the student will be permitted one 
elective absence per semester. 

Penalties for each absence over the permitted number of elective absences per 
semester will be as follows: 

50 points for classes that meet 3 times per week 

75 points for classes that meet 2 times per week 

100 points for classes that meet once per week 
 

LU Attendance Policy for 300-400 Level Courses 
 
For the good of the Liberty University student body, a consistent attendance policy is 
needed so that all students in all majors will understand the expectations of faculty in all 
their courses.  In general, regular and punctual attendance in all classes is expected of 
all students.  Though at times, students will miss classes.   
 
Absences for 300-400 level courses fall into two categories:  
1. University Approved Absences 
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a. University Approved Absences include Liberty University sponsored events, 
athletic competition, and other Provost-approved absences. 

b. The student must provide written documentation in advance for University 
Approved Absences 

c. Work missed for University-approved absences may be made up.  
 

2. Student Elective Absences 
a. While the University believes that consistent attendance in all classes is the 

largest contributor to students earning good grades, the University Attendance 
Policy allows students in upper-level classes the opportunity to make their own 
decisions concerning attendance. 

b. Work missed for Student Elective Absences may be made up at the discretion of 
the faculty member. Questions regarding missed work for Student Elective 
Absences must be addressed by the student with the professor within one week 
of returning to class. In cases where this is not possible, the student must notify 
the Professor in writing of the circumstances impacting his or her absence. The 
student may appeal the Professor's decision in writing to the respective Chair 
within one week. Final appeals may be made to the Dean in writing within one 
week of the Chair's decision and the Dean's decision is final. 

c. When circumstances result in excessive absences (e.g., serious medical illness, 
family crisis), upon return to campus the student shall communicate in writing 
with the Registrar's Office (Registrar@liberty.edu) and provide an explanation 
of his or her situation with appropriate documentation. The Registrar will consult 
with the faculty member before making the final decision and will notify, in 
writing, the student and the faculty member. 

All assignments are due on their due date.  All quizzes and tests must be taken on 
the day scheduled.  It is your responsibility to be present in class when assignments 
are due and tests are given. 

 
Dress Code 

Students are expected to come to class dressed in a manner consistent with 
The Liberty Way. http://www.liberty.edu/index.cfm?PID=24218 

Honor Code 
We, the students, faculty, and staff of Liberty University, have a responsibility 
to uphold the moral and ethical standards of this institution and personally 
confront those who do not. http://www.liberty.edu/index.cfm?PID=1417 

 
Limits of Confidentiality 

http://www.liberty.edu/index.cfm?PID=24218
http://www.liberty.edu/index.cfm?PID=1417
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Students are encouraged to share prayer requests and life concerns with the 
professor in this class.  Not only will the professor pray for and care for 
students, but can guide students to appropriate University resources if desired. 
However, in the event of a student’s disclosure, either verbally or in writing, 
of threat of serious or foreseeable harm to self or others, abuse or neglect of a 
minor, elderly or disabled person, victim or witness of a crime or sexual 
misconduct, or current involvement in criminal activity, the faculty, staff, 
administrator, or supervisor will take immediate action. This action may 
include, but is not limited to, immediate notification of appropriate state law 
enforcement or social services personnel, emergency contacts, notification of 
the appropriate program chair or online dean, or notification to other 
appropriate University officials. All reported information is treated with 
discretion and respect, and kept as private as possible. 

Academic Misconduct 
Academic misconduct includes: academic dishonesty, plagiarism, and 
falsification.  See The Liberty Way for specific definition, penalties, and 
processes for reporting. http://www.liberty.edu/index.cfm?PID=24212 

Disability Statement 
Students with a documented disability may contact the Office of Disability 
Academic Support (ODAS) in DeMoss Hall 1118 to make arrangements for 
academic accommodations.  For all disability testing accommodation 
requests (i.e. quieter environment, extended time, oral testing, etc.) the 
Tutoring/Testing Center (DeMoss Hall 1036) is the officially designated place 
for all tests administered outside of the regular classroom. 

Drop/Add Policy 
A Fall/Spring course may be dropped without a grade, tuition, and fee 
charges within the first five days of the semester.  From the sixth day until the 
end of the tenth week, a Fall/Spring course may be withdrawn with a grade of 
W or WF. 

Classroom Policies 
The inappropriate use of technology, such as cell phones, iPods, laptops, 
calculators, etc. in the classroom is not tolerated.  Other disruptive behavior 
in the classroom is not tolerated.  Students who engage in such misconduct 
will be subject to the penalties and processes as written in The Liberty Way. 
http://www.liberty.edu/index.cfm?PID=1417 
 

http://www.liberty.edu/index.cfm?PID=24212
http://www.liberty.edu/index.cfm?PID=1417
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Additional University Services 
 
STUDENT ORGANIZATION   
 
Liberty University Public Health Student Association (LUPHSA) is an official Liberty 
student government club that meets once a month to conduct its meetings and is a place to 
meet fellow health professionals and public health students from Liberty University.  
LUPHSA is a club that raises awareness & promotes health, wellness, & disease prevention 
on the Liberty University campus & in the surrounding communities. 
 
The Eta Sigma Gamma Honor Society, Gamma Kappa Chapter (ESG) is the official 
Liberty University honorary of health education.  Students may apply for membership after 
the completion of two semesters of college work and only after officially declaring as a 
public health major. Students must also earn an overall grade point average of at least 2.7 
(on a 4.0 grade point system) in the semester prior to application, followed by an average 
of at least 2.5 in the following semesters to be eligible for membership. Initiates must also 
uphold the goals of the honorary by participating in events related to education/teaching, 
research, and service. In addition, each member must attend Chapter meetings, participate 
in at least one Chapter committee and pay an initiation fee of $50.00. Annual dues of 
$50.00 are due on the initiation anniversary month and may be paid online here. 
 
INSTITUTIONAL REVIEW BOARD 
 
What is the IRB? 
 
The IRB is a committee that exists to protect the rights and welfare of human participants 
in research studies.  The Liberty IRB consists of faculty members from various 
departments, as well as one member from outside the university, who review research 
proposals with the express purpose of ensuring the privacy, anonymity, and above all, 
safety of research volunteers.  
 
What does the IRB do? 
 
The IRB is charged with assuring the protection of the rights and welfare of human 
participants involved in research.  Human subjects research is regulated by the federal 
government through the Department of Health and Human Services’ Office for Human 
Research Protections.  The IRB is required to review all research involving human 
participants prior to the conducting of any research. 
 
 
 
 

http://etasigmagamma.org/about/mission/
http://etasigmagamma.org/membership/pay-your-dues/
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What does the IRB have to do with me? 
 
Any undertaking in which a University faculty member, staff member, or student 
investigates or collects information on living humans for research may be considered as 
“involving human participants.” This activity includes surveys, interviews, observations, 
and the use of archived data.  Before beginning a project, it is the responsibility of each 
investigator to seek review by the IRB for any study involving human participants. 
 
For more information on intuitional research and the IRB visit the IRB site or email them 
at: irb@liberty.edu. 
 
TITLE IX 

Any student who believes that he/she has been the subject of sexual harassment, 
discrimination, or assault in any form should immediately report the incident to the Title 
IX Office and/or LUPD. Students who would like assistance in contacting local authorities 
may request such help from campus authorities. 

Liberty University strongly encourages reporting of all forms of sexual harassment, 
discrimination, or assault.  If you are not sure if an incident qualifies as a violation of the 
Policy on Sexual Harassment, Discrimination or Assault, please contact our Title IX Office 
or the appropriate Deputy. 

PARKING AND TRANSPORTATION 
 
Any vehicle owned or operated on campus must have a current Liberty University 
parking decal properly displayed on the vehicle. Students can obtain parking decals by 
registering their vehicles through the Liberty University Police Department under 
Automobile Registration. 
  

http://www.liberty.edu/academics/graduate/irb/index.cfm?PID=12606
mailto:irb@liberty.edu
http://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
http://www.liberty.edu/studentaffairs/titleix/index.cfm?PID=33092
http://www.liberty.edu/administration/lupd/index.cfm?PID=181
http://www.liberty.edu/index.cfm?PID=19238
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Public & Community Health Faculty Information  
 
Annette Florence, B.S., M.P.H., Dr.PH, M.C.H.E.S. 
Chair, Department of Public and Community Health 
Associate Professor of Public and Community Health 
Email: amflorence@liberty.edu  
 
Richard Lane, B.S., M.P.H & T.M., M.D. F.A.C.P.M. 
Director, Master of Public Health Program 
Professor  
Email: rlane@liberty.edu  
 
Mackenzie Case 
Administrative Assistant 
Email: mcase7@liberty.edu 
 
Darlene Martin, M.Ed., A.T.C., DHEd 
Assistant Professor 
Director of the Public Health Program 
Email: dmmartin@liberty.edu 
 
Robyn Anderson, M.S., M.P.H., Ph.D. 
Professor  
Email: randerson19@liberty.edu  
 
Oswald Attin, M.S.H.S., Ph.D. 
Associate Professor  
Email: omattin@liberty.edu 
 
Bethesda O’Connell, DrPH, MPH  
Assistant Professor  
Email: boconnell@liberty.ed 
 
James Florence, M.S., M.P.H., Dr.P.H., M.A.T.S., M.C.H.E.S. 
Professor  
Email: jeflorence@liberty.edu 
 
C. Anna Henderson, M.S., Ph.D., C.H.E.S. 
Associate Professor 
Email: cahenderson2@liberty.edu 
 

mailto:amflorence@liberty.edu
mailto:rlane@liberty.edu
mailto:mcase7@liberty.edu
mailto:dmmartin@liberty.edu
mailto:randerson19@liberty.edu
mailto:boconnell@liberty.ed
mailto:jeflorence@liberty.edu
mailto:cahenderson2@liberty.edu
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Jeff Lennon, B.A., M.D., M.P.H., M.S.P.H., Ph.D. 
Professor 
Email: jlennon@liberty.edu 
 
Giordana Morales, B.S., M.P.H.  
Practicum Coordinator 
Email: gmorales11@liberty.edu 
 
 

mailto:jlennon@liberty.edu?subject=Contact%20through%20website


Page 1 of 7 

 

 
CONSTITUTION AND BYLAWS 

 
LIBERTY UNIVERSITY 

 
PUBLIC HEALTH STUDENT ASSOCIATION 

 

 

Article 1 

Name 

 
The name of the organization shall be “Liberty University Public Health Student Association”, 
hereinafter referred to as LUPSHA or the Association. 
 

Article II 

Purpose 

 
2.1 Purpose of Organization 
 

A. Support students pursuing an education and career in the field of Public Health (PH) 
by providing an open venue for all students to discuss ideas and relevant information 
about the field of Public Health. 

 
B. Foster a sense of community amongst all Liberty University PH students, including 

those studying in the residential as well as online programs and inclusive students 
pursuing any concentration within the degree program. 

 
C. Promote growth and sustainability of the Liberty University Department of Public and 

Community Health and the Master in Public Health Program. 
 

D. Establish and maintain a strong relationship with surrounding communities by 
participating in and offering outreach programs that promote health, wellness, and 
disease prevention. 

 

Article III 

Membership 

 
3.1 Qualifications 
 

A. In order to become a member of the Association, applicants must be a student of 
Liberty University pursuing a Public Health degree or other health related major or 
minor. This qualification shall include those students who are enrolled in the residential 
as well as the online program of study. 
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3.2 Minimum Membership Requirements 
 

A. LUPHSA shall have at least seven (7) members to fill all elected positions. 
Representation from each concentration offered is desired, but not required. 

 
B. Members are required to attend at least two meetings and two events or volunteer 

opportunities per semester to be considered an active member of the LUPSHA. 
 
3.3 Membership Application Process 
 

A. Any student who desires to become a member of the LUPSHA must complete a 
Member Application form. Once submitted, the student will be considered a member 
with faithful attendance to meetings and events. 

 
B. Online students shall meet the requirement of attending events by participating in 

conference calls and Association meetings offered via Internet. 
 

Article IV 

Organization 

 
4.1 Relationship to Public Health Student Association 
 

A. LUPSHA is directly affiliated with Liberty University and its functions. Activities of 
LUPSHA, however, will not be limited to the University but may include collaborations 
with local Public Health Departments or other public health entities. 

 
4.2 Fiscal Year and Administrative Term 
 

A. The fiscal year is that of the regular calendar year from January to December. The 
year shall open on the first day of January and close on the thirty-first day of December 
of each Gregorian calendar year. 

 
B. A term of office for elected officers shall be twelve months in duration (April – April). 

Electronic voting for officers and committee chairs shall be held at the February 
meeting each calendar year. Voting shall be held via Ballot.Bin.com, a free electronic 
voting tool. 

 
C. New officers shall take place in April after orientation with the incumbent officer 

currently holding office. 
 
4.3 Impeachment of Officers 
 

A. A term may be shortened if a majority of the membership of the LUPSHA deems it 
necessary to remove an officer by means of impeachment. 

 
B. Attendance at Association meetings and fulfillment of duties of Officers shall be 

reviewed periodically by the Executive Committee. 
 



Page 3 of 7 

 

C. Association members may present concerns or complaints regarding an Officer(s), in 
writing, to the Executive Committee for review and consideration. 

 
D. Officers with poor attendance, classified as missing more than two meetings per 

semester, or failure to fulfill the duties of their position shall be placed on notice by the 
Executive Committee in writing. 

 
E. The Executive Committee shall make recommendations to the Association to impeach 

Officers who fail to attend meetings or fulfill their duties as outlined in this document. 
 

F. The Executive Committee, in an open meeting of the LUPHSA, shall bring 
impeachments motions forward. After due discussion of the question, the Secretary 
shall call a roll-call vote for members present on the desire to impeach. A two-thirds 
majority of voting members present shall be necessary for impeachment. 

 

Article V 

Officers 

 
5.1 Officer Positions and Duties – Executive Committee 
 

A. President 
 

1. Plan, lead, and publicize all Association meetings. 
 

2. Set meeting agendas. 
 

3. Represent or designate alternate representatives at all meetings relevant to the 
Association. 

 
4. Inform the Association of issues affecting public health students at Liberty 

University. 
 

5. Create ad-hoc committees as necessary to define and achieve short-term goals 
and objectives. 

 
6. If the Treasurer is unable to fulfill his or her duties, the President shall be 

responsible for allocating all funds from the Association treasury. 
 

7. Serve as the liaison between Faculty/Staff and student body on behalf of the 
Association. 

 
8. Communicate and represent the interests of the Faculty/Staff to the Association. 

 
9. Perform other duties as deemed appropriate to the goals of the Association. 

 
10. Participate in planning annual National Public Health Week activities for LUPSHA. 
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B. Vice-President 
 

1. Assist the President in organizing and conducting meetings. 
 

2. Perform any duties of President if he/she is unable to do so. 
 

3. Ensure all information about membership is provided to the student body. 
 

4. Act as timekeeper at every meeting. 
 

5. Oversee the progress of the committees to the Association. 
 

6. Organize and carry out an annual charitable or philanthropic event on behalf of the 
Association. 

 
7. Participate in planning of annual National Public Health Week activities for 

LUPHSA. 
 

8. Perform other duties as assigned by the Association. 
 

C. Treasurer 
 

1. Serve as primary custodian of funds from the Association treasury. 
 

2. Maintain and keep financial records of the Association. 
 

3. Report regularly to the Association on finances of the Association. 
 

4. Organize and preside over any special elections or votes that may be required. 
 

5. Supervise the invitation of guests to Association meetings. 
 

D. Secretary 
 

1. Record, maintain and post minutes via email for all Association meetings. 
 

2. Coordinate with marketing and media relations as needed at Liberty University. 
 

3. Maintain all correspondence among the Association, other student organizations, 
faculty and administration. 

 
4. Organize and preside over any special elections or votes that may be required. 

 
5. Supervise the invitation of guests to Association meetings. 

 
6. Maintain attendance records of Association meetings. 

 
7. Participate in planning of annual National Public Health Week activities for 

LUPSHA. 
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5.2 Other Elected or Appointed Officials or Representatives 
 

A. The responsibilities of elected or appointed officials or representatives with 
responsibilities not specially outlined above shall be determined by the Association or 
group they are appointed to represent. 

 
5.3 Standing Committees 
 

Committees shall be combined and work together as necessary until each can be 
separated and stand on its own. Committee members will be held in a virtual setting to 
allow for participation from all members, whether residential or online students. 

 
Mechanisms that may be used include Skype, webinars (such as Go-To Meeting), 
conference calls, etc. 

 
A. Executive Committee 

 
The Executive Committee shall be chaired by the President and consist of the Vice-
President, Treasurer, and Secretary. 
 

B. Community Outreach Committee 
 

The Community Outreach Committee shall be chaired by the Vice-President and will 
work to support one community project per year in the field of Public Health. 
 

C. Communications Committee 
 

The Communications Committee shall be chaired by the Secretary and will work to 
disseminate information about the Association including flyers, posters, minutes, and 
any other relevant materials. This Committee shall be responsible for design and 
maintenance of the LUPHSA website. 
 

Article VI 

Association Advisor 

 
6.1 Position and Term 
 

An advisor shall be appointed from the Department of Public and Community Health, 
Master of Public Health Program, at Liberty University. The appointed advisor shall serve 
for a term determined by the administrator of the department. 

 
6.2 Prerequisite to Appointment 
 

Individual must be designated as a Liberty University residential faculty member. 
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6.3 Duties 
 

Advisor shall serve as counsel for developing the Association, representative of 
Faculty/Staff and should attend at least one meeting per semester. Advisor shall also be 
tasked with ensuring that all activities of the Association are in accordance to the Liberty 
Way and any other applicable University policies. 

 

Article VII 

Election of Officers 

 
7.1 Elections 
 

A. Interested parties shall fill out an application to be included in the Election. 
 

B. The Association shall make a good faith to inform all Public Health students at least 
one (1) week prior to applications being made available. 

 
C. Applications shall be due by the end of the first full week of February each year. 

 
D. A platform meeting shall be held in mid-February for applicants to explain their 

talents for the office in question and why they chose to run. 
 

E. Elections shall be held on the last Friday of February each year via a web-voting tool. 
 

F. When new officers are elected, they shall take office in April after an orientation 
period with the incumbent officers. 

 
G. In the event of a tie, elections shall be resolved by a runoff election. 

 
H. In the event that there is only one candidate for any particular position, the candidate 

shall be, by default, elected to the position in question. 
 
7.2 Term of Office 
 

All officers are elected to serve one Gregorian calendar year (April-April) unless 
otherwise specified. 
 

7.3 Vacancies in Office 
 

A. Should an Association member wish to resign, they shall submit a written letter of 
resignation to the President. 

 
B. The vacant position may be filled by appointment of the President with approval of a 

majority of the Executive Committee. 
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  Article VIII 

Meetings 

 
8.1 Meetings 
 

A. Association meeting shall be held regularly throughout the academic year, not less 
than once per month excluding the months of June, July and December. 

 
B. Executive Committee shall meet once per year, either on the campus of the University 

or via conference call, throughout the calendar year to plan and organize events. 
 

C. General Association meetings shall be open to all students, faculty, and administration 
of Liberty University Department of Public and Community Health. Meetings shall be 
held on the Liberty University campus with additional distance participation 
mechanisms. Mechanisms that may be used include Skype, webinar technology (such 
as Go-To Meeting), or conference call technology. 

 
D. The President or Vice-President may call a meeting of the Association. Members must 

be notified at least five days prior to a called meeting via e-mail or telephone. 
 

Article IX 

Finances 

 
9.1 Financing 
 

Fundraisers with the collaboration and under the direction of Liberty University may be 
held as needed and approved. 
 

Article X 

Amendments 

 
10.1 Amendments 
 

A. Any member of LUPHSA may propose constitutional amendments with the majority 
approval of the Association. 

 
B. Amendments shall be posted for review by all members for a period of one (1) month. 

 
C. The Association will meet at least once for the purpose of discussing and voting on 

the proposed amendment(s). Approval will be based on the majority of student voting. 
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MINUTES 
Department of Public and Community Health 

02/05/2018 10:30am 

SH-T35 
 
Required 
Attendees: 

Oswald Attin, Darlene Martin, Sherry Jarrett, Jeffrey Lennon, 
Richard Lane, Beth O’Connell, Anna Henderson, Giordana 
Morales, Robyn Anderson, Megan Bishop, Iris Rice, Annette 
Florence, James Florence  
 

Absent:  
 
Excused: 
 

 
 

GSA’s 
 
Guests: 

Olushola Ogunleye, Abigail Perkins, Keirsten Baker, Candy 
Hernandez, Victoria Ramos, Dominique Richburg 
  
 

Recorded by: Mackenzie Case 
 
Presider: Dr. Annette Florence 

 
 
Prayer: Dr. Annette Florence 

 

MEETING SUMMARY 

 

I. Approval of December 13th, 2017 meeting minutes by Mrs. Martin, seconded by Dr. 

Lane and approved by all. 

 

II. Old Business 

 

 

III. New Business 

 

 

IV. Director Updates: Dr. Richard Lane 

 Competency Exam Completion Rates (Summer, Fall). 91% of students have taken 

the exam, 80% passed the first round, and 11 passed the second round. Two students 

were unable to pass the exam therefore they were dropped from the practicum course 

(HLTH 698).  

 Practicum. Currently there are 116 students enrolled in practicum versus 83 last term. 

Enrollment in practicum has dramatically increased due to online program. Due to the 

amount of increased enrollment, it has caused an overload issue with the practicum 
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course. Need to consider increasing the amount of open sections for practicum course 

(HLTH 698) in upcoming semesters. HLTH 600 will roll out in the fall 2019.   

 Uganda. Dr. Lane will be working with a former student who oversees a non-for-profit 

nutrition center. Dr. Lane will be collaborating to create a practicum opportunity and 

aid in the development of programs. 

 Online advising. There are issues with current online advisers misunderstanding the 

MPH gate system which is leading to poor student advising. Dr. Lane has requested 

an embedded advisor for the MPH program.    

 LUO: Recruiting Additional Online Faculty (Dr. Ashley Tharpe).  

 -APHA is having their annual 1 Billion Step competition, starting January 1st and 

ending April 8th.  If interested there is a Liberty Team, please remember to share the 

competition with classes.  

 -LUO is officially implementing a standardized rubric for undergraduate classes 

which will be adopted for the spring term. Please implement new standard rubric for 

courses that contain identical assignments residentially and online. It is not required 

to adopt the new standardized rubric for residential courses but it is highly 

recommended for accreditation purposes. 

 -New Initiative: Inclusive Access to online textbooks. For online undergraduate 

courses, online textbooks will be included in the cost of course without extra fees. 

Faculty may request online textbooks from primary publishers McGraw Hill or 

Cengage. If a secondary publisher is required please fill out form for secondary 

publishers and submit it to Dr. Tharpe. Dr. Tharpe clarified that for SACS and CEPH 

accreditation purposes each course textbook requirement should be the same for both 

residential and online courses. 

 -The late policy on discussion boards on Blackboard have been revised to allow a 

deduction of 10% off a DB post that is one week late, 20% off a two week late 

submission and if submitted later than two weeks, the penalty will be determined by 

professor. 

 -VAPHA Annual Conference will be held on April 20th, 2018 in the Liberty Mountain 

Conference Center. The cost of registration is $25 and is currently open for students 

who wish to attend. Note-for students who attend the conference it will be considered 

an excused absence.        

 BS Program (Mrs. Darlene Martin).  

 -Faculty support material requests. Please send a list of any items needed for 

courses to Mrs. Martin.  

 -We the Champion Awards have chosen to recognize three of our former students 

for this award.   

V. Assessment (Dr. Oswald Attin).  

 -The IE department has sent back results with minor feedback but final decision to 

implement these changes is decided by department. Dr. Attin will investigate how the e-

books will affect the assessment process. Jonathan Giles is now the approver for surveys 

and/or Qualtrics. Dr. Attin would like to introduce a new system that will help to integrate 

all the assessment information into one easier to use system. The new system is called 
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Baseline, but there will be further review before implementation to verify if the system will 

be beneficial to the assessment process.   

VI. Committee Updates 

 Award (Mrs. Martin). The awards committee goal is to start reviewing online students 

during their next meeting.  

 Assessment & Evaluation: Curriculum (Graduate and Undergraduate). (Dr. 

Oswald Attin). No updates.  

 Policy (Dr. Lane). No updates. 

 Recruitment & Retention. No updates. 

 Student Awards & Recognition. No updates. 

 

VII. Executive Committee (Accreditation Task Force): Dr. James Florence. 

    The portfolio will be submitted in an electronic form in HLTH 698. Students will be 

required to gather representative samples of their work from the core courses. CEPH 

requires that during practicum, students need to provide evidence that 2 of the 

competencies have been met.                                               

   

VIII.Administrivia 

 ODAS Video. Faculty members are required to watch the video and send Mackenzie 

Case an email confirming this task has been completed. 

 Syllabi. Please send Iris Rice spring course schedule. If any corrections are made, 

please make sure to update syllabi file located on PCH molly. 

 Student Appointments. Please notify Mackenzie, Iris, and Christy if there are any 

student appointment scheduled. This will avoid students being locked out of the 

building and will give administrative assistants prior notification to be expecting a 

guest.  

 College of General Studies. The College of General Studies is in the process of 

returning any general education courses that would fall under our program. Dr. Annette 

Florence stated that this will mostly impact the Biology and Chemistry Department. 

 Faculty Parking.  Passes will be issued within the next week, there was 

miscommunication about updating the passes for each term.  

 

IX.Question and Answer 

 Residential grant courses may be joined for undergraduate and graduate level.  

 Dr. Lane raised the question of making the practicum course residential only. Jonathan 

Giles rejected this course only being offered residentially unless there is an excellent 

justification.  

 

X.Adjournment 

 

The motion was made to adjourn by Dr. Oswald Attin, seconded by Dr. Catharine Henderson 

and carried unanimously. The meeting adjourned at 11:32am. 
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MINUTES 
Department of Public and Community Health 

03/02/2018 10:30am 

CMHS 2081 
 
Required 
Attendees: 

Oswald Attin, Darlene Martin, Sherry Jarrett, Jeffrey Lennon, 
Richard Lane, Beth O’Connell, Anna Henderson, Giordana 
Morales, Robyn Anderson, Megan Bishop, Iris Rice, Annette 
Florence, James Florence  
 

Absent:  
 
Excused: 
 

 

GSA’s 
 
Guests: 

Olushola Ogunleye, Keirsten Baker, Candy Hernandez, Victoria 
Ramos, Dominique Richburg 
  
 

Recorded by: Mackenzie Case 
 
Presider: Dr. Annette Florence 

 
 
Prayer: Olushola Ogunleye 

 

MEETING SUMMARY 

 

I. Approval of February ? , 2018 meeting minutes by Mrs. Martin, seconded by Dr. 

Lane and approved by all. 

 

II. Old Business 

 

III. New Business 

 

 

IV. Director Updates: Dr. Richard Lane 

 Competency Exam Completion Rates (Summer, Fall). 97% of students have taken 

the exam, 73% passed the first round, and 11 passed the second round.  

 Practicum. Olushola Ogunleye is currently working on assembling multiple questions 

from core classes for the competency exam. Dr. Lane had a successful trip to Uganda 

where a practicum site was attained for future students. The practicum site will give 

practicum students an opportunity to develop standard of care policy and help the 

malnourished gain nutritional knowledge. Dr. Lane reviewed that the state of California 

will no longer be accepting MPH students for practicum due to new state regulations. 
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The Liberty University department of contracts is currently reviewing the issue and will 

revise policy accordingly. There will be a more in depth meeting to assess in July.   

 LUO: Recruiting Additional Online Faculty (Dr. Ashley Tharpe).  

 - Creation of HLTH 600. HLTH 600 (Practicum) will launch in Fall 2018  

 - New Initiative: Inclusive Access to online textbooks. Please submit all textbook 

requests for the inclusive access initiative. Already submitted requests are currently at 

the Vice President level (Dr. Hicks) for final approval. Dr. Tharpe reiterated to faculty 

to please use Pearson or Wiley. If they do not have the textbooks that faculty need 

refer to Vital Source. Vital Source is a third party company that purchases rights from 

textbook publishers to sell e-books. 

 - There has been an executive decision for the online programs to offer more C-

term courses. This will help students to have more flexibility in course selection. 

Faculty who currently teach B and D term course will not have permission to teach C-

term courses. Due to the change, pre online adjunct professors will be required. 

 - VAPHA Annual Conference will be held on April 20th, 2018 in the Liberty Mountain 

Conference Center. Registration will remain open until April 20th, there is no set 

deadline. Please remember that the deadline for abstract submissions is April 1st.   

 BS Program (Mrs. Darlene Martin).  

 -Textbook Orders. Please remember textbook changes need to be submitted 

through the curriculum committees for approval.  

 -Award Nominations. Faculty please email Mrs. Martin regarding any nominations 

for student awards by March 15th. The current policy requires the nominated students 

to have the following criteria academic achievement, spiritual formation, extra-

curricular activity, and community service. 

 -Circle K Faculty Sponsorship. The student club Kowana that is located on campus 

is seeking a chair. The club is currently has mostly business majors however with the 

focus of this club being community based and public service oriented it would be a 

perfect extra-curricular for Public Health students. Louis, the current chair, expressed 

to Mrs. Martin that the $2000 to $4000 of the funds are currently going toward Daily 

Bread. The club is fully funded by SGA and accumulates about $10,000 per year in 

donations/revenue. Faculty please let Mrs. Martin know by email if they are interested 

in chairing this club.   

V. Assessment (Dr. Oswald Attin).  

 -Faculty Survey. Faculty Dr. Attin will be sending out a seven question survey, 

please make sure to look for this survey in an email format on Monday, March 5th. This 

survey is beneficial for CEPH purposes, please make sure to submit by March 9th.  

 -Assessment Classes. Cluster 1 is now being reviewed, Dr. Attin will communicate 

with those faculty members whose courses fall into the cluster.  

 -Focus groups. The GSA’s will be facilitating focus groups, which will aid in 

collecting qualitative research for CEPH purposes concentrating on student advising. 

Focus groups will be held on March 7th, for undergraduate students 10am-11am for health 

promotion and 11am-12pm for pre-clinical. 

 -Gala. LUSPHA is hosting a gala on March 30th, the cost of a ticket is currently $20 

but will soon raise to $25. Faculty are encouraged to attend to support the public health 
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student club. There will be an award ceremony that will recognize outstanding faculty and 

students.     

VI. Committee Updates 

 Award (Mrs. Martin). The awards committee goal is to start reviewing online students 

during their next meeting.  

 Assessment & Evaluation: Curriculum (Graduate and Undergraduate). (Dr. 

Oswald Attin). No updates.  

 Policy (Dr. Lane). No updates. 

 Recruitment & Retention. No updates. 

 Student Awards & Recognition. No updates. 

 

VII. Executive Committee (Accreditation Task Force): Dr. James Florence. 

 -CHES prep is being held on March 3rd and 4th, in the Health Promotion lab. This 

prep will help prepare you for the CHES exam.  

 -Giordana Morales is the head person for the development of the portfolio that Dr. 

Lane plans on integrating into the practicum course. The goal of the portfolio is to gather 

assignments from concentration classes that represent quality work and how students 

have met the series of the 22 competencies. 3 out of the core and 2 out of the 

concentration courses.  

 -Swaziland Land has been confirmed, Drs. Mrs. and Mr. Florence will be 

overseeing students. This will count as credit toward HTLH 698 and 499. Announce to 

students in classes especially undergraduate courses. LU Send will be sitting up an 

informational table in the science hall to inform students of the upcoming trip but Giordana 

Morales asks that faculty continue to inform their students.   

 -Dr. Florence and Iris are in the process of creating a community advisory 

committee. Potential members of the executive committee from government, state, public 

and private sectors, will be receiving an invitation for a gathering on April 4th. Current 

members of the executive committee are encouraged to come to come. 

 Administrivia. 

 Faculty Portfolio. Faculty must update portfolios by April 1st and certified.  

 Book Adoptions. Book adoptions are due by March 15th.  

 All faculty meeting. Please remember that the all faculty meeting is on Monday, 

March 5th at 10:30am in the Montview Ballroom.  

VIII.Question and Answer 

 

IX.Adjournment 

 

The motion was made to adjourn by Dr. Bethesda O’Connell, seconded by Darlene Martin 

and carried unanimously. The meeting adjourned at 11:43 am. 
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MINUTES 
Department of Public and Community Health 

04/20/2018 10:30am 

CMHS 2081 
 
Required 
Attendees: 

Oswald Attin, Darlene Martin, Sherry Jarrett, Jeffrey Lennon, 
Richard Lane, Beth O’Connell, Anna Henderson, Giordana 
Morales, Robyn Anderson, Megan Bishop, Iris Rice, Annette 
Florence, James Florence  
 

Absent:  
 
Excused: 
 

 

GSA’s 
 
Guests: 

Olushola Ogunleye, Keirsten Baker, Candy Hernandez, Victoria 
Ramos, Dominique Richburg 
  
 

Recorded by: Mackenzie Case 
 
Presider: Dr. Annette Florence 
Material: World Help Handout 

 
 
Prayer: Dr. Oswald Attin 

 

MEETING SUMMARY 

 

I. Approval of March, 2018 meeting minutes by Dr. Oswald Attin, seconded by Dr. 

Lane and approved by all. 

 

II. Old Business 

 

III. New Business 

 

IV. Director Updates: Dr. Richard Lane 

 Competency Exam Completion (Summer, Fall). HTLH 600 which encompasses the 

exam will roll out in the fall. The competency exam is undergoing an update, professors 

of the main cores are creating new exam questions. All students currently in the 

practicum course (HLTH 698) with the exception of 5 have passed the exam.  97% of 

students have taken the exam, 73% passed the first round, and 90% passed the 

second round. Summer term 34 students have taken the exam, 76% passed the first 

round. 
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 DCP. Only one DCP and course sequence can be posted for online and residential 

programs. Dr. Lane decided to post the fall residential DCP and course sequence 

because having one for online and another for residential is not allowed. In an effort 

to prevent any confusion, Dr. Lane has sent a copy of the individual DCP and course 

sequence to the advising department to better assist students. 

 Illuminate Grant. $4500 grant through Liberty for Liberty University College of 

Osteopathic Medicine and Liberty University School of Nursing to work in conjunction 

with the Lynchburg Community. The grant funding will aid in the assessment of current 

resources and how to improve them.  

 Current Collaborations- 

 -UNITEC in Honduras: UNITEC is a medical school located in Honduras. Dr. Lane 

is working on reviewing a paper about obesity and nutrition. Dr. Lane is responsible 

for making sure the public health aspect of obesity is fully covered. The paper is 

originally in Spanish, Giordana Morales, Candy Hernandez, and Yasmin are in the 

process of translating it into English. 

 -Cru Honduras: Victoria Ramos is currently working on entering the questionnaires 

results into a database and collecting the results. 

 -Flu policy: Olushola Ogunleye is working with Liberty Universities Student Health 

Center to create a Flu policy for the Liberty University campus. 

 GSA Results- Victoria Wilson and Vincent Valeriano will   

 LUO: Recruiting Additional Online Faculty (Dr. Ashley Tharpe).  

 - Inclusive Access for Undergraduate Online Courses: The dateline for the 

changes are May15th, in order to have the e-books live for Fall 2018. The launch date 

for the graduate inclusive access embedded e-books is projected to be Fall 2019. The 

e-books are available in a loose leaf copy for $30 if preferred. 

 - Rubric Initiative Update- This update has not meet the dateline, 50% of the 

departments classes are outstanding.  

 -C-term Classes: HLTH 640 was offered for the first time in the c-term, the 

instructor Mary Chetom stated that it was going well so far. The university as a whole 

is moving towards implementing more c-term courses.  

 -Help Ticket Deadlines: IA tickets are due May 15th and Changes for graduate level 

class for fall b-term are due on June 18th. 

 - SME Course Evaluations: Evaluations were due on April 29th, there are only a 

few outstanding. 

 BS Program (Mrs. Darlene Martin).  

 - Assessment- Mrs. Martin will be sending out assignments for assessment, which 

will require faculty to grade with the rubric provided. The grades are due by graduation, 

in order to complete the assessment in a timely manner. 

 -Office space- There is only one cubicle available if a professor needs to meet with 

a student work studies may work in the back of the HP during classes. 

 -There are currently 5 undergraduate courses that are not covered for Fall. 

 Assessment (Dr. Oswald Attin).  

 -Faculty Survey. There are none outstanding. Please send Dr. Attin the service 

table if your classes have has serve opportunities.  
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 -Assessment Classes. HLTH 622 needs to be addressed, Dr. Attin will continue a 

discussion with Dr. Lane at a later time.  

 -Focus groups: Focuses groups have been held for undergraduates and 

graduates. Keirsten Baker is writing a summary of the information collected during the 

focus groups. Students appreciate the individualized faculty advising over the university 

main stream advisors. 

 -Southern Baptist Convention: SBC has requested that the PCH department form 

a trip to Puerto Rico with LU Send with the purpose of rebuilding churches. This trip could 

be incorporated into the HLTH 497 intensive already offered.  

 -HLTH 505: Started a new initiative called Liver Green Liberty, this initiative will 

collaborate with the department to continue its growth. Marketing is onboard with the new 

initiative and is willing to create a promotional video and stickers. 

 -HLTH 651: On May 10th 8am to 10am, there will be a poster presentation in the 

lobby area of LUCOM. Dr. Attin wants to encourage any faculty that are available to come 

and review student’s research.       

V. Committee Updates 

 Award (Mrs. Martin).  There was discussion on purchasing two awards for each 

concentration, one online and one residential. Also, the committee would like the 

students to apply for the awards, the application process is a work in progress. 

 Assessment & Evaluation: Curriculum (Graduate and Undergraduate). (Dr. 

Oswald Attin).  

-Recommends that a student only be admitted into the MPH program after they have 

completed 12 credit hours and HLTH 501.  

-There was also discussion about making sure there is a POC for residential 

professors to communicate with online faculty and SME’s.  

 Policy (Dr. Lane). No updates. 

 Recruitment & Retention. No updates. 

 Student Awards & Recognition. No updates. 

 

VI. Executive Committee (Accreditation Task Force): Dr. James Florence. 

- MPH students partnered with Live Healthy Liberty for National Public Health 

Week. LHL had a physical presentence on campus and MPH students in HLTH 

634 created an informative webpage. 

- MPH students also created a survey about the body being God’s temple and 

had 252 students respond. In an effort to gain more data LHL send this survey 

out to 15,000 additional residential students. 

- CEPH: Dr. Florence asks that faculty complete any surveys that are sent to 

them. Faculty are suggested to help in the writing process of the CEPH 

document. 

- Committee chairs must hold a committee meeting before the end of the 

semester and record meeting minutes. 

- Faculty must select at least 3 assignments from students in their courses to 

prove that the MPH program meets CEPH competency requirements. Once 

these have been selected please email them to Dr. James Florence.  
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- CEPH will be reviewing at least 3 portfolios from each concentration so it is 

important that the advanced students complete them as examples. 

- PCH, LUCOM and LSN have partnered together to create opportunities for 

inter-professional education (IPE). The first event is a seminar on opioids 

reviewing the community and clinical aspects. Dr. James Florence will be 

sending out an email with all the seminar details. NOTE-All MPH students are 

required to have an inter-professional experience.     

 Administrivia. 

- Charlene Persons: Works with the International Help organization, she is 

interested in working with the MPH students to help gain experience and 

creating practicum opportunities that will advance their skills such as grant 

writing. During the meeting she reviewed her organizations purpose and 

mission as well as the staff members and current projects. (Please refer to 

handout) 

- Introduction of Alexis: Dr. Tharpe introduced the new embedded Online 

Content Editor for the School of Health Sciences, Alexis. Alexis is quality 

control, her job is to ensure that the standard and quality of the online classes 

are meet.  

- University laptops will have an automatic update on April 30th into May 1st, for 

Windows 10. Please make sure to keep your laptop on campus overnight so 

the update can take place. 

- The last meeting will be held in May after graduation and will be potluck. 

- University calendar change- School starts a day later and ends a week earlier 

so keep this in mind when creating syllabi. 

- End of course surveys are now open, please remind students to complete 

them. 

- Graduation:  

 Friday- The graduation reception will take place in Lahaye Multipurpose 

Center from 2pm to 4pm. PCH will be holding a PH reception in the HP lab 

(T35) from 3pm to 4:30pm, all faculty are required to come. The Baccalaureate 

Service is at 6pm in the vine center, faculty must be there no later than 5:15pm 

due to security. 

 Saturday-Faculty will be meeting at the latest 7:30am on the soccer field 

near the gate facing the Hancock Welcome Center. PCH ceremony is in the 

Lahaye Multipurpose Center at 12:30pm. There will be an hour and a half in 

between the main ceremony and PCH ceremony. Please stay after the 

ceremony for pictures with students. Please note that Reber Thomas and Tilley 

will be open during commencement so there will be places to get food.  

- Faculty must stay until the end of May, in the last two weeks of May there will 

be a lot of data and input needed for the CEPH document. 

- Final grades are due May 25th.  

- Dr. Florence is requesting faculty to finalize fall syllabi by the end of May so 

they may be submitted with the CEPH report. 

- Please send Mackenzie your fall class schedules and office hours 
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- Faculty please make a list of items that you will need for your course next 

semester. The department is currently reviewing the end of year budget.   

VII.Question and Answer 

 

 -Dr. Jarrett raised the question of e-books having access to the other resources 

typically included with a textbook such as the flashcards and quizzes. Dr. Tharpe 

suggested reaching out to the publisher and inquire if they will allow access to these extra 

inclusive. 

 

VIII.Adjournment 

 

The motion was made to adjourn by Dr. Catharine Henderson, seconded by Dr. Richard Lane 

and carried unanimously. The meeting adjourned at 11:58 am. 
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MINUTES 
Department of Public and Community Health 

05/21/2018 10:30am 

CMHS 2081 
 
Required 
Attendees: 

Oswald Attin, Darlene Martin, Sherry Jarrett, Jeffrey Lennon, 
Richard Lane, Beth O’Connell, Anna Henderson, Giordana 
Morales, Robyn Anderson, Megan Bishop, Iris Rice, Annette 
Florence, James Florence, Ashley Tharpe  
 

Absent:  
 
Excused: 
 

 

GSA’s 
 
Guests: 

 

Recorded by: Mackenzie Case 
 
Presider: Dr. Annette Florence 

 
 
Prayer: Dr. Richard Lane 

 

MEETING SUMMARY 

 

I. Approval of April, 2018 meeting minutes by Dr. Richard Lane, seconded by Dr. 

Catharine Henderson and approved by all. 

 

II. Old Business 

 The graduation award process was discussed and needs further review. This item will 

be readdressed in the next department meeting in August. 

 Residential faculty were in full agreement about implementing both residential and online 

awards for 2018-2019. This item will be officially put to a vote in August 2018. 

 Dr. Lane readdressed the concept of revamping the MPH admissions process. The idea 

brought forth was to formally accept a student into the MPH after they have 

completed 12 credits successfully including HLTH 501 (Biostatistics). This idea will 

be further researched and better developed in the following department meeting. 

Dr. Lane reviewed current policy on the admissions process, faculty approved the 

motion with the following changes to policy: the first change was the improvement 

on wording so that students understand that they must store key assignments on 

their own to properly prepare for HTLH 600. The second change was made to 

ensure that students know they are responsible for completing the study guide on 



Page | 2  

 

their own. HLTH 600 was added into section 5 of the policy to clarify that students 

are required to pass in order to go qualify for entry into practicum. 

 Dr. Annette Florence made motion to approve new MPH admission policy and it was 

approved by all.  

 

III. New Business 

 

IV. Director Updates: Dr. Richard Lane 

 Competency Exam Completion (Spring, Summer). 115 students have taken the 

exam, 74% passed the first round, 93% passed the second round and seven out of 

eight passed on the third round. Summer term 66 students have taken the exam, 67% 

passed the first round and 80% passed the second round.  

 Practicum locations. Currently have two online students that live in the state of 

California but Dr. Lane was able to provide other practicum opportunities outside of 

California for them to fulfill HTLH 698. Still waiting on further details on how California’s 

law changes affect future practicum opportunities in this state. 

 Tar Wars in elementary schools this fall. Tar Wars is a program that helps engage 

and educate students on the harmful effects of tobacco products including smoking, 

vaping, and any tobacco products. John Salomen is heading the Tar War Champaign 

for Lynchburg school districts, Dr. Lane is excited to have our students participate in 

the development of the program curriculum which will start in September. If any faculty 

are interested in creating assignments to help create material for this program Dr. Lane 

will send an email containing John’s contact information.  

 EMS. On May 15th, John Fown, the coordinator for Blue Ridge EMS Services, he is 

interested in having some of our students do some training lectures to their EMS staff. 

In October, Blue Ridge will be hosting a health and wellness event, please let John 

know if the department is interested. 

 Completion of on campus Flu policy. Dr. Lane’s Infectious Disease class complied 

research on the Flu, to implement on the university campus as preventative measures. 

 LUO: Recruiting Additional Online Faculty (Dr. Ashley Tharpe).  

 - Inclusive Access for Undergraduate Online Courses: The dateline for the 

changes are May15th, in order to have the e-books live for Fall 2018. Online will roll 

out the inclusive access information in three phases. The first phase being professional 

development videos rolling out in August. The second phase is a Blackboard class 

that introduces faculty to the top vendors for the inclusive access online. The third 

phase consists of course specific training on how to use the inclusive access from a 

student perspective, essentially a tutorial on the different platforms. 

 - Priority Grading: Priority grading is due on June 14th, those who have students 

that have required priority grading should have received an email from Ben Gurrteriz. 

 - Grade Changes: Faculty should be posting the correct letter grade for student the 

first time. If a faculty decides to give student more time past the final grade due date 

they must give student an INCOMPLETE. Otherwise this effects students when they 

go to registrar for classes. Faculty have five days to change a grade before having to 

submit a request through the registrar’s office. 
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 BS Program (Mrs. Darlene Martin).  

 - Syllabi Due Date: Syllabi are due for review by June 20th, please make sure to 

email them to the appropriate director and post them on the PCH Molly. Dr. Henderson 

and Dr. Martin will be reviewing all syllabi for compliance before having them go live.   

 -Experience LU- Experience LU will eliminate the need for My Liberty Mondays 

and Friendly Friday. The dates of Experience LU have already been provided to Dr. 

Martin, she will be emailing all faculty to available dates to make sure all time slots are 

filled. Faculty are strongly encouraged to participate in Experience LU because they 

know all the details of the programs so they are able to assist prospective students 

better. Experience LU also has an app called Liberty Today that is continually updated 

with current information. Experience LU is focused on the facility and academics. 

Faculty are required to relay the academic portion to make more of a personal impact 

on students.   

 -Assessment- Cluster 1, syllabi review are due at the end of day. Dr. Lennon and 

Dr. Martin will be assessing HLTH 360 needs, Dr. Lane and Dr. James Florence will 

assess the HLTH 453 Logic Model, and Dr. Anderson and Dr. Henderson are 

reviewing HTLH 452 Public Service Announcements.   

 Assessment (Dr. Oswald Attin).  

 -Faculty Survey. The service table has been updated and completed, thank you all 

for you cooperation and help to compile this information.  

 -Assessment Classes. All outstanding assessments have already been requested 

from faculty through previous emails, if faculty are not sure if they owe an item please 

contact Dr. Attin by email omattin@liberty.edu.  

 -Focus groups. According to Dr. Attin’s survey results, all students appreciate the 

individualized faculty advising over the university main stream advisors (CASAS). 

Graduate students are a pleased with the faculty advising but feel that the faculty offices 

are in an inconvenient location. (Dr. Florence suggested an embedded advisor).     

 -Cluster 3 assignments. Looking ahead if faculty have assignments in courses that 

would be a good fit please communicate with Dr. Attin.   

V. Committee Updates 

 Award (Mrs. Martin).  There was discussion on purchasing two awards for each 

concentration, one online and one residential. Also, the committee would like the 

students to apply for the awards, the application process is a work in progress. 

 Assessment & Evaluation: Curriculum (Graduate and Undergraduate). (Dr. 

Oswald Attin).  

- The committee recommends that a student only be admitted into the MPH program 

after they have completed 12 credit hours and HLTH 501.  Committee voted on the 

admission process into the MPH program and it was approved. 

-There was also discussion about making sure there is a POC for residential 

professors to communicate with online faculty and SME’s.  

 Policy (Dr. Lane). No updates. 

 Recruitment & Retention.  

- Dr. Jarrett had a meeting that reinforced the importance of advising for 

students.  
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- Dr. Martin is researching how the current Liberty admissions office advertise for 

our program. 

- The committee was in agreement on the effectiveness of recruiting on the spot, 

which provides students the opportunity to fill out an application right away, have 

the application fee waived, and always the student to have the application on file 

for two years.  

- The department needs to work on targeting conferences for undergraduate 

students such as SOPHE.  

- Dr. Martin is reviewing how to send out a mass mail, post card with our degree 

information in it.  

- OT club won an SGA award for best new club on campus. The club had high 

attendance rates and participation.  

 Student Awards & Recognition. No updates. 

 

VI. Executive Committee (Accreditation Task Force): Dr. James Florence. 

- Dr. James Florence asked committee chairs to send all meeting minutes to Iris 

Rice. He also requested that they add a copy into the appreciate drop box file 

that Iris has created.      

- A draft of the self-study has been emailed to you by Iris and is also available 

on Dropbox. 

- Reviewed part of the CEPH document was reviewed. The focus was on the 

alignment of courses and competencies which are critical to the CEPH 

document. 

- Dr. Florence informed faculty that CEPH will be viewing the student portfolios 

as a means to assess practicum. CEPH representatives will be looking at the 

key indicator assessments, midterm, and practicum evaluation forms.  

- CEPH is requesting five student portfolios to serve as examples of the 

competencies. Faculty need to select five students, then send Iris the student 

portfolio information.   

 Administrivia. 

- Dr. Annette Florence stated that all grades are due this Friday.  

- She reminded faculty that fall semester is shortened by a week.  

VII.Question and Answer 

 

- How can our department connect more with online students? The department 

has tried to directly email new online students to see if this has an impact. Dr. 

Lane suggested sending online students the best course sequence for their 

degree program. Dr. Annette Florence reminded faculty that online students 

also have access to the concourse which contains that course sequence as 

well. 

- Dr. Annette Florence has requested that our department move away from housing material 

on the Molly. She asks that faculty and staff move toward using drop box instead.  
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VIII.Adjournment 

 

The motion was made to adjourn by Dr. Richard Lane, seconded by Dr. Catharine Henderson 

and carried unanimously. The meeting adjourned at 11:38 am. 
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MINUTES 
Department of Public and Community Health 

08/15/2018 9:00am 

LR171 
 
Required 
Attendees: 

Oswald Attin, Darlene Martin, Sherry Jarrett, Jeffrey Lennon, 
Richard Lane, Beth O’Connell, Anna Henderson, Giordana 
Morales, Robyn Anderson, Megan Bishop, Iris Rice, Annette 
Florence, James Florence, Ashley Tharpe   
 

Absent:  
 
Excused: 
 

 

GSA’s 
 
Guests:                        

Paul Okojie 
Kealee Morris, Christy Gonzalez 

Recorded by: Mackenzie Case 
 
Presider: Dr. Annette Florence 

 
 
Prayer: Dr. Annette Florence 

 

MEETING SUMMARY 

 

I. Approval of May, 2018 meeting minutes by Dr. Darlene Martin, seconded by Dr. 

Richard Lane and approved by all. 

 

II. Old Business 

• Application Process. A motion to approve the MPH program application policy 

was approved by Dr. Darlene Martin, seconded by Dr. Richard Lane. 

• Online Awards. A motion was made to approve online awards was approved by 

Dr. Richard Lane, seconded by Dr. Bethesda O’Connell.  

 

III. New Business 

 

IV. Director Updates: Dr. Richard Lane 

• Competency Exam Completion (Fall, Summer). 46 students have taken the exam, 

72% passed the first round, and 92% passed the second round. Summer term 99 

students have taken the exam, 67% passed the first round and 85% passed the 

second round.  
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• HLTH 600 Competency Course. Dr. Lane stated the HLTH 600 which is new to the 

DCP will be going live starting in the Fall term.  

• GSA Introductions. Paul West Okojie was introduced to faculty as one of the 

departments new Graduate Student Assistants.  

• LCCC.  
• BS Program (Mrs. Darlene Martin).  

 - Workstudy Students: Please relay all your work-studies needs to Dr. Martin so 

she can organize the work-studies schedule. There will only be 10 work studies 

working this semester.  

 -Office Hours: Dr. Martin requests that office hours be shared with her so she can 

organize the cubicle accordingly. Thus far she has received Dr. O’Connell’s and Dr. 

Anderson’s but is waiting for a response from Dr. Lennon.  

 -CFAW: Dr. Jarrett and Dr. Lennon have volunteered to work the first CFAW event 

being held on September 21. A list of the remaining dates will be emailed to all faculty 

by Dr. Martin.  

• Assessment (Dr. Oswald Attin).  
 -Annual Assessment Summary. The following is a summary of a survey given to 

undergraduate students: Students appreciated the student to teacher ratio in their classes, 

20% of students were dissatisfied with career guidance and 25% were dissatisfied with 

advising. Alumni of the Public Health Program were seeking a job network.  

 -Exit Survey. Dr. Attin stated the importance of having student do the exit survey, 

the department needs at least 99% of student participants.  

 -Cluster Review. Cluster 2 includes: HLTH 350, 340, 370, 623, 645, and 

651.Cluster 2 information is due September 25th.  

V. Committee Updates 

• Award (Mrs. Martin).  N/A 
• Assessment & Evaluation: Curriculum (Graduate and Undergraduate). (Dr. 

Oswald Attin). N/A 
• Policy (Dr. Lane). N/A. 
• Recruitment & Retention. N/A 
• Student Awards & Recognition. No updates. 

 
VI. Executive Committee (Accreditation Task Force): Dr. James Florence. 

- Dr. James Florence reminded all committee chairs to send the meeting minutes 

to Iris Rice. Make sure to include all required students and online faculty 

members to each committee meeting. 

- After reviewing the CEPH document, all committees need to create policies. 

- The organization chart in the CEPH document needs to be updates to reflect 

recent changes in the School of Health Sciences. 

- Graduation rates are currently being counted by Dr. Annette Florence and 

Giordana Morales. While counting students for graduation, they found an issue 

in the count because ADS did not account for transferred students and 

students that just have the practicum remaining. This is important to distinguish 

moving forward because CEPH requires a graduation rate of 70% to qualify for 
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accreditation. After going back through recent graduation years our program 

meets the 70% graduation requirement. 

- The Executive Committee introduced a gate system to ensure the program is 

enrolling committed students into the degree program.  

- What was previously called objectives by CEPH is now called measures, not a 

big change but please be aware. 

- All CEPH recommendations will go to the Provost office which includes class 

size among other information.  

- Faculty must know that mission, vision, and 22 competencies to ensure that all 

students are meeting all requirements. 

- The Executive Committee is working on including the competency chart into 

the student handbook. 

- Dr. Martin suggested adding this information in to the Blackboard concourse 

so students will have easy access.  

- Each faculty member was assigned a particular section in the CEPH document 

please make sure that all sections are updated and accurate.  

- Faculty please review the table on p.114 of the CEPH document to make sure 

that your degrees are properly listed.  

- Dr. James Florence requested a list of previous student award winners which 

Dr. Annette Florence will provide.  

- In order to improve the CEPH document, Dr. James Florence will be providing 

an explanation of each table and what the numbers mean.  

- Areas that our department can improve on are becoming more student diverse 

including Caucasians, and developing relationships with outside organizations.  

Motion was moved to approve preliminary CEPH document including the listed 
provisions above. Motion was approved by Dr. Henderson, seconded by Dr. Lane, 
and approved by all. 
      

• Administrivia. 

- Please remind students to print out a loose leaf copy of textbooks especially 

for core classes so they can refer back to them for their exam.  

- The new Public Health minor starts Fall semester.  

- Grading is required to be submitted within a week after the assignment is due. 

The university requires at least one graded assignment by week 3.  

- P-cards are required to be reconciled by the 3rd of every month. Please make 

sure to send Mackenzie Case the receipts in order to meet this required 

deadline.  

- All syllabi changes need to be submitted to Dr. Martin.  

- The university is reviewing budget for 2020, please submit any professional 

travel, events, and purchases that will be used during this upcoming year.  

- For future reference CTE has staff available in Demoss to assist faculty with 

any Blackboard issues or requests. 

- Make sure to attended orientation on Monday.  
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- Faculty parking is drastically changing LUPD will be assigning certain parking 

lots to faculty and staff. 

VII.Question and Answer 

 

VIII. Adjournment 

 

The motion was made to adjourn by Dr. Oswald Attin, seconded by Dr. Richard Lane and 

carried unanimously. The meeting adjourned at 12:30 pm. 
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MINUTES 
Department of Public and Community Health 

9/21/2018 10:30am 

CMHS 2101 
 
Required 
Attendees: 

Oswald Attin, Annette Florence, James Florence, Darlene Martin, 
Sherry Jarrett, Jeffrey Lennon, Richard Lane, Beth O’Connell, 
Anna Henderson, Giordana Morales, Robyn Anderson, Megan 
Bishop, Iris Rice  
 

Absent:  
 
Excused: 
 

 
Anna Henderson, Sherry Jarrett 

GSA’s 
 
Guests: 

Candy Hernandez, Vincent Valeriano, Keirsten Baker, Victoria 
Wilson  
  
 

Recorded by: Mackenzie Case 
 
Presider: Dr. Annette Florence 
Handout: Faculty Activity Checklist & Cluster 2 assignments (Emailed prior to meeting) 

 
 
Prayer: Dr. James Florence 

 

MEETING SUMMARY 

 

I. A motion to approve meeting minutes from August 15th was made by Dr. James 

Florence, seconded by Dr. Bethesda O’Connell and approved by all. 

 

II. Old Business 

 

III. New Business 

 

IV. Director Updates: Dr. Richard Lane 

 Competency Exam Completion Rates (Summer, Fall). During summer term 99 

students took the exam, 66% passed the first round, 91% passed the second round, 

and 99% passes the third round. For fall semester 13 students are registered for the 

exam, 11 have taken it with a first round pass rate of 70%.   

 Exam Plan for Unsuccessful Students. Students who do not pass the exam in the 

first 3 attempts are required to go back and review all core course material and enroll 

in HLTH 600 again before entering into their practicum. 
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 Gates Management. It has been brought to the department’s attention that students 

are bypassing HTLH 501 even though it is a required prerequisite for HTLH 511. Dr. 

Lane will be addressing this issue with online advisors.   

 MS Degree Option. Students have requested that the MPH Epidemiology 

concentration become STEM approved but this request will need to be put on hold due 

to the current CEPH accreditation underway.  

 Healthcare Administration and MA Biomedical Degrees. The department needs to 

find a way for students in these particular programs to not count towards the MPH 

graduation rate.  

 LUO: (Megan Bishop). Introduced who the new online chair is, Brandan Haynie.  

 BS Program (Mrs. Darlene Martin).  

  -The university is now ordering quarterly so if all undergraduate faculty 

could please let Dr. Martin know what their needs are in an email that would be great.  

  -Just a reminder that all faculty are required to make a weekly 

announcement for each of their courses.  

V. Assessment (Dr. Oswald Attin).  

 IE. IE will be reviewing all the Health Promotion courses due to all the class 

assignments being group based. If possible they would like to see more individual 

assignments integrated into coursework. They will be examining courses sometime next 

year to see how they can be improved. IE also has an issue with HLTH 651 being in the 

cluster 2 assessment because this class is not offered online, only residentially.  

 Syllabi Review. Dr. Martin has divided current syllabi that our under review among 

faculty members with include all core classes and at least one from every level of 

undergraduate.  

 Annual Assessment Day Plans. The department needs to use the results from 

the exit surveys and focus groups to initiate a plan for assessment day. Once this has 

been determined then the information will be sent to IE for review, this is due by October 

15th.  

 New Student Potluck. Dr. Attin will be hosting a new student potluck at his home 

on October 12th at 6:00pm. If faculty and staff could attend that would be wonderful.  

 Mixteco. Mixteco is on October 13th, please remind students that they need to sign 

up for the bus due to limited sitting.  

  

VI. Committee Updates 

 Assessment & Evaluation: Curriculum (Graduate and Undergraduate). (Dr. 

Oswald Attin). No updates.  

 Policy (Dr. Lane). Dr. Lane and Dr. Florence are working on integrating CEPH 

requirements into policy. In the last policy meeting the gate system for MPH program 

was reviewed and approved.  

 Recruitment & Retention (Dr. Sherry Jarrett). Iris Rice is working with Jaclyn from IE 

to help evaluate diversity needs. Currently the department needs more military 

applicants for increased diversity. Also, there will be two new task forces emerging 

called the Diversity Committee and Internship Committee. For further information 

about these new committees please reach out to Dr. Jarrett.  
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 Student Awards & Recognition. Awards application process was further reviewed, 

and a preliminary copy of application form was sent out to committee members for 

review.  

 

VII. Executive Committee (Accreditation Task Force): Dr. James Florence.  

 The CEPH document has officially been shipped out for review. Internally the dean 

of Health Sciences has reviewed it and stated that it is a strong report which 

accurately represents a strong program. 

 CEPH has two months to review the document which leaves the department time 

to modify if necessary. The official date of the site visit is February 11th, 4-5 CEPH 

representatives will be coming to tour the department’s facilities and interviewing 

the staff/faculty. The final decision on the CEPH accreditation will be announced 

by September 2019.  

 

VIII. Administrative 

 Dr. James Florence will be a representative for the government public council. If 

faculty have any current policy issues that they are working on please send him 

the information. This event will take place on October 24th in Richmond and his 

portion will only last for a duration of 5 minutes.  

 Standard Business Procedure. Faculty should bring any issues, project requests, 

and curriculum forms to Mackenzie and Dr. Florence before submitting them to 

administration.  

 Research. The university is aiding in more research projects and will be checking 

on the status of department research so please have a separate folder available 

with up to date research activities.  

 Career Fairs. PCH department made request to Jennifer Witt to have speakers 

that are free of charge for the Public Health students. 

 Summer Camps. The university is requesting departments to set up summer 

camps for recruitment purposes. The camps would be geared towards high school 

students however at this point in time the department will not have enough faculty 

available to hold a summer camp.  

 Live Healthy Liberty will be holding a fair located on the Academic Lawn on Monday 

from 12pm-2pm.  

 The Health and Wellness Committee is seeking student input, a slide will be 

created in order to relay student need.  

 Dr. Lane will be leading a field trip for his HLTH 370 class, that will involve them 

traveling to areas where hurricane Florence hit and assisting with clean up.  

 

IX.Question and Answer 

 

X.Adjournment 

 

The motion was made to adjourn by Dr. Robyn Anderson, seconded by Dr. Oswald Attin and 

carried unanimously. The meeting adjourned at 11:55am. 
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LIBERTY UNIVERSITY COLLEGE OF OSTEOPATHIC MEDICINE 

PUBLIC AND COMMUNITY HEALTH DEPARTMENT MEETING 

MONDAY, NOVEMBER 26, 2018 | 10:30 AM 
 
 

REQUIRED 

Mackenzie Case 
Oswald Attin 
Megan Bishop 
James Florence 
Ricard Lane 
Sherry Jarrett 
Catherine Anna Henderson 
Annette Florence 
Brenden Haynie 
Giordana Morales 
Darlene Martin (via WebEx) 
Jeffrey Lennon (via WebEx) 

GRADUATE STUDENT ASSISTANTS 

Kiersten Baker 
Candy Hernandez 
Paul Okojie 
Vincent Valeriano 
 

ABSENT 

Abigail Perkins 
Victoria Wilson 

 

MEETING SUMMARY 

 

WELCOME ........................................................... DR. ANNETTE FLORENCE 

 

1.0. OCTOBER MEETING MINUTES ..................... DR. ANNETTE FLORENCE 

The discussion and approval of the October meeting minutes will be tabled until the next 
department meeting. 
 

2.0. OLD BUSINESS ............................................. FLORENCE/MARTIN 

 
 2.1 Health 370 (Introduction to Environmental Hazards and Response) Prerequisite 

It was noted the current prerequisite for this course is HLTH 350 (Introduction to Public 
and Community Health). HLTH 301 (Principles of Health Education) and HLTH 350 are 
considered foundational courses, and, are listed in the catalog as prerequisites. 
Conversely, these courses may also be taken as co-requisites.  
Resolution: It was moved by Dr. Robyn Anderson, and seconded by Dr. Richard 
Lane, to accept the prerequisite for HLTH 370 with no further discussion or 
abstentions. 
 

3.0. NEW BUSINESS ............................................ DR. ANNETTE FLORENCE 

Dr. Florence opened the floor for discussion on the following policies and concurrent voting: 
 
 3.1 Faculty Hiring Policy Vote, Dr. Richard Lane, All 

A discussion ensued on how many people should be involved when a committee is formed 
with an ad hoc status. Currently, the policy states the ad hoc committee is comprised of 
the department chair, the online chair, directors of departmental undergraduate and 
graduate programs, the department administrative assistant, at least two (2) additional 
faculty members, and, the LUPHSA president. Upon review of the verbiage on the new or 
revised policy, a question was raised regarding the inclusion of student representation. If 
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students were involved, they would have the opportunity to provide input; however, their 
input would not affect the protocols of the interview process. Two staff members (Megan 
Bishop, Faculty Support Coordinator, and Darlene Martin, Associate Professor), objected 
to the inclusion of student representation due to the possibility of them having insufficient 
knowledge on the intricate details of the hiring process. 
 

3.1.1 Discussion and Recommendations, All 

 Dr. James Florence inquired if the word “recruiting” rather than “hiring” would 
be more feasible. The rationale behind this suggestion is students would have 
the opportunity to review a number of applicants, and, observe the recruiting 
process, which involves initial interviews and screening before the finalities are 
vetted to the Dean and the Provost. 

 Dr. Bethesda O’Connell shared an example when she was not actually 
included as a part of a hiring and selection process. However, she provided 
input in a relevant questionnaire. 

 Dr. James Florence stressed the importance of student members with equal 
votes because the program has two distinct faculties. Our primary goal is to 
present the faculties as one entity by emphasizing a unified recruitment 
process. If the faculties need to be disparate, perhaps the primary faculty could 
be emphasized. 

 Dr. Richard Lane expressed a concern regarding the discrepancy with 
residential and online processes. 

 Dr. Robyn Anderson noted a graduate student would be advantageous to this 
committee because of the experience and maturity level. 

 Dr. Jeffrey Lennon inquired if the committee could include a graduate student 
already participating in a course. 

 Dr. Richard Lane expressed the importance of validating student opinion and, 
if GSA input could contribute to the hiring process in a meaningful way. If so, 
how? 

 The GSAs agreed they could provide valuable input on what makes a good 
faculty member. One of the department GSAs has work experience, of which, 
he hired staff members. Our GSAs agreed a current student serving as a 
member has a very unique perspective in providing experience and, 
expressing to the committee, those who hear the voice of a student. Using a 
strategic selection approach, a graduate student appointee may reflect 
positively upon this committee. 

 Dr. Oswald Attin recommended the department chair vet the student 
representation to the Dean after the protocols have been appropriated.  

 Dr. Catherine Anna Henderson noted there was initial prescreening by the 
chair and the Faculty Support Coordinator. Going forward, this will be vetted 
through the committee. Therefore, should an online instructor be included? 

 Dr. Brenden Haynie suggested an initial vetting of credentials by Megan Bishop 
with a standard telephone interview, followed by his follow-up with the 
department chair. 

 Dr. Darlene Martin noted three people are involved in residential and online 
vetting processes. Should Megan Bishop be included? 

  
Resolution: It was moved by Dr. James Florence, and seconded by Dr. 
Oswald Attin, to update the policy to reflect the inclusion of a graduate 
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student appointee, the administrative assistant or faculty support 
coordinator. This policy can be changed every five (5) years or as needed. 

3.2 Student Awards, Dr. Richard Lane 
The Outstanding Public Health Student Awards form has been revised by the creation of 
a more standardized approach to stress inclusion. The form provides the separation of 
undergraduate and graduate awards with equal weight value for recognizing scholarship 
and performance. There will be, however, different awards for undergraduate students in 
SHS and PCH, including outstanding MPH student and online nutrition. The requirements 
for the application includes a biography, the provision of a professional contact for 
reference, an essay, a photograph and a resume, and posting on social media.  
Resolution: It was moved by Dr. Bethesda O’Connell, and seconded by Dr. Oswald 
Attin, to accept the revised student awards form, with no further discussion or 
abstentions. 
 
3.3 MPH Resource Room Policy, Dr. Richard Lane, All 
A few points were added to the policy for clarity. Dr. Darlene martin expressed to the group 
a 24-hour notification for access to the Resource Room in Science Hall. Students usually 
email Dr. Martin 24 hours in advance for requests. 
Resolution: It was moved by Dr. Robyn Anderson and seconded by Dr. Oswald 
Attin, to accept the verbiage update on this policy, with no further discussion or 
abstentions. 
 
3.4 Epidemiology Grade Requirement, Dr. Oswald Attin, Dr. Robyn Anderson 
Dr. Anderson has collaborated with Dr. James Florence and discovered the public health 
program has students in upper level classes, but do not possess the required skillset. 
Consequently, a decision was made to formulate a new approach regarding grades. 
Students who declare a major in Epidemiology should obtain at least a grade of ‘B’ in 
HLTH 501 (Biostatistics) and HLTH 503 (Principles of Epidemiology). Presently, the 
statistics show student averages are at ‘C’.  There are many components built into the 
process to students maintaining a ‘C’ average; however, the Epidemiology grade 
requirement suggested now would help students stay on tract without deterrents. 
 
 3.4.1. Comments and Discussion, All 

 Dr. James Florence recommended aggrandizing the requirements, yet, 
remain practical about efforts and intention, and avoid extreme 
reverberation for forced evacuation to the point of having no student 
enrollment. The rationale is to avoid limit student enrollment in classes. 

 Dr. Oswald Attin suggested the stipulation of a solid ‘B’ in Epidemiology. 
Ten percent (10%) enrollment status may be affected by this change. 

 Dr. Darlene Martin inquired how this would be regulated by the Registrars’ 
Office. DCP tracking is vetted through the proper channels and, finally to 
the registrar for implementation. However, University requirements may 
supersede program requirements.  

 Dr. Jim Florence concurred with Dr. Martin. Is the registrar required to have 
this particular option for the Epidemiology concentration? To that end, the 
restriction lies in the course rather than the major. Subsequently, does this 
change all prerequisite courses for Epidemiology courses? Will students 
still have the freedom to pick and choose their courses? Will the registrar 
force them to change their concentrations because of prerequisites and 
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required GPAs? These issues will be checked into. Based on the 
evaluation of student needs, the faculty is discussing all changes. 

 Dr. Darlene Martin suggested implementation with a manual enrollment, if 
possible. 

 
Resolution: Dr. Annette Florence requested faculty send additional questions and 
concerns to Dr. Attin. 
 

4.0. CEPH UPDATES ............................................ DR. JAMES FLORENCE 

Dr. Florence acknowledged and thanked Dr. Jeffrey Lennon and his team for their fine 
contributions and syllabi modifications to the report. Everyone is working on small as well as 
substantive changes to the final report. Other updates include: 

 Modifications to course syllabi in terms of assessment tools. 

 Students will receive a document which lists all twelve (12) foundational knowledge 
learning objectives and twenty-two (22) foundational competencies; and, a list of 
competences accompanying the concentration. Rather than changing the syllabi, a master 
list will be compiled, of which, faculty can extrapolate from. 

 Modifications of concentration competencies primarily in Health Promotions. 

 Recognition of the efforts to ensure online and residential PCH programs are accredited. 
Progress is being made in this area. 

 

5.0. ADMINISTRIVIA ............................................ DR. ANNETTE FLORENCE 

Dr. Florence reminded everyone of the event on December 5. An invitation was distributed by 
Mackenzie Case, with a link to choose from different options on what to bring. 
 

6.0. ADJOURNMENT 

The motion to adjourn the meeting was made at 11:42pm by Dr. Oswald Attin, and, properly 
seconded by Dr. Catherine Anna Henderson. 
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ERF B5-3e 
BS Alumni Survey Summary 

 

 
What is your current contact information? 

Qualitative data 
 
What was your most recently completed degree and specialization from Liberty University Public 
Health Program? (Check all that apply) 
 

 2015-2016 2016-2017 

BS in Public Health/Health Promotion NA 37 (90) 

BS in Public Health/Pre-Clinical NA 4 (10) 

Total NA 41 

 
Would you be willing to share your employer’s contact information? No questions will be asked 
about you; only general questions about hiring LU students. This is important information for 
accreditation purposes. 

Qualitative data 
 
Are you currently employed (either full or part time)? 
Are you actively seeking either employment or enrollment in further education or training? 
If you are not now employed, are you currently enrolled in a school or program to continue your 
education or training? 
 
 

POST-GRADUATION OUTCOMES FOR BS 

BACHELOR OF SCIENCE 
IN PUBLIC HEALTH 

2014-2015           
Number and 
percentage 

2015-2016            
Number and 
percentage 

2016-2017             
Number and 
percentage 

Employed  59 (67%) 15 (84%) 23 (47%) 

Continuing education/training (not employed) 14 (16%) 2 (10%) 11 (23%) 

Not seeking employment or not seeking 
additional education by choice 0 (0%) 1 (6%) 7 (14%) 

Actively seeking employment or enrollment in 
further education 15 (17%) 0 8 (16%) 

Unknown 90 109 82 

Total 178 127 131 

 
How soon after graduation did you obtain a health/public health related position employment? 
 
 

 2015-2016 2016-2017 

0-6 months 21 (58) 15 (79) 

7-12 months 8 (22) 2 (11) 

More than 12 months 7 (19) 2 (11) 

Total 36 19 
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Please provide the following information about your employment status. (Check all that apply) 
 

 2015-2016 2016-2017 

I am Self-Employed 0  0  

I am employed by a 
government agency 

8 (15) 3 (16) 

I am employed by an 
educational institution 

14 (27) 4 (21) 

I am employed in 
industry/business 

11 (21) 8 (42) 

I am employed by a 
non-profit organization 

10 (19) 3 (16) 

Other (Please specify) 9 (17) 1 (5) 

Total 52 19 

 
How was your first job after graduation related to your major or area of study at Liberty? 
 

 2015-2016 2016-2017 

Yes 34 (67) 14 (74) 

No 17 (33) 5 (26) 

Total 51 19 

 

 
Considering your recent educational experience in the Liberty University Public and Community 
Health Program, how satisfied are you that your program of study adequately prepared you to 
work in public health or a health-related field? 
 

 2016-2017 

Very satisfied 10 (29) 

Very dissatisfied 2 (6) 

Somewhat satisfied 18 (53) 

Somewhat dissatisfied 4 (12) 

Total 34 
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Please rate your perceived competence in the following areas covered in the Liberty University 
Public Health Undergraduate Program.  Select:   
1-Not Competent     2-Somewhat Competent     3-Moderately Competent      4-Highly Competent 

 
 1 2 3 4 Total 

Basic overview 
of public health 

0  2(6) 9 (27) 23 (68) 34 

Role and 
importance of 
data in public 

health 

0  3 (9) 11 (32) 20 (59) 34 

Identifying and 
addressing 
population 

health 
challenges 

1(3) 4 (12) 14 (41) 15 (44) 34 

The science of 
human health 

and disease 

0 4 (12) 18 (53) 12 (35) 34 

Determinants of 
health 

0 2 (6) 13 (38) 19 (56) 34 

Public health 
program and 

project planning, 
implementation 
and evaluation 

0 4 (12) 14 (41) 16 (47) 34 

Organization 
and function of 

healthcare 
systems 

3 (9) 16 (47) 8 (24) 7 (21) 34 

Health policy, 
law, ethics and 

economics 

5(15) 13 (38) 9 (27) 7 (21) 34 

Health 
communication 

0 5 (16) 11 (34) 16 (50) 32 

Spiritual 
formation. 

(Applying God's 
purposes for 
humanity in 

relation to 
health) 

0 0 4 (12) 29 (88) 33 
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ERF B5-3d 
MPH Alumni Survey Summary 

What is your current contact information? 

Personal information is confidential 

What was your most recently completed degree and specialization from Liberty University Public Health 
Program? 

 2014-2015 2015-2016 2016-2017 
MPH (Nutrition) 4 (15) 15 (29) 14 (22) 
MPH (Global Health) 8 (30) 8 (15) 21 (33) 
MPH (Health 
Promotion) 

14 (52) 11 (21) 28 (44) 

MPH(Epidemiology) NA 9 (17) 1 (2) 
Other 1 (4) 9 (17) 0 
Total 27 52 64 

 

Are you currently employed (either full or part time)? 

Are you actively seeking either employment or enrollment in further education or training? 

Are you currently continuing your education? 

 

POST-GRADUATION OUTCOMES FOR MPH 

MASTER OF PUBLIC HEALTH 
2014-2015 

Number and 
Percentage 

2015-2016 
Number and 
Percentage 

2016-2017 
Number and 
Percentage 

Employed 5 (83%) 28 (83%) 48 (75%) 
Continuing education/training (not employed) 0 5 (14%) 5 (8%) 
Not seeking employment or not seeking additional 
education by choice 1 (17%) 1 (3%) 9 (14%) 
Actively seeking employment or enrollment in 
further education 0 0 2 (3%) 
Unknown 171 148 171 
Total 177 182 235 
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How soon after graduation did you obtain a health/public health related position employment? 

Months 2014-2015 2015-2016 2016-2017 
0-3 11 (46) NA NA 
0-6 NA 21 (58) 37 (90) 
4-6 5 (21)) NA NA 
7-12 6 (25) 8 (22) 4 (10) 
>12 2 (8) 7 (19) 0 
Total 24 36 41 

 

Please provide the following information about your employment status. (Check all that apply) 

 2014-2015 2015-2016 2016-2017 
Self employed 1 (3) 0 1 (2) 
Employed by a government agency 7 (22) 8 (15) 12 (19) 
Employed by an educational 
institution 

6 (19) 14 (27) 8 (19) 

Employed in industry/business 6 (19) 11 (21) 7 (16) 
Employed by a non-profit 
organization 

5 (16) 10 (19) 8 (19) 

I am continuing my education 6 (19) NA NA 
Other 1 (3) 9 (17) 7 (16) 
Total 32 52 43 

 

How was your first job after graduation related to your major or area of study at Liberty? 

 2014-2015 2015-2016 2016-2017 
Yes 24 (96) 34 (67) 29 (69) 
No 1 (4) 17 (33) 13 (31) 
Total 25 51 42 

 

Do you currently hold any professional licensures or certification? If yes, which ones? 

 2014-2015 2015-2016 2016-2017 
Yes 8 (31) 15 (29) NA 
No 18(69) 37 (71) NA 
Total 26 52 NA 

 

Considering your recent educational experience in the Liberty University Public and Community Health 
Program, how satisfied are you that your program of study adequately prepared you to work in public health 
or a health-related field? 

 2014-2015 2015-2016 2016-2017 
Very Satisfied NA NA 35 (70) 
Somewhat Satisfied NA NA 13 (26) 
Somewhat Dissatisfied NA NA 0 
Very Dissatisfied NA NA 2 (4) 
Total NA NA 50 
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Please rate your perceived competence in the following areas covered in the Liberty University Public Health 
Program.  Select:   
1-Not Competent     2-Somewhat Competent     3-Moderately Competent      4-Highly Competent 

 

 

Note: Some of the questions have evolved since the beginning of the program thus no comparison can be made. 

TABLE B4-1b.  MPH ALUMNI SELF-RATING OF PUBLIC HEALTH COMPETENCE 
2016-2017  (n=44) 

Competency Domain Not 
Competent 

Somewhat 
Competent 

Moderatel
y 

Competent 

Highly 
Competent 

Analytical & evidence-based approaches 
1 

(2%) 
1 

(27%) 
22 

(51%) 
20 

(45%) 

Public health systems organization & function 
0 

(0%) 
4 

(9%) 
21 

(49%) 
18 

(42%) 

Planning & management to promote health 
0 

(0%) 
1 

(2%) 
17 

(39%) 
26 

(59%) 

Policy in public health 
1 

(2%) 
8 

(18%) 
20 

(46%) 
15 

(34%) 

Leadership 
2 

(5%) 
8 

(18%) 
15 

(34%) 
19 

(43%) 

Communication 
2 

(5%) 
3 

(7%) 
11 

(25%) 
28 

(64%) 

Interprofessional practice 
2 

(5%) 
2 

(5%) 
12 

(27%) 
28 

(64%) 

Systems thinking 
1 

(2%) 
5 

(11%) 
17 

(39%) 
21 

(48%) 

Spiritual formation 
1 

(2%) 
2 

(5%) 
11 

(25%) 
30 

(68%) 
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ERF B5-3a  
Faculty Activity Survey Summary 

Have you participated in any training seminars, workshops, or online learning programs in this current 
school year (including university teacher orientations) that were designed to enhance your knowledge and 
skills as an instructor? If Yes Please specify. 

 2016-2017 2017-2018 
Yes 23 (92) 16 (76) 
No 2 (8) 5 (24) 
Total 25 21 

 

Have you made any presentations at regional, national, or international professional meetings in the current 
school year? Please give the number, presentation title, delivery format (e.g., talk, demonstration, poster), 
name of sponsoring organization, location, and dates. 

 2016-2017 2017-2018 
Yes 6 (24) 9 (45) 
No 19 (76) 11 (55) 
Total 25 20 

 

Did you submit any proposals in the current school year for extramural or intramural funding for public 
health research or intervention projects? Please specify the number submitted and give the title of the 
proposal, the funding source, and the date submitted. 

 2016-2017 2017-2018 
Yes 4 (16) 1 (5) 
No 21 (84) 20 (95) 
Total 25 21 

 

Have you received any extramural or intramural funding for public health research or intervention projects 
in the current school year? If so, please specify the number of projects awarded for each year and give the 
title of the project, the funding source, and the date awarded. Identify any project that addressed at 
risk/underserved populations or religion/spirituality and health. Leave blank any years that do not apply. 

 2016-2017 2017-2018 
Yes 3 (13) 2 (10) 
No 21 (88) 19 (92) 
Total 24 21 

 

Have you authored, co-authored, or edited any articles, papers, reports, or book chapters accepted for 
publication in a peer-reviewed or other scholarly publication (such as professional journals, government 
reports, or books) in the current school year? If yes please give the number, the title, name (journal, book, 
website), and date of publication or acceptance. 

 2016-2017 2017-2018 
Yes 9 (36) 6 (29) 
No 16 (64) 15 (71) 
Total 25 21 
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Have you authored, co-authored, or edited any articles, papers, or reports accepted for publication in any 
other publications besides those that are peer-reviewed or scholarly (such as magazines, newsletters, 
websites)? Please give the number, title, name of publication, and date of publication or acceptance. 

 2016-2017 2017-2018 
Yes 2 (8) 3 (14) 
No 23 (92) 18 (88) 
Total 25 21 

 

Have you served as a research mentor for any students (undergraduate or graduate) in the current school 
year (such as guiding their research, involving them in your own research, or helping them in develop 
research skills)? If yes, please mention BS or MPH. 

 2016-2017 2017-2018 
Yes 12 (52) 14 (67) 
No 11 (48) 7 (33) 
Total 23 21 

 

Do you hold a current human subjects research protection certification from NIH or CITI? Please note that 
some certifications last at least 3 years. 

 2016-2017 2017-2018 
Yes 14 (56) 12 (57) 
No 11 (44) 9 (43) 
Total 25 21 

 

In the current school year, have you been a member of any professional organization or association whose 
mission involves the delivery or advocacy of health or public health? If yes give the name of the organization. 

 2016-2017 2017-2018 
Yes 21 (84) 18 (86) 
No 4 (16) 3 (14) 
Total 25 21 

 

In the current school year did you participate in any community-based activities involving community 
service, professional service (committees, reviewer, moderator, etc.) or health advocacy?  

 2016-2017 2017-2018 
Yes 11 (52) 13 (62) 
No 10 (48) 8 (38) 
Total 21 21 

 

Have you conducted collaborative service projects with local/regional, national or international organizations 
that address the public health needs of vulnerable or at risk populations (local or global)? If yes, please list 
organizations. 

 2016-2017 2017-2018 
Yes 9 (36) 8 (38) 
No 16 (64) 13 (62) 
Total 25 21 
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In the current school year, did you serve in any academic or administrative leadership position at the 
university, school, or department level (including leadership on previously name committees)? If yes, name 
the position(s) and the level. 

 2016-2017 2017-2018 
Yes 12 (48) 13 (62) 
No 13 (52) 8 (38) 
Total 25 21 

 

In the current school year, did you serve on any committees at the university, school, or department level? If 
yes, name the committee(s) and the level. 

 2016-2017 2017-2018 
Yes 15 (60) 9 (43) 
No 10 (40) 12 (57) 
Total 25 21 

 

In the current school year did you participate in the offering of any extracurricular training or workforce 
development events for public health or other healthcare professionals? If yes, name the event(s) and 
location. 

 2016-2017 2017-2018 
Yes 9 (36) 2 (10) 
No 16 (64) 19 (90) 
Total 25 21 

 

Please select all that applies about your language proficiency. 

 2016-2017 2017-2018 
Spanish 3 (36) 3(38) 
French 2 (64) 1 (13) 
Other 4 (44) 4 (50) 
Total 9 21 
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ERF B5-3c 
BS Exit Survey Summary 

Which Health Promotion track will you complete? 

 2015-16 2016-17 2017-18 
CHES track 46 (58) 33 (61) 20 (39) 
Clinical track 34 (43) 21 (39) 31 (61) 
Total 80 (100) 54 (100) 51 (100) 

 

Did you complete a minor along with your major? 

 2015-16 2016-17 2017-18 
Yes 26 (33) 14 (26) n/a 
No 54 (68) 40 (74) n/a 
Total 80 (100) 54 (100) n/a 

 

Please rate your level of satisfaction with each of the following parts of your educational experience in your 
program of study. 

2015-16      
 1 2 3 4 5 
Practicum/Internship 1 (5) 1 (2) 11 (4) 11 (3) 56 (59) 
Interaction with Staff 0 (0) 4 (7) 26 (10) 49 (13) 1 (1) 
Interaction with 
Faculty 

1 (5) 7 (13) 19 (7) 51 (14) 1 (1) 

Courses Taken 
Residentially 

0 (0) 4 (7) 37 (14) 38 (10) 1 (1.1) 

Courses Taken Online 0 (0) 2 (4) 31 (12) 33 (9) 14 (15) 
Community Projects 1 (5) 7 (12) 36 (14) 23 (6) 12 (13) 
Class Size * * * * * 
Career Guidance 8 (42) 12 (21) 30 (12) 26 (7) 4 (4) 
Availability of Faculty * * * * * 
Academic Advising 8 (42) 12 (21) 24 (9) 34(9) 2 (2) 
2016-17      
 1 2 3 4 5 
Practicum/Internship 0 (0) 2 (9) 8 (6) 15 (5) 29 (51) 
Interaction with Staff 1 (9) 0 (0) 10 (7) 39 (13) 4 (7) 
Interaction with 
Faculty 

1 (9) 0 (0) 9 (7) 42 (14) 2 (4) 

Courses Taken 
Residentially 

1(9) 2(9) 19 (14) 32 (10) 0 (0) 

Courses Taken Online 1 (9) 3 (14) 21 (15) 25 (8) 4 (7) 
Community Projects 1 (9) 3 (14) 19 (14) 23 (7) 8 (14) 
Class Size * * * * * 
Career Guidance 3 (27) 6 (27) 17 (12) 22 (7) 6 (11) 
Availability of Faculty * * * * * 
Academic Advising 1 (9) 4 (19) 15 (11) 30 (10) 4 (7) 
2017-18      
 1 2 3 4 5 
Practicum/Internship 1 (2) 1 (2) 6 (11) 30 (55) 17 (31) 
Interaction with Staff 1 (2) 1 (2) 4 (7) 48 (87) 1 (2) 
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Interaction with 
Faculty 

1 (2) 1 (2) 3 (6) 50 (91) 0 (0) 

Courses Taken 
Residentially 

0 (0) 1 (2) 7 (13) 47 (86) 0 (0) 

Courses Taken Online 0 (0) 2 (4) 14 (26) 34 (62) 5 (9) 
Community Projects 1 (2) 3 (6) 20 (36) 22 (40) 2 (4) 
Class Size 0 (0) 0 (0) 7 (13) 47 (87) 0 (0) 
Career Guidance 3 (6) 8 (15) 20 (36) 22 (40) 2 (4) 
Availability of Faculty 1 (2) 1 (2) 4 (7) 49 (89) 0 (0) 
Academic Advising 5 (9) 3 (6) 11 (20) 36 (66) 0 (0) 

 

*The question was added in the newest survey 

Overall, how satisfied are you with the education you received in the degree program you completed in the 
Department of Public and Community Health? 

 2015-16 2016-17 2017-18 
Very Satisfied 30 (56) 38 (48) 42 (76) 
Somewhat Satisfied 22 (41) 37 (47) 12 (22) 
Somewhat Dissatisfied 2 (4) 4 (5) 0 (0) 
Very Dissatisfied 0 (0) 0 (0) 1 (2) 
Total 54 (100) 79 (100) 55 (100) 

 

What are your immediate post-graduate plans regarding education or training? 

 2015-16 2016-17 2017-18 
I plan to pursue further education or 

training in a health-related field. 
70 (86) 43 (80) 46 (84) 

I plan to pursue further education or 
training but not in a health-related field. 

2 (3) 2 (4) 3 (6) 

I do not plan to pursue further education 
or training in the near future. 

8 (10) 9 (17) 6 (11) 

Total 80 54 55 
 
Please rate your agreement or disagreement with each of the following statements as they relate to your 
educational experience in your major program of study. 

2015-16      
 1 2 3 4 Total 
My education was 
relevant to my 
professional goals. 

2 (3) 7 (9) 39 (49) 31 (39) 79 

My education helped 
me develop problem-
solving skills. 

0 (0) 6 (8) 37 (46) 37 (46) 80 

My education prepared 
me to write effectively. 

0 (0) 7 (9) 35 (44) 38 (48) 80 

My education prepared 
me to communicate 
effectively. 

0 (0) 4 (5) 31 (39) 45 (56) 80 

My education prepared 
me to do research 
effectively. 

1 (1) 9 (11) 33 (41) 37 (46) 80 
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My education prepared 
me to represent a 
Christian worldview in 
my profession. 

0 (0) 4 (5) 23 (29) 53 (66) 80 

I would recommend 
the degree program I 
completed at Liberty 
University to others 
who are interested in 
the same field. 

2 (3)  5 (6) 32 (40) 41 (51) 80 

2016-17      
My education was 
relevant to my 
professional goals. 

1 (2) 6 (11) 23 (43) 24 (44) 54 

My education helped 
me develop problem-
solving skills. 

0 (0) 2 (4) 22 (41) 30 (56) 54 

My education prepared 
me to write effectively. 

1 (2) 3 (6) 22 (41) 28 (52) 54 

My education prepared 
me to communicate 
effectively. 

1 (2) 1 (2) 11 (20) 41 (76) 54 

My education prepared 
me to do research 
effectively. 

0 (0) 5 (9) 18 (33) 31 (57) 54 

My education prepared 
me to represent a 
Christian worldview in 
my profession. 

0 (0) 2 (4) 14 (26) 30 (70) 54 

I would recommend 
the degree program I 
completed at Liberty 
University to others 
who are interested in 
the same field. 

2 (4) 4 (7) 15 (28) 33 (61) 54 

2017-18      
My education was 
relevant to my 
professional goals. 

1 (2) 2 (4) 26 (47) 26 (47) 55 

My education helped 
me develop problem-
solving skills. 

1 (2) 1 (2) 24 (44) 29 (53) 55 

My education prepared 
me to write effectively. 

2 (4) 3 (6) 17 (31) 33 (60) 55 

My education prepared 
me to communicate 
effectively. 

1 (2) 2 (4) 16 (29) 36 (66) 55 

My education prepared 
me to do research 
effectively. 

2 (4) 2 (4) 20 (37) 30 (56) 54 

My education prepared 
me to represent a 
Christian worldview in 
my profession. 

1 (2) 0 (0) 10 (18) 44 (80) 55 
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I would recommend 
the degree program I 
completed at Liberty 
University to others 
who are interested in 
the same field. 

1 (2) 2 (4) 9 (16) 43 (78) 55 

 

Regarding your program of study, please comment on the major strengths? 

Qualitative Answers, available upon request 

Regarding your program of study, please comment on the major weaknesses? 

Qualitative Answers, available upon request 

Regarding your program of study, what would you do to help change the weaknesses into strengths? 

Qualitative Answers, available upon request 

What topics or subjects would you have liked to learn more about during your program of study? 

Qualitative Answers, available upon request 

What other thoughts, ideas, or suggestions do you have about your program of study? 

Qualitative Answers, available upon request 

Please comment on the major strengths of your practicum/internship (if completed)? 

Qualitative Answers, available upon request 

Please comment on the major weaknesses of your practicum/internship (if completed)? 

Qualitative Answers, available upon request 

Please comment on what you would suggest to help change the weaknesses of your practicum/internship (if 
completed) into strengths? 

Qualitative Answers, available upon request 

How has this major helped to increase your faith and your Christian worldview? 

Qualitative Answers, available upon request 

Look back at your rating of your program's career guidance (item#8). What suggestions do you have for 
improving this service? 

Qualitative Answers, available upon request 

What are your immediate post-graduate plans regarding employment? (Check only one) 

 2015-16 2016-17 2017-18 
I am not currently employed, but am 

currently seeking employment. Please 
explain.* 

27 (35) 14 (28) 45 (82) 

I am not currently employed, but plan to 
seek employment within the next 6 

months.  
Please explain.* 

17 (22) 10 (20) ** 
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I am not currently employed, and will 
not seek employment within the next 6 

months. 
 Please explain.* 

6 (8) 4 (8) ** 

I recently secured employment, and will 
start my new position soon after 

graduation. 
 Please explain.* 

1 (1) 0 (0) ** 

I am not currently employed, but am 
currently seeking employment. Please 

explain.* 

3 (4) 1 (2) ** 

I am currently employed, and will 
continue with my current employer. 

Please explain.* 

2 (3) 2 (4) ** 

I am currently employed, but plan to 
seek a different position or employer.  

Please explain.* 

11 (14) 13 (26) ** 

I am currently employed ** ** 10 (18) 
Other 10 (13) 7 (14) ** 
Total 77 (100) 51 (100) 55 (100) 

*The explanation is qualitative and available upon request 

** the latest survey was condensed and only three choices were given 

If you are currently employed, is your position or the organization for which you work health-related? 

 2015-16 2016-17 2017-18 
Yes 7 (28) 3 (14) 3 (33) 
No 10 (40) 14 (64) 4 (44) 

Unsure 8 (32) 5 (23) 2 (22) 
Total 25 (100) 22 (100) 9 (100) 

If you are currently employed or have recently secured employment, is your position or the organization you 
work for related to your area of specialization? 

 2015-16 2016-17 2017-18 
Yes 4 (18) 3 (14) * 
No 13 (59) 16 (76) * 

Unsure 5 (23) 2 (10) * 
Total 22 (100) 21 (100) * 

 *not included in the survey 

What are your long term goals (2 to 3 years away) for education or employment? 

Qualitative Answers, available upon request 

With regard to the CHES exam please check one of the following. 

 2015-16 2016-17 2017-18 
I passed the CHES exam 0 (0) 0 (0) ** 

I have already taken it.  If 
so, when?* 

0 (0) 0 (0) ** 

I plan on taking it in the 
future. If so, when?* 

43 (65) 30 (61) ** 

I don’t plan on taking it. 
If not, why?* 

23 (35) 19 (39) ** 

Total 66 (100) 49 (100) ** 
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*The explanation is qualitative and available upon request 

** asked in a different manner, please see below 

With regard to the Certified Health Education Specialist (CHES) exam, please check one of the following. 

I have taken the exam and passed. 0 (0) 
I have taken the exam and not passed. 0 (0) 

I have not taken the exam. 51 (100) 
Total 51 (100) 

 

Please indicate any other certifications you have already obtained. 

Qualitative Answers, available upon request 

Are you planning to pursue a graduate school degree? 

 2015-16 2016-17 2017-18 
Yes 32 (80) 24 (77) * 
No 8 (20) 7 (23) * 

Total 40 (100) 31 (100) * 
 *not included in the survey 

If you are not pursuing a graduate degree, are you planning to pursue another course of study, certificate, or 
job training program? 

 2015-16 2016-17 2017-18 
Yes 5 (26) 8 (38) * 
No 9 (47) 5 (24) * 

If, yes, what job field?** 5 (26) 8 (38) * 
Total 19 (100) 21 (100) * 

 *not included in the survey 

** Qualitative answer, available upon request 

State what professional degree program you are planning to enter after completing your bachelor’s degree? 

Qualitative Answers, available upon request 

What was the main reason(s) you chose Health Promotion as your major program of study? 

Qualitative Answers, available upon request 

What is one piece of advice that you would give future students? 

Qualitative Answers, available upon request 

Please indicate any other certification you are planning to pursue. 

Qualitative Answers, available upon request 

These questions are only found in the 2017-18 survey 
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If you received any financial support from the university during your program of study, please indicate the 
type. (Check all that applies) 

Residential Assistant/Director (RA/RD) 3 (7) 
Work study 18 (44) 

Dependent Grant in Aid (DGIA) 6 (15) 
Other 14 (34) 
Total 41 (100) 

 

How well do you feel the program lived up to its mission: "Embracing the Christian world view with a 
commitment to serve the underserved, the Liberty University Public Health program prepares individuals 
through diverse educational, research, and practice opportunities, to enhance community and personal health 
and enable others to fully experience the embrace of God-'A faithful envoy brings healing' (Proverbs 13:17)." 

Not very well 1 (2) 
Moderately well 3 (6) 

Very well 51 (93) 
Total 55 (100) 

 

How many times did you speak to a faculty member or other academic adviser regarding your program of 
study? 

0 0 (0) 
1-3 22 (43) 

4 or more 29 (57) 
Total 51 (100) 

 

What suggestions do you have for improving the program's academic advising for students? 

Qualitative Answers, available upon request 

How many times did you speak to a faculty member or other career adviser regarding your future 
employment? 

0 6 (12) 
1-3 33 (65) 

4 or more 12 (24) 
Total 51 (100) 

 

What suggestions do you have for improving the program's career guidance for students? 

Qualitative Answers, available upon request 

Did you present at a research symposium or conference in the current school year? 

Yes 10 (20) 
No 41 (80) 

Total 51 (100) 
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Did you serve in any public health leadership capacity as a student? This includes, but is not limited to, clubs 
or committees at the University, in your work place, in your church, and in the community. 

Yes 25 (49) 
No 26 (51) 

Total 51 (100) 
 

Did you participate in any extracurricular or co-curricular (outside courses) activities to address the health 
needs of vulnerable, underserved, and other at risk populations? 

Yes 24 (47) 
No 27 (53) 

Total 51 (100) 
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ERF B5-3f 
Employer Survey Summary 

Which of the following best describes what your company’s primary service is? 

Characteristic 2014-2015 
n (%) 

2015-2016 
n (%) 

2016-2017 
n (%) 

Public health (Local / State or Tribal / Federal) NA 4 (36%) 3 (27%) 
Healthcare delivery (Hospital / Outpatient clinic / 
Corporate) 

NA 3 (27%) 2 (19%) 

Manufacturing 
 

NA 0 0 

Education 
 

NA 3 (27%) 3 (27%) 

Research 
 

NA 0 0 

Community-based organization 
 

NA 0 0 

Other NA   
0 

3 (27%) 

Total NA 10 11 
    

How many employees does your company have? 

 2015-2016 2016-2017 
Less than 50 5 (56) 1 (9) 

51-100 0 1 (9) 
101-500 1(11) 5 (46) 

Over 500 3 (33) 4 (37) 
Total 9 11 

 
How likely is it that your company would hire Liberty University Public Health Program graduates in the 
future? 

 2015-2016 2016-2017 
Very likely 4 (44) 7 (63) 

Somewhat likely 4 (44) 4 (36) 
Not very likely 1 (11) 0  

Total 9 11  
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Think about Liberty University public health program graduates that you have hired or supervised within 
the past year.  Circle the number corresponding to how you would rate their ability/performance in each of 
the following job-related areas that apply. (Excellent= 4, Good=3, Average=2, Poor= 1) 

 
1-4 with 4 the 
highest and 5 NA 

2014-
2015 

2015-2016 
N=9 (%) 

2016-2017 
N=11 (%) 

Ratings 
1-4 with 4 the 
highest 

NA 1 2 3 4 1 2 3 4 

Problem solving / 
critical thinking 
 

NA 1 (11%) 1 (11%) 4(45%) 3(33%) 0(0%) 0(0%) 2(18%) 9(82%) 

Ethical / 
professional 
behavior 
 
 

NA 1 (11%) 1 (11%) 1(11%) 6(67%) 0(0%) 0(0%) 1(9%) 10(91%) 

Ability to work 
with others 
 

NA 0(0%) 1 (11%) 3(33%) 5(56%) 0(0%) 0(0%) 3(27%) 8(73%) 

Communication 
skills (overall) 
 

NA 0 (0%) 2 25%) 4(50%) 2(25%) NA NA NA NA 

Oral NA NA NA NA NA 0(0%) 0(0%) 4(36%) 7(64%) 

Written NA NA NA NA NA 0(0%) 0(0%) 4(36%) 7(64%) 

Adequate 
preparation for 
assigned job (prior 
to on-the-job 
training) 
 
 

NA 0(0%) 1 (11%) 3(38%) 4(50%) 0(0%) 0(0%) 4(36%) 7(64%) 

 

 

 

 

 

 

 

 

 

 



3 
 

Again think of Liberty University Public Health Program graduates that you have hired or supervised in the 
past year. Rate their average competence in the following areas covered in the program’s curriculum.  Select:  
1-Not Competent    2-Somewhat Competent    3-Moderately Competent    4-Highly Competent  5-NA or Not 
observed 

5-point Scale, with 4 as 
highest and 5 not 
applicable/Not observed 

2014-2015 2015-2016  
N= 8 

 
Ratings NA 1 

 
2 3 4 5 

NA 

Data collection and analysis 
 

NA 1 (13%) 2(25%) 4 (50%) 1(13%) 0 

Developing and 
implementing programs or 
policies 
 

NA 0 (0%) 2(25%) 3 (38%) 3(38%) 0 

Health communication and 
advocacy 
 

NA 0(0%) 1(14%) 3 (43%) 3(43%) 1 

Cultural Competence 
 

NA 0(0%) 1(13%) 3(38%) 4(50%) 0 

Community interaction and 
collaboration 
 

NA 0(0%) 2(25%) 2(25%) 4(50%) 0 

Understanding of scientific 
basis of health and disease 
 

NA 0(0%) 2(29%) 1 (14%) 4(57%) 1 

Financial planning and 
management 
 

NA 0(0%) 3(50%) 2 (33%) 1(17%) 2 

Leadership and systems 
thinking 
 

NA 0(0%) 2(25%) 4 (50%) 2(25%) 0 

Understanding of spiritual 
basis of health &amp; well-
being 
 

NA 0(0%) 1(17%) 1 (17%) 4(67%) 2 

Adequate preparation for 
public health work (if 
applicable) 
 

NA 0(0%) 1(14%) 3 (43%) 3(43%) 1 
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5-point Scale, with 4 as 
highest and 5 not 
applicable/Not observed 

2016-2017  
N= 11 

 
Ratings 1 

 
2 3 4 5 

NA 

Analytical and evidence-
based approaches to public 
health 

0 (0%) 1(11%) 1(11%) 7(78%) 2 

Public health and health care 
systems.  

0 (0%) 1(10%) 2(20%) 7(70%) 1 

Planning and management to 
promote health.  

0(0%) 1(11%) 1 (11%) 7(78%) 2 

Policy in public health. 
 

1(11%) 0(0%) 1(11%) 7(78%) 2 

Leadership 1(10%) 1(10%) 0(0%) 7(70%) 1 
Communication 0(0%) 1(11%) 1 (11%) 7(78%) 2 
Interprofessional practice. 0(0%) 0(0%) 2 (22%) 7(78%) 2 
Systems thinking. 0(0%) 0(0%) 3(30%) 7(70%) 1 
Spiritual formation. 1(11%) 1(11%) 1 (11%) 6(55%) 2 

 



ERF B5-3b 

MPH Exit Survey Summary 

Some of the questions where in the older survey thus no comparison could be made. The surveys were revisited 

every year to meet CEPH requirements. The questions that remained are seen below with the 3 year comparisons. 

The recent questions only show tables with the 2016-2017 academic year. 

 How did you first hear of the Liberty University Public Health Program? 

 2016-2017 2017-2018 

Internet 61 (55) 215 (54) 

TV/Radio or Magazine 2 (2) 11 (3) 

Family/Friends 35 (32) 114 (29) 

Other 12 (11) 59 (15) 

Total 110 399 

 

What was your date of graduation from this degree program? (mm/dd/yyyy) 

Qualitative data available upon request 

About what percentage of classes did you take online? 

 2015-2016 2016-2017 2017-2018 

0-25 9 (31) 7 (6) 23 (6) 

26-50 2(1) 2 (1) 10 (3) 

51-75 3 (10) 0 1 (0) 

76-100 15 (52) 99 (92) 349 (91) 

Total 29 108 383 

 

About what percentage of classes did you take residentially? 

 2015-2016 2016-2017 2017-2018 

0-25 5 (25) 16 (62) 82 (65) 

26-50 3(15) 0  3 (2) 

51-75 3 (15) 2 (8) 7 (6) 

76-100 9 (45) 8 (31) 34 (27) 

Total 20 26 126 

 

 

 

If you received any financial support from the university during your program of study, please indicate the 

type. (Check all that applies) 

 2015-2016 2016-2017 2017-2018 

Graduate Student 

Assistantship (GSA) 

1 (10) 4 (13) 15 (14) 

Department Work Study 

(WS) 

2 (20) 1 (3) NA 

Residential Assistant/ 

Director (RA/RD) 

1 (10) 0 1 (1) 

Dependent Grant Aid 

(DGIA) 

0 3 (9) 7 (6) 



Other 6 (60) 24 (75) 86 (79) 

Total  10 32 109 

 

How well do you feel the program lived up to its mission: "Embracing the Christian world view with a 

commitment to serve the underserved, the Liberty University Public Health program prepares individuals 

through diverse educational, research, and practice opportunities, to enhance community and personal health 

and enable others to fully experience the embrace of God-'A faithful envoy brings healing' (Proverbs 13:17)." 

 2017-2018 

Not very well 2 (1) 

Moderately well 83 (22) 

Very well 296 (78) 

Total 381  

 

 

Overall, how satisfied are you with the education you received in the degree program you completed in the 

Department of Public and Community Health at Liberty University? 

 2015-2016 2016-2017 2017-2018 

Very Dissatisfied 1 (4) 0 2 (1) 

Somewhat dissatisfied 0 3 (3) 7 (2) 

Somewhat Satisfied 6 (21) 26 (24) 103 (27) 

Very Satisfied 22 (76) 79 (73) 271 (71) 

Total 29 108 383 

 

 

Please rate your level of satisfaction with each of the following parts of your educational experience in your 

program of study. (Check one box for each item) 

2015-2016 Very 

Dissatisfied 

Somewhat 

Dissatisfied 

Somewhat 

satisfied 

Very 

Satisfied 

NA Total 

Practicum/Internship 0 1 (4) 4 (14) 17 (59) 7 (24) 29 

Interaction with Staff 0 0 5 (17) 20 (67) 5 (17) 30 

Interaction with Faculty 0 0 4 (13) 26 (87) 0 30 

Interaction with 

Classmates 

0 0 10 (33) 20 (67) 0 30 

Courses Taken 

Residentially 

0 0 3 (3) 15 (50) 12 (40) 30 

Courses Taken Online 0  0 7 (25) 21 (75) 0 28 

Community Projects 1 (3) 4 (13) 9 (30) 9 (30) 7 (23) 30 

Class Size NA NA NA NA NA NA 

Career Guidance 4 (13) 9 (30) 5 (17) 8 (27) 4 (13) 30 

Availability of Faculty NA NA NA NA NA NA 

Academic Advising 2 (7) 4 (13) 8 (27) 11 (37) 5 (17) 30 

 

2016-2017 Very 

Dissatisfied 

Somewhat 

Dissatisfied 

Somewhat 

satisfied 

Very 

Satisfied 

NA Total 

Practicum/Internship 3 (3) 2 (2) 25 (23) 71 (66) 7 (7) 108 

Interaction with Staff 4 (4) 7 (6) 21 (19) 64 (59) 13 (12) 109 

Interaction with Faculty 1 (1) 4 (4) 29 (27) 73 (67) 2 (2) 109 



Interaction with 

Classmates 

4 (4) 5 (5) 47 (43) 50 (46) 3 (3) 109 

Courses Taken 

Residentially 

0 0 3 (3) 13 (12) 91 (85) 107 

Courses Taken Online 1 (1) 3 (3) 27 (25) 77 (71) 1 (2) 109 

Community Projects 2 (2) 5 (5) 21 (19) 28 (26) 52 (48) 108 

Class Size NA NA NA NA NA NA 

Career Guidance 12 (11) 15(14) 38 (35) 17 (16) 26 (24) 108 

Availability of Faculty NA NA NA NA NA NA 

Academic Advising 5 (5) 14 (13) 27 (25) 59 (54) 4 (4) 109 

 

2017-2018 Very 

Dissatisfied 

Somewhat 

Dissatisfied 

Somewhat 

satisfied 

Very 

Satisfied 

NA Total 

Practicum/Internship 9 (2) 16 (4) 63 (17) 211 (56) 79 (21) 378 

Interaction with Staff 7 (2) 11 (3) 67 (18) 250 (65) 48 (13) 383 

Interaction with Faculty 5 (1) 13 (3) 93 (24) 261 (68) 10 (3) 382 

Interaction with 

Classmates 

NA NA NA NA NA NA 

Courses Taken 

Residentially 

2 (1) 2(1) 7 (2) 69 (19) 293 (79) 373 

Courses Taken Online 5 (1) 9 (2) 112 (29) 252 (66) 5 (1) 383 

Community Projects 15 (4) 24 (6) 83 (22) 128 (34) 131 (34) 381 

Class Size 5 (1) 3 (1) 26 (7) 307 (80) 43 (11) 384 

Career Guidance 39 (10) 51(13) 95 (25) 123 (32) 75 (20) 383 

Availability of Faculty 6(2) 12(3) 77 (20) 280 (73) 9 (2) 384 

Academic Advising 18 (5) 36 (9) 101 (26) 211 (55) 17 (4) 383 

 

Please rate your agreement or disagreement with each of the following statements as they relate to your 

educational experience in your program of study. 

 

2015-2016 Strongly 

disagree 

Moderately 

disagree 

Moderately 

agree 

Strongly Agree Total 

My education 

was relevant to 

my professional 

goals. 

0 0 11 (34) 19 (63) 30 

My education 

helped me 

develop 

problem solving 

skills. 

0 4(13) 31 (43) 13 (43) 30 

My education 

prepared me to 

write 

effectively. 

0 0 9 (30) 21 (70) 30 

My education 

prepared me to 

speak 

effectively. 

1 1 (3) 11 (37) 17 (57) 30 

My education 

prepared me to 

0 2(7) 8 (27) 20 (67) 30 



do research 

effectively. 

My education 

prepared me to 

represent a 

Christian 

worldview in 

my profession. 

0 0 9 (30) 21 (70) 30 

I would 

recommend the 

public health 

program to 

others. 

1 (3) 2 (7) 7 (23) 20 (67) 30 

 

2016-2017 Strongly 

disagree 

Moderately 

disagree 

Moderately 

agree 

Strongly Agree Total 

My education 

was relevant to 

my professional 

goals. 

1 (1) 0 20 (18) 88 (81) 109 

My education 

helped me 

develop 

problem solving 

skills. 

2 (2) 2(2) 26 (24) 79 (73) 109 

My education 

prepared me to 

write 

effectively. 

1 (1) 1 (1) 28 (26) 79 (73) 109 

My education 

prepared me to 

speak 

effectively. 

5 (5) 8 (7) 46 (43) 49 (45) 108 

My education 

prepared me to 

do research 

effectively. 

1 (1) 2(2) 25 (23) 81 (74) 109 

My education 

prepared me to 

represent a 

Christian 

worldview in 

my profession. 

1 (1) 3 (3) 25 (23) 79 (73) 108 

I would 

recommend the 

public health 

program to 

others. 

2 (2) 5 (5) 24(22) 77 (71) 108 

 

 

 



2017-2018 Strongly 

disagree 

Moderately 

disagree 

Moderately 

agree 

Strongly Agree Total 

My education 

was relevant to 

my professional 

goals. 

2 (1) 6 (2) 82 (21) 295 (77) 385 

My education 

helped me 

develop 

problem solving 

skills. 

3(1)  6(2) 113 (30) 260 (68) 382 

My education 

prepared me to 

write 

effectively. 

3 (1) 14 (4) 102 (27) 265 (69) 384 

My education 

prepared me to 

speak 

effectively. 

10 (3) 38 (10) 156 (41) 179 (47) 383 

My education 

prepared me to 

do research 

effectively. 

3 (1) 11(3) 104 (27) 266 (69) 384 

My education 

prepared me to 

represent a 

Christian 

worldview in 

my profession. 

4 (1) 10 (3) 87 (23) 283 (74) 384 

I would 

recommend the 

public health 

program to 

others. 

6 (2) 12 (3) 78(20) 288 (75) 384 

 

How well do you feel the Liberty University Public Health program prepared you to live out the Core 

Commitments shown below? 

2015-2016 Not Very Well Moderately Well Very Well Unsure Total 

Intelligent faith 0 7 (23) 23 (77) 0 30 

Servant leadership 1 (3) 3 (10) 26 (87) 0 30 

Compassionate 

service 

0 3 (10) 27 (90) 0 30 

Transformational 

teaching 

2 (7) 7 (23) 21 (70) 0 30 

Creative excellence 1 (3) 7 (23) 22 (73) 0 30 

Personal integrity 0 1 (3) 29 (97) 0 30 

Respect for all 0 1 (3) 29 (97) 0 30 

 

2016-2017 Not Very Well Moderately Well Very Well Unsure Total 

Intelligent faith 2 (2) 18 (17) 87 (80) 2 (2) 109 

Servant leadership 2 (2) 18 (17) 88 (81) 1 (1) 109 



Compassionate 

service 

0 14 (13) 94 (86) 1 (1) 109 

Transformational 

teaching 

4 (4) 34 (32) 65 (60) 6 (6) 109 

Creative excellence 1 (1) 24 (22) 79 (72) 5 (5) 109 

Personal integrity 0 12 (11) 97 (89) 0 109 

Respect for all 1 (1) 9 (8) 97 (89) 2 (2) 109 

 

2017-2018 Not Very Well Moderately Well Very Well Unsure Total 

Intelligent faith 5 (1) 97 (25) 281 (73) NA 383 

Servant leadership 5 (1) 107 (28) 270 (71) NA 382 

Compassionate 

service 

6 (2) 87 (23) 289 (76) NA 382 

Transformational 

teaching 

9 (2) 129 (34) 244 (64) NA 382 

Creative excellence 6 (2) 125 (33) 250 (66) NA 381 

Personal integrity 2 (1) 76 (20) 304 (80) NA 382 

Respect for all 4 (1) 61 (16) 316 (83) NA 381 

 

Student Self-Competency Assessment 

The Student Self-Competency Assessment is based on the 9 Program spheres representative of the foundational 

competencies. Students take the pretest at beginning of their program of study in HLTH Biostatistics course; they 

take the posttest at the end in the Student Exit Survey. The inaugural year for this self-assessment was 2017-2018. 

The following data are from the 2017-2018 MPH Student Exit Survey and represent POSTTEST data only. 

Please rate your perceived competence in the following areas covered in the Liberty University Public Health 

Program.   

 
1 

Not competent 

n (%) 
Pre                  Post 

2 
Somewhat 
competent 

n (%) 
Pre                  Post 

3 
Moderately 
competent 

n (%) 
Pre                    Post 

4 
Highly competent 

n (%) 
Pre                  Post 

Total 
 
 

N 
Pre     Post 

Analytical / 
evidence-based 
approaches 

20 

(13. 9%) 

2 

(0.5%) 

58 

(40.3%) 

40 

(10.5%) 

33 

(22.9%) 

171 

(44.8%) 

33 

(22.9%) 

169 

(44.2%) 
144 382 

Public health & 
health care 
systems 

17 

(11.8%) 

2 

(0.5%) 

44 

(30.6%) 

30 

(7.9%) 

45 

(31.3%) 

129 

(33.9%) 

38 

(26.4%) 

220 

57.7%) 
144 381 

Planning & 
management to 
promote health 

24 

(16.7%) 

1 

(0.3%) 

33 

(22.9%) 

14 

(3.7%) 

44 

(30. 6%) 

105 

(27.5%) 

43 

(29.9%) 

262 

(68.6%) 
144 382 

Policy in public 
health 

35 

(24.5%) 

8 

(2.1%) 

40 

(27.9%) 

43 

(11.3%) 

35 

(4.5%) 

161 

(42.2%) 

33 

(23.1%) 

170 

(44.5%) 
143 382 

Leadership 
18 

(12.5%) 

4 

(1.1%) 

42 

(29.2%) 

41 

(10.8%) 

40 

(27. 8%) 

129 

(33.9%) 

44 

(30. 6%) 

207 

(54.3%) 
144 381 



Communication 
3 

(2.1%) 

2 

(0.5%) 

36 

(25.0%) 

11 

(2.9%) 

47 

(32.6%) 

112 

(29.3%) 

58 

(40.3%) 

257 

(67.3%) 
144 382 

Interprofessional 
practice 

8 

(5.6%) 

2 

(0.5%) 

31 

(21.5%) 

24 

(6.4%) 

45 

(31.3%) 

121 

(32.0%) 

60 

(41.7%) 

231 

(61.1%) 
144 378 

Systems thinking 
18 

(12.5%) 

0 

(0.0%) 

41 

(28.5%) 

25 

(6.5%) 

48 

(33.3%) 

131 

(34.3%) 

37 

(5.7%) 

226 

(59.2%) 
144 382 

Spiritual 
formation 

6 

(4.2%) 

2 

(0.5%) 

23 

(15.9%) 

16 

(4.2%) 

43 

(29.9%) 

92 

(24.2%) 

72 

(50.0%) 

270 

(71.1%) 
144 380 



What are your immediate post-graduate plans regarding further education or training? (Check only one) 

 2015-2016 2016-2017 2017-2018 

I plan to pursue further 

education or training in a 

health-related field. 

24 (80) 68 (63) 263 (67) 

I plan to pursue further 

education or training but 

not in a health-related 

field. 

2 (7) 1 (1) 8 (2) 

I do not plan to pursue 

further education or 

training in the near future. 

4 (13) 39 (36) 119 (31) 

Total 30 108 380 

 

 

What are your immediate post-graduate plans regarding employment? (Check only one) 

 2015-2016 2016-2017 2017-2018 

I am not currently 

employed but am 

currently seeking 

employment. 

6 (20) 23 (21) NA 

I am not currently 

employed, but plan to 

seek employment within 

the next 6 months. 

1 (3) 7 (6) NA 

I am not currently 

employed and will not 

seek employment within 

the next 6 months. 

1 (3) 0 NA 

I recently secured 

employment and will start 

my new position soon 

after graduation. 

0 6 (6) NA 

I am currently employed 

and will continue with my 

current employer. 

10 (33) 28 (26) NA 

I am currently employed, 

but plan to seek a 

different position or 

employer. 

17 (5) 38 (35) NA 

Other 7 (23) 7 (7) NA 

I am Currently employed   265 (70) 

I am not currently 

employed, but am 

actively seeking 

employment or plan to in 

the near future. 

NA NA 115 (30) 

Total 30 109 380 

 

 



 

 

 If you are currently employed, is your position or the organization for which you work health-related? 

 2015-2016 2016-2017 2017-2018 

Yes 15 (88) 48 (76) 194 (75) 

No 2 (12) 11 (17) 61 (24) 

Unsure 0 4 (6) 4 (2) 

Total 17 63 259 

 

 Would you be willing to share your employer’s contact information? No questions will be asked about you; 

only general questions about hiring LU students. This is important information for accreditation purposes. 

Qualitative data 

In your opinion, what were the major strengths of your program of study? 

Qualitative data 

In your opinion, what were the major weaknesses of your program of study? 

Qualitative data 

How many times did you speak to a faculty member or other academic adviser regarding your program of 

study? 

 2017-2018 

0 24 (6) 

1-3 142 (38) 

4 or more 204 (55) 

Total 370 

 

What suggestions do you have for improving the program's academic advising for students? 

Qualitative data 

 

How many times did you speak to a faculty member or other career adviser regarding your future 

employment? 

 2017-2018 

0 261 (72) 

1-3 78 (21) 

4 or more 26 (7) 

Total 365 

   

What suggestions do you have for improving the program's career guidance for students? 

Qualitative data 

Did you present at a research symposium or conference in the current school year? If yes, name the 

organization and location. 



 2016-2017 2017-2018 

Yes 6 (8) 22 (6) 

No 72 (92) 341 (94) 

Total 78 363 

 

Did you serve in any public health leadership capacity as a student? This includes, but is not limited to, clubs 

or committees at the University, in your work place, in your church, and in the community. 

 2016-2017 2017-2018 

Yes 8 (10) 112 (31) 

No 69 (90) 251 (69) 

Total 77 363 

 

Did you participate in any extracurricular or co-curricular (outside courses) activities to address the health 

needs of vulnerable, underserved, and other at risk populations? If yes, please list. 

 2016-2017 2017-2018 

Yes 33 (43) 121 (34) 

No 44 (57) 238 (66) 

Total 77 359 

 

Which public health degree/concentration are you completing? 

 2017-2018 

MPH Global Health 124 (34) 

MPH Health Promotion 133 (36) 

MPH Nutrition 109 (29) 

MPH Epidemiology 4 (1) 

Total 370 

 

What is your race/ethnicity? 

 2017-2018 

American Indian/Alaska Native 0 

Asian 6 (2) 

Black or African American 153 (42) 

Native Hawaiian or Other Pacific 

Islander 

3 (1) 

White 159 (43) 

Hispanic or Latino 26 (7) 

Other/Mixed Race 20 (6) 

Total 367 

 

 

 

 

Are you an international student? 

 2017-2018 



Yes 15 (4) 

No 351 (96) 

Total 366 

 

What is your future contact information? 

Qualitative confidential data 



TOPIC: Student comments from focus group on class size. 

DATE: Monday, August 27, 2018 

STUDENTS: 12 students, all BS in PH majors 

QUESTION: “What is your perception of LU public health program class size and its relation to 
quality of learning?” 

 

The class room sizes are great and I learn a lot and I am able to make personal connections with 
classmates. 

I think the class size is perfect.  It makes it easier and more comfortable to share and learn from 
each other.  Aside from learning it also gives a great opportunity to form relationships with 
people who share the same interests and even majors, providing friendships and potentially 
opportunities down the road.  It also gives a student better opportunity to interact with their 
professor which makes it easier to ask questions. 

The size of the public health classes in relation to the quality of learning is perfect.  The smaller 
classes allow for more relationships to be made between students as well as faculty.  It is much 
more discussion based with a lot of intentional time.  I love the fact that everyone gets to know 
each other and the faculty can get to know all the students. 

I think the class size is great.  We are able to develop deep relationships and the quality of 
learning is above and beyond what I am used to.  They focus on developing individuals to be 
skillful outside the class and apply the knowledge to their own life. 

The LU class sizes specific to the public health program are very conducive to learning, 
discussion, participation, interaction and perspective.  The classes are large enough to be able 
to hear responses and opinions of multiple perspectives from students within the class but also 
small enough that personal participation is not diminished.   

In relation to quality of learning, ability to be hands on and involved with professors directly is 
very conducive to learning. 

Classes are good size for discussing personal issues and opening up.  Good for active learning 
courses. 

Some of the health classes are small which made the learning environment not good, but 
smaller active ones are good. 

For classes such as women’s health, the class size is intimate, but not too small so it is perfect 
for personal subject matter and being able to relate to others.  For introductory courses, the 
slightly larger class size is fine because of the generalized information. 

Public health classes are small and provide an intimate environment to learn and discuss 
different topics.  Professors are able to provide specific attention to students and help 
whatever areas necessary. 

 



LU’s public health program class size is the perfect size for a great engagement and the ability 
to get to know those in your class.  It enhances the quality of learning and allows the professors 
to get to know us as people and not just students. 

I think the class sizes are perfect because it’s small enough for everyone to learn from each 
other and also create a good relationship with professors. 

I enjoy the classes Liberty offers and that once you reach your upper level classes you get a lot 
of the same students and professors.  It creates a safe space and allows for a continued 
relationship with professors. 

I love the small class sizes in the public health department.  It allows close relationships to be 
formed with other classmates and professors. 

I love the class sizes.  I feel as though it helps the students feel more connected and it enables 
students to want to engage more without fear of speaking in front of a large lecture. 

I think the class sizes are a great size, because they are small enough to be really known and get 
to know the classmates.  They aren’t too small or too big. 
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HLTH 507 Public Health Administration 
 

1. When you are working to identify social determinants of maternal health in a priority 
population, you are primarily operating in the essential public health service area of 

a. informing, educating, and empowering people about health issues. 
b. monitoring health status to identify and solve community health problems. 
c. enforcing laws and regulations that protect health. 
d. ensuring a competent public health workforce. 

 
2. Mobilizing community partnerships to identify and solve health problems is 

a. a management competency of public health leadership. 
b. part of the World Health Organization’s perspective on systems thinking. 
c. part of the mission of Healthy People 2020. 
d. an essential public health service. 

 
3. An example of a population-based strategy for the primary prevention of disease is 

a. including tobacco use deterrent curricula in middle school. 
b. increasing the number of free and proprietary outpatient medical clinics. 
c. screening older men for prostate abnormalities (PSA, BPH, etc.). 
d. providing antiretroviral therapy free of charge to people with AIDS. 

  
4. You are an MPH student intern in a local church. Part of your assigned tasks is to 

research the possibility of getting a grant to fund a new Head Start preschool program in 
the church. You find out the following: 

a. Head Start is funded by a federal block grant and community organizations are 
eligible to apply. 

b. Head Start is funded by a federal block grant but community organizations are 
not eligible to apply. 

c. Head Start is funded by a federal categorical grant and community organizations 
are eligible to apply. 

d. Head Start is funded by a federal categorical grant but community organizations 
are not eligible to apply. 

 
5. The CDC administers a range of programs designed to prevent and control disease, 

injury, and disability risks on a national level. Which of the following activities does it 
not typically do?  

a. Epidemiologic surveillance and investigation 
b. Training the public health workforce 
c. Program development and information dissemination 
d. Clinical best practices regulation 

 



6. The FDA functions as the nation’s largest consumer protection agency. Among its 
activities, it investigates and regulates the efficacy and safety of 

a. mattresses. 
b. children’s toys. 
c. hair dryers. 
d. dietary supplements. 

 
7. In an attempt to increase diversity in your local public health department workforce you 

decide to obtain more information from candidates than merely their skills and 
experience. Which of the following questions can you legally ask in a face-to-face job 
interview when the information is not provided on the application? 

a. In country were your born? 
b. How many children do you have? 
c. What is your ethnic background? 
d. Have you worked with minority populations? 

 
8. You are the director of a local public health department. The state health commissioner 

has asked for input from the local departments before making a recommendation to the 
governor about supporting legislation to legalize recreational marijuana use. Which of the 
following ethical principles are at odds in your decision? 

a. Utility vs. non-maleficence 
b. Liberalism vs. communitarianism 
c. Duty vs. distributive justice  
d. Beneficence vs. autonomy 

 
9. The critical dimensions of performance management include capacities, processes, and 

outcomes. In which dimension is public health infrastructure found? 
a. Capacities 
b. Processes 
c. Outcomes 
d. All of the above  

 
10. The critical dimensions of performance management include capacities, processes, and 

outcomes. In which dimension is the public health workforce found? 
a. Capacities 
b. Processes 
c. Outcomes 
d. All of the above 

 
11. The critical dimensions of performance management include capacities, processes, and 

outcomes. In which dimension are the essential public health services found? 
a. Capacities 
b. Processes 
c. Outcomes 
d. All of the above  

 



12. You are part of a state health department performance management team tasked to 
evaluate the effectiveness of local public health departments statewide. Which of the 
following planning tools are you most likely to use to guide your performance 
measurements?  

a. Socioecological framework 
b. MAPP framework 
c. Logic model 
d. Transtheoretical model 

13. Which of the following national public health interventions for the primary prevention of 
tobacco use is likely to have the greatest effect? 

a. Conducting community awareness campaigns in major cities about smoking risks. 
b. Government websites offering tobacco prevention and cessation information. 
c. Enacting a hefty tax on cigarettes and other tobacco products. 
d. Removing cigarette vending machines from stores and places accessible to teens. 

 
14. Public health infrastructure can be measured in part by 

a. national public health priorities and goals. 
b. health-related quality of life measures. 
c. competence of the public health workforce. 
d. effectiveness of federal oversight of public health services. 

 
15. The epidemiologic transition of mortality from communicable to noncommunicable 

diseases that occurred in the 18th-19th centuries, was mainly the result of widespread 
application of 

a. vaccines and immunizations. 
b. medical and surgical breakthroughs. 
c. genomic treatments. 
d. sanitation and hygiene. 

 
16. The first ancient people to implement widespread use of public health practices were the 

a. Babylonians. 
b. Romans. 
c. Greeks. 
d. Hebrews. 

 
17. Your community health coalition is applying for a grant to address social determinants of 

health in your neighborhood. Which of the following would not be appropriate to include 
in the application because it is not an example of a social determinant of health?  

a. Improving educational attainment through high school graduation rates 
b. Improving economic stability through job opportunities 
c. Improving air and water quality through industrial pollution controls 
d. Improving cultural awareness through health professional training 

 
18. The Healthy People initiative was introduced in 1979 as a/an 



a. training tool for epidemiology skills among state health officers. 
b. tracking tool for measuring progress toward national health objectives. 
c. monitoring tool for national chronic disease surveillance. 
d. development tool for planning behavioral health interventions.  

 
19. While some skills overlap, it is commonly agreed that leadership and management are 

distinct functions that require different skill sets. This is true in public health as well as in 
private industry. You are the director of a large voluntary health agency. Which one of 
the following activities are you likely to perform in your role as the leader of the 
organization? (Note: differentiate this activity from those normally performed by 
managers.) 

a. Identify best practices and procedures to implement in the workplace. 
b. Evaluate performance of personnel and use of organizational resources. 
c. Strengthen the competitive advantages of the organization. 
d. Motivate employees to do their best on the job. 

 
20. All of the following are commonly used to address quality chasms in healthcare except 

a. BRFSS 
b. Joint Commission accreditation 
c. National Committee for Quality Assurance (NCQA) 
d. Healthcare Effectiveness Data and Information Set (HEDIS) 

 
21.  Ancient Israel’s health code, as stated in the biblical book of Leviticus, is an example of 

an __________ intervention at the community level. 
a. educational 
b. environmental 
c. legislative 
d. socioeconomic 

 
22. Geographical Information System (GIS) mapping has become an indispensable tool in 

public health needs assessment and intervention evaluation. It typically analyses and 
integrates all of the following types of data into a digital display except 

a. audiologic voice patterns. 
b. spatial and geographic land forms. 
c. geopolitical boundaries. 
d. epidemiological cases or risks. 

 
23. A sentinel health event is one in which public health alarm is triggered by 

a. a single case.  
b. a series of isolated events over time. 
c. multiple events geographically dispersed. 
d. a higher than expected number of reportable disease cases. 

 
24. Given the responsibility to create an effective public health intervention on a limited 

budget, you start by exploring evidence-based approaches to address your area of interest. 
Which of the following published sources provides the best, most trustworthy evidence? 



a. Cohort studies 
b. Case control studies 
c. Systematic reviews 
d. Opinions of scientific experts 

 
25. You are the recreation director at a large inner city. You notice a dramatic drop in 

attendance in a usually popular aerobics class shortly after hiring a new instructor. You 
interview the dropouts who inform you they don’t like the calisthenics-like exercise 
routines the new instructor, a former Marine Corps PT trainer, uses in the class. This is an 
example of what type of program evaluation? 

a. Outcome 
b. Impact 
c. Process 
d. Cost-effective 

 
 

 
 

HLTH 509 Social and Behavioral Theory 
 

1. Which part of a SMART objective is missing from the following learner outcome 
statement? Use the ABCDE model to guide your response. “By the end of the class on 
behavioral theory, students will accurately recall the stages of change in proper order, 
measured by a quiz.”   

a. Audience 
b. Behavior 
c. Conditions of evaluation  
d. Degree  

 
2. According to diffusion theory, an innovative idea moves in a predictable pattern through 

a social system. One such innovation currently occurring is the move toward 
accreditation of local public health agencies (LPHAs) in the U.S. Though not now 
mandatory, universal accreditation is encouraged by the Association of State and 
Territorial Health Organizations (ASTHO) many of whose member LPHAs have already 
been accredited. Which role in the social diffusion process do these accredited ASTHO 
members represent? 

a. innovators 
b. early adopters 
c. early majority 
d. late majority 

 
3. The concept of “exchange” in health promotion interventions is a major construct of 

which public health theoretical framework? 
a. Social Marketing Theory 
b. Social Cognitive Theory 
c. Socioecological Model 
d. Health Belief Model 



 
4. Which of the following theoretical models is likely to help the most in moving an 

innovation across the social chasm defined in diffusion theory? 
a. health belief model 
b. socioecological model 
c. elaboration likelihood model 
d. PRECEDE-PROCEED model 

 
5. You are a health counselor in an employee wellness program. In your intake interviews 

with employees joining the program, you identify many cigarette smokers who have 
never seriously considered quitting. Which of the following theoretical frameworks 
would be most effective in moving them from the precontemplation to contemplation 
stage of the Transtheoretical Model of Change? 

a. Diffusion of Innovation 
b. Theory of Planned Behavior 
c. Social Cognitive Theory 
d. Health Belief Model 

 
6. As a health education specialist for a large national voluntary health agency, you are 

charged with promoting a new internet-based screening tool for breast cancer risk. It has 
already been beta tested and the research has been promising; now the agency wants to 
go public with it and encourage its use by the priority population of at risk women in 
America. Using diffusion theory as your guide, you choose to focus your initial 
promotional efforts on 

a. innovators – personally contacting women researching breast cancer and asking 
them to use the tool with their patients 

b. early adopters – presenting research results in professional meetings and 
publications in order to catch the eye of respected opinion leaders 

c. early majority – use mass media to directly reach out to large numbers in the 
priority population 

d. laggards – use multiple efforts to appeal to members of the priority population 
who are doubtful of the usefulness of the tool 

 
7. You wish to test the validity of a questionnaire you designed for use with HIV patients 

attending a self-care educational program. The simplest and most common way to do this 
is by 

a. examining test-retest results between different groups. 
b. calculating Cronbach’s alpha statistic. 
c. running a multiple regression on the variables. 
d. asking the opinions of experts about question wording. 

  
8. In order to be a culturally competent public health professional with a diverse priority 

population, you must 
a. speak the language of your priority population fluently. 
b. include in your programs the cultural values of your priority population. 
c. only use representatives from the priority population when interacting with it. 
d. All of the above 



9. Which aspect of health is not clearly identified in the World Health Organization’s 
definition of health? 

a. Physical 
b. Mental 
c. Social 
d. Spiritual 

 
10. The United States spends significantly more on annual per capita health care costs than 

other industrialized countries but has only a mediocre life expectancy rate of its citizens. 
Which of the following statements best describes the implication of this finding. 

a. There is no relationship between health care spending and life expectancy. 
b. U.S. health care spending is not addressing the major causes of death. 
c. Other factors have a greater impact on life expectancy than health care. 
d. Quality of health care in the U.S. is poorer and less effective than in other 

developed countries. 
  

11. You are a health educator in a local public health agency. The principal of a local high 
school has noticed an increase in cigarette smoking among its students and has appealed 
to the county school board for help. At a school board meeting, the superintendent asks 
you for ideas on how to mitigate the problem. One week later you submit your 
suggestions, all of which are shown in the responses below. Which of these is most likely 
to have the greatest deterrent effect on smoking among students in the high school? 

a. Instructing all students in self-esteem and self-respect 
b. Referring students caught smoking to municipal court 
c. Training all students in tobacco refusal skills 
d. Educating students about the health effects of tobacco 

  
12. “Upstream” public health interventions are typically more effective than “downstream” 

ones in mitigating a health problem. All but one of the following are examples of 
“upstream” public health approaches? Which one is it? 

a. Increasing taxes on cigarettes and other tobacco products. 
b. Screening for colon cancer with occult blood stool testing. 
c. Banning the use trans fats in cooking at restaurants. 
d. Requiring physical education classes in public high schools. 

  
13. What type of prevention is blood pressure screening in a mall health fair? 

a. Primordial 
b. Primary 
c. Secondary 
d. Tertiary 

  
14. You wish to expand a new exercise program offered as part of the women’s ministry of 

your church. The most effective communication channel to influence attitudes about 
participating is  

a. word of mouth by women already involved in the program. 
b. direct mail of a postcard to all church members’ homes. 



c. an announcement in the church bulletin. 
d. posters strategically placed around the church building. 

 
15. Which of the following statements is true about the PRECEDE-PROCEED Model? 

a. It must be directed at distal mediators of behavior to be most effective. 
b. It clarifies the theory behind how behaviors affect health in individuals. 
c. It uses an ecological approach to address multiple determinants of health. 
d. It provides a frame for planning health behavior counseling with individuals. 

 
16. In the Genesis account of the fall, Eve decides to eat the fruit offered by the serpent after 

mentally rehearsing the benefits: “So when the woman saw that the tree was good for 
food, and that it was a delight to the eyes, and that the tree was to be desired to make one 
wise, she took of its fruit and ate, and she also gave some to her husband who was with 
her, and he ate” (Gen. 3:6). According to the PRECEDE Model, Eve was identifying 
__________ factors of her action. 

a. predisposing 
b. reinforcing 
c. enabling 
d. enhancing 

 
17. Which one of the following is associated with the PROCEED stage of the PRECEDE-

PROCEED Model? 
a. Assessment of the need for an intervention 
b. Development of the intervention 
c. Administration of the intervention 
d. Evaluation of the intervention 

 
18. Which one of the following is not associated with the PROCEED stage of the 

PRECEDE-PROCEED Model? 
a. Administrative evaluation 
b. Process evaluation 
c. Impact evaluation 
d. Outcome evaluation 

 
19. You are using the concept of perceived susceptibility to motivate your friend to stop 

smoking. Which of the following activities would likely be most helpful to stimulate 
him/her to action? 

a. Calculate his/her risk for cancer based on personal smoking history. 
b. Show him/her actual lung cancer in a preserved specimen. 
c. Create a personalized quit plan for him/her to use over the next 30 days. 
d. Work out ways to overcome personal barriers to quitting smoking. 

 
20. You are providing prenatal counseling to a first time pregnant woman who continues to 

smoke a few cigarettes a day even after completing a stop smoking program. She 
explains that her mother smoked during all of her pregnancies and she and her siblings 
turned out fine. Which of the following constructs should be the initial focus of your 



attention to help motivate mental processing leading to her totally quitting smoking? 
a. Her perceived severity of pregnancy problems associated with smoking 
b. Her perceived susceptibility to pregnancy problems associated with smoking 
c. Her perceived benefits of quitting smoking totally 
d. Her perceived barriers to quitting smoking 

 
21. You are planning a weight control program in your church. You have assessed the need 

and interest; you have identified program goals and outcomes; you have selected 
resources and materials; all you have left to do is plan the evaluation. You choose several 
measures of process evaluation, some of which are listed below. Which one of the 
following would not be a measure of process evaluation for the program? 

a. Effectiveness of leaders in delivering the program 
b. Appropriateness of the reading level or written materials 
c. Results of participants compared to projected SMART outcomes 
d. Record of drop-out rate over the life of the program 

 
22. According to the Transtheoretical Model of Change, 

a. a person can both skip ahead or backslide several stages at a time. 
b. community health interventions can use the same processes as individuals. 
c. decisional balance occurs in the maintenance stage. 
d. a person can enter or exit any stage at any time. 

  
23. Sam wants to maintain a consistent practice of Bible study and prayer. He has tried doing 

regular devotions a few times, but just can’t seem to stay with them. He is now looking 
for study resources that might help in stay on track. Which stage of the Transtheoretical 
Model of Change is Sam in? 

a. Precontemplation 
b. Contemplation 
c. Preparation 
d. Action 

 
24. Which statement and its example is not true about self-efficacy as it relates to behavior 

change? 
a. It is based in one’s mental perceptions. Example: What a person believes about 

their ability to quit smoking will be an important part of their success or failure. 
b. It is independent of skill or competence. Example: Lack of knowledge on how to 

maintain weight loss is more than compensated by self-confidence to do so. 
c. It depends on the context in which it is done. Example: Comfort level when 

speaking with friends doesn’t predict comfort level when speaking with strangers. 
d. It differs from task to task. Example: Feeling confident about shopping healthfully 

is no guarantee that one will feel confident about cooking healthfully. 
 

25. Which of the following is not an ecological model used to foster behavior change? 
a. PRECEDE-PROCEED Model 
b. Social Cognitive Theory 
c) Theory of Triadic Influence 



 
d) Behavioral Ecological Model 
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1. The core public health functions of Assessment, Policy Development, & Assurance were 
originally published by the 

 
a. Institute of Medicine. 
b. American Public Health Association. 
c. U.S. Public Health Service. 
d. World Health Organization. 

 
2. Healthy People 2020 was published to 
 

a. increase public awareness and understanding of the determinants of health. 
b. provide measurable health goals and objectives for the nation. 
c. engage multiple public sectors to take health action using evidence-based approaches. 
d. all of the above 
 

3. Johnson and Breckon (2007) identify seven interconnected processes and responsibilities 
commonly associated with the administrative role. Which of the following is not one of 
them? 

 
a. Planning: specifying goals and priorities and action steps to accomplish them 
b. Organizing: establishing a structure to facilitate plan implementation and goal completion 
c. Researching: developing a study, collecting data, producing and reporting results 
d. Staffing: assigning personnel to roles or functions so organization works as designed 

 
4. Population-based strategies for the primary prevention of disease include 
 

a. increasing the number of free and proprietary outpatient medical clinics. 
b. screening older men for prostate abnormalities (PSA, BPH, etc.). 
c. providing antiretroviral therapy free of charge to people with AIDS. 
d. expanding prenatal care and maternal and child health services to low income women. 

 
5. Identifying measurable health improvement objectives at the local level is 
 

a. an assessment function of public health. 
b. a management competency of public health leadership. 
c. part of the World Health Organization’s perspective on systems thinking. 
d. part of the mission of Healthy People 2020. 

 
6. SCENARIO: You are a public health agency director who is working with school boards on 

implementing public health interventions for the primary prevention of obesity-related 
diseases. Which of the following is likely to provide the greatest benefit to the priority 
population (adolescent school children)? 

 
a. Community weight control programs offered through local churches. 
b. School-based websites offering extensive weight, nutrition, and fitness information. 
c. Labeling foods in school cafeterias by their caloric and fat value. 
d. Mandating 90 minutes of student physical activity per week in public school curricula. 
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7. The first ancient people to implement widespread use of public health practices were the 
 

a. Babylonians. 
b. Incas. 
c. Hebrews. 
d. Greeks. 
e. Romans. 

 
8. In 1842, Edwin Chadwick published the General Report on the Sanitary Condition of the 

Labouring Population of Great Britain. An important part of his report included a 
 

a. analysis of the prevalence of diseases among workers in the European Union. 
b. description of bacteriologic sources of infection in unsanitary work environments. 
c. recommendation to teach personal and public health principles in schools. 
d. None of the above 

 
9. Classification of diseases into endemic (always present) and epidemic (occasionally 

occurring) was first proposed by 
 

a. Moses, in the biblical book of Leviticus. 
b. Hippocrates, in On Airs, Waters, and Places. 
c. Chadwick, in General Report on the Sanitary Condition of the Labouring Population of 

Great Britain. 
d. Shattuck, in Report of the Sanitary Commission of Massachusetts. 

 
10. Notable public health accomplishments of the 20th century include the 
 

a. reduction in cardiovascular disease mortality. 
b. elimination of tuberculosis among children. 
c. assessment of job competence of all public health workers. 
d. prevention of HIV transmission among heterosexuals. 

 
11. Which of the following interventions has the greatest total impact on the public’s health 

when measured in terms of number of persons affected? 
  

a. Community health education 
b. Public health law 
c. Improved access to medical care 
d. Environmental re-engineering for safety 

 
12. Socioeconomic status is a social determinant of health that is directly influenced by all of the 

following except 
 

a. educational attainment. 
b. occupational position. 
c. financial income. 
d. race and ethnicity. 
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13. The outcome or performance of the public health system can be measured in terms of 
 

a. effectiveness (e.g., improving population health status). 
b. efficiency (e.g., cost-benefit) 
c. equity (e.g., reducing disparities between populations) 
d. all the above.  

 
14. Which of the following does not directly address the needs of public health infrastructure? 
    

a. Shared leadership and focused vision in planning efforts 
b. Improved, consistent information technology networks & surveillance systems 
c. Promoting careers in public health to college students 
d. Workforce development and continuing education 

 
15. Health promotion uses all of the following strategies to support positive lifestyle choices and 

personal behavioral change except 
  

a. health education 
b. pharmacologic aids 
c. social networks 
d. physical & built environments 

 
16. Clinical preventive services include all of the following except 
 

a. community health assessment. 
b. counseling for health risk intervention. 
c. screening for disease and risk factors.  
d. vaccination against selected communicable diseases. 

 
17. “Attaining high-quality, longer lives free of preventable disease, disability, injury, and 

premature death” is a goal of the 
  

a. Health and Human Service’s Healthy People 2020. 
b. World Health Organization’s Health for All in the 21st Century. 
c. Institute of Medicine’s The Future of Public Health. 
d. Center for Disease Control and Prevention’s Public Health in America. 

 
18. Public health infrastructure can be measured in part by 
 

a. national health priorities and goals. 
b. health-related quality of life measures. 
c. skill level and competence of the workforce. 
d. amount of federal government oversight. 

 
 
 
 
 



Test 1: HLTH 507 Public Health Administration 

4 

 
19. SCENARIO: Your church social committee is planning its annual mid-summer church-wide 

picnic at a nearby lake. Last year the event resulted in illness for over 20 church members 
due to food-borne infection. This year the committee asks church members not to bring foods 
containing uncooked eggs. Whether they knew it or not, the committee’s preventive decision 
was similar to key principles of 
a. utilitarian ethics. 
b. deontological ethics. 
c. liberalism ethics. 
d. social justice. 

 
20. The CDC administers many programs designed to prevent and control disease, injury, and 

disability risks on a national level. Which of the following activities does it not typically do? 
  

a. Epidemiologic surveillance 
b. Research 
c. Regulation of clinical best practices 
d. Program development and dissemination 

 
21. The FDA functions as the nation’s largest consumer protection agency. It investigates and 

regulates the efficacy and safety of all of the following except 
a. lipstick. 
b. hair dryers. 
c. sun screen lotions. 
d. dog food. 
e. vitamins. 

 
22. Which of the following entities provided the operational definition of the Local Health 

Department (LHD) commonly used today? 
a. CDC 
b. Congress 
c. NACCHO 
d. APHA 

 
23. All of the following statements are true of prevention block grants except 
 

a. they fund only certain public health program activities. 
b. the CDC administers the funds. 
c. private health agencies may apply for them. 
d. federal taxation is the source of the funds. 

 
24. Which one of the following is not typically a key concern when applying principles of ethics 

to public health practice? 
  

a. Character and virtues of the decision maker and the profession they represent. 
b. Integration of ethics throughout the public health organization or agency. 
c. Systematic processes for deliberation about particular cases or ethical dilemmas. 
d. Regulatory and enforcement authority to investigate and correct violations. 
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25. SCENARIO: The state health commissioner has asked for input from local public health 

departments before making a recommendation to the governor about pending legislation to 
decriminalize the use of marijuana in public places. You are the director of a local public 
health department. Which of the following pairs of ethical challenges will be most important 
in informing your response? 

 
a. Utility vs. non-maleficence 
b. Individual liberty (autonomy) vs. community good 
c. Effectiveness vs. least infringement 
d. Necessity vs. justifiability 

 
26. Released in 2003, the Turning Point Model State Public Health Act (MSPHA) is designed to 

serve as a tool for state, local, and tribal governments to 
a. create new public health laws and statutes to address pressing new problems.  
b. revise or update existing public health statutes and administrative regulations.  
c. create new offices and positions to administer health departments and agencies.  
d. revise or update existing offices and positions to administer health departments. 

  
27. Federal and state public health agencies exercise their police power (regulatory authority) 

primarily through the 
a. legislative branch of government. 
b. judicial branch of government. 
c. executive branch of government. 
d. all of the above. 

 
28. Of the following, _____________ programs are generally the most sensitive to political 

bargaining and government financing procedures. 
a. discretionary 
b. entitlement 
c. block grant 
d. categorical grant 

 
29. Public health law has the same authority as criminal law in most states. It is categorized 

under the core public health function of 
a. assurance. 
b. assessment. 
c. infrastructure. 
d. policy development. 

 
30. SCENARIO: Your county school board is considering implementing a sex education 

program for middle schoolers. Using the Framework for Ethical Analysis, you recommend as 
the first step in determining the ethics of offering this program that the board 
a. evaluate the ethical dimensions of the various public health options. 
b. provide justification for a particular public health action. 
c. conduct a needs assessment to establish the necessity for action.  
d. analyze the ethical issues concerning the situation. 
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31. Decentralized governance of local public health agencies is referred to as 
 

a. home rule. 
b. states’ rights. 
c. distal administration. 
d. locality governance. 

 
32. The World Health Organization’s definition of health includes all of the following 

dimensions except 
 

a. spiritual. 
b. physical. 
c. mental. 
d. social. 

 
33. According to the Institute of Medicine’s definition of public health, assuring the conditions in 

which people can be healthy is mainly accomplished by 
  

a. personal action by individuals. 
b. collective action by society. 
c. regulatory action by government. 
d. medical action by doctors. 

 
34. By its very nature, the practice of public health produces tension between the preservation of 

individual liberties and the 
 

a. promotion of population health. 
b. mitigation of health disparities. 
c. reduction of social inequalities. 
d. none of the above. 

 
35. Creating a public/private coalition to combat neighborhood drug abuse is an activity in the 

essential public health service of 
 

a. developing policies. 
b. mobilizing the community. 
c. linking to provide care. 
d. assuring a competent public health workforce. 

 
36. The principal cause of Western civilization’s epidemiologic transition of the late 19th and 

early 20th centuries was 
 

a. introduction of vaccination. 
b. improvements in medical care. 
c. widespread use of sanitary practices. 
d. expansion of community health clinics. 
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37. All of the following individuals played a major role in ushering in the “new” public health 

except 
 

a. Sylvester Graham. 
b. Lemuel Shattuck. 
c. John Snow. 
d. Louis Pasteur. 

 
38. Principles of public health found in the biblical book of Leviticus and implemented by the 

ancient Hebrews included 
 

a. disease quarantine. 
b. health inspection. 
c. community sanitation. 
d. all of the above. 

 
39. The primary role of the National Institutes of Health is 
 

a. regulation. 
b. research. 
c. treatment. 
d. education. 

 
40. The only branch of the U.S. Public Health Service that wears uniforms is located within the 
 

a. Department of Health and Human Services. 
b. Office of Disease Prevention and Health Promotion. 
c. Food and Drug Administration. 
d. Centers for Disease Control and Prevention. 
 

41. “Systems thinking” in public health involves a multi-level, multi-participant process of 
understanding how parts influence one another within a whole. 

 
a. True 
b. False 

 
42. The Healthy People 2020 Action Model that was proposed to measure outcomes of public 

health interventions among major health determinants is built on a socioecological 
framework. 

 
a. True 
b. False 

 
43. Nosocomial illnesses are included among the Healthy People 2020 initiatives. 
 

a. True 
b. False 

 



Test 1: HLTH 507 Public Health Administration 

8 

 
44. Healthy People 2000 established four overarching health purposes to guide progress toward 

achieving its goals: attaining high quality, longer lives; achieving health equity; creating 
health promoting environments; promoting quality of life and health across all life stages. 

 
a. True 
b. False 

 
45. Ancient Egyptians promoted health among its wealthy citizens through the practice of 

mummification of dead bodies. 
 

a. True 
b. False 

 
46. Yellow fever got its name from the distinctive jaundice-like discoloration of the skin of its 

infected victims. 
 

a. True 
b. False 

 
47. During the Middle Ages the Church became a significant barrier for the advancement of the 

health and welfare of the poor. 
 

a. True 
b. False 

 
48. In the U.S. there is a vast, coordinated, comprehensive electronic public health surveillance 

and information technology system used to accurately detect unusual disease events, 
carefully track vulnerable populations, and precisely monitor disease cases. 

 
a. True 
b. False 

 
49. The U.S. Department of Health and Human Services designed essential public health services 

as a tool for implementing “Health for All in the 21st Century.” 
 

a. True 
b. False 

 
50. Treatment of STIs and TB is included in the essential public health services. 
 

a. True 
b. False 

 
51. Utility ethics theories claim that whether an action is right or wrong depends on its 

consequences – for example, whether it produces a net amount of benefit or utility, whether it 
benefits more people than it harms. 

 
a. True 
b. False 
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52. Seemingly inconsistent with its emphasis on collaboration and relationships, one of public 

health’s most effective strategies is law and coercion. 
a. True 
b. False 

 
53. In its salient 1988 report, The Future of Public Health, and in two follow-up reports in 2003 

and 2012, the Institute of Medicine (IOM) emphasized that public health law in America is in 
basically good condition, but needs a few minor updates of state and local statutes and 
regulations. 
a. True 
b. False 

 
54. Under the American federal system of government, state and local public health laws must be 

ratified by the U.S. Congress before being enacted. 
a. True 
b. False 

 
55. Under the police powers enumerated in the constitution a person who knowingly infects 

other people with HIV may be arrested and legally sterilized. 
a. True 
b. False 

 
56. Although public health ethics can inform real-world public health decision-making, it is not a 

reliable tool for managing ethical conflict due to the relativity of what is considered good or 
true. 

 
a. True 
b. False 

 
57. The Affordable Care Act has led to a standardization of public health services performed by 

local public health agencies across regions and states. 
 

a. True 
b. False 

 
58. Community health centers provide access to primary care services for vulnerable and 

underserved populations. 
 

a. True 
b. False 

 
59. The federal government’s power to tax not only generates the revenue to fund public health 

programs, but it also provides an instrument for influencing health-related activities of 
individuals, corporations, and state health departments. 

 
a. True 
b. False 
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1. The definition of health, as defined by the World Health Organization, is merely the absence 
of disease. 
a. true 
*b. false 
2. Currently, public health in the United States is more focused on infectious diseases than 
chronic diseases. 
a. true 
*b. false       
3. The United States spends considerably more on health care costs than other industrialized 
countries.  
*a. true 
b. false         
4. One problem with a medical approach to disease is that by starting with a medical diagnosis, 
you can only change one person at a time.  
*a. true 
b. false    
5. Public health is considered a downstream approach.   
a. true 
*b. false   
6. Secondary prevention in public health targets people who can treat the disease and/or people 
who have the disease with the goal of mitigating the disease’s effects. 
a. true 
*b. false 
7. The Rose Curve focuses on the idea that if you target high-risk populations, then you will 
make the most change in a population. 
a. true 
*b. false  
8. Public health seeks to shift the mean of the Rose Curve to the left.  
*a. true 
b. false 
9. A colonoscopy is a secondary preventative measure. 
*a. true 
b. false     
10. Advocacy as a health promotion strategy is mainly focused on lobbying for universal health 
care.  
a. true 
*b. false 
11. Despite being a world “super-power,” the United States ranks poorly – compared to other 
industrialized nations – on multiple health indicators.  Which statement best explains why this is 
true. 
a. Over 40 million U.S. residents do not have health insurance 
b. Technological advances have created so many environmental carcinogens (cancer-causing 
agents) that cancer has become epidemic. 
c. The U.S. education system has failed – the result is poor public health. 
*d. Investments in medical treatment rather than prevention and escalating rates of chronic 
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disease. 
12. The “Rose Curve” has multiple implications for public health.  Identify which statement 
below is incorrect regarding the Rose Curve: 
a. Population health may be achieved through small changes in daily behavior among the masses. 
*b. Interventions designed for high-risk populations should be the main focus of public health 
efforts. 
c. Cutting off the tail of the curve does nothing to change the distribution of the disease in the 
population. 
d. Moving the mean of the distribution corresponds with a prevention orientation. 
13. Generally, which of the following factors can contribute to community capacity: 
a. knowledge and skills 
b. collaboration 
c. leadership 
d. resources 
*e. all of the above  
14. An example of primary prevention is: 
*a. Fluoride in drinking water 
b. Health screenings 
c. Rehabilitation 
d. Antibiotic usage 
15. What caused the shift from infectious diseases to chronic diseases from the 1800s to now? 
a. Behavioral and lifestyle changes 
b. Better public health practices regarding infectious diseases 
c. Better medical care and technology 
*d. A and B 
e. None of the above 
16. Illness behavior is most often associated with which level of prevention? 
a. Primary 
*b. Secondary 
c. Tertiary 
d. None of the above 
17. Which of the following is considered a sick-role behavior? 
a. attending alcohol anonymous meetings  
b. getting annual mammogram 
*c. adherence to statin (cholesterol-lowering) medication for patients with  
cardiovascular disease 
d. taking highly active antiretroviral medication prophylactically 
e. none of the above 
18. The theory of the solution asserts that 
a. no one theory alone can explain a health issue 
b. every health issue is best approached using the most relevant theory to guide the  
intervention activities 
*c. the best approach to a health issue requires applying different strategies at multiple levels 
with each affected population  
d. using multiple theories is too daunting and should not be considered 
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19. The new public health emphasizes 
a. the medical paradigm 
b. an ecological approach 
c. the role of individual behavior in shaping health 
d. a downstream approach 
*e. both b and c 
20. Theory in the context of health promotion does NOT 
a. enhance understanding  of the determinants of a particular health behavior 
b. inform what variables should be measured in health promotion research 
*c. provide universal explanations for complex problems 
d. help guide specific activities and strategies  
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1. Distal influences demonstrate an immediate and noticeable influence on health behaviors. 
a. true 
*b. false 
2. A highly complex health behavior has few components.  
a. true 
*b. false   
3. A behavior that is more frequent and repetitive is more difficult to adhere to over time.  
*a. true 
b. false 
4. Proximal influences are synonymous with distal influences. 
a. true 
*b. false   
5. Health policies serve as a proximal influence on health behavior. 
a. true 
*b. false  
6. Theory only serves to assess hypothesized mediators. 
a. true 
*b. false    
7. Theory allows for more successful and effective health interventions. 
*a. true 
b. false 
8. The frequency of a health behavior has no impact on the difficulties of changing it. 
a. true 
*b. false         
9. Based on your understanding of this chapter, which health behavior would you consider to be 
“complex”? 
*a. Quitting smoking 
b. Brushing your teeth 
c. Getting a flu shot 
d. Wearing your seat belt 
10. Which health behavior is frequent and repetitive, therefore potentially harder to 
change/adhere to? 
a. Getting a tetanus shot 
b. Getting a mammogram 
*c. Maintaining a low fat, low sodium diet 
d. Having your vision tested 
11. You identify a behavior that is non-volitional.  Which type of intervention are you more 
likely to focus on to change that behavior? 
a. Individual-level 
*b. Environmental-level 
12. A countywide smoking ordinance which restricts smoking in restaurants and bars would be 
considered a ______ factor to changing smoking-related behavior. 
a. Proximal 
*b. Distal 
c. Excellent 
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13. Regarding condom use, women’s control over the situation with her male partner would best 
be described as: 
a. Volitional 
*b. Non-volitional 
14. Which of the statements below is the least accurate regarding “theory”? 
a. Theory keeps us from randomly attempting to change behavior, moves us beyond intuition. 
*b. Interventions informed by well-tested theories are not effective in changing behavior 
(compared to interventions that are not based on theory). 
c. Theory helps us to develop an organized, systematic, and efficient approach to investigating 
health behaviors. 
d. Theory can inform the identification of hypothesized mediators, the actual intervention 
strategies as well as evaluation approaches.   
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Dear Student, 

 
Welcome to HLTH 698, the final component of your Master of Public Health degree. This marks 
a major milestone in your academic journey. If you have not already done so, in preparation for 
your practicum you will need to complete a background check using the following link: 
https://portal.castlebranch.com/LM71. 

 
At this point, you should have a practicum site and site supervisor/preceptor in mind or be in the 
process of securing one. Your practicum must be related to the field of public health. Typically, 
the practicum will be conducted at a local or state Department of Health, hospital community 
outreach program, product safety department of a food processing company, or a consumer 
advocacy organization. Many students ask to complete their practicum at their current place of 
employment. You may do so; however, you will need to demonstrate that you are expanding 
your knowledge and applying health theory. This needs to be a new learning experience. This is 
your opportunity to gain experience and apply theories and principles to develop and implement 
special projects. You should have a hands-on community component mere research is not 
sufficient to receive credit. 

 
Each student will have a different experience. The goal of the practicum is for the student to 
practice the public health competencies by working onsite in an approved public health setting as 
part of the organization’s team to address a critical health issue. Your preceptor should 
preferably have an MPH or a Master’s degree or higher with experience in public health. He or 
she may be a seasoned public health professional in lieu of the degree if approved by the director 
of the Liberty University MPH program or his designee. 

 
 
Sincerely, 

 
 
 
 
 
Giordana Morales, MPH 
Practicum Coordinator 
MPH Program 

https://portal.castlebranch.com/LM71
http://www.libertymphbackground.com/
http://www.libertymphbackground.com/
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Prerequisites 

 
In order to sign up for a practicum experience students must do the following: 

 
1) Successfully complete the core MPH course and your area of specialization. 

ALL core and specialization courses must be successful completed before the 
practicum, no exceptions will be made 
• You may take elective courses during the practicum 
• A grade point average (GPA) of 3.0 is necessary to enroll in the practicum 

2) Complete your background check 
3) Complete the MPH Practicum APEX (link found on next page) 
4) Complete the MPH Portfolio 
5) Complete the MPH Practicum Agreement 
6) Take the competency exam 

 
 
Requirements 

 
1) One hundred and twenty (120) contact hours (minimum) of public health practice and 

application 
2) A pre-defined project (epidemiological research, education, program planning or 

evaluation, etc.) that assists an organization in addressing an unmet need while 
supporting student growth in developing skills in public health practice 

3) Preceptor and site approval from Program Director and Practicum Coordinator 
 
 
Structure 

 
1) Timeframe: A student signed up for the practicum must complete 120 hours minimum in 

a public health setting over a 15 week period/one semester 
2) Online component: The online class component will serve to connect student learning 

and provide opportunity for cross discussion 
3) Minimum hours: It is recognized that more than 120 hours may be necessary to 

accomplish the joint goals of the student and the preceptor. Therefore, an individual 
project may need more than 120 hours to be completed 
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Student Checklist for Completion of Practicum 
 

□ Step 1: Complete the prerequisite course requirements which include the core and track 
courses (Core: HLTH 501, 503, 505, 507,509, and 511 plus your area of specialization) 

 

□ Step 2: Complete Background check 
https://portal.castlebranch.com/LM71 

 

□ Step 3: Begin your practicum site search and practicum registration application at: 
              https://apex.liberty.edu/apex/banprd/f?p=1600 

□ Step 4: Identify and meet with Practicum Sites and Site Supervisor/preceptor. 
 

□ Step 5: Completed the practicum registration application, attaching all necessary 
documents to APEX 

□ Step 6: Complete and record a minimum of 120 hours of experience. Submit these hours 
using the Practicum Log form sent by e-mail when you were approved for the practicum 

 

□ Step 7: Complete presentation and paper for HLTH 698 and all other requirements within 
HLTH 698.  

https://portal.castlebranch.com/LM71
https://apex.liberty.edu/apex/banprd/f?p=1600
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Reporting Requirements 
 
Absences: If for any reason, you find it necessary to be absent from your field experience (e.g. 
due to sickness) you must let your preceptor and your professor know immediately and, when 
possible, in advance. Failure to do so is unprofessional and unacceptable and may negatively 
affect your performance evaluation. 

 
Change in address, phone number or name: immediately notify your preceptor, professor, and 
MPH practicum coordinator. It is imperative that we are able to contact you without undue delay 
should the need arise. 

 
Other issues and problems: Contact you preceptor and/or professor 

 
Always remember you are representing Liberty University and conduct yourself accordingly. At 
all times, you are a guest of the affiliate organization and must abide by all their personnel 
policies (e.g. drug testing, dress code, absenteeism). If you have any questions or concerns, 
please discuss the situation with your preceptor. 

 
You are expected to accept all assignments graciously and complete each of them in a 
professional, competent and timely manner. Seek opportunities to display initiative to make a 
contribution above and beyond basic expectations. This will prove to be a great benefit to you 
and to the affiliate organization. 

 
 

Practicum Placement 
 
The responsibility of creating an exceptional practicum experience ultimately relies on the 
student. However, the student is not alone in this pursuit. The student will work closely with the 
MPH practicum coordinator, HLTH 698 professor, and director of the MPH program when 
needed. 

 
To start the placement process a student will: 

• Review practicum requirements 
• Contact the MPH practicum coordinator to receive approval to being the process 
• Create a student profile packet for preceptor sites (to include a current vitae, a letter of 

interest, practicum goals, and letters of reference) 
• Have 2-3 places/people in mind to contact 
• Fill out the practicum application and keep the MPH practicum coordinator update on 

your progress 
• Secure a preceptor at least one month before HLTH 698 begins and fill out the 

practicum registration form and student agreement along with any forms required by the 
location of the practicum. (Keep in mind that it takes time to obtain all the proper 
signatures within the university, the earlier you can complete your paperwork the better) 
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The Practicum Site Supervisor/Preceptor Should Have: 

 
• Substantial experience with the organization 
• A working knowledge and practical experience in the project areas assigned to you 
• A interest in and commitment to helping you 
• Sound have an MPH or approved by the director 

 
Responsibilities of Preceptor and Host Sites 

 
The goal of the practicum is to help grow the student personally and professional for a career in 
the field of public health. The experience is intended to provide students with an opportunity to 
develop professional skills in a public health setting while contributing to the needs of an 
organization. The school recognizes that this goal needs the support and commitment from 
community partners that are practicing public health in various settings. The primary 
responsibilities of a host site and preceptor are to: 

 
• Work with students to develop a realistic graduate level project within the practicum time 

commitment and student schedule 
• Provide the student with a background about the organization and project 
• Be available to meet with student, provide supervision, and feedback 
• Provide resources for students to complete project (i.e. office space, computer, access to 

data) 
• Provide written feedback for the student and the school by completing an evaluation form 

at the end of practicum 
• Support students in professional development activities (i.e. include in staff meetings, 

introduce organizational leaders, invite to professional events). 
• Establishes a regular meeting time with you, sets standards for your reporting, and 

arranges for a substitute site supervisor during periods when he/she will not be at the site. 
• Signs the Practicum Contract Hour Log for time spent with the site. 

 
Preceptor and Host Site Benefits 

 
The practicum experience has great value to the student’s development. Hosting a student also 
provides benefits to the organization. 

 
• Students complete or conduct projects the organization may not have capacity to do 
• Students provide an inquisitive approach and may provide creative ideas and solution 
• Students build professional capacity and may be recruited to become part of 

organization’s workforce 
• Organizations and preceptors have an impact on the field of public health by participating 

in the education of future professionals. 
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For the Preceptors and Affiliate Organizations 
 

Affiliate (host) organizations are pursued and selected because the university and our 
program believes that organization can offer LU Public Health students excellent 

opportunities, activities and expertise necessary for an effective “reality based” learning 
experience.   We are fortunate to have and are grateful for your commitment. 

Thank you! 
 
 
 

To facilitate a smooth and effective field experience it is important the hosting affiliate, and 
particularly the designated preceptor, begin planning before the student arrives. 

 

The faculty expect students to arrive at their practicum with a drafted set of “learning 
objectives” but the overall responsibility for designing and facilitating the field experience lies 
with the affiliate organization. Beginning by asking the student, “What would you like to do 
while you are here?” will likely not prove effective because as you may expect, at this stage, 
students often do not know and the experience gets off to an uncertain start. 

 
Please discuss exposures and projects the field experience could include and, equally important, 
what you will expect of the student. Doing this by letter, or better, through personal contact (e.g. 
an interview) prior to the student’s arrival is time well spent. This goes a long way for a mutually 
rewarding experience. 

 
A few things to consider: 

 
1. Are activities included in field experiences relevant to: 

a. course objectives and student specialization 
a. the mission, services and activities of the affiliate organization; 
b. the student’s interests and capabilities; 
c. the amount of time student will spend at the field setting; 
d. the student’s post-graduation goals? 

 
2. Orient the student to the organization prior to arrival. This may include literature, internet 

materials, interviews or an established orientation program. 
 
3. Communication is critical so preceptors/supervisors need to set aside scheduled 

time to adequately interact with the student. 
 
4. Provide a diverse variety of exposes to broaden the student’s awareness and 

Perspective. This is a time many students begin to form a professional vision. 
 
5. Assist the student in transitioning from an “observer” to a “productive participant” 

as quickly as feasible.  The semester will pass by faster than you may realize. 
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6. Assume the student has the potential to be productive.  Provide opportunities for 
them to “show their stuff”.  Students are a valid human resource and they want to contribute. 

 
7. Assign project work that might represent “experience” for the student’s resume 

when they are seeking subsequent employment. 
 
8. Help student relate field experiences to their previous academic studies. 

 
9. Complete and submit the mid-term and final evaluations in accordance with the 

procedure and schedule outlined elsewhere in this handbook. 
 
10. Candidly discuss your evaluations with the student and offer professional 

advice and recommendations.  Our students want and value your feedback. 
 
Finally, should you experience a problem during the semester, do not hesitate to contact the 
Practicum Coordinator, Giordana Morales, at 434-582-2513 or gmorales11@liberty.edu. 

 
--------------------------------------------------------------------------------------------------------------------- 
Some suggestions to help you get started: 

1. Orientation to the organization: 

a. Introduce students to key personnel 
b.Provide an acquaintance tour of facilities 
c. Include students in conferences and field visits with selected personnel. 
d. Review essential policies and procedures briefly 
e. Review your organizations’ services 
f. Include the student in staff meetings 

 
2. Orientation to community (area in general): 

 

a. Visit health related agencies such as hospitals, nursing homes, voluntary 
health agencies, managed care organizations, customers etc. 

b. Attend open community meetings that are concerned with 
health education, and community development. 

c. Meet and interact with community leaders, local officials, as well 
as key ‘players” in health, education and human service agencies, agriculture, 
recreation, business, industry, civic and service organizations and media. 

mailto:gmorales11@liberty.edu.
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3. Involvement in organizational activities: 

a. Participate in appropriate organization orientation 
b. Participate in staff//board meetings. 
c. Assist in planning programs or related components. 
d. Participate in delivering/presenting organizational programs. 
e. Work on communication activities, such as: 

(a) Newspaper articles, press releases. 
(b) Write radio or TV spot announcements. 
(c) Develop and deliver oral presentations to groups. 
(d) Work on quarterly or annual report or newsletters. 
(e) Design and produce bulletin boards or pamphlets. 
(f) Assist in planning and conducting a specific activity. 

f. Assemble, interpret and analyze data, records and reports. 
g. Participate in workshops, seminars, in-service training 
h. Conduct focused study and/or research. 
i. Participate in community service activities. 

 
NOTE: Activities listed above are not all-inclusive or specifically required. They relate to the 
student’s academic preparation and are offered as suggestions. 
The power of Communication, Motivation, Recognition 

 
 
Communication 

 
Clear communication is an essential element during the field experience. The following cannot 
be stressed enough: 

 
• Clarify intern's role through the formal learning agreement (objectives). Clarify job 

responsibilities, set goals, set regular work hours, etc. 
• Schedule regular meetings with the student to discuss new and past assignments, to 

answer any questions, and discuss dynamics of the organization. 
• Expose student to meetings (planning, budget, management, board, community or 

legislative) whenever possible.  They have been briefed on confidentiality. 
• Explain how decisions are made. What are the options? How did the organization 

develop an operational plan? 
• When possible, emphasize quality and process improvement initiatives. 
• Discuss career opportunities in the field, and career paths for public health graduates. 
• Share opportunities for professional introductions. 
• Structure supervision more highly in the beginning, and ease off as appropriate. 
• Reinforce independent creativity and productivity. 
• Again, students want and need regular, descriptive feedback. Let them know if they are 

meeting expectations. What they can do better? Do not be reserved about letting them 
know. 

• If problems occur, speak directly with the student just as you would an employee. 
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Recognition 

 
No expectation or policy is defined for this area. Supervisors are, however, encouraged to 
recognize students and acknowledge their contributions when deemed appropriate. 

 
Some possibilities include: 

 
• Note the student by name on any completed project. 
• Include student in professional seminars, workshops within or outside the organization. 
• Give the student opportunities to interact with several departments within the 

organization. 
• Provide opportunities to meet and interact with multi-level leadership, constituents, 

customers and professional contacts. 
• Suggest how the student could transfer his/her skills to positions for which they may be 

qualified. 
• Write about them in the company newsletter - or better yet, have them write about 

themselves. 
• Add the student’s name to the organization’s telephone directory, assign them an e-mail 

account etc. 
• Post the student’s picture on the bulletin board. 
• Give them a title other than "intern," "student," or "volunteer." 
• Provide a designated workstation with appropriate tools. 
• Help identify and “mine” contacts for future job hunting. 
• Recommend or offer a paid position following the field experience. 

 
Motivation 

 
• Treat the student as a member of the organization’s “team”. 
• Challenge the student – they want to show you what they can do. 
• Respect the student’s talents and abilities by soliciting and considering their opinions, 

ideas and suggestions. 
• Select/organize assignments such that accomplishment and progress is observable by the 

student and may represent professional “experience”. 
• Provide mentoring and training. 
• Give constructive praise and criticism. 
• Help students recognize how their work effort relates to other areas within your 

organization or perhaps a broader continuum of public health/health services.. 
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Tips for Making the Best of Your Field Experience 
Students, please read and do the following: 

 
 
1. Learn as much as possible about the affiliate organization before you get there. 

(Acquire and read materials, e.g., annual reports, media reports, program 
literature, strategic plans, Internet search). 

 
2. Approach the field experience with an open and inquisitive mind: 

 Seek opportunities to observe and learn. 
 Seek opportunities to make a contribution 
 Enjoy the experience, the organization and the people.. 

 
3. Display respect for your preceptor ... she/he will do the same for you. 

 
4. Be prepared and reliable in all situations. 

 
5. Consistently display professionalism and maturity. 

 
6. Be conscientious, prompt and perform to the best of your ability. 

 
7. Be confident -- confidence and poise breed success. 

 
8. Be proactive. Plan ahead. Do not procrastinate. Do not be negligent. 

 
9. Take initiative to "fit in" ... Become a team member. 

 
10. Don't be bashful or afraid to get involved. 

 
11. Be aware that your host organization gains benefit from your presence and 

participation, but also recognize that they are investing time and resources 
in support of your learning experience. 
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What you can expect: 

 
There are a number of potential benefits for you during the field experience. Likewise, there 
may be some misperceptions about practicum students that should be clarified. 

 
This is a required academic course (HLTH 698) 
Although a field experience is usually pursued outside of the college setting it should not be 
viewed as "time-out" from school. A field experience is a unique learning opportunity and is a 
required academic course. Remember, your grade and subsequent credit for this course is based 
on how proficiently you demonstrate the core knowledge and skills you have acquired during 
your public health coursework and activities. In addition, professional traits such as reliability, 
initiative, creativity, attitude, interaction with co-workers, analytical and communication skills 
will be evaluated. 

 
This is a challenging opportunity 
Most students report working just as hard, if not harder, during their field experience as they did 
for on-campus courses. Completion of a field experience while taking additional courses dilutes 
the value of this unique opportunity. Only in highly unusual circumstances will a student be 
permitted to take additional courses during the field experience semester. In these rare cases, 
advanced permission from the director is required. 

 

You are not a "Volunteer” 
Field study students (interns) typically are not paid. However, this field experience is not to be 
confused with a volunteer arrangement. You are graded, and earn academic credit, based on what 
you learn and how you perform.  It is important to keep one eye on the learning objectives and 
the other on “opportunities” to maximize the value of this experience. 

 
You are not an "Expert in Residence” 
As a graduate student, you possess specific skills, knowledge, and fresh ideas. It is not 
appropriate, however, for an organization to expect you to be the "resident expert" or to fill a 
knowledge gap in an area in which the staff lacks basic skills or expertise. In fact, a professional 
staff person with expertise in the area in which you are assigned should supervise you. At the 
same time, it will be to your advantage to share your ideas and suggestions. 

 
Projects and work assignments should be meaningful 
Your field experience should not be limited to routine, clerical or unchallenging tasks. The 
experience is intended to provide meaningful learning. At the same time, reality in the 
workplace is that most positions and projects involve some mundane tasks and you should be 
willing to “do whatever it takes” to fulfill assignments and produce desired outcomes. However, 
it is recommended that administrative or clerical tasks be limited to twenty percent of your time 
as a student intern. If this appears to be an issue, ask your preceptor for more challenging duties 
or talk with your academic advisor. 
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There is no guaranteed employment or compensation 
Students are occasionally offered part or full-time employment as a result of their field 
experience but this is not guaranteed and should not be expected. Many prospective employers 
do, however, value even limited relevant work experience so keep in mind that as you compete 
for a future position your field study project(s) may prove beneficial. One excellent way to gain 
a valuable career and job seeking benefits during your field study is to nurture professional 
relationships with people in the affiliate organization. This opportunity to develop an 
information and professional network can be invaluable. Most importantly, earn a reputation as 
someone who takes an assignment and runs with it. Again, it is the rare exception that students 
are financially compensated during the field experience, but many other rewards are available to 
you. 
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Frequently Asked Questions 
 
Is the practicum paid? 
Agencies and organizations may provide paid or unpaid practicum opportunities. Students should 
not expect financial support during the practicum. 

 
Can I do the practicum at my current job? 
If you are contemplating a practicum at your regular place of employment, the assignment must 
extend beyond your regular work duties and allow application of knowledge and skills acquired 
though the MPH course of study. 

 
After I have finished my practicum, what next? 
For most students the practicum is the last course within the master’s program. Students should 
plan to meet application deadlines to participate in graduation in May. These deadlines can be 
found at Liberty University registrar’s website. We encourage all students, residential and online, 
to participate in graduation ceremonies and events. 

 
What is a suggested timeline for the practicum? 
HLTH 698 should be taken in the final semester of your program. This will be in the spring 
semester for students planning to graduate in May. Planning for the practicum should take place 
the semester prior to taking the course. Since some of our classes are offered year round students 
may be able to take the practicum in a fall semester. These students need to begin planning in the 
previous spring. 

 
Do I need an MOA? 
That depends on the site. If your preceptor requests a Memorandum of Agreement (MOA), 
contact the Practicum Coordinator to begin this process. 
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TABLE D5-1.  Practice-based products that demonstrate MPH competency achievement: 
Epidemiology Concentration 

Specific products in portfolio that demonstrate 
application or practice^ 

Compentency as defined in Criteria 
D2 and D4* 

Biostatistics Case Study 
Research Project Paper 

1. Analyze quantitative and qualitative 
data using biostatistics, informatics, 
computer-based programming and 
software, as appropriate 

Biostatistics Case Study 
Research Project Paper 

2. Interpret results of data analysis for 
public health research, policy, or 
practice 

Public Health Essay 
Epidemiology of Listeriosis 
Logic Model 
Policy Brief 
Environmental Health Paper 

3. Communicate audience-
appropriate public health content, 
both in writing and through oral 
presentation. 

Epidemiology of Listeriosis 
Biostatistics Case Study 
Research Project Paper 

4. Draw appropriate inferences from 
epidemiologic data 

Biostatistics Case Study 
Research Project Paper 

5. Identify data need and evaluate 
analytic methods for calculating 
standard epidemiological measures 
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Student 1
306 Liberty View Lane, Lynchburg, VA 24502. Phone. Email 

EDUCATION 
Master of Public Health (MPH): Epidemiology   Anticipated September 2018 
Liberty University, Lynchburg, VA 

Graduate Certificate in Global Health (CTG)     May 2018 
Liberty University, Lynchburg, VA 

Primary Fellowship in the Faculty of Surgery  October 2013 
West African College of Surgeons, Ibadan, Nigeria 

Postgraduate Diploma in Customer Relationship Management     April 2013 
Institute of Customer Relationship Management (ICRM), Abuja, Nigeria 

Primary Fellowship in the Faculty of Surgery  September 2012 
National Postgraduate Medical College, Lagos, Nigeria 

Bachelor of Medicine; Bachelor of Surgery (MBBS)   August 2011 
Ahmadu Bello University, Zaria, Nigeria 

PROFESSIONAL EXPERIENCE 
Epidemiologist   July 2018 – Present 
Virginia Department of Health – Central Office, Richmond, VA 

 Support a statewide maternal and child health assessment, including data collection, analysis, qualitative

method support, and general policy analysis

 Use data to facilitate evidence-based decision making

 Provide data and direction support for maternal and child health activities such as process and outcome

measurement

 Support key priorities of improving health outcomes and increasing program efficiencies through evaluation

Epidemiology Intern  May 2018 – June 2018 
Virginia Department of Health – Central Office, Richmond, VA 

 Assisted the Maternal and Child Health Epidemiology Lead with the Maternal and Child Health Needs
Assessment project for the state of Virginia

 Collected data on population estimates, contributing factors and health equity measures for maternal and
child health in the state of Virginia

 Analyzed data on the distribution and determinants of maternal morbidity for the state of Virginia

 Created data briefs on the Maternal and Child Health Plan for the state of Virginia

Graduate Student Assistant  August 2016 – May 2018 
Department of Public and Community Health, Liberty University, Lynchburg, VA 

 Collaborated with faculty on research projects including such research stages as development of research
question, study design, data analysis and interpretation using IBM SPSS and Microsoft Excel, and
dissemination of research findings

 Supervised and taught classes for faculty

 Worked with a team of Graduate Student Assistants to carry out projects assigned by faculty

 Performed administrative duties assigned by the Chair of the Department of Public and Community Health

mailto:ooogunleye@liberty.edu
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Medical Officer   January 2014 – January 2016 
Saint Luke’s Anglican Hospital, Zaria, Nigeria 

 Worked as a general medical practitioner, attending to the medical and surgical needs of men, women, and
children, as well as medical and surgical emergencies (including cesarean sections, exploratory laparotomy),
referring patients to specialists when necessary

 Served as Chair of the Clinical Service Committee of the hospital, coordinating clinical meetings, academic
seminars, and presentations

 Supervised the management of children admitted as medical and surgical patients in the Children’s Ward,
and subsequently the management of adult males in the Male Medical Ward

 Administered emergency obstetric care in a semi-urban setting, helping to reduce maternal mortality

Medical Officer (Corps Member)    November 2012 – November 2013 
Bethesda Hospital Ikachi, Oju LGA, Nigeria 

 Posted as a medical officer to a rural hospital while serving as a corps member under the umbrella of the
National Youth Service Corps (NYSC); performed hospital duties as a general medical practitioner

 Served as Head of the Antiretrovial (ART) Clinic of the hospital, managing patients receiving treatment for
HIV/AIDS

 Served as Head of the MDGs Awareness Creation (MAC) Community Development Service unit; carried out
health education campaigns in two secondary schools to give information on HIV/AIDS prevention and
control as well as the health-related Millennium Development Goals (MDGs).

 Trained 20 students of the local School of Health Technology to become MDGs Awareness Creation (MAC)
Facilitators, showing them how they can play their part in achieving targets of the MDGs in their community.

House Officer     December 2011 – November 2012 
Ahmadu Bello University Teaching Hospital, Zaria, Nigeria 

 Performed duties as an intern physician under the supervision of senior doctors and attending physicians in
different specialties, managing patients with various conditions and acquiring clinical skills

 Carried out 3-month rotations in four departments - Surgery, Internal Medicine, Obstetrics & Gynecology,
and Pediatrics

TEACHING EXPERIENCE 
Sunday School Coordinator   January 2017 – Present 
The Redeemed Christian Church of God, Lynchburg, VA 

 Prepare the Sunday School teaching schedule

 Lead a team of 5 teachers to review the curriculum of the Sunday School and coordinate its classes

 Teach selected topics from the Bible and engage Sunday School students in discussions

 Administer quizzes/exams to Sunday School students

Teaching Assistant      January 2017 – May 2018 
Department of Public and Community Health, Liberty University, Lynchburg, VA 

 Assisted in developing questions for quizzes, and grading assignments and quizzes in HLTH 453 (Program
Planning and Evaluation in Health Education) and HLTH 301 (Foundations of Public Health) courses

 Taught topics on Cancer, Cardiovascular disease, and Infectious disease in two sections of HLTH 216
(Personal Health) course

 Graded SPSS class assignments for the HLTH 511 (Research Methods in Public Health) course

 Facilitated and graded weekly in-class discussions analyzing ethical issues in Public Health among students in
HLTH 400 (Contemporary Health Issues) class

 Gave lectures on Communicable Diseases in four sections of HLTH 301 (Foundations of Public Health), one
lecture of which was recorded via Kaltura and posted on Blackboard for one section of HLTH 301, while
others were given in person
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Biostatistics Tutor      October 2016 – July 2017 
Liberty University, Lynchburg, VA 

 Volunteered as tutor for students taking the HLTH 501 (Biostatistics) in the Doctor of Nursing Practice (DNP)
program of Liberty University – tutored 2 students in the Fall 2016 semester and 1 student in the Summer
2017 semester, with 100% pass rate.

Tutor for Basic Medical Sciences and Clinical Rotations      March 2005 – July 2011 
Christian Medical and Dental Association – Students, Zaria, Nigeria 

 Led discussion groups of 5-10 peer medical students

 Administered tutorials regularly to 10-20 junior medical students

 Served in academic committees focused on improving learning outcomes of medical students; designed an
effective mentorship program

 Performed bedside clinical demonstrations regularly for 5-10 junior medical students doing clinical rotations

ADDITIONAL EXPERIENCE 
Short-term Clinical Observer July 2018 – Present 
Centra Health OMESA Program, Lynchburg, VA 

 Shadow physicians in multiple specialties (Cardiology, Surgery, Internal Medicine) in the medical care
facilities of Centra Health

Reviewer of Journal Articles June 2018 – Present 
Journal of Public Health: From Theory to Practice, Switzerland 

 Review articles periodically as assigned by the editor-in-chief of the Journal of Public Health

Member      December 2017 - Present 
2018 Think Tank of the American Journal of Public Health, Washington, DC 

 Work together with 5 other graduate public health students as part of a Journal Media Focus Group

 Meet at scheduled intervals to brainstorm and implement ideas to strengthen the presence of the American
Journal of Public Health online and in various media outlets

Reviewer of Abstracts, International Health, Medical Care, and Men’s Health sections March 2018 
American Public Health Association, Washington, DC 

 Reviewed 22 abstracts submitted for presentation at the annual conference of the American Public Health
Association (APHA) – 5, 9, and 8 respectively for the International Health, Medical Care, and Men’s Health
sections of APHA

APHA-Student Assembly Campus Liaison     December 2017 – May 2018 
Liberty University, Lynchburg, VA 

 Represented the American Public Health Association (APHA) Student Assembly in Liberty University

 Disseminated public health information and conducted public health events in Liberty University

 Carried out activities to celebrate the National Public Health Week (NPHW) on the Liberty University campus
and promoted healthy living as a way to honor God under the theme “My body, God’s Temple”

Researcher and Health Promoter    September 2017 – May 2018 
NoFluLU Campaign, Liberty University, Lynchburg, VA 

 Gave radio interviews at two FM radio stations (The Journey, and Spirit FM) in December 2017 to create
awareness about the flu season, encourage uptake of the flu vaccine and debunk myths about it, and
promote other health behaviors that reduce flu transmission

 Carried out awareness campaigns on Liberty University’s campus to promote flu vaccination uptake and the
adoption of behaviors that reduce the spread of seasonal influenza

 Developed a manual to guide policies for Liberty University’s annual response to the influenza season

 Researched trends and factors that influence influenza illness and vaccination rates in Liberty University
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Member  August 2016 – May 2018 
Curriculum Committee, Department of Public and Community Health, Liberty University, Lynchburg, VA 

 Met to review the curricula of the various courses, concentrations, and degrees offered by the Department
of Public and Community Health to ensure they meet the required standards for excellence

Health Camp Doctor  December 2013 
United Nations Children Fund (UNICEF), Kaduna State, Nigeria 

 Served as an ad hoc doctor in UNICEF Health Camps set up at several communities to facilitate the
administration of the Oral Polio Vaccine to children under 5 years

 Managed the medical conditions of older children and adults

COMMUNITY SERVICE 
Volunteer    April 2018 – Present 
Free Clinic of Central Virginia, Lynchburg, VA 

 Shadow family physicians, internal physicians, and resident doctors from both Centra Health and the Liberty
University College of Osteopathic Medicine to review and attend to patients/clients from low-income
households who come to the clinic as new cases or follow-up cases

Volunteer    April 2018 
Lynchburg Community Care Collaborative, Lynchburg, VA 

 Coordinated a team of students in the MPH program of Liberty University to gather data on the effectiveness
of services during a collaborative event involving a large group of nonprofit organizations in Lynchburg
providing free medical and social services to low-income residents

Volunteer   March 2017 – Present 
Virginia Medical Reserve Corps, Virginia Department of Health, Richmond, VA 

 Report availability and respond to health alerts and emergencies to preserve the health of Virginians

Volunteer Advocate, Advocacy for Global Nutrition and Food Security,      April 2017; October 2017 
Capitol Hill, Washington, DC  

 Met in offices of members of the U.S. Senate and House of Representatives, in collaboration with Christian
Connections for International Health (CCIH), to advocate for increased participation and funding by the U.S.
Government to address global food insecurity and malnutrition.

Health Fair Volunteer      June 2017 
Iglesia de Las Americas, Lynchburg, VA 

 Performed physical examination on clients; counseled them on their health status and measures they can
take to improve their health

 Directed persons with chronic illnesses to seek further medical care

Health Fair Volunteer   December 2016; October 2017 
Mixteco Community, Richmond, VA 

 Performed physical examination on clients; counseled them on their health status and measures they can
take to prevent disease and improve their health

 Directed persons with chronic illnesses to seek further medical care

Health Fair Volunteer    November 2016 
Casa Latina Community, Roanoke, VA 

 Performed blood glucose tests for clients and counseled them on prevention and control of diabetes mellitus
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Health Fair Volunteer   October 2016 
Live Healthy Liberty Fair, Liberty University, Lynchburg, VA 

 Counseled clients on risk factors, early detection, and symptoms of testicular cancer and prostate cancer

International Student Ambassador  July – September 2016 
International Student Center, Liberty University, Lynchburg, VA 

 Communicated with 9 in-coming international students prior to arrival at Liberty University, helping to
answer their questions and prepare them for life at Liberty University and in the United States

 Welcomed new international students to Liberty University during the Fall 2016 International Student
Orientation Week

 Guided students in getting IDs, housing, and class registration

 Gave guided tours of the university to new students

Volunteer Physical Examiner    July 2016; August 2017 
World Help Headquarters, Forest, VA 

 Performed basic physical examination on children of the Children of the World Choir

 Directed acutely ill children and those needing further evaluation or management to the attending physician

Health Fair Volunteer       April – June 2016 
Public Health Students Association, Liberty University, Lynchburg, VA 

 Performed basic physical examination on clients at Salvation Army and Iglesia de Las Americas

 Counseled clients on health status and measures to improve health

PUBLICATIONS 

Published: 

Attin OM, Ogunleye O, Omoruyi L, Richburg D, Schaeffer B. Socioeconomic status and barriers influencing 

healthcare access among Hispanics in Central Virginia. Virginia J Public Health. 2018;2(1):41-65. 

https://vpha.wildapricot.org/resources/Documents/Virginia%20Journal%20of%20Public%20Health%20Sprin

g%202018.pdf 

Rogers M, Ovares EAL, Ogunleye OO, Twyman T, Akkus C, Patel K, Fadlalla M. Is arming teachers our nation's 

best response to gun violence? The perspective of public health students. Am J Public Health. 

2018;108(7):862-863. doi: 10.2105/AJPH.2018.304477. 

https://ajph.aphapublications.org/doi/abs/10.2105/AJPH.2018.304477 

Ovares EAL, Twyman T, Fadlalla M, Ogunleye OO, Rogers M, Akkus C, Patel K. AJPH Instagram Photo 

Contest—National Public Health Week “Changing Our Future Together.” Am J Public Health. 

2018;108(7):937. doi: 10.2105/AJPH.2018.304495. 

https://ajph.aphapublications.org/doi/10.2105/AJPH.2018.304495 

Ogunleye OO, O’Connell BJ, Quinn M, Florence LC, Shirely K. Pap utilization survey in Nueva Vida, Nicaragua: 

professional and health promotoras partnership. J Soc Behav Health Sci. 2018;12(1):1-16. 

doi:10.5590/JSBHS.2018.12.1.01. http://scholarworks.waldenu.edu/jsbhs/vol12/iss1/1/ 

O’Connell BJ, Slawson D, Quinn MA, Scheuerman P, Ogunleye OO. Review of biosand water filters. 

Waterlines. 2017;36(3):233-242. doi: 10.3362/1756-3488.17-00001. 

https://www.developmentbookshelf.com/doi/abs/10.3362/1756-3488.17-00001 

https://vpha.wildapricot.org/resources/Documents/Virginia%20Journal%20of%20Public%20Health%20Spring%202018.pdf
https://vpha.wildapricot.org/resources/Documents/Virginia%20Journal%20of%20Public%20Health%20Spring%202018.pdf
https://ajph.aphapublications.org/doi/abs/10.2105/AJPH.2018.304477
https://ajph.aphapublications.org/doi/10.2105/AJPH.2018.304495
http://scholarworks.waldenu.edu/jsbhs/vol12/iss1/1/
https://www.developmentbookshelf.com/doi/abs/10.3362/1756-3488.17-00001


  Student, MBBS, CTG 

6 

Sufiyan MB, Ogunleye OO. Awareness and compliance with use of safety protective devices and patterns of 

injury among quarry workers in Sabon-Gari local government area, Kaduna state north-western Nigeria. Ann 

Niger Med. 2012;6(2):65-70. doi: 10.4103/0331-3131.108118. www.anmjournal.com/article.asp?issn=0331-

3131;year=2012;volume=6;issue=2;spage=65;epage=70;aulast=Sufiyan 

Accepted for Publication 

O’Connell BJ, Slawson D, Quinn MA, Scheuerman P, Ogunleye OO. Biosand water filter evaluation: pilot 

study of field use indicators in Cyegera, Rwanda. J Water Supply: Res Technol – AQUA. Accepted on July 27, 

2018 

Under Review: 

Ogunleye OO, O’Connell BJ, Purohit RS, Mshamma J, Mabiala M, Quinn MA. Regional Risk Factors for 

Diarrheal Disease among Under-Five Children in Sub-Saharan Africa: findings from Demographic and Health 

Surveys. Trop Med Int Health. 

Ogunleye OO, Mabiala M, Anderson R. Accuracy of self-reported weight compared to measured BMI among 

rural middle school students in Michigan. J Public Health. 

In Progress: 

O’Connell BJ, Ogunleye OO, Omoruyi LE, Tuktur WR. Impact of home repairs on quality of life, asthma, and 

falls among residents of Appalachia. 

Ogunleye OO, Miller EP, Florence JE, Florence AM, Seiler S, Benhatzel CM, Smith K, Ejirefe J, Towne C, 

Gwaneza S, Palicas N. Effect of water intake on blood viscosity and other measures of cardiovascular risk: an 

experimental study. 

Lane R, Ogunleye OO, Philipps W, Mabiala M, Ekoh DE, Adeghe PE, Noudegbessi E, Purohit RS, Gwaneza S. 

Patterns of influenza-like illness and influenza vaccination coverage on Liberty University campus. 

Lane R, Ogunleye OO, Purohit RS, Muomah OM, Gwaneza S, Ejirefe JE, Acquaviva C. Utilization of community 

resources at the Lynchburg Community Care Collaborative and compliance with follow-up appointments. 

Attin OM, Ogunleye OO, Purohit RS, Richburg D, Schaeffer B, Gonzalez K. Social dating apps and behaviors 

associated with contracting sexually transmitted infections among college-aged students 

PRESENTATIONS 

Poster Presentations: 

Ogunleye OO. Impact of e-cigarette use, smoking and sociodemographic factors on cardiovascular disease 

risk in southeastern United States. Poster presentation as final exam for Epidemiologic Research Methods 

class, Department of Public and Community Health, Liberty University; May 10, 2018; Lynchburg, VA. 

Ogunleye OO, Phillips W, Mabiala M, Ekoh D, Adeghe E, Noudegbessi E, Purohit R, Gwaneza S, Lane R. 

Patterns of influenza-like illness and vaccination coverage on Liberty University’s campus. Poster 

presentation at: 2018 Virginia Public Health Association Annual Conference and Student Research Day; April 

20, 2018; Lynchburg, VA. 

 Third Place Award

http://www.anmjournal.com/article.asp?issn=0331-3131;year=2012;volume=6;issue=2;spage=65;epage=70;aulast=Sufiyan
http://www.anmjournal.com/article.asp?issn=0331-3131;year=2012;volume=6;issue=2;spage=65;epage=70;aulast=Sufiyan
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Ogunleye OO, O’Connell B, Mshamma J, Purohit R, Mabiala M. Risk factors for diarrhea disease in Central 

and Southern Africa: impact of maternal age and educational level. Poster presentation at: 2018 Virginia 

Public Health Association Annual Conference and Student Research Day; April 20, 2018; Lynchburg, VA. 

Richburg D, Ogunleye OO, Schaeffer B, Omoruyi LE. Socioeconomic status and barriers influencing 

healthcare access among Hispanics in Central Virginia. Poster presentation at: 2018 Liberty University 

Research Week; April 9, 2018; Lynchburg, VA. 

 First Place Award – Applied Category of Graduate Poster Presentations

Mabiala M, Ogunleye OO, Anderson R. Weight perception among rural middle-school children, Gratiot 

County, Michigan: associations with BMI and weight goal. Poster presented at: 2018 Liberty University 

Research Week; April 9, 2018; Lynchburg, VA. 

 Second Place Award – Applied Category of Graduate Poster Presentations

Ogunleye OO, Mabiala M, Anderson R. Accuracy of self-reported weight compared to measured BMI among 

rural middle school students in Michigan. Poster presented at: 2017 Annual Meeting of the American Public 

Health Association; November 5, 2017; Atlanta, GA. 

Ogunleye OO, O’Connell BJ, Quinn MA. Pap smear utilization survey through partnership of academic, 

professional, and lay health workers. Poster presented at: 2017 Liberty University Research Week; April 10, 

2017; Lynchburg, VA.  

 First Place Award – Applied Category of Graduate Poster Presentations

Selected Oral Presentations 

Ogunleye OO, Phillips W, Mabiala M, Ekoh D, Adeghe E, Noudegbessi E, Purohit R, Gwaneza S, Lane R. 

Patterns of influenza-like illness and vaccination coverage on Liberty University’s campus. Oral presentation 

at: 2018 Liberty University Research Week; April 11, 2018; Lynchburg, VA. 

 Second Place Award – Applied Category of Graduate Oral Presentations

Ogunleye OO, O’Connell B, Mshamma J, Mabiala M, Purohit R. Risk factors for diarrhea disease in East Africa 

and West Africa. Oral presentation at: 2018 Liberty University Research Week; April 10, 2018; Lynchburg, VA. 

Mabiala M, Ogunleye OO, Anderson R. Accuracy of self-reported weight compared to measured BMI among 

rural middle school students in Michigan. Oral presentation at: 2017 Liberty University Research Week; April 

12, 2017; Lynchburg, VA. 

 First Place Award – Applied Category of Graduate Oral Presentations

Palicas N, Castor G, Ogunleye OO, Smith K, Ejirefe J, Gwaneza S. Adequate water intake for reduction of 

cardiovascular risk. Oral presentation at: 2017 Liberty University Research Week; April 12, 2017; Lynchburg, 

VA. 

Brennan JT, Ogbonnewo I, Ogunleye OO, Hernandez C. The standards for water quality testing: protecting 

the public from another Flint water crisis. Oral presentation at: 2017 Liberty University Research Week; April 

13, 2017; Lynchburg, VA. 

 First Place Award – Textual/Investigative Category of Graduate Oral Presentations

TECHNICAL SKILLS 
 Data management: SPSS, SAS, Epi Info, Microsoft Excel, Tableau

 Language: Fluent in English; basic knowledge of Yoruba and Hausa
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TRAININGS AND CERTIFICATIONS 
Certificate of University Teaching, Center for Academic Development, Liberty University      May 2018 
United States Medical Licensing Examination, Educational Commission for Foreign Medical Graduates 

 Step 2 Clinical Skills: Pass March 2018 

 Step 1: Pass  October 2016 
National Incident Management Systems, Federal Emergency Management Agency     May 2017 
Incident Command System for Healthcare/Hospitals, Federal Emergency Management Agency         May 2017 
Psychological First Aid, National Child Traumatic Stress Network      May 2017 
Core Disaster Life Support, National Disaster Life Support Foundation      May 2017 
Advocacy Skills for Global Nutrition and Food Security, Christian Connections for International Health    April 2017 
Sphere Project Principles and Standards, Baptist Global Response International         January 2017 
Social & Behavioral Research – Basic Course, Collaborative Institutional Training Initiative      September 2016 

HONORS AND AWARDS 
 Graduate with High Distinction: MPH Epidemiology Track – 2018, Department of Public and Community

Health, 45th Commencement Ceremony, Liberty University; May 19, 2018.

 Exceptional Student Award: Public and Community Health – Graduate, 2018, School of Health Sciences,
45th Commencement Ceremony, Liberty University; May 19, 2018.

 Outstanding Student Award: MPH Epidemiology Track – 2018, Department of Public and Community
Health, 45th Commencement Ceremony, Liberty University; May 19, 2018.

 Research Award, Liberty University Public Health Student Association, Lynchburg, VA, March 2018

 6th Annual Trong D. Nguyen Memorial Award, American Public Health Association (APHA), Atlanta, GA,
November 2017

 Outstanding Graduate Student Assistant of the Year, Liberty University, Lynchburg, VA, May 2017

 Most Outstanding Contributor to the Success of Members of the 2011 Graduating MBBS Class, Faculty of
Medicine, Ahmadu Bello University, Zaria, Nigeria, August 2011

 Nigerian National Petroleum Corporation/Chevron National Merit Undergraduate Award, Abuja, Nigeria,
July 2006

 Overall Best Graduating Student in the Class of 2004, Demonstration Secondary School, Ahmadu Bello
University, Zaria, Nigeria, July 2004

PROFESSIONAL AFFILIATIONS 

 Affiliate Member, American College of Surgeons  July 2018 - Present 

 Student member, American Public Health Association        June 2017 – Present  

 Student member, Virginia Public Health Association       March 2017 – Present  

 Member, Virginia Medical Reserve Corps       March 2017 – Present  

 Member, Medical and Dental Council of Nigeria     November 2011 – Present 

 Member, Nigerian Medical Association     November 2011 – Present 

 Member, Christian Medical and Dental Association        January 2010 – Present 

OTHER INTERESTS 
Playing chess; Exercising; Traveling; Reading; Church involvement 
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PUBLIC HEALTH ESSAY 

Since my childhood, I have taken great delight in learning and have strived to achieve 

excellence in all my endeavors. My zeal for learning stems from a desire to acquire all the 

knowledge and skills I need to help improve the quality of life of individuals and populations. I 

have come to the realization that one of the most valuable aspects of life is one’s health, and that 

improving the health-related quality of life of individuals and communities will lead to a 

significant improvement in the quality of most other aspects of life. It is on this premise that I 

chose to pursue a degree in Medicine. Rather than go into a profession that does not directly 

impact the health and livelihood of people, I wanted to be in direct contact with them, playing 

my part to care for them and restore them to optimal health.  

In a bid to be more equipped to help improve the health of individuals and populations, 

prevent disease and keep them in optimal health, I decided to study for a Master of Public Health 

(MPH) degree at Liberty University, with a concentration in Epidemiology/Global Health. I 

chose to study Public Health because I believe that, rather than exerting individual effort, 

humanity can collectively make contributions to improve the conditions (dietary, environmental, 

behavioral, etc.) that determine our health. Hailing from Nigeria, which is fraught with infectious 

diseases that are amenable to basic public health measures, I have developed a passion to assist 

people in changing risky health behaviors by educating them about disease prevention. As a 

medical practitioner, I find satisfaction in helping sick individuals get well. While I have worked 

to help patients recover, I am more interested in the preventative aspects of the medical field 

because I have realized that it is better, more efficient, and more cost-effective to prevent disease 

than to treat it. It would be much better if individuals and entire communities were prevented 

from being ill than to treat them when they do become ill. 
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My understanding of public health and the determinants of health have broadened since I 

began studying for my MPH degree. Several definitions of public health stand out to me. One of 

the most concise, yet profound, definitions I have seen is that given in the 1988 publication of 

The Future of Public Health by the Institute of Medicine, which states that public health is “what 

we, as a society, do collectively to assure the conditions in which people can be healthy.”1 This 

points to the fact that public health is not focused on individual effort to keep oneself healthy; 

rather it focuses on the joint effort of every member of society to keep everyone healthy. It 

shows that the actions or inactions of individuals affect the health of other members of the 

society directly or indirectly. The determinants of health are multifactorial. Not only do 

biological factors affect a person’s health status, social and behavioral factors also determine a 

person’s health, perhaps to an even larger extent. Prevailing social and behavioral factors in a 

society could dictate the health-related quality of life in that society. There is perhaps no better 

example of this than the epidemiologic transition: low-income/developing countries tend to have 

a larger burden of infectious and communicable diseases, while high-income/developed 

countries are burdened more by chronic and non-communicable diseases. 

A broader definition of public health is that given by C. E. A. Winslow: “The science and 

art of preventing disease, prolonging life, and promoting health through the organized efforts and 

informed choices of society, organizations, public and private communities, and individuals.”2 

This definition, in addition to pointing out the fact that public health involves organized effort, 

draws attention to the three aims (or P’s) of public health: preventing disease, prolonging life, 

and promoting health. Everything that is done to achieve these three aims in a society is what 

constitutes public health. While the field of orthodox Medicine works to prolong the life of 

individuals by treating/managing disease, its focus is on achieving cure, rather than preventing 
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disease from occurring—thus differing from public health in this aspect. In addition, while 

Medicine focuses on one individual at a time, public health, according to the World Health 

Organization, “aims to provide the maximum benefit for the largest number of people,”3 further 

emphasizing the “big picture” approach that public health takes. This often involves the 

development of policies that are enforced to ensure compliance for the maximum good, as well 

as changes made to the environment to limit exposure to disease-causing factors and encourage 

behavior change, and continuous education of the people to help them make the right decisions 

for their health. 

However, Medicine and Public Health do not have to be at variance. There are better 

prospects when these fields are combined to yield Preventive Medicine—preventing disease, 

prolonging life, and promoting health for both individuals and populations, thereby increasing 

the life expectancy, health-related quality of life, and productivity of individuals, communities, 

and populations. This is what I aim to achieve with my degrees in Medicine and Public Health. I 

desire to apply principles of public health in clinical practice to help reduce the incidence and 

prevalence of disease and improve patient outcomes. I also plan to carry out research to further 

elucidate the trends/patterns of disease and the root causes of certain diseases in 

communities/populations so that appropriate measures can be taken to control and address those 

root causes. Furthermore, I aim to advocate for the development of policies and laws that will be 

geared toward preventing disease, prolonging life, and promoting health. 

My career goals are to work as a physician and researcher/epidemiologist in a research-

focused hospital. I believe that the platform provided by the doctor-patient relationship is a vital 

tool that can be used to promote health in individuals, encouraging them to adopt measures and 

behavioral changes that will prevent disease and prolong their lives, reduce rates of disease 
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recurrence/relapse, and ultimately lead to reductions in disease incidence/prevalence as well as 

reduced morbidity and mortality. Through the presentation and publication of research findings 

from hospital- and population-based studies, advocacy for improvement in health policies, 

engagement in public health education campaigns, and designing and implementing public health 

interventions, I hope to contribute my quota to assuring the conditions for individuals and 

populations to be healthy, thereby making the world a healthier place. 

References 

1. Committee for the Study of the Future of Public Health. The future of public health.

Washington, DC: National Academy Press; 1988.

2. Winslow CEA. The untilled field of public health. Mod Med. 1920;2:183–191.

3. World Health Organization. The public health approach. World Health Organization.

http://www.who.int/violenceprevention/approach/public_health/en/. Accessed August 12,

2017. 

http://www.who.int/violenceprevention/approach/public_health/en/
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Names:____Ogunleye, Olushola Olaitan___________________________________ 

There are seven questions at the end of this article. This assignment is worth 100 points. 
Place answers in this table: 

1. A and C (Observational and Retrospective)

2. 68.9%

3. Upper limit CI = _0.734635
Lower Limit CI = _0.643811 

4. A and C

5. Observed Treatment Success 

Expected Treatment Success Values 

DOT Yes No Total 

Yes 186 64 250 

No 86 60 146 

Unknown 3 0      3 

Total 275 124 399 

DOT Yes No Total 

Yes 172.3058 77.69424 250 

No 100.6266 45.37343 146 

Unknown 2.067669 0.932331      3 

Total 275 124 399 

6. Alpha = 0.05
df = _2_
Critical value = _5.99_
Chi-squared test statistic =  11.6959

a. Successful outcome is dependent on DOT status.

7. A, B and C

BIOSTAT Case Study: Tests of Association for Categorical Data 

LEARNING OBJECTIVES 

At the completion of this Case Study, participants should be able to: 
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➢ Compare two or more proportions
➢ Calculate and interpret confidence intervals for proportions
➢ Understand the impact of expected values on the choice of statistical test used to

compare proportions
➢ Interpret the results of tests of association
➢ Interpret logistic regression results.

Suggested Citation: New Jersey Medical School Global Tuberculosis Institute. /Incorporating 

Tuberculosis into Public Health Core Curriculum./ 2009: BIOSTATISTICS CASE STUDY 2: Tests of 

Association for Categorical Data STUDENT Version 1.0.

Introduction 
This exercise is based on the following study.  Sections of this document have been reprinted 
with permission of the journal.  

Factors influencing the successful treatment of infectious pulmonary tuberculosis W-S. 
Chung,*† Y-C. Chang,† M-C. Yang†, * Department of Internal Medicine, Hualien General 
Hospital, Hualien, † Institute of Health Care Int J Tuberc Lung Dis 11:59–64 © 2007 The Union 

The abstract states that “(t)his study used a population-based…design. All PTB [pulmonary 
TB] patients residing in southern Taiwan recorded in the tuberculosis registry from 1 January 
to 30 June 2003 were identified. Each patient’s medical record was requested from treating 
hospitals and retrospectively reviewed for 15 months after the date PTB was confirmed.” 1

This material was developed by the staff at the Global Tuberculosis Institute (GTBI), one 
of four Regional Training and Medical Consultation Centers funded by the Centers for 
Disease Control and Prevention.  It is published for learning purposes only.  Permission 
to reprint excerpts from other sources was granted. 

Case study author(s) name and position:    
Marian R. Passannante, PhD 
Associate Professor, University of Medicine & Dentistry of New Jersey, New Jersey 
Medical School and School of Public Health 
Epidemiologist, NJMS, GTBI 

For further information please contact: 
New Jersey Medical School Global Tuberculosis Institute (GTBI) 

225 Warren Street P.O. Box 1709 

Newark, NJ 07101-1709  
or by phone at 973-972-0979 
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Following is the methods section of this article1.    

METHODS 
We carried out a population-based medical record review in southern Taiwan, where 
the only chest specialty hospital geared towards specialized thoracic disease care, 
mainly for TB, is located. Hospitals and primary practitioners that provided TB care in 
the same region can be used as comparative care providers.  Study areas include 
Chiayi County, Chiayi City, Tainan County and Tainan City. As mandated by law in 
Taiwan, all suspected and confirmed TB cases must be reported in a timely manner to 
the national computerized registry maintained by the Taiwan Center for Disease 
Control (CDC). Reporting of cases has been encouraged and reinforced through the 
implementation of a no-notification, no-reimbursement policy and a notification-for-fee 
policy since 1997. 7 We requested data on all suspected and confirmed TB patients 
residing in the studied areas and recorded in the registry for the period 1 January to 
30 June 2003.  The study team, including four registered nurses (each with a 
minimum of 6 years’ clinical experience), two head nurses (each with a minimum of 12 
years’ clinical experience) and one pulmonologist, had undergone a series of training 
courses designed to ensure proper validation of data consistency. Site visits were 
arranged to review the medical record of each patient, and the 15-month follow-up of 
medical records after start of treatment was reviewed. 
 
Health care institutions 
Health care institutions that had ever reported cases in the study areas included the 
chest hospital, two academic medical centers, 11 regional hospitals and 15 district 
hospitals and primary practitioners (district hospitals and primary practitioners are 
regarded as being at the same level in terms of TB treatment). In Taiwan, institutions 
are classified by the government as follows: ‘medical centers’ are health care, training 
and research facilities that house over 500 acute-care beds; ‘regional hospitals’ have 
no fewer than 250 acute care beds and are staffed by physicians of various specialties 
with the purpose of providing health care services to patients and training for 
specialists; and ‘district hospitals’ provide primary health care services similar to those 
offered by primary practitioners but with the added availability of in-patient care. 
 
Infectious PTB 
Infectious PTB is defined as sputum culture-confirmed disease caused by 
Mycobacterium tuberculosis, or two sputum smear examinations positive for acid-fast 
bacilli (AFB) or one positive sputum examination, radiological signs and a clinician’s 
decision to treat.8 
 
Directly observed treatment 
For directly observed treatment (DOT), a health worker or other trained person who is 
not a family member watches as the patient swallows anti-tuberculosis medicines for 
at least the first 2 months of treatment.1  DOT thus shifts the responsibility for cure 
from the patient to the health care system. In Taiwan, whether or not the patient is 
receiving DOT, TB is treated using WHO-recommended regimens; the initial phase 
consists of 2 months of isoniazid (H), ethambutol (E), rifampicin (R) and pyrazinamide 
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(Z), followed by a 4-month continuation phase consisting of H, E and R 
(2HERZ/4HER).9,10

Treatment success 
Treatment success is defined as a patient who has been cured or has received a 
complete course of treatment.  A cured case is defined as a PTB patient who has 
finished treatment with a negative bacteriology result during and at the end of 
treatment. A case recorded as completed treatment is defined as a PTB patient who 
has finished treatment, but who has not met the criteria to be defined as a cure or a 
failure.11,12 

Ethical consideration 
The study was approved by the Taiwan CDC. All staff members involved in the study 
signed a statement of agreement to maintain patient confidentiality. 

Data analysis 

Bivariate analyses with 2 tests were used to compare differences in proportions of 
dichotomous and categorical variables, which extracted potential predictors of 
successful treatment. We then performed multivariate logistic regression analyses on 
the potential predictors with P < 0.10 obtained from bivariate analyses.  We 
constructed a full model that included all the potential predictors identified through 
bivariate analyses and then applied the forward substitution model building procedure 
to construct a reduced model in which all the predictors were statistically significant.  
Odds ratios (ORs) and 95% confidence intervals (CIs) of dichotomous and categorical 
risk variables on the binary outcome variables were calculated. All analyses were 
conducted using SPSS 10.0 software (SPSS Inc, Chicago, IL, USA), and all the tests 
were performed at the two-tailed significance level of 0.05. 

References that appear in the excerpt from this article: 

1 World Health Organization. Tuberculosis Fact Sheet. Geneva,Switzerland: WHO. 
http://www.who.int/mediacentre/factsheets/fs104/en/index.html Accessed August 2006. 

7 Chiang C Y, Enarson D A, Yang S L, Suo J, Lin T P. The impactof National Health 
Insurance on the notification of tuberculosis in Taiwan. Int J Tuberc Lung Dis 2002; 6: 
974–979. 

8 Migliori G B, Raviglione M C, Schaberg T, et al. Tuberculosis management in Europe. Task 
Force of the European Respiratory Society, the World Health Organization and the 
International Union Against Tuberculosis and Lung Disease, EuropeRegion. Eur 
Respir J 1999; 14: 978–992. 

9 National Tuberculosis and Lung Disease Research Institute/World Health Organization 
Collaborating Centre for Tuberculosis.Report on the Second Meeting of National TB 
Programme managers from Central and Eastern Europe and the former USSR. 
Bulletin No 3. Warsaw, Poland: WHO Collaborating Centre for Tuberculosis, 1997: 1–
30.

http://www.who.int/mediacentre/factsheets/fs104/en/index.html%20Accessed%20August%202006
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10 American Thoracic Society/Centers for Disease Control and Prevention/Infectious 
Diseases Society of America. Treatment of tuberculosis. Am J Respir Crit Care Med 
2003; 167: 603–662. 

11 World Health Organization. Global tuberculosis control. WHO Report 1999. 
WHO/CDS/CPC/TB/99.259. Geneva, Switzerland: WHO, 1999. 

12 Farah M G, Tverdal A, Steen T W, Heldal E, Brantsaeter A B, Bjune G. Treatment outcome 
of new culture positive pulmonary tuberculosis in Norway. BMC Public Health 2005; 5: 
14.735–739. 

Table 1, on the next page, presents the characteristics of the 399 patients eligible for this 
study.1



BIOSTATISTICS CASE STUDY: 
Tests of Association for Categorical Data 

18 



BIOSTATISTICS CASE STUDY: 
Tests of Association for Categorical Data 

19 

Question 1 
What type of study design is described in the abstract?  (10 pts) 

a. Observational
b. Case Control
c. Retrospective
d. Cross Sectional
e. a and c

Question 2 
What proportion of patients was successfully treated? (10 pts) 
The proportion of patients successfully treated is given by: 

𝑃𝑟𝑜𝑝𝑜𝑟𝑡𝑖𝑜𝑛 𝑜𝑓 𝑝𝑎𝑡𝑖𝑒𝑛𝑡𝑠 𝑠𝑢𝑐𝑐𝑒𝑠𝑠𝑓𝑢𝑙𝑙𝑦 𝑡𝑟𝑒𝑎𝑡𝑒𝑑 =  
198 + 77

293 + 106
=

275

399
 = 0.6892 
 ≈ 0.689 = 68.9% 

Question 3 
Calculate a 95% Confidence Interval (CI) for the true population proportion with successful 
treatment.   Hint:  The SE of p is the square root of (pq)/n. (10 pts) 

Upper limit CI = _0.734635____  
Lower Limit CI = _0.643811____  

Question 4 
Which of the following is true with regard to the confidence interval computed in Question 3 
above: (10 pts) 

a. 95 times out of 100 one would expect a the sample of 399 taken from the same
population to have a proportion of successfully treated patients to be between the
upper and lower limits of the confidence interval computed in Question 2.

b. 95 times out of 100 one would expect a the sample of 399 taken from the same
population to have a proportion of successfully treated patients to be outside the upper
and lower limits of the confidence interval computed in Question 2.

c. 5 times out of 100 one would expect a the sample of 399 taken from the same
population to have a proportion of successfully treated patients to be outside the upper
and lower limits of the confidence interval computed in Question 2.

d. a and c.
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Question 5 (30 pts) 
Using the information from Table 1, construct a 3 x 2 table to test the association between 
DOT status and successful treatment. 
 
Observed Treatment Success 

DOT Yes No Total 

Yes 186 64 250 

No 86 60 146 

Unknown 3 0      3 

Total 275 124 399 

 
Generate the expected values for the empty cells below.  Hint:  the expected value for any 
cell is the row total x column total divided by the grand (overall) total.  
 
Expected Treatment Success Values 

DOT Yes No Total 

Yes 172.3058 77.69424 250 

No 100.6266 45.37343 146 

Unknown 2.067669 0.932331      3 

Total 275 124 399 

 
Question 6    (20pts) 
Using the DOT status groups, generate the chi-squared test statistic, by hand, using a 
calculator, or using a computer.   
Alpha = 0.05 
df = __2___  (5 pts) 
Critical value = _5.99____  (10 pts) 
Chhi-squared test statistic = _ 11.6959____  (5 pts) 
 
Based on comparing the Chi square statistic to the critical value which of the following is 
true?  (5 pts) 
 

b. Successful outcome is dependent on DOT status. 
c. Successful outcome is independent of DOT status. 
d. No conclusion can be made. 
e. The Chi square test is invalid because of only 1 degree of freedom. 
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Multiple logistic regression analysis allows us to look at the impact of independent variables 
(potential predictor variables) on a dichotomous outcome variable such as successful 
treatment completion (yes/no) when controlling for other independent variables. Table 3 
presents some of the results of the multiple logistic regression model.1  The outcome is 
successful treatment. 
 

 
Note: 

 
Other footnotes are intentionally excluded from this table. 
 
 
One way to assess the importance of a potential predictor variable is to examine the odds 
ratios (ORs) and associated 95% CIs that are estimated from the logistic regression model. 
 
Question 7  (15 pts) 
Which independent variables listed below is (are) positively significantly associated with 
successful treatment? 
 

a. Institutions 
b. Physician 
c. DOT 
d. CXR 
e. a, b, and c. 
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DEFINITION OF LISTERIOSIS

• An important foodborne illness which recently emerged from relative
obscurity.1

• It is a commonly fatal infection of the bloodstream and CNS. 1

• Contribution to recent emergence1:
• Late 20th century changes in food processing and distribution in the “global

village”
• Increased prevalence of host factors that enhance the risk of infection

• Caused by Listeria monocytogenes:
• A ubiquitous aerobic Gram-positive, catalase positive coccobacillus species.1,2

• Natural reservoirs: Soil, water, sewage, manure, animal feed, and
contaminated refrigerated foods.3,4,5

1. Schlech WF, Acheson D. Foodborne listeriosis. Clin Infect Dis. 2000;31(3):770–775. doi:10.1086/314008.
2. Hof H. History and epidemiology of listeriosis. FEMS Immunol Med Microbiol. 2003;35(3):199–202. doi:10.1016/s0928-8244(02)00471-6.
3. Posfay-Barbe KM, Wald ER. Listeriosis. Semin Fetal Neonatal Med. 2009;14:228–233.
4. Allerberger F, Wagner M. Listeriosis: a resurgent foodborne infection. Clin Microbiol Infect. 2010;16:16–23.
5. Ramaswamy V, Cresence VM, Rejitha JS, et al. Listeria - review of epidemiology and pathogenesis. J Microbiol Immunol Infect. 2007;40:4–13.
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HISTORY OF LISTERIOSIS

• Was initially described as a cause of epizootics in veld rodents from 
South Africa (Tiger River disease).1

• L. monocytogenes was isolated by E.G.D. Murray in 1924; initially 
called Bacterium monocytogenes.1,2

• First epidemic occurred in newborns in Germany (1949), revealing 
pathogenic potency1,2 – granulomatosis infantiseptica:
• Initially misclassified in genus Corynebacterium
• New era of research on listeriosis started at that time

1. Schlech WF, Acheson D. Foodborne listeriosis. Clin Infect Dis. 2000;31(3):770–775. doi:10.1086/314008.
2. Hof H. History and epidemiology of listeriosis. FEMS Immunol Med Microbiol. 2003;35(3):199–202. doi:10.1016/s0928-8244(02)00471-6.
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HISTORY OF LISTERIOSIS1,2

• H.P.R. Seeliger was the pioneer of Listeriosis research:
• Compiled the first overview of Listeria and listeriosis in the book “Listeriosis”

• 1950s – 1960s: Development of powerful immunosuppressive drugs 
and treatment modalities expanded the host population at risk.

• Last 20 years: HIV epidemic added an additional population at risk –
excess morbidity is 500-fold greater than in the general population.

1. Schlech WF, Acheson D. Foodborne listeriosis. Clin Infect Dis. 2000;31(3):770–775. doi:10.1086/314008.
2. Hof H. History and epidemiology of listeriosis. FEMS Immunol Med Microbiol. 2003;35(3):199–202. doi:10.1016/s0928-8244(02)00471-6.
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GEOGRAPHIC DISTRIBUTION AND SPREAD

• Distributed worldwide, but human illness is reported most frequently
in developed countries,3 with few or no reports from Africa, Asia and
South America.6

• Occurs as either epidemics or sporadic cases4,7:
a) Epidemics: Clusters, suspected or confirmed to represent community

outbreaks, have contributed to the recent increased incidence in some
countries. Occurs more commonly in the Summer.

b) Sporadic cases: Represents majority of cases. Whereas much has now been
learned about epidemic listeriosis, little is known about sporadic listeriosis.

• Median incubation period is 3 weeks;4 according to case reports, the
incubation period is from 24 hours to 70 days.7

3. Posfay-Barbe KM, Wald ER. Listeriosis. Semin Fetal Neonatal Med. 2009;14:228–233.
4. Allerberger F, Wagner M. Listeriosis: a resurgent foodborne infection. Clin Microbiol Infect. 2010;16:16–23.
6. Rocourt J. Epidemiology of human listeriosis and seafoods. Int J Food Microbiol. 2000;62(3):197–209. doi:10.1016/s0168-1605(00)00336-6.
7. Janakiraman V. Listeriosis in pregnancy: diagnosis, treatment, and prevention. Rev Obstet Gynecol. 2008;1(4):179–185.
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INCIDENCE AND BURDEN OF DISEASE

• Incidence Rates:
• General: Between 0.1 and 11.3/1,000,000 in different countries.8 Average7 is 0.7

per 100,000
• Pregnancy7: 12 per 100,000
• Newborn7: 8.6 per 100,000 live births
• Highest 9 : In the AMRO B sub-region (0.111 per 100,000)
• Lowest 9 : In the EURO B sub-region (0.01 per 100,000).

• Caused 23,150 illnesses and 5,463 deaths worldwide in 2010.9

• CFR: 20 – 30% for both epidemic and sporadic cases despite adequate
antimicrobial treatment,6,8 higher in immunocompromised and elderly6

6  Rocourt J. Epidemiology of human listeriosis and seafoods. Int J Food Microbiol. 2000;62(3):197–209. doi:10.1016/s0168-1605(00)00336-6.
7. Janakiraman V. Listeriosis in pregnancy: diagnosis, treatment, and prevention. Rev Obstet Gynecol. 2008;1(4):179–185.
8. Swaminathan B, Gerner-Smidt P. The epidemiology of human listeriosis. Microbes Infect. 2007;9(10):1236–1243. doi:10.1016/j.micinf.2007.05.011.
9. de Noordhout CM, Devleesschauwer B, Angulo FJ, et al. The global burden of listeriosis: a systematic review and meta-analysis. Lancet Infect Dis. 2014;14(11):1073–1082. doi:10.1016/s1473-3099(14)70870-9.
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YLD YLL DALY

Without 
stillbirths

0.052 (0.012-
0.212)

2.142 (0.547-
8.447)

2.197 (0.560-
8.621)

With 
stillbirths

0.052 (0.012-
0.212)

2.467 (0.628-
9.649)

2.519 (0.643-
9.861)

Figure 1: Disability-adjusted life-years (DALYs) per 100 000 
people for listeriosis (with stillbirths) by WHO subregion9

Table 1: Global Burden of Listeriosis (per 100,000)9

9. de Noordhout CM, Devleesschauwer B, Angulo FJ, et al. The global burden of listeriosis: a 
systematic review and meta-analysis. Lancet Infect Dis. 2014;14(11):1073–1082. 
doi:10.1016/s1473-3099(14)70870-9.
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PATTERNS OF DISEASE

Risk Factors

• Dietary risk factors3,4,5,7:
• First clearly documented foodborne outbreak via coleslaw (1981)

• Raw vegetables, salads including coleslaw, and even some prepared
vegetables; ripened soft cheeses, ice cream, retail cook-chill meals, some
other processed foods; raw (unpasteurized) milk, fish, poultry, processed
chicken, beef, raw and liquid egg.

• Approximately 15–70% of hot dogs are reported to be contaminated

• Also found in the stools of approximately 5% of healthy adults.

• Survives food-processing technologies that rely on acidic or salty conditions,
and can continue to multiply slowly at low temperatures.

3. Posfay-Barbe KM, Wald ER. Listeriosis. Semin Fetal Neonatal Med. 2009;14:228–233.
4. Allerberger F, Wagner M. Listeriosis: a resurgent foodborne infection. Clin Microbiol Infect. 2010;16:16–23.
5. Ramaswamy V, Cresence VM, Rejitha JS, et al. Listeria - review of epidemiology and pathogenesis. J Microbiol Immunol Infect. 2007;40:4–13.
7. Janakiraman V. Listeriosis in pregnancy: diagnosis, treatment, and prevention. Rev Obstet Gynecol. 2008;1(4):179–185.
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PATTERNS OF DISEASE (cont’d)

• Immunocompromised states:
• Any condition that reduces cell-mediated immunity can predispose to Listeria

infection.6,7

• Populations at risk include pregnant women and neonates, adults with 
underlying immunosuppressive disease (including cancer patients, organ 
transplantation recipients, people with AIDS, chronic hepatic disorders), and 
the elderly.6

• Infection may also occur in people with no known predisposing factor.8

6  Rocourt J. Epidemiology of human listeriosis and seafoods. Int J Food Microbiol. 2000;62(3):197–209. doi:10.1016/s0168-1605(00)00336-6.
7. Janakiraman V. Listeriosis in pregnancy: diagnosis, treatment, and prevention. Rev Obstet Gynecol. 2008;1(4):179–185.
8. Swaminathan B, Gerner-Smidt P. The epidemiology of human listeriosis. Microbes Infect. 2007;9(10):1236–1243. doi:10.1016/j.micinf.2007.05.011.

31



PATTERNS OF DISEASE (cont’d)

Clinical Syndromes:

1. Invasive Listeriosis4,8:
• Most reported cases present as life-threatening illness in one of three clinical

syndromes: (a) Maternofetal listeriosis or neonatal listeriosis, (b) Blood
stream infection (Septicemia), and (c) Meningoencephalitis.

• May present as a focal infection as a result of hematogenous spread, most
commonly involving the peritoneum, joints, the endocardium, or the eyes

4. Allerberger F, Wagner M. Listeriosis: a resurgent foodborne infection. Clin Microbiol Infect. 2010;16:16–23.
8. Swaminathan B, Gerner-Smidt P. The epidemiology of human listeriosis. Microbes Infect. 2007;9(10):1236–1243. doi:10.1016/j.micinf.2007.05.011.
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PATTERNS OF DISEASE (cont’d)

2. Non-invasive Listeriosis4,8:
• May present as a febrile gastroenteritis or as cutaneous listeriosis.

• These presentations are self-limiting clinical conditions with non-specific
symptoms and are therefore probably vastly underdiagnosed.

• In immunocompetent individuals, non-invasive listeriosis more often develops
as a typical febrile gastroenteritis.

4. Allerberger F, Wagner M. Listeriosis: a resurgent foodborne infection. Clin Microbiol Infect. 2010;16:16–23.
8. Swaminathan B, Gerner-Smidt P. The epidemiology of human listeriosis. Microbes Infect. 2007;9(10):1236–1243. doi:10.1016/j.micinf.2007.05.011.
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PATTERNS OF DISEASE (cont’d)

• Has been cultivated from many animal species including virtually all
domestic and wild animals and birds, but not from fish (with a few
exceptions).2

• Pathogenic not only to humans but also to animals, causing similar
presentations of disease1,2:
• Continues to be a problem in veterinary medicine, causing epidemic abortion

and encephalitis in ruminants.

• Cutaneous listeriosis may also be a potential hazard for veterinarians working
with infected animals.

1. Schlech WF, Acheson D. Foodborne listeriosis. Clin Infect Dis. 2000;31(3):770–775. doi:10.1086/314008.
2. Hof H. History and epidemiology of listeriosis. FEMS Immunol Med Microbiol. 2003;35(3):199–202. doi:10.1016/s0928-8244(02)00471-6.
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Figure 2: Outcome tree for perinatal and non-perinatal listeriosis.9

9. de Noordhout CM, Devleesschauwer B, Angulo FJ, et al. The global burden of listeriosis: a systematic review and meta-analysis. Lancet Infect Dis. 2014;14(11):1073–1082. doi:10.1016/s1473-3099(14)70870-9.
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TRANSMISSION OF LISTERIOSIS

• Dietary sources
• Many foods can be contaminated including raw vegetables, raw milk, fish,

shellfish poultry, processed chicken, beef 3,5

• Can grow in properly refrigerated food, survives in temperature from below
freezing  to body temperature 5

• Food items implicated in previous outbreaks: vegetable products in early
1980s, dairy products in mid-1980s and early 1990s 2,5

• Recently, contaminated ready-to-eat meat and poultry products have been
associated with transmission 5

2. Hof H. History and epidemiology of listeriosis. FEMS Immunol Med Microbiol. 2003;35(3):199–202. doi:10.1016/s0928-8244(02)00471-6.
3. Posfay-Barbe KM, Wald ER. Listeriosis. Semin Fetal Neonatal Med. 2009;14:228–233.
5. Ramaswamy V, Cresence VM, Rejitha JS, et al. Listeria - review of epidemiology and pathogenesis. J Microbiol Immunol Infect. 2007;40:4–13.
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CLINICAL FEATURES

• Neonatal infection 1,7

• Early onset : infants contaminated through maternal sepsis resulting in chorioamnionitis
(inflammation of chorion and amnion) and delivery of a septic infant

• Late onset: contamination through contact with infected maternal GI tract and perineal
region; will cause bacterial meningitis 1

• Symptoms: pneumonia, meningitis, sepsis, fever, rash, jaundice, respiratory stress,
granulomatosis infantisepticum (rare)

• Infections in adults 7,9

• Healthy people: self-limiting febrile gastroenteritis

• People with impaired cell-mediated immunity: CNS infection, sepsis, meningitis,
encephalitis, endocarditis; 20% to 50% case fatality rate

1. Schlech WF, Acheson D. Foodborne listeriosis. Clin Infect Dis. 2000;31(3):770–775. doi:10.1086/314008.
7. Janakiraman V. Listeriosis in pregnancy: diagnosis, treatment, and prevention. Rev Obstet Gynecol. 2008;1(4):179–185.
9. de Noordhout CM, Devleesschauwer B, Angulo FJ, et al. The global burden of listeriosis: a systematic review and meta-analysis. Lancet Infect Dis. 2014;14(11):1073–1082. doi:10.1016/s1473-3099(14)70870-9.
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LISTERIOSIS IN PREGNANCY

• More common in pregnant women due to reduced cell-mediated
immunity 7,10

• 20-fold increased risk

• Illness often mild or asymptomatic

• Symptoms: fever the most common; flu-like syndrome

• Definitive diagnosis made from results of blood cultures

• Consequences: miscarriages, stillbirths, preterm delivery, sepsis, fetal
and neonatal infection7,9

7. Janakiraman V. Listeriosis in pregnancy: diagnosis, treatment, and prevention. Rev Obstet Gynecol. 2008;1(4):179–185.
10. Cheung VYT, Sirkin WL. Listeriosis complicating pregnancy. CMAJ. 2009;181(11):821–822. doi:10.1503/cmaj.090395.
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TREATMENT

• Spontaneous resolution1

• Pregnant women who deliver infants with early-onset listeriosis

• Antibiotic treatment1,7

• Ampicillin, penicillin, amoxicillin; combination of ampicillin and an
aminoglycoside most effective

• All strains of L. monocytogenes resistant to cephalosporin antibiotics (used in
treatment of bacterial meningitis)

• Therapy duration usually 3 weeks

1. Schlech WF, Acheson D. Foodborne listeriosis. Clin Infect Dis. 2000;31(3):770–775. doi:10.1086/314008.
7. Janakiraman V. Listeriosis in pregnancy: diagnosis, treatment, and prevention. Rev Obstet Gynecol. 2008;1(4):179–185.
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PREVENTION

• Primary prevention
• Health promotion1,7,11

• Health education- providing recommendations to avoid high-risk food, reduce 
contamination at home

• Food hygiene- reducing contamination of food during food production and processing

• Pasteurization- eliminates Listeria from dairy products

• CDC recommendations

• Specific protection3

• No vaccine currently available

1. Schlech WF, Acheson D. Foodborne listeriosis. Clin Infect Dis. 2000;31(3):770–775. doi:10.1086/314008.
3. Posfay-Barbe KM, Wald ER. Listeriosis. Semin Fetal Neonatal Med. 2009;14:228–233.
7. Janakiraman V. Listeriosis in pregnancy: diagnosis, treatment, and prevention. Rev Obstet Gynecol. 2008;1(4):179–185.
Goulet V, Hebert M, Hedberg C, et al. Incidence of listeriosis and related mortality among groups at risk of acquiring listeriosis. Clin Infect Dis. 2011;54(5):652–660. doi:10.1093/cid/cir902.
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PREVENTION

• Secondary prevention4,7

• Post-exposure prophylaxis
• High-risk individuals having consumed a food involved in a Listeriosis outbreak

• Early diagnosis and treatment
• Pregnant women with cold-like symptoms

4. Allerberger F, Wagner M. Listeriosis: a resurgent foodborne infection. Clin Microbiol Infect. 2010;16:16–23

7. Janakiraman V. Listeriosis in pregnancy: diagnosis, treatment, and prevention. Rev Obstet Gynecol. 2008;1(4):179–185.
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Year Location No. of Cases Perinatal cases No. of Deaths Suspect/Implicated Vehicle

1981 Nova Scotia, Canada 41 34 18 Coleslaw

1983 Massachusetts, USA 49 7 14 Pasteurized milk

1985 California, USA 142 94 48 Mexican-style cheese

1983-1987 Switzerland 122 65 34 Vacherin Mont d’Or cheese

1987-1989 United Kingdom 366 ? ? Pate´

1989-1990 Denmark 26 3 7 Blue mold cheese

1992 France 279 0 85 Pork tongue in jelly

1993 France 38 31 10 Rilettes

1998-1999 Multiple states, USA 108 ? 14 Hot dogs

1999 Finland 25 0 6 Butter

1999-2000 France 10 3 3 Rilettes

1999-2000 France 32 9 10 Pork tongue in aspic

2000 Multiple states, USA 30 8 7 Delicatessen turkey ready-to-eat meats

2000 North Carolina, USA 13 11 5 Home-made Mexican style cheese

2002 Multiple states, USA 54 12 8 Delicatessen turkey ready-to-eat meats

2002 Quebec, Canada 17 3 0 Cheese made from raw milk

2003 Texas, USA 12 ? ? Mexican-style cheese

Table 2: Significant Outbreaks in the Past8

8. Swaminathan B, Gerner-Smidt P. The epidemiology of human listeriosis. Microbes Infect. 2007;9(10):1236–1243. doi:10.1016/j.micinf.2007.05.011.
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RECENT OUTBREAK/PROBLEM13

• First reported outbreak of listeriosis associated with leafy greens; the eighth
reported outbreak of listeriosis associated with fresh produce in the U.S.

• Date: May 7, 2015 – March 28, 2016

• Case Definition: Isolation of Listeria with the outbreak PFGE pattern and
highly related by wgMLST with an isolation date on or after July 5, 2015.

• November 30, 2015:
• Questionnaire used for 7 persons identified, with isolation dates occurring July 5,

2015–October 30, 2015.
• This tool did not include leafy green vegetables and failed to identify a common

source for the infections.

13. Self JL, Conrad A, Stroika S, et al. Notes from the field: outbreak of listeriosis associated with consumption of packaged salad — United States and Canada, 2015–2016. MMWR Morb Mortal Wkly Rep. 2016;65(33):879–881. doi:10.15585/mmwr.mm6533a6.
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RECENT OUTBREAK/PROBLEM13

• December 2015 – January 2016:
• Eight new or previously interviewed patients or their surrogates.

• Seven (88%) reported romaine and six (75%) reported spinach

• Six patients (75%) recalled consuming packaged salad, and three patients
(38%) who recalled packaged salad brands processed by Company A.

• January 14, 2016: Listeria isolated from packaged salad, was highly
related to the clinical isolates by wgMLST.

• January 16, 2016: The FDA initiated inspection of Company A’s Ohio
facility.

13. Self JL, Conrad A, Stroika S, et al. Notes from the field: outbreak of listeriosis associated with consumption of packaged salad — United States and Canada, 2015–2016. MMWR Morb Mortal Wkly Rep. 2016;65(33):879–881. doi:10.15585/mmwr.mm6533a6.
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RECENT OUTBREAK/PROBLEM13

• January 21, 2016: Company A halted production, conducted market
withdrawal of all packaged salad products from the Ohio facility.

• January 27, 2016: Company A issued voluntary recall of affected products.

• CDC fielded >450 inquiries, >787,000 page views.

• March 28, 2016: 19 persons meeting the case definition from nine states.
• All were hospitalized; one died.
• One illness in a pregnant woman resulted in a preterm live birth.
• One otherwise healthy child developed meningitis.

• The Public Health Agency of Canada investigated 14 cases of listeriosis in
this outbreak, with onset dates from May 7, 2015 to February 23, 2016.

13. Self JL, Conrad A, Stroika S, et al. Notes from the field: outbreak of listeriosis associated with consumption of packaged salad — United States and Canada, 2015–2016. MMWR Morb Mortal Wkly Rep. 2016;65(33):879–881. doi:10.15585/mmwr.mm6533a6.
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Future Research

• Efforts at vaccine development12,14

• Adenovirus-based vaccine

• Cellular vaccine

• Other research directions3

• Understand better how listeria can become deadly

• Determine the infectious dose of listeria

• Examine interactions between bacteria and host, especially in neonates

3. Posfay-Barbe KM, Wald ER. Listeriosis. Semin Fetal Neonatal Med. 2009;14:228–233
12. Calderón-González R, Frande-Cabanes E, Bronchalo-Vicente L, et al. Cellular vaccines in listeriosis: role of the listeria antigen GAPDH. Front Cell Infect Microbiol. 2014;4.
doi:10.3389/fcimb.2014.00022.
14. Jensen S, Steffensen MA, Jensen BAH, Schluter D, Christensen JP, Thomsen AR. Adenovirus-based vaccine against listeria monocytogenes: extending the concept of invariant chain linkage. J

Immunol. 2013;191(8):4152–4164. doi:10.4049/jimmunol.1301290.
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ABSTRACT 

 With increasing population density and technological advancement, the generation of 

waste has increased astronomically. So also has the types of waste and their attendant hazards 

increased. One of such types of waste is radioactive waste, which is much more of a hazard today 

than it ever was. More alarming is the fact that large volumes of radioactive waste are generated 

from hospitals and a significant, though smaller volume, from households. More individuals than 

ever are exposed to the health risks of radioactive waste, including radiation syndrome, birth 

defects, genetic mutations, and cancer. The environmental contamination by such waste persists 

for many years, posing a hazard to the ecosystem for many generations. There have been incidents 

demonstrating the ill-effects of indiscriminate disposal of radioactive waste, thus calling for more 

regulations and more effective techniques toward safe handling and management of radioactive 

waste. 
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INTRODUCTION 

Waste is an inevitable product of human activity. Waste may be referred to as any material 

that is no longer wanted, usually the by-products generated as a result of human activities. As the 

human population increases, the amount of waste generated globally will also increase as 

individuals contribute their own quota of waste every day. Advancements in science, technology 

and industrial activities, which did not exist hundreds of years ago, are also giving rise to new 

types and volumes of waste. Waste can also be defined as anything discarded by an individual, 

household or organization.1 Since it comes from varied processes and sources, waste is a complex 

mixture of different substances, a number of which are intrinsically dangerous or hazardous to 

health and to the environment.1 There are various classifications of waste based on the sources of 

the waste, the forms of waste generated, and the environmental or health impacts of the waste. 

The methods of waste disposal or elimination are also diverse, each with its own merits, 

demerits and level of efficiency. The generation, transport, and disposal or elimination of wastes, 

also referred to as waste management, may present threats to the environment and public health, 

but the potential impacts depend on the type of waste, the waste management options chosen and 

the way waste management is implemented.1 Of the many types of waste, one of those most 

hazardous to the environment and the health of humans is radioactive waste, also called nuclear 

waste. Exposure to radiation being emitted from radioactive wastes persists for extended periods, 

usually spanning several years. Radioactive waste that is not properly managed is potentially 

hazardous to biological systems. There are risks of chronic diseases, such as cancer; teratogenic 

effects and genetic mutations; as well as more acute illnesses at high doses, which include acute 

radiation syndrome and cutaneous radiation injury.2,3,4  
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A classic example of the impact of radioactive contamination is the Chernobyl catastrophe 

that occurred on April 26, 1986, with the explosion of a nuclear reactor in a nuclear power plant 

at Chernobyl, Ukraine, releasing radiation into the environment. The radioactive emissions from 

that single reactor are reported to have been more than a hundred times the radioactive 

contamination of the nuclear bombs dropped on Hiroshima and Nagasaki during World War II.5 It 

is estimated that the radioactive emissions from one nuclear reactor can pollute half the globe, as 

the fallout from the Chernobyl nuclear plant covered the entire Northern Hemisphere.5 Likewise, 

in 1993, the Yablokov report described a dumping by the Soviet Union of  a large volume of 

radioactive waste (16 nuclear reactors, some of which had spent fuel that is more hazardous than 

unused fuel) in the Kara Sea and in fjords along the coast of Novaya Zemlya from the 1960s to the 

1980s.2 Recent studies indicate that a high level of radiation is still present at the Kara Sea dump 

sites today.2 

 

While major sources of radioactive waste include nuclear reactors, reactor fuel processing 

plants, and research facilities, hospitals are now gaining status as important sources of radioactive 

waste.6,7 Radiation is used in the field of Medicine for many research, diagnostic and therapeutic 

processes, with the generation of a large volume of waste as a result. Though the radioactive waste 

generated from hospitals is classified as low-level waste (LLW) because it emits mostly short-

lived radioactivity,8 it still has significant impact on human health and the environment if not 

managed properly. Several items used in households, including some types of food, emit some 

low-level radiation, and waste generated from these substances also add to the cohort of radioactive 

waste.9  
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The purpose of this paper is to review the environmental and health impact of radioactive 

waste that originates primarily from hospitals, while also discussing the significance of household 

sources of such waste. Current efforts in the management of radioactive waste from these sources 

will be evaluated and recommendations will be made where necessary. 

 

BACKGROUND 

Healthcare Waste 

The term “healthcare waste,” also called biomedical waste, refers to any form of waste 

generated during the diagnosis, treatment or immunization of human beings or animals.10 In other 

words, healthcare waste comprises all the waste related to medical procedures that are generated 

within healthcare facilities, research centers and laboratories.11 Such types of waste originating 

from minor and scattered sources, including waste produced in the course of healthcare undertaken 

in the home, are also included in the cohort of healthcare waste.11 

When classified based on the risk of causing injury, infection or other health hazards during 

handling and disposal, biomedical waste is composed largely of general non-hazardous waste 

(75% - 90%), with hazardous waste making up a smaller proportion (10 - 25%).10-12 According to 

the World Health Organization (WHO), about 85% of healthcare wastes are non-hazardous, while 

about 10% are infectious (hazardous) and 5% are non-infectious (but hazardous) (see Figure 1). 

General healthcare waste, which comes mostly from the administrative, kitchen and housekeeping 

functions at healthcare facilities and may also include packaging waste and waste from healthcare 

building maintenance, is considered to be no more of a public health or environmental risk or 

concern than domestic waste because it does not pose any particular biological, chemical, 

radioactive or physical hazard. 11,13 
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 Figure 1: Typical waste composition in healthcare facilities11 

 

Categories of hazardous healthcare waste as classified by WHO include sharps waste, 

infectious waste, pathological waste, pharmaceutical waste, cytotoxic waste, chemical waste, and 

radioactive waste.11 Among these by-products of healthcare, those that are of the highest concern 

to human and environmental health include waste targeted for precautions during handling and 

disposal such as sharps (needles or scalpel blades), pathological waste (anatomical body parts or 

amputations, aborted fetuses, microbiology cultures, blood samples), infectious waste (items 

contaminated with blood, body fluids and discharges such as wound dressings, catheters and 

intravenous lines), chemical waste and radioactive waste.10 

Though radioactive waste constitutes only about 5% of all healthcare waste, the 

consequences of exposure to such waste can be much more difficult to manage than those from 

other types of waste. Radioactive waste in the healthcare/hospital setting is waste containing 

radioactive substances, usually due to contamination with radionuclides.11 Such waste may be 

85%

10%
5%

Healthcare wastes

General (non hazardous) waste

Infectious (hazardous) waste

Chemical/Radioactive (hazardous)
waste
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solid, liquid or gaseous substances produced as a result of procedures such as in vitro analysis of 

body tissue and fluid, in vivo organ imaging and tumor localization, and various investigative and 

therapeutic practices.11 Radioactive gas may be generated in small quantities by research and 

radio-immunoassay activities in hospitals and research facilities.10 Liquid forms of radioactive 

waste can also come from chemical or biological research, from imaging of body organs, from 

decontamination of radioactive spills, from the urine of patients exposed to radiation for diagnostic 

or therapeutic purposes, and from scintillation liquids used in radioimmunoassay. Pathological 

waste can be classified as radioactive waste if it is contaminated with radionuclides. When a patient 

has received some form of radiation in a hospital, the patient’s room is routinely monitored for 

radioactive contamination under normal circumstances and his urine and feces can be handled as 

non-radioactive waste.10 

Radiation can either be ionizing or non-ionizing. Radiation associated with nuclear 

medicine and healthcare in general, is ionizing radiation, which means that the radiation has 

adequate energy to eject an electron from an atom, producing ions, and to interact with matter, the 

human body in particular. Nuclear radiation can arise from multiple and diverse kinds of unstable 

atoms, many of which exist in nature, but the majority are created in nuclear reactions. 

Radionuclides are unstable atoms that are emitted as forms of ionizing radiation that can damage 

living tissue. These radionuclides can undergo a spontaneous decay (change) to become different 

kinds of atoms.14 

The radionuclides used in healthcare can be categorized to be either from unsealed (or 

open) sources or sealed sources. Radioactive liquids that are applied directly are unsealed sources. 

Sealed sources are used indirectly, comprising are radioactive substances contained in parts of 

equipment or encapsulated in unbreakable or impervious objects.11 The radionuclides in 
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radioactive healthcare waste are often the types with short half-lives, meaning that half of the mass 

of the radionuclide decays in hours or a few days; as a consequence, the waste loses its radioactivity 

relatively quickly (hence their classification as low-level waste). However, radionuclides with 

longer half-lives are used in certain specialized therapeutic procedures. Larger medical and 

research laboratories usually produce radioactive waste in the form of sealed sources which may 

have a relatively high radioactivity, but they are fortunately generated only in low volumes. Sealed 

sources are not expected to enter the waste stream from these facilities because they are generally 

returned to the supplier.11 

According to the WHO,11 the waste generated by healthcare and research activities that 

involves radionuclides and maintenance and storage of related equipment can be grouped as 

follows:  

• sealed sources  

• spent radionuclide generators 

• low-level solid waste (such as absorbent paper, swabs, glassware, syringes, vials) 

• residues obtained from shipments of radioactive material and unwanted solutions of 

radionuclides that are intended for diagnostic or therapeutic use 

• liquid incapable of mixing with water, such as liquid scintillation counting 

• residues used in radioimmunoassay, and contaminated pump oil 

• waste from spills and from decontamination of radioactive spills  

• feces and urine from patients treated or tested with unsealed radionuclides 

• low-level liquid waste (such as from washing apparatus) 

• gases and exhausts from stores and fume cupboards.  
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Household Waste 

The types of waste generated in households can vary widely, depending on the lifestyles, 

age, socioeconomic status and number of persons in the household. Most of the household waste 

is in the form of solid waste and sewage/sewerage. Sewage/sewerage in most cases is infectious 

and must be disposed of and treated properly in order to significantly reduce the public health risk. 

Although most solid waste from households does not contain large amounts of disease-causing 

microorganisms compared to sewage, when such waste is not properly disposed of it can serve to 

accommodate and breed pests and disease vectors such as flies, rats and cockroaches.  

Household waste can also be classified as hazardous or non-hazardous. Household 

hazardous waste, as defined by the Virginia Department of Environmental Quality,15 refers to used 

or leftover contents of consumer products that contain materials characterized with one of the four 

features of a hazardous waste: toxic (including radioactive waste), ignitable, corrosive or 

reactive. Household hazardous waste is not to be disposed of in the regular trash. It is best to 

manage such waste outside of the regular municipal solid waste stream in order to decrease the 

chances that these hazardous substances will enter the environment.15 

Households are not major sources of radioactive waste because most of them do not 

deliberately use any substances for the purpose of generating radiation. However, one is exposed 

to some level of radiation every day. There are substances referred to as naturally-occurring 

radioactive materials (NORM), which potentially include all radioactive elements or materials 

found in the environment. The term is used more specifically for all naturally-occurring 

radioactive materials altered by human activities that have increased the potential for exposure to 

radiation compared with the unaltered situation. Concentrations of the actual radionuclides in the 

NORMs may or may not be increased by the human activities.16 
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The term NORM is used specifically to distinguish “natural radioactive materials” from 

man-made sources of radiation, such as those produced by nuclear power and those used in the 

healthcare setting. Uranium, thorium and potassium, which are long-lived radioactive elements, 

and any of their decay products, such as radium and radon, are examples of NORM.16 The 

becquerel (Bq) is a unit or measure of actual radioactivity in material, referring to the number of 

nuclear disintegrations per second (1 Bq = 1 disintegration per second).14 This measure is used to 

assess the intrinsic radioactivity of several substances.

Some common substances used every day and some types of food are radioactive.17 Most 

of these substances are a harmless part of the environment, but some of them may pose a health 

risk to humans. These include Brazil nuts, which are approximately 1,000 times more radioactive 

than other foods, with about 400 Bq of radioactivity per kilogram.14,17 Beer contains about 390 

pCi/kg of the isotope potassium-40, though on its own it is not particularly radioactive.17 All foods 

which contain potassium have some of this isotope, and thus are significantly radioactive but not 

harmful. Bananas have a high potassium content naturally, so bananas are slightly radioactive 

(with about 15 Bq of radioactivity per banana).14,17 Other radioactive foods include potatoes, 

carrots, lima beans and red meat. Some radon-226 is also present in carrots, potatoes and lima 

beans. The levels of radioactivity in these food are not so high that one should be worried about 

health risks from eating them, though bananas are reported to emit enough radiation to trigger a 

radiation alert for authorities seeking nuclear material.17 

Among other household items that are radioactive are the standard smoke detectors, about 

80% of which are reported to contain a small amount of the radioactive isotope americium-241, 

which emits alpha particles and beta radiation with up to 30,000 Bq of radioactivity from each 

smoke detector.14,17 A significant environmental health concern is the disposal of smoke detectors, 
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since the americium, which has a long half-life of 432 years, eventually accumulates in the 

environment.17 Krypton-85, which emits beta and gamma radiation and has a half-life of 10.4 

years, is found in the small cylindrical glass bulb in the lamp starters of some fluorescent lights. 

The radioactive isotope, however, is not of significant environmental health concern unless the 

bulb is broken.17  

Some ceramic materials also emit radioactivity.17 To make them whiter and more 

reflective, some porcelain teeth are colored artificially with uranium containing metal oxides, 

exposing the mouth to 1000 millirem per year per cap. There is a chance of radioactivity in 

anything made of stone. Tiles and granite countertops emit slight radioactivity. Concrete 

basements are especially high in radioactivity. Others include art glass, cloisonne enameled 

jewelry, and glazed pottery. Acidic foods can dissolve small amounts of radioactive elements, so 

there is some concern for health risks if such foods are placed in ceramic pottery and ingested.17 

 

Incidents of Exposure to Radioactive Waste from Hospitals 

Several accidents following improper disposal of radioactive therapeutic materials have 

been reported, with many people suffering from the results of exposure. One of such cases occurred 

in Brazil, where a radiotherapy institute left a sealed radiotherapy source in its old building while 

moving to a new facility. A person who gained access to the old premises came across the source 

and took it home, resulting in the exposure of 249 people, of whom many either died or suffered 

severe health problems.11,18 Apart from this Brazil incident, there is hardly any reliable scientific 

data available on the large scale public health and environmental impact of the continuous 

generation and handling of radioactive hospital waste,11 though theoretically there could be 

significant impact that has not yet been studied or associated with this form of waste. It is very 
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likely that many cases of exposure to radioactive healthcare waste, and the health problems 

associated with such exposure, go unreported. 

There are many other smaller scale reported cases of accidents involving exposure to 

ionizing radiation in healthcare settings that resulted from the unsafe operation of medical imaging 

equipment such as X–ray machines or Computed Tomography (CT) equipment, or from the 

improper handling of radiotherapy solutions, or inadequate control of radiotherapy.11 

 

Past Techniques in the Management of Radioactive Waste 

The technique of concentrating and containing can be used for radioactive materials with 

very high activity levels and for those with long half-lives. Such waste is collected in appropriately 

designed and labeled containers. It is then buried in sites approved by the competent authority and 

prepared exclusively for it.19 Since such high-level waste is not encountered regularly in the day-

to-day work of a hospital, this method of radioactive waste disposal is rarely used.19 

Immiscible liquid radioactive waste, such as that from the liquid scintillation systems or 

contaminated oil, and some solid radioactive waste, may be disposed of by incineration.19 The bulk 

of the waste is reduced by incineration, such that the activity is concentrated in a smaller volume 

of ash designated for further disposal. It is required that incinerators used for radioactive waste 

disposal operate under controlled conditions and in secluded places because they release part of 

the radioactivity into the atmosphere. Separate disposal of the ashes generated via this technique 

has to be done, handling the ashes as solid radioactive waste.19 

Ground burial and incineration are not favored as regular or commonly used techniques of 

radioactive waste disposal because of public pressure and environmental concerns. For these 

reasons, incineration and burial are rarely recommended.19 
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CURRENT TECHNIQUES IN MANAGEMENT OF RADIOACTIVE WASTE 

Management of Radioactive Waste from Hospital Sources 

The increasing use of radionuclides in medical applications for diagnosis and for therapy 

presents the need for safe and efficient management of radioactive wastes from hospitals in order 

to prevent or reduce hazards to human health and to the environment. A nuclear regulatory agency 

usually supervises the treatment and disposal of radioactive waste.11 Clearance levels have to be 

defined and radioactive waste has to be classified according to activity levels and half-lives of the 

radionuclides present. 11 

The management of radioactive waste from hospitals, like waste from other sources, 

involves two main stages: collection and disposal.12 A program for waste minimization is a crucial 

component of a radioactive waste management plan. Components of a radioactive waste 

management plan should include such methods as source reduction, extended storage for decay of 

radioactivity, and substitution with a non-radioactive alternative.11 Strategies for source reduction 

include limiting the quantity of radioactive materials purchased, and laboratory procedures that 

reduce the volume of waste generated. Methods for substitution include, where possible, replacing 

long-lived radionuclides with those that have shorter half-lives or with non-radioactive substitutes. 

Most of the radioactive waste from hospital and household sources is low-level waste, and 

this can be disposed of by various methods11,19: 

a) Decay in storage (“Delay and decay”): This is the safe storage of radioactive waste until

its levels of radiation are at the same level as background radiation. The waste is generally

stored for at least 10 times the half-life of the longest-lived radionuclide in the waste, when

after decay only 0.1% of the initial activity remains.

b) Return to supplier
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c) Storage on a long-term basis at a waste disposal site authorized for radioactive waste 

d) Dilute and Disperse 

 

In the U.S., radiation protection responsibilities lie in the jurisdiction of the Environmental 

Protection Agency (EPA).20 EPA is responsible for writing regulations that provide guidance on 

what must be done to obey laws enacted to protect the public and the environment against 

radiation. These regulations are generally requirements that can apply to individuals, businesses, 

states, local governments, or other institutions, including hospitals. 20 There are several regulations 

set standards place a limit on the amount of a hazardous material that can be allowed in the 

environment. Relevant guidelines of the Environmental Protection Agency (EPA) and/or the 

requirements of local authorities must be followed in carrying out all procedures in the 

management of radioactive waste from hospital or household sources. The requirements of the 

Radiation Control Act of 1990 must also be adhered to during the handling, storage and disposal 

of radioactive materials.22 The person responsible for the safe handling, monitoring, storage, and 

transport of radioactive waste is referred to as a Radiation Safety Officer.19,22 It is the responsibility 

of the Radiation Safety Officer to advise and assist the hospital administration in the safe disposal 

of radioactive waste in consonance with the guidelines issued from time to time by the relevant 

authority.19 

 

Management of Radioactive Waste from Household Sources 

 Radioactive waste from household sources, while less significant in quantity, level of 

radioactivity, and associated risk of radiation exposure, must also be managed with care. A 

significant step in the management of such waste is the segregation of the waste into designated 
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containers that are well-labelled as hazardous or radioactive. The waste management agencies are 

then called upon to handle such waste.23 After collection of the waste, the waste management 

agency usually disposes of it in similar methods as described for hospital radioactive waste. The 

exact method used to dispose of the waste usually depends on the level of radioactivity and the 

half-life of the radionuclides. 

For the management of materials that have radionuclides with a very long half-life, such 

as smoke detectors, the individuals in a household can make agreements with the suppliers or 

manufacturers of such items. These materials are usually returned by individuals to the 

manufacturers or suppliers, or the manufacturers are contacted directly and they come to the 

households to collect the materials.23 

DISCUSSION 

Waste in hospitals is generally segregated into containers that clearly identify the 

characteristics of the waste and the type of hazard they may pose.11,12 For the storage of radioactive 

waste, the containers should be clearly identified and designated “Radioactive Waste”, with the 

radiation symbol shown.11,21 Orange bags or containers with a trefoil sign are usually used to 

designate such waste.21 Such containers should also be labelled to show the origin and quantity of 

the waste, the surface dose rate and activity of the radionuclide on a particular date, the period of 

storage required, and person responsible for the management of the waste. 

Radioactive waste can also be segregated according to the period of time required for 

storage, determined by the half-lives of the radionuclides: short-term storage (half-lives less than 

60 days) and long-term storage (half-lives greater than 60 days).11 There are certain requirements 

set by regulating authorities that must be met for a facility to be approved as a storage facility.21 
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Lead shielding is required for higher-level radioactive waste of relatively short half-life.11 Medium 

activity radioactive waste and those with half-lives of less than month could also be stored with 

lead shielding.19 The storage room must have good ventilation, with an exhaust system conducted 

through a duct line to an exit at the roof top, and with appropriate thickness of lead shielding to 

hinder radiation leakage.19 The waste in storage is monitored regularly for residual radioactivity. 

When the dose limit is low, such waste can be disposed of as ordinary hospital solid or liquid 

waste, permissible for low and medium-level radioactive waste, which comprise the majority of 

hospital radioactive waste.19 If radionuclides are to be released to the environment, certain 

conditions must be met: the radioactivity released must be confirmed to be below the clearance 

levels; or the radioactivity of liquid or gaseous effluents must not exceed the limits authorized by 

a regulatory authority.11  

The longer storage period required as well as low storage space availability limits the 

feasibility of the disposal of radioactive materials with very high activity levels and those with 

long half-lives by the delay and decay method.11 The most appropriate method for managing 

radioactive waste from sealed sources, long-lived radionuclides and spent sources is to return them 

to the agency that produced or supplied the original form. For any sealed source that has a level of 

radioactivity that is greater than 100 MBq, it is necessary for the healthcare facilities ordering for 

them to require that the supplier accept the source back after its useful lifetime has expired and 

within a year after a notification is made.11 

When it is not possible to return the radioactive source, the appropriate approach is to store 

the waste in an approved long-term storage facility according international guidelines. In order to 

make the waste suitable and safe for handling, transportation and storage, irrespective of whether 

it is returned or stored in a long-term facility, it should first be conditioned.11 Conditioning involves 
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carrying out operations that produce a package of waste suitable and safe for handling, 

transportation, storage and/or disposal. It may include the conversion of the waste to a solid waste 

form, enclosure of the waste in suitable containers and, if necessary, providing an overpack. Other 

methods for conditioning include provision of additional packaging, and immobilization in 

concrete.11 

Other forms of hospital waste that become contaminated by radioactive substances must 

also be handled with care. Notable among these are disposable syringes containing radioactive 

residues. The content of these syringes should be emptied in a location assigned for the disposal 

of radioactive liquid waste. Before disposing of those syringes and/or needles along with other 

hospital waste in their category, the syringes and/or needles must be stored in a sharps container 

for a period of time that is long enough to allow for decay of any residual radioactive activity.11  

In other to avoid reuse by the public after disposal, the rule is to destroy radioactive solid 

waste, such as bottles, glassware and containers. Simply disinfecting radioactive solid waste prior 

to disposal, even by microwave or wet thermal procedures, is inappropriate since it still often 

retains some level of radioactivity after these procedures.11 Provided the activity of the article does 

not exceed 1.35 microcuries (50 KBq) or the overall package concentration does not exceed 135 

microcuries / m3 (5MBq / m3), solid articles with low radioactivity may be disposed of as ordinary 

hospital waste.19 Articles in this category include vials, cotton swabs, and tissue papers. 

Disposal into the sanitary sewerage system can be done for liquid radioactive waste that 

has activity less than microcurie level, ensuring there is flushing with adequate quantity of water 

following the disposal. There is often a prescribed limit of total discharge of liquid radioactive 

material into sanitary sewerage system that is determined by local regulating agencies, which must 

not be exceeded.19 In order to avoid leaks and unintended entry into the environment, the drains 
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that serve sinks used for discharge of radioactive liquids must be identified and monitored 

regularly. Levels of radiation should be assessed whenever the drain or sewer is opened up, and 

necessary precautions must be taken to avoid unacceptable radiation exposures via this route.11  

Collecting and confining the excreta of patients who undergo diagnostic procedures that 

involve radionuclides is usually not necessary. Instead, toilets used by such patients need to be 

assessed regularly for accumulation of radioactive contaminants. On the other hand, in the case of 

therapeutic procedures involving radionuclides, hospital toilets used by such patients must be 

assessed for radioactive contamination each time they are used; the only exception to this rule is 

when every patient has an individual toilet. In some countries, the requirement is to use separate 

toilets for patients receiving radiotherapy. Such toilets are usually fitted with delay tanks, also 

called holding tanks, or with special treatment systems.11 The delay tank, which should be leak-

proof and corrosion-free, should also be located in a secluded area, so that the public has minimal 

access to it.19 

If radioactive waste in excess of the approved amounts is discharged into sewers, or into 

the atmosphere or generally into the environment, it is necessary to inform the relevant government 

agency urgently. The factors or circumstances that led to the incident, as well as the level of 

radioactivity of the resulting waste, must be assessed after the emergency period, with such 

information given to the relevant regulators. Learning from such incidents is necessary so that 

changes or adjustments in disposal methods and processes can be made in order to avert a 

recurrence.11  
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RECOMMENDATIONS 

The Environmental Protection Agency and other local regulating agencies must ensure 

adherence to the laws and regulations set up to manage radioactive waste. It should be required of 

hospital to report radiation accidents and incidents of unintended exposure to radiation on a regular 

basis. This will help to ensure that any cases of exposure to radioactive healthcare waste, and the 

health problems associated with such exposure are accounted for, and any victims of such exposure 

receive prompt and appropriate healthcare. More funding should also be provided for reliable and 

independent research on the large scale public health and environmental impact of the continuous 

generation and handling of radioactive hospital waste. 

Hospitals must employ staff who are competent in the management and handling of 

radioactive materials and equipment used in medicine for both diagnosis and therapy. Radiation 

Safety Officers appointed in hospitals must also be unbiased in carrying out their duties, ensuring 

all laws and regulations guiding the management of radioactive waste are adhered to.  

It is necessary to increase public awareness of the levels of exposure to radioactivity that 

arise from radioactive waste. This will help to increase compliance with regulations on the 

handling of radioactive household materials and waste, thereby reducing risk and hazards to health. 

Methods for dissemination of such vital information include the use of mass media, social media, 

billboards and public campaigns. Incentives can be given to households to encourage them to abide 

by regulations on the management of household radioactive waste. 

In the pursuance of the desire to advance in technology and medical practice, one must 

ensure that no harm is brought to God’s creation through the by-products of such endeavors. Man 

has been given the mandate to be “fruitful, and multiply, and replenish the earth, and subdue it: 

and have dominion” (Genesis 1:28). But God also demands that he dresses and keeps the Earth 
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and everything in it (Genesis 2:15). The consequences of indiscriminate use of radioactive 

materials without commensurate management of the radioactive waste that arises from such 

activities are better avoided than tolerated. Worthy of note is the warning in Isaiah 24:4-6, which 

gives a vivid picture of how both the environment and humans themselves suffer from failing to 

tend the Earth as instructed by God and from the transgression of God’s law: 

“The earth mourns and fades away, the world languishes and fades away; the haughty 

people of the earth languish. The earth is also defiled under its inhabitants, because they have 

transgressed the laws, changed the ordinance, broken the everlasting covenant. Therefore, the 

curse has devoured the earth, and those who dwell in it are desolate. Therefore, the inhabitants of 

the earth are burned, and few men are left.”24 
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Logic Model for: Liberty University Master of Public Health (MPH) program  
Your name:  Olushola Ogunleye 
Today’s date:  April 5, 2017 
 

INPUTS 
 OUTPUTS  OUTCOMES 

 Activities Participants  Short      Medium      Long 

• Curricula 

• Faculty: Facilitate 

student learning; fully 

involved in design of 

curricula, delivery of 

courses and training 

of students 

• Course delivery 

formats: Blackboard, 

PowerPoint, 

textbooks 

• Financial resources: 

to pay faculty and 

staff, for outreaches, 

and for running of the 

program 

• Time: at least 3 credit 

hours per course each 

semester; at least 2 

years to complete 

program 

• Other learning aids: 

audiovisuals, food 

models, etc. 

• Classrooms 

• Administrative staff 

 • Core courses 

• Concentration 

courses 

• Practica 

• Community health 

outreaches 

• Ongoing research 

projects 

• Training programs for 

special skills, such as 

advocacy. 

• Presentations (in 

class, in the 

community, and in 

conferences/ 

professional 

meetings) 

• Pre- and post-

program surveys 

• Lectures/classes 

• Forms of assessment: 

quizzes, exams, 

assignments 

• Health fairs 

• Community volunteer 

activities 

 

• Students: Full 

participation in 

mandatory activities; 

at least 80% 

participation in other 

activities 

 

• Community 

professionals: Engage 

the community in 

collaboration with 

faculty and students; 

serve as on-site 

supervisors of 

students in their 

practica 

 

• Lay persons in the 

community: Benefit 

from health 

outreaches and health 

fairs; provide an 

opportunity for 

students to practice 

the principles of 

public health 

  

• 90% of LUMPH 

students will pass the 

MPH Exit Exam on 

first try beginning 

January 2016. 

 

• At the end of the 

program, 75% of 

LUMPH students will 

graduate with a GPA 

of 3.5 or above. 

 

• 90% of students who 

enroll in the LUMPH 

program will pass the 

HLTH 501 

(Biostatistics) course 

in their first semester 

with a grade of B or 

above. 

 

• 70% of LUMPH 

students will 

complete the program 

within 3 years of 

enrollment. 

 

• 80% of LUMPH 

students will 

demonstrate the core 

competencies of 

public health in their 

practice within six 

months of graduation. 

 

• 60% of LUMPH 

students will receive 

the Certified in Public 

Health (CPH) 

credential after 

passing the required 

examinations within 

six months of 

graduation. 

 

• 80% of LUMPH 

graduates will work 

in public health or 

healthcare within 

one year of their 

graduation. 

 

• 30% of LUMPH 

graduates will go on 

to enroll in doctoral 

degree programs in 

the field of Public 

Health within 2 

years of graduation 

and be involved in 

the training of future 

public health 

professionals. 

 

• The LUMPH 

program develops 

and expands into a 

School of Public 

Health within 7 

years.  

 

 

Assumptions:  
• Students are very likely to succeed if they fully use the learning 

resources and participate actively in academic activites. 
• Faculty are highly qualified and possess substantial public health 

experience. 

 

External Factors: Competition from other MPH programs that have CEPH 
accreditation, are of one-year duration, or have more affordable tuition; 
increased need for personnel with an MPH degree in the public health 
workforce; availability of federal funding for public health programs. 

  

 
 
Resource: Program development and evaluation website. Logic model. University of Wisconsin Agricultural Extension. http://www.uwex.edu/ces/pdande/evaluation/evallogicmodel.html. 

http://www.uwex.edu/ces/pdande/evaluation/evallogicmodel.html
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Liberty University                                                    April 16, 2017                                    Public & Community Health 

 

REDUCING OBESITY AMONG ADOLESCENT NON-

HISPANIC BLACK GIRLS IN MISSISSIPPI 

Priority Population 
he minority populations in the United States are often 

bedeviled by multiple socioeconomic and health 

disparities. Perhaps no other situation reflects such 

disparities as much as the high prevalence of obesity1 

among adolescent non-Hispanic black girls (African 

American or foreign-born) in the state of Mississippi. from 

low- to middle-income families.  

 

Childhood obesity rates have risen 

dramatically over the past 3 decades, 

such that it is now a global health 

problem of epidemic proportions.2 

Childhood obesity often continues 

into adulthood, with increased risk for 

multiple morbidities (such as certain 

types of cancer, cardiovascular 

disease, stroke, the metabolic 

syndrome, and diabetes) as well as 

increased mortality.  

 

Comprehending the extent of this issue is necessary for 

implementation of effective measures to mitigate it. 

 

Health Disparity Issue 
Substantial racial and ethnic disparities exist in the prevalence 

of childhood and adolescent obesity. 

• In 2003-2007, Mississippi and Nebraska had the highest 

increase in childhood overweight prevalence of 21% and 

29% respectively.4 Over 40% of school-aged children 

and youth in Mississippi were either overweight or 

obese. 

• In a National Survey of Children’s Health in 2007, 

44.4% of children aged 10–17 years in Mississippi self-

reported as overweight or obese; while the national rate 

was 31.6%.2 

• As reported by NHANES 2011-2014 data,5 black 

children aged 2-19 years have higher rates of obesity 

(19.5%) compared to White (14.7%) and Asian (8.6%) 

children. Higher rates start at earlier ages and rise faster 

for the black children.  

• In 1999-2010, the prevalence of obesity in girls in the 

U.S. was highest among non-Hispanic blacks (22%); in 

boys, it was highest among Mexican-Americans (24%).1  

 

Root Cause Analysis 
The environment in which adolescent black girls live has a 

significant impact on the tendency for them to become 

overweight or obese. Environmental factors that often favor 

weight gain in them include: 

• Marketing and promotion of unhealthy foods 

• Easy access to high-calorie, low-nutrient foods and 

beverages 

• Overweight/obese peers and family members 

• Lack of peer- and social-support for healthy behaviors 

• Lack of sidewalks/built environment that encourages 

physical activity in neighborhood 

• Lack of physical activity/physical education classes at 

school 

 

Recommendations   

When parents participate in interventions to reduce obesity in 

their children, there is often significant weight loss for both 

parents and children. 

• Faith-based health promotion programs are highly 

effective in reducing health disparities among African 

American populations.6 These can be organized in 

collaboration with churches to increase family support 

for healthful eating and physical activity, and to 

T 

SUMMARY 

This report focuses on addressing the high prevalence of obesity among adolescent non-Hispanic black girls in Mississippi 

to reduce their health disparities and consequent morbidities. The environment in which these girls live significantly impacts 

their food choices and their level of engagement in physical activity. Actively engaging families, the Church, schools, policy 

makers, and the entire community in obesity intervention programs will help significantly to create an environment 

supportive of healthy lifestyles and encourage these girls to and make better health choices that will assure them a healthy 

future. This is critical because the character and enduring behavioral patterns of individuals are formed in adolescence. 

Figure3 I 
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encourage group physical activity and increased access to 

healthful diets outside of the school environment. 

• Physical activity can be encouraged by providing

equitable access to a safe, built environment, including

paths, trails, and sidewalks.4,7

Furthermore, the formulation of 

policies that restrict marketing or 

promotion of, and access to 

high-calorie, low-nutrient 

foods/beverages, while making 

healthful foods more appealing 

and affordable, will provide an 

enabling atmosphere for 

choosing healthier diets. 

Implementation Side Effects 
Attempts at improving the adoption of healthier lifestyles by 

adolescent black girls in Mississippi may be fraught with 

unintended consequences. 

• Restaurants that serve unhealthful foods/drinks, or fast-

food vendors, may reduce prices of their products or

create more appealing varieties.

• Employees of restaurants/businesses who supply

unhealthful foods may lose their jobs.

• Cultural components may be omitted when designing

physical activity or healthy eating programs.

These adverse effects may be minimized by: 

• adopting a community-based participatory approach in

assessment and program design and implementation;

• ensuring cultural competence/sensitivity;

• making the taste, variety and quality of healthful foods

more appealing to adolescents; and

• creating new job opportunities in the intervention

programs for people who lose their jobs.

Feasibility of Implementation 
The proposed recommendations may be implemented easily if 

there is adequate funding and support for the programs, and if 

there is a commitment by policy makers to implement and 

enforce the policies. However, challenges may include: 

• Low educational levels of household heads

• Parents or other family members may not be willing to

participate in intervention programs, especially if there

are no financial incentives.

• Unsafe neighborhood for young adolescent girls to go

outdoors alone for physical activity.

• Private schools may be unwilling to adopt healthful food

standards due to high costs.

• Some policies may not receive adequate funding for cost-

effective implementation.

Implementation may be improved and sustained by: 

• encouraging participation of family members by reaching

them through the Church and involving the family head

in planning;

• budgeting adequate finances for policy implementation;

• providing non-financial incentives for participants in

intervention programs;

• recognizing and rewarding schools that meet high

standards in food quality, nutrition education, and

physical activity levels; and

• engaging local law enforcement to provide greater

security in the neighborhood.

Ignored/Misapplied Biblical Principles: 
Children and adolescents are highly impressionable: “Train 

up a child in the way he should go, and when he is old he will 

not depart from it.” (Proverbs 22:6).  

• Parents, teachers, and other caregivers have the

responsibility to give children a good example to follow

and teach them behaviors that they can adopt to assure a

healthy future.

• Obesity in childhood often persist into adulthood.

Creating an enabling environment for African American

adolescent girls in Mississippi to make healthy food

choices and engage in physical activity will lead to a

reduction in their levels of obesity, and ultimately will

result in better health outcomes for them and reduction in

their health disparities.
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Grading Rubric: Final Policy Brief 

Criterion 
Points 

Possible 

Points 

Earned 
Comments from Instructor 

Format, spelling & grammar. Assignment 

follows expanded bulleted outline guidelines. 

Word count is 800-1000. No grammatical or 

spelling errors. Two full pages in length. 

Includes separate title page. 

20 

Organization & structure. Layout is in 2 or 

3 columns and contains one or more shaded 

boxes. Bold section titles highlight content. 

Print and images placed according to page 

layout best practices. Includes 100-150 word 

summary. Reduces font size to fit layout. 

Looks professional, not academic. 

50 

Content development. Text is arranged for 

appropriate flow of thought, reflecting the 

development of former installments. Main- 

tains SOCO. Incorporates suggestions from 

instructor. Includes 1 or 2 graphic(s) that 

reinforce issue or recommendations. 

60 

References. 1 or 2 citations used in-text with 

proper AMA format reference list at end in 8 

point font. 

20 

Total 150 
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ABSTRACT 

Introduction: One gram of human feces contains about one trillion germs, which can be easily 

transmitted via the fecal-oral route from unwashed or improperly washed hands. Hand hygiene, 

comprising handwashing, hand antisepsis, and hand rubbing, is a simple and effective method for 

the prevention of infectious diseases. Over 1 million diarrhea-related deaths globally could be 

saved if regular handwashing with soap and water is practiced. Based on scientific evidence, the 

CDC has provided recommendations for times to wash hands and correct handwashing 

procedure. 

Methods: An independent samples t-test was done to compare the difference in mean years lived 

between non-handwashers and handwashers. A Mann-Whitney U test was done to determine if 

there was a difference in handwashing scale between male and female students. Data was 

analyzed using IBM SPSS® version 24.0. 

Results: The independent samples t-test showed that there was a statistically significant 

difference of years lived between non-handwashers (Mean=69.13, SD=10.19) and handwashers 

(Mean=60.47, SD=9.279), with t(395) =8.849, p<0.05. There was a large effect size (Cohen’s 

d=0.89). The presence of confounders and effect modifiers, or the impact of the hygiene 

hypothesis may explain the unexpected finding. The Mann-Whitney U test showed there was no 

statistically significant evidence (p=0.285) at α=0.05 to show that there was a difference in 

handwashing scale between male and female students. 

Conclusion: There is need for increased public health advocacy for handwashing. Further 

research with better study designs are needed to substantiate the beneficial effect of handwashing 

on lifespan. 
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INTRODUCTION 

It is well established that there is a link between human activity and disease occurrence. 

Perhaps in no other scenario is this more evident than in the impact personal hygiene has on the 

acquisition of and recovery from infectious diseases. Hands laden with pathogenic microbes not 

only place the individual at risk of infectious disease, but also increase the chances of 

transmitting them to other persons. In addition, dirty/contaminated hands increase the odds of 

ingesting harmful substances/chemicals. 

Promotion of improved personal hygiene is an important public health measure.1 Hand 

hygiene is regarded as the single most relevant measure for reducing hospital-associated 

infections and reducing antimicrobial resistance.2,3 Development of the first effective hand 

hygiene promotion program aimed at reducing nosocomial infections is credited to Hungarian 

obstetrician Ignaz Semmelweis, whose introduction of hand hygiene with chlorinated lime 

solution in May 1847 was pioneering in that it led to a significant reduction in maternal deaths 

from puerperal fever and proved the importance of handwashing.2,3 Now more than 160 years 

since his intervention, the necessity for the practice of hand hygiene on a global scale cannot be 

more glaring. 

Hand hygiene is defined by the World Health Organization (WHO)4 as a general term 

encompassing any act of hand cleansing – any action or procedure carried out to physically or 

mechanically rid the hands of dirt, organic material or micro-organisms. Acts of hand cleansing 

could be in three forms4: handwashing, hand antisepsis, and handrubbing. Handwashing differs 

from hand antisepsis in that a plain or antimicrobial soap is used alongside water, whereas hand 

antisepsis involves procedures aimed at decreasing or stopping the growth of microbes by the 

application of an antiseptic hand rub or by performing an antiseptic handwash. Handrubbing 
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does not involve the use of soap and water, instead an alcohol-based rub is applied to the hands 

and rubbed to reduce the growth of microbes. 

One gram of human excreta contains about one trillion microbes.5 Fecal-oral spread of 

disease-causing pathogens via contaminated hands is responsible for a large proportion of 

foodborne- and other infectious-disease outbreaks globally. Thus, there is an intensive public 

health advocacy for proper handwashing after using the bathroom. The highest burden of 

diarrhea and other infectious diseases is often in low-income settings where handwashing with 

soap is uncommon.6 Studies done by WHO in 54 low- and middle-income countries reported that 

38% do not have access to even elementary levels of water, 19% lack sanitation and 35% lack 

water and soap for handwashing.7 Use of waterless hand sanitizers has increased hand hygiene in 

health care facilities and reduced disease transmission in other settings where they are 

affordable,6,7 but there is little use of these products in low-income high-disease communities. 

About 1.8 million children are estimated by WHO to die every year from diarrheal 

diseases, 90% of whom are aged under five years and are mainly in developing countries.8 

Researchers from the Centers for Disease Control and Prevention (CDC)8 suggest that half of 

those lives could be saved if parents and other household members wash their own hands 

regularly with soap and water, and wash the hands of infants who are too small to do it 

themselves. They also suggest that intensive public promotion of handwashing, particularly 

among people without consistent clean water supplies, could lead to a significant decrease in 

diarrhea without having to improve water quality.8 

Researchers in London corroborate these findings by estimating that over 1 million 

diarrhea-related deaths could be averted annually if handwashing was routinely practiced, with 

risk reduction ranging from 42%-44%.9 A meta-analysis of studies relating hand cleansing to risk 
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of respiratory infections in communities suggests that hand cleansing can reduce the risk of 

respiratory infections by about 16%.10 A study involving about 6000 elementary school students 

reported a 19.8% reduction in student absenteeism due to infection in schools where an alcohol 

gel hand sanitizer was used.11 

The CDC has offered recommendations for handwashing based on scientific evidence 

that has shown them to be effective in reducing transmission of infections.5 Recommendations of 

key times to wash hands are as follows5: 

• Prior to, during, and after food preparation

• Before food is eaten

• Prior to and after caring for a sick person

• Prior to and after treating a wound or a cut

• Following toilet use

• After cleaning up a child who uses the toilet or changing a child’s diapers

• After sneezing, coughing, or blowing one’s nose,

• After handling an animal/pet, animal feed, or animal waste

• After handling garbage

Recommendations of the CDC for correct handwashing are as follows5: 

• Apply clean, warm or cold running water to the hands, turn the faucet off, and apply

soap.

• Rub the hands together with the applied soap to form lather. Include the palms of the

hands, back of the hands, between the fingers, and under the nails.

• Scrub the hands for a minimum of 20 seconds.
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• Rinse the hands adequately under clean, running water.

• Using a clean towel, dry the hands, or air-dry them.

A cross-sectional study conducted among Saudi nursing students reported that moderate 

knowledge of hand hygiene existed between both male and female students.12 While male 

students had better practice of hand hygiene, females had a better attitude towards hand hygiene 

and higher self-reported performance of the 5 steps of hand hygiene.12 

In view of the foregoing, the purpose of this study is to research the impact handwashing 

has on lifespan. In addition, gender differences in handwashing practice will be assessed. 

METHODS 

Study Objectives 

Objective 1: To determine whether there is a statistically significant difference in mean lifespan 

between non-handwashers and handwashers. 

Objective 2: To determine whether there is a statistically significant difference in the practice of 

correct handwashing methods between males and females. 

Study Design 

To meet the first objective, a retrospective cohort study of residents of Lynchburg, 

Virginia, was carried out by researchers from the Department of Public and Community Health, 

Liberty University, to assess the practice of handwashing after using the bathroom. After 

obtaining Institutional Review Board approval, archives of Lynchburg General Hospital were 

examined for records of individuals who died between July 1, 2015 and June 30, 2016 to find 
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information about their practice of handwashing in the 20 years preceding their death. It is 

routine practice in Lynchburg General Hospital to take history about risk factors for disease at 

each patient/client visit. Other inclusion criteria were that subjects must have had at least five 

hospital visits in which records of handwashing were taken, and that Lynchburg General 

Hospital was their primary health care provider. 

To satisfy the second objective, a cross-sectional descriptive survey of undergraduate 

senior students of Liberty University was done at Convocation from June 20–27, 2016 to assess 

whether they practice correct handwashing methods. A pre-tested structured interviewer-

administered questionnaire was used for data collection. For each of the five steps in the CDC 

recommendations, five ranked response options were given. 

Data Analysis 

Data analysis was carried out using IBM SPSS® version 24.0. Tables and charts were 

designed using Microsoft® Word and Microsoft® Excel. 

For the retrospective cohort study, an independent samples t-test was performed to 

compare the difference in mean years lived between non-handwashers and handwashers. The 

independent samples t-test is appropriate for analysis here because the dependent variable (years 

lived) is ratio, and the independent variable comprises two independent categorical groups (non-

handwashers and handwashers). A preliminary analysis was conducted to ensure the assumptions 

of an independent samples t-test were not violated, including normal distribution (using Shapiro-

Wilk’s test, skewness/kurtosis values, and visual inspection of histogram, normal Q-Q plots and 

box plots), absence of outliers (using the Outlier Labeling Rule), and homogeneity of variance 

(using Levene’s test). 
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For the cross-sectional descriptive study, a Mann-Whitney U test was done to determine 

if there was a difference in the independent groups (male, female) of ordinal data (handwashing 

scale). The Mann-Whitney U test is appropriate here because the dependent variable 

(handwashing scale) is ordinal, and the independent variable comprises two independent 

categorical groups (male and female students). A non-parametric version of Levene’s test was 

done to show homogeneity of variance.  

RESULTS AND DISCUSION 

Retrospective Cohort Study 

A total of 400 patient records satisfied the criteria for inclusion in the study. After 

removal of three outliers, the sample size reduced to 397. Shapiro-Wilk’s test (SW=0.995, 

df=397, p>.05) and visual inspection of the normal Q-Q plot, box plot and histogram all 

indicated that the dependent variable was approximately normally distributed. In addition, the 

dependent variable had a skewness of 0.052 (SE=0.122) and a kurtosis of -0.267 (SE=0.244), 

which were within the acceptable range of z scores for skewness and kurtosis. 

As shown in Table 1 and Figure 1, the number of years lived that had the highest 

frequency among all the study subjects was 69 years, while the median and mean years lived 

were both 64.5 years. There were 199 subjects in the non-handwasher category (50.1%) and 198 

in the handwasher category (49.9%), as seen in Table 2. The mean years lived by non-

handwashers was 69.13 years, with a standard deviation of 10.19, as shown in Table 3; while the 

mean years lived by handwashers was 60.47 years, with a standard deviation of 9.28. 
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Levene’s test verified homogeneity of variance (F=2.235, p>0.05). The independent 

samples t-test showed that there was a statistically significant difference of years lived between 

non-handwashers (Mean=69.13, SD=10.19) and handwashers (Mean=60.47, SD=9.279), with 

t(395) =8.849, p<0.05. There was a large effect size (Cohen’s d=0.89), showing that the 

difference of years lived between the two groups is substantial enough to be noticed even by a 

person unlearned in statistics. 

The results of this study do not agree with several previous studies which show that good 

hygiene saves lives by significantly reducing morbidity and mortality.8.,9,10,11 The reasons the 

non-handwashers lived longer than handwashers are unclear. Since all the subjects were patients 

with various forms of diseases, it is possible that those in the handwashing group had more 

severe chronic diseases or terminal illnesses that served as confounders or effect modifiers 

contributing to their shorter lifespan. Also, there may be some specific factors that may have 

caused the non-handwashers to live longer, but because the subjects were all deceased at the time 

of data collection and due to the retrospective nature of the study it would be difficult to assess 

for these factors.  

Another way to explain the findings in this study is via the hygiene hypothesis, which 

suggests that a reduction in exposure to microbes or parasites in early childhood because of 

hygienic conditions hinders proper development and maturation of the immune system.13 It could 

be assumed that the persons in the handwashing group had a weaker immune system than those 

in the non-handwashing group, thus placing them at greater risk of more severe infections, 

autoimmune diseases and allergic diseases, and ultimately leading to their earlier death. 
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The retrospective nature of this study design and its use of self-reported practice of 

handwashing serve as limitations that could affect the accuracy of the findings. It will be difficult 

to verify whether the handwashing status of the study subjects was documented accurately when 

records were taken. Likewise, it is possible that some of the respondents in the handwashing 

group may have falsely indicated that they engaged in handwashing when they truly did not. This 

study also does not consider/account for how confounding variables or other exposures, such as 

other lifestyle factors or genetic risk factors, or effect modifiers could have affected the lifespan 

of the study subjects. 

 Cross-Sectional Descriptive Study 

There were 267 male students and 257 female students who responded to the survey, with 

a median handwashing score of 14.0 in each group. The non-parametric version of Levene’s test 

showed homogeneity of variance in the data. On performing the Mann-Whitney U test there was 

no statistically significant evidence (p=0.285) at α=0.05 to show that there was a difference in 

handwashing scale between male and female students.  

The result contrasts with the report of better practice of hand hygiene by Saudi male 

students but higher self-reported performance of the 5 steps of hand hygiene by Saudi female 

students; meaning that though male students washed their hands more frequently, the female 

students washed their hands more correctly according to the recommended steps.12 The 

handwashing scale score of 14.0 out of a total possible score of 25.0 in each group in this study 

indicates a moderate practice of handwashing among male students and female students in terms 

of the frequency of handwashing. The lack of a difference in handwashing scale score between 

the groups shows that neither male students nor female students had better practice of the 
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correct/recommended handwashing steps. In other words, there was no difference in the 

frequency of handwashing or the performance of correct handwashing between the genders. 

This study may be limited in the extent of generalizability of its findings. The students of 

Liberty University – a highly-educated group – may not be a representative sample of the 

Lynchburg community which is a mix of individuals with different levels of education and 

different socioeconomic levels. If a more representative sample is used, the findings may be 

different. There was also no random sampling of the participants in this study, rather the 

participants were recruited based on their availability at the place and time of data collection. 

Recommendations and Conclusion 

For more relevant/applicable results, to obtain a better understanding of the relationship 

between handwashing and lifespan, or to determine causality, studies that are more robust in 

design (such as a prospective cohort study or a randomized controlled trial) should be carried 

out. These studies should include multivariable methods to account for confounding variables. 

As earlier alluded to, simple random selection of a more representative sample of the Lynchburg 

community should be done for a city-wide survey to determine an estimate of the true practice of 

correct handwashing between genders. 

Findings from this study, in the meantime, can be disseminated to the Lynchburg 

community via electronic and print media to create awareness and advocate for better hand 

hygiene. The Department of Public and Community Health of Liberty University should have 

community outreaches where poster presentations and seminars are given, and video or live 

demonstrations of the correct handwashing techniques are shown. Signs or billboards placed at 
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strategic locations in the community, and paper posters placed in public restrooms would be 

useful to draw attention to the necessity of handwashing. 

There is adequate evidence to show that the practice of good hand hygiene is a simple but 

significant action that can improve health. Whether it increases lifespan (by reducing mortality) 

or improves the quality of life (by reducing morbidity), or does both, should not be in question. 

By making handwashing a habit, one protects oneself and other people from the consequences of 

unwashed hands. 
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Table 1: Frequency Table of Years Lived 

Years Lived Frequency Percent Cumulative Percent 

37 1 .3 .3 

39 2 .5 .8 

40 1 .3 1.0 

41 4 1.0 2.0 

42 2 .5 2.5 

43 1 .3 2.8 

45 2 .5 3.3 

46 4 1.0 4.3 

47 2 .5 4.8 

48 3 .8 5.5 

49 5 1.3 6.8 

50 4 1.0 7.8 

51 7 1.8 9.6 

52 7 1.8 11.3 

53 10 2.5 13.9 

54 11 2.8 16.6 

55 9 2.3 18.9 

56 13 3.3 22.2 

57 9 2.3 24.4 

58 17 4.3 28.7 

59 19 4.8 33.5 

60 10 2.5 36.0 

61 14 3.5 39.5 

62 15 3.8 43.3 

63 15 3.8 47.1 

64 12 3.0 50.1 

65 15 3.8 53.9 

66 13 3.3 57.2 

67 7 1.8 58.9 

68 13 3.3 62.2 

69 21 5.3 67.5 

70 12 3.0 70.5 

71 12 3.0 73.6 

72 12 3.0 76.6 

73 13 3.3 79.8 

74 9 2.3 82.1 
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75 7 1.8 83.9 

76 8 2.0 85.9 

77 4 1.0 86.9 

78 6 1.5 88.4 

79 5 1.3 89.7 

80 4 1.0 90.7 

81 12 3.0 93.7 

82 3 .8 94.5 

83 4 1.0 95.5 

84 4 1.0 96.5 

85 4 1.0 97.5 

86 4 1.0 98.5 

88 1 .3 98.7 

90 3 .8 99.5 

91 1 .3 99.7 

92 1 .3 100.0 

Total 397 100.0 
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Table 2: Frequency Table of Grouping of Study Subjects 

Group Frequency Percent Cumulative Percent 

Non-handwasher 199 50.1 50.1 

Handwasher 198 49.9 100.0 

Total 397 100.0 
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Table 3: Frequency Table of Group Statistics 

Group n Mean Years 

Lived 

Standard 

Deviation 

Standard Error 

of the Mean 

Non-handwasher 199 69.13 10.19 0.722 

Handwasher 198 60.47 9.279 0.659 
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Figure 1: Column Chart of Frequency of Years Lived 
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TABLE D5-1.  Practice-based products that demonstrate MPH competency achievement: X 
Concentration

Specific products in portfolio that demonstrate 
application or practice^

Compentency as defined in Criteria 
D2 and D4*

New diabetes educator employee training manual 1. Assess population needs, assets, and
capacities that affect communities’
health

New diabetes educator employee training manual 
(program policies)

2. Evaluate policies for their impact on
public health and health equity

New diabetes educator employee training manual 
and created/updated pump patient protocol

3. Design a population-based policy,
program, project or intervention

New diabetes educator employee training manual 
(curriculum and classes)

4. Apply principles of nutrition to health
promotion and disease prevention

New diabetes educator employee training manual 5. Identify the influence of eating
behaviors on disease development and
prevention
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The field of public health is multidimensional. Through the work of public health we not 

only strive to promote and maintain health, but we also aim to prevent illness and disease among 

the community.  A community can be defined as a group of people with diverse characteristics 

who are linked by social ties, share common perspectives, and engage in joint action in 

geographical locations or settings. Additionally public health focuses on wellness and encourages 

healthy behaviors and lifestyles. Within the field of  public health we can conduct scientific 

research, create education programs, and facilitate risk reduction in the community. This can 

range from advocating for policy changes, tracking disease outbreaks, striving to prevent 

foodborne illnesses, increasing awareness about chronic preventable diseases, etc.  

Public health directly relates to my career as a Registered Dietitian and Certified 

Diabetes Educator. Through the course of my career it has been eye opening that our current 

culture in America is not supportive of a healthy lifestyle. We are surrounded by fast food, large 

portions, sugar sweetened beverages, processed food, and many people work sedentary jobs with 

little time for physical activity. If we can work to prevent obesity and chronic illnesses, such as 

type 2 diabetes, we can improve the quality of life for many people. By using the knowledge I 

have gained from my Master’s of Public Health (MPH) with a concentration in Nutrition at 

Liberty University I feel confident I can improve the overall health of my community.  

My true passion falls in the prevention and management of diabetes. It is shocking that 

the Center for Disease Control and Prevention (CDC) predicts that 1 in 3 people will have type 2 

diabetes by 2050. There are many different actions that can be taken to prevent this chronic 

disease from occurring. Focusing on lifestyle modifications such as diet, exercise, weight loss, 

and stress management can have a significant impact on one’s risk of diabetes. Eating a healthy 

diet can change a person’s life. Knowledge is power. Educating the community on the risk 
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factors for diabetes and the complications that can occur from diabetes is very important. If we 

don’t act now the diabetes epidemic will continue to grow.  

With my MPH degree I will be able to continue to research ways to prevent and 

manage type 2 diabetes. Diabetes medications and technologies are advancing very quickly. 

However, nothing can reduce the risk of diabetes in the community more than a healthy lifestyle 

and a healthy body weight. My MPH degree will help me facilitate additional research to better 

understand how lifestyle interventions affect one’s risk and/or management of type 2 diabetes.  

Over the course of my school work and career I have learned how to communicate 

effectively to the community through various channels. Communication is key to spreading 

health related information to a large group of people. With good communication we can work to 

educate the population. By creating public service announcements, educational brochures, social 

media posts, commercials, billboards, etc the community can quickly and easily understand the 

necessary information they need to know to improve their health.  

I have also learned to create and evaluate educational programs that will significantly 

help reduce the risk of diabetes. Proper implementation of health programs within our healthcare 

system will have a big impact on an individual’s health status. Studies show that people of a 

lower socioeconomic status generally have a higher risk for diabetes, obesity, and other health 

issues. Part of this may be due to lack of insurance or finances to cover necessary medical visits 

and medications. However, my career goal is to create additional grant funded health education 

and health screening programs that can be offered free of charge to the community. Free 

accessible programs can greatly improve adherence to a healthy lifestyle thus reduce type 2 

diabetes and obesity. 

4



Public Health Essay !4

Public health, especially in regard to diabetes and obesity prevention, should place an 

emphasis on the health status of children. The prevalence of childhood obesity and type 2 

diabetes is on the rise. Children are our future and we need to show them how to maintain a 

healthy balanced lifestyle. Creating fun and interactive public health programs for children and 

their families can help shape the future. Policies should be created for school lunch programs, 

physical activity programs, stress management classes, and health classes during regular school 

hours. Increasing awareness about the importance of health and wellness at a young age helps to 

make this lifestyle a habit which increases the likelihood of long-term maintenance. I would be 

remiss if I did not discuss the importance of incorporating parents into their child’s health 

education, fitness and wellness programs. A child will be unable to maintain a healthy lifestyle if 

their parents do not support this. Therefore, programs that incorporate the whole family plays a 

significant role in improving the health of children.  

Public health is all around us and impacts every single person. Public health workers 

should all aim to become leaders in the community. Whether it is tackling obesity in America, 

type 2 diabetes in Mexico, or providing clean drinking water in developing countries improving 

public health is life changing. To be able to improve a person’s life allows me to follow my 

Christian faith and is exactly what God has created me to do. God gives each of his children 

unique gifts. My passion, drive, and knowledge to improve the health of my community is a true 

gift from God. If health is improved worldwide people will be able to fulfill their unique and 

special gifts that God has given them.  
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BIOSTATISTICS CASE STUDY: 
Tests of Association for Categorical Data 

 
There are seven questions at the end of this article. This assignment is worth 80 points. Place 
answers in this table: 

BIOSTAT Case Study: Tests of Association for Categorical Data 

LEARNING OBJECTIVES 
At the completion of this Case Study, participants should be able to: 
➢ Compare two or more proportions 
➢ Calculate and interpret confidence intervals for proportions 
➢ Understand the impact of expected values on the choice of statistical test used to 

compare proportions 
➢ Interpret the results of tests of association 

1. E (A & C)

2. 275/399 = 68.9%

3. Upper Limit CI = 0.73408 Lower Limit CI = 0.64392

4. D (A & C)

5.  

DOT Yes No Total 
Yes 186 64 250 
No 86 60 146 
Unkn 3 0      3 
Total 275 124 399 

DOT Yes No Total 
Yes 172.3 77.69 250 
No 100.6 45.37 146 
Unkn 2.067 0.932      3 
Total 275 124 399 

*See completed tables below if difficult to read

6. Alpha = 0.05 
df = __2___  (5 pts) 
Critical value = __5.99___  (5 pts) 
Chhi-squared test statistic = __11.70___  (5 pts 
A 

7. E

!1
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BIOSTATISTICS CASE STUDY: 
Tests of Association for Categorical Data 

 
➢ Interpret logistic regression results. 

 

Suggested Citation: New Jersey Medical School Global Tuberculosis Institute. /Incorporating Tu-
berculosis into Public Health Core Curriculum./ 2009: BIOSTATISTICS CASE STUDY 2: Tests of As-
sociation for Categorical Data STUDENT Version 1.0.

Introduction 
This exercise is based on the following study.  Sections of this document have been reprinted 
with permission of the journal.  

Factors influencing the successful treatment of infectious pulmonary tuberculosis W-
S. Chung,*† Y-C. Chang,† M-C. Yang†, * Department of Internal Medicine, Hualien General 
Hospital, Hualien, † Institute of Health Care Int J Tuberc Lung Dis 11:59–64 © 2007 The 
Union 

The abstract states that “(t)his study used a population-based…design. All PTB [pulmonary 
TB] patients residing in southern Taiwan recorded in the tuberculosis registry from 1 January 
to 30 June 2003 were identified. Each patient’s medical record was requested from treating 
hospitals and retrospectively reviewed for 15 months after the date PTB was confirmed.” 1 

Following is the methods section of this article1.    
METHODS 
We carried out a population-based medical record review in southern Taiwan, where 
the only chest specialty hospital geared towards specialized thoracic disease care, 
mainly for TB, is located. Hospitals and primary practitioners that provided TB care in 
the same region can be used as comparative care providers.  Study areas include 
Chiayi County, Chiayi City, Tainan County and Tainan City. As mandated by law in Tai-

!2

This material was developed by the staff at the Global Tuberculosis Institute (GTBI), one 
of four Regional Training and Medical Consultation Centers funded by the Centers for 
Disease Control and Prevention.  It is published for learning purposes only.  Permission to 
reprint excerpts from other sources was granted. 

Case study author(s) name and position:    
Marian R. Passannante, PhD 
Associate Professor, University of Medicine & Dentistry of New Jersey, New Jersey Med-
ical School and School of Public Health 
Epidemiologist, NJMS, GTBI 

For further information please contact: 
New Jersey Medical School Global Tuberculosis Institute (GTBI) 

225 Warren Street P.O. Box 1709  
Newark, NJ 07101-1709  

or by phone at 973-972-0979 
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wan, all suspected and confirmed TB cases must be reported in a timely manner to 
the national computerized registry maintained by the Taiwan Center for Disease Con-
trol (CDC). Reporting of cases has been encouraged and reinforced through the im-
plementation of a no-notification, no-reimbursement policy and a notification-for-fee 
policy since 1997. 7 We requested data on all suspected and confirmed TB patients 
residing in the studied areas and recorded in the registry for the period 1 January to 
30 June 2003.  The study team, including four registered nurses (each with a minimum 
of 6 years’ clinical experience), two head nurses (each with a minimum of 12 years’ 
clinical experience) and one pulmonologist, had undergone a series of training cour-
ses designed to ensure proper validation of data consistency. Site visits were arranged 
to review the medical record of each patient, and the 15-month follow-up of medical 
records after start of treatment was reviewed. 

Health care institutions 
Health care institutions that had ever reported cases in the study areas included the 
chest hospital, two academic medical centers, 11 regional hospitals and 15 district 
hospitals and primary practitioners (district hospitals and primary practitioners are re-
garded as being at the same level in terms of TB treatment). In Taiwan, institutions are 
classified by the government as follows: ‘medical centers’ are health care, training and 
research facilities that house over 500 acute-care beds; ‘regional hospitals’ have no 
fewer than 250 acute care beds and are staffed by physicians of various specialties 
with the purpose of providing health care services to patients and training for special-
ists; and ‘district hospitals’ provide primary health care services similar to those offered 
by primary practitioners but with the added availability of in-patient care. 

Infectious PTB 
Infectious PTB is defined as sputum culture-confirmed disease caused by Mycobac-
terium tuberculosis, or two sputum smear examinations positive for acid-fast bacilli 
(AFB) or one positive sputum examination, radiological signs and a clinician’s decision 
to treat.8 

Directly observed treatment 
For directly observed treatment (DOT), a health worker or other trained person who is 
not a family member watches as the patient swallows anti-tuberculosis medicines for 
at least the first 2 months of treatment.1  DOT thus shifts the responsibility for cure 
from the patient to the health care system. In Taiwan, whether or not the patient is re-
ceiving DOT, TB is treated using WHO-recommended regimens; the initial phase con-
sists of 2 months of isoniazid (H), ethambutol (E), rifampicin (R) and pyrazinamide (Z), 
followed by a 4-month continuation phase consisting of H, E and R (2HERZ/4HER).9,10

Treatment success 
Treatment success is defined as a patient who has been cured or has received a 
complete course of treatment.  A cured case is defined as a PTB patient who has fin-
ished treatment with a negative bacteriology result during and at the end of treatment. 
A case recorded as completed treatment is defined as a PTB patient who has finished 
treatment, but who has not met the criteria to be defined as a cure or a failure.11,12 

!3
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Ethical consideration 
The study was approved by the Taiwan CDC. All staff members involved in the study 
signed a statement of agreement to maintain patient confidentiality. 

Data analysis 
Bivariate analyses with χ2 tests were used to compare differences in proportions of 
dichotomous and categorical variables, which extracted potential predictors of suc-
cessful treatment. We then performed multivariate logistic regression analyses on the 
potential predictors with P < 0.10 obtained from bivariate analyses.  We constructed a 
full model that included all the potential predictors identified through bivariate analyses 
and then applied the forward substitution model building procedure to construct a re-
duced model in which all the predictors were statistically significant.  Odds ratios 
(ORs) and 95% confidence intervals (CIs) of dichotomous and categorical risk vari-
ables on the binary outcome variables were calculated. All analyses were conducted 
using SPSS 10.0 software (SPSS Inc, Chicago, IL, USA), and all the tests were per-
formed at the two-tailed significance level of 0.05. 

References that appear in the excerpt from this article: 

1 World Health Organization. Tuberculosis Fact Sheet. Geneva,Switzerland: WHO. http://
www.who.int/mediacentre/factsheets/fs104/en/index.html Accessed August 2006. 

7 Chiang C Y, Enarson D A, Yang S L, Suo J, Lin T P. The impactof National Health Insurance 
on the notification of tuberculosis in Taiwan. Int J Tuberc Lung Dis 2002; 6: 974–979. 

8 Migliori G B, Raviglione M C, Schaberg T, et al. Tuberculosis management in Europe. Task 
Force of the European Respiratory Society, the World Health Organization and the In-
ternational Union Against Tuberculosis and Lung Disease, EuropeRegion. Eur Respir J 
1999; 14: 978–992. 

9 National Tuberculosis and Lung Disease Research Institute/World Health Organization Col-
laborating Centre for Tuberculosis.Report on the Second Meeting of National TB Pro-
gramme managers from Central and Eastern Europe and the former USSR. Bulletin 
No 3. Warsaw, Poland: WHO Collaborating Centre for Tuberculosis, 1997: 1–30. 

10 American Thoracic Society/Centers for Disease Control and Prevention/Infectious Dis-
eases Society of America. Treatment of tuberculosis. Am J Respir Crit Care Med 2003; 
167: 603–662. 

11 World Health Organization. Global tuberculosis control. WHO Report 1999. WHO/CDS/
CPC/TB/99.259. Geneva, Switzerland: WHO, 1999. 

12 Farah M G, Tverdal A, Steen T W, Heldal E, Brantsaeter A B, Bjune G. Treatment outcome 
of new culture positive pulmonary tuberculosis in Norway. BMC Public Health 2005; 5: 
14.735–739. 

Table 1, on the next page, presents the characteristics of the 399 patients eligible for this 
study.1 

!4

9

http://www.who.int/mediacentre/factsheets/fs104/en/index.html%252520Accessed%252520August%2525202006
http://www.who.int/mediacentre/factsheets/fs104/en/index.html%252520Accessed%252520August%2525202006
http://www.who.int/mediacentre/factsheets/fs104/en/index.html%252520Accessed%252520August%2525202006


BIOSTATISTICS CASE STUDY: 
Tests of Association for Categorical Data 

 

!  

!5

10



BIOSTATISTICS CASE STUDY: 
Tests of Association for Categorical Data 

Question 1 
What type of study design is described in the abstract?  (10 pts) 

a. Observational
b. Case Control
c. Retrospective
d. Cross Sectional
e. a and c

Question 2 
What proportion of patients was successfully treated? (10 pts) 

Question 3 
Calculate a 95% Confidence Interval (CI) for the true population proportion with successful 
treatment.   Hint:  The SE of p is the square root of (pq)/n. (10 pts) 

Upper limit CI = ___0.7341__   
Lower Limit CI = __0.6439___   

Question 4 
Which of the following is true with regard to the confidence interval computed in Question 3 
above: (10 pts) 

a. 95 times out of 100 one would expect a the sample of 399 taken from the same popu-
lation to have a proportion of successfully treated patients to be between the upper
and lower limits of the confidence interval computed in Question 2.

b. 95 times out of 100 one would expect a the sample of 399 taken from the same popu-
lation to have a proportion of successfully treated patients to be outside the upper and
lower limits of the confidence interval computed in Question 2.

c. 5 times out of 100 one would expect a the sample of 399 taken from the same popula-
tion to have a proportion of successfully treated patients to be outside the upper and
lower limits of the confidence interval computed in Question 2.

d. a and c.

!6
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Question 5 (15 pts) 
Using the information from Table 1, construct a 3 x 2 table to test the association between 
DOT status and successful treatment. 

Observed Treatment Success 

Generate the expected values for the empty cells below.  Hint:  the expected value for any 
cell is the row total x column total divided by the grand (overall) total.  

Expected Treatment Success Values 

Question 6 
Using the DOT status groups, generate the chi-squared test statistic, by hand, using a calcu-
lator, or using a computer. Include the unknown values, even though there are only 3.  

Alpha = 0.05 
df = __2___  (5 pts) 
Critical value = __5.99___  (5 pts) 
Chhi-squared test statistic = __11.70___  (5 pts) 

Based on comparing the Chi square statistic to the critical value which of the following is 
true?  (5 pts) 

a. Successful outcome is dependent on DOT status. 
b. Successful outcome is independent of DOT status. 
c. No conclusion can be made. 
d. The Chi square test is invalid because of only 1 degree of freedom. 

DOT Yes No Total

Yes 186 64 250

No 86 60 146

Unknown 3 0      3

Total 275 124 399

DOT Yes No Total

Yes 172.3 77.69 250

No 100.6 45.37 146

Unknown 2.067 0.932      3

Total 275 124 399

!7
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Multiple logistic regression analysis allows us to look at the impact of independent variables 
(potential predictor variables) on a dichotomous outcome variable such as successful treat-
ment completion (yes/no) when controlling for other independent variables. Table 3 presents 
some of the results of the multiple logistic regression model.1  The outcome is successful 
treatment. 

!  
Note: 
!  
Other footnotes are intentionally excluded from this table. 

One way to assess the importance of a potential predictor variable is to examine the odds ra-
tios (ORs) and associated 95% CIs that are estimated from the logistic regression model. 

Question 7  (10 pts) 
Which independent variables listed below is (are) positively significantly associated with suc-
cessful treatment? 

a. Institutions 
b. Physician 
c. DOT 
d. CXR 
e. a, b, and c. 

!8
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Introduction

! What is water conservation?

! Why is water conservation important? 
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Previous & Current Conservation methods:

! Increase in the price of water

! Usage of rain barrels

! Educate the public on water saving practices

! WaterSense appliances

18



Statistics

! 50-60% of a household water goes toward lawn
and garden maintenance.3

! 5-20% of water in the home is used in the laundry1

! 8 gallons of water are wasted by not shutting off
water while shaving or brushing teeth 1

19
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How to conserve water inside:

! Fix leaks

! Limit showers

! Shut off water when washing
hands, brushing teeth or shaving

! Wash only full loads

21



How to conserve water outside:

! Capture and reuse rainwater
! Water when it matters 
! Use mulch
! Drought friendly plants 
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Abstract 

Vitamin D deficiency in industrialized nations continues to be a major public health con-

cern.  Vitamin D is essential for skeletal health but is gaining interest from medical and nutrition-

al communities as research emerges regarding its biological functions and its association with 

decreased risk of many chronic diseases. Vitamin D is naturally occurring in fatty fish, egg yolks 

and mushrooms. However, it is also found in fortified foods such as cow's milk, soy milk, orange 

juice, and cereals.  Another great to to soak in the vitamin D is through the power of sunlight. 

Lastly, supplementation is used to prevent and correct known vitamin D deficiencies.  

Introduction: The nature and scope of vitamin D deficiency in industrialized countries 

In recent years, vitamin D has become a more popular topic of research due to the resur-

gence of vitamin D deficiency has resulted in higher rates of rickets in developed countries.1 

Rickets is the softening and weakening of bones in children. Likewise, research strongly sup-

ports the role of vitamin D in preventing osteoporosis or weak and brittle bones. There has also 

been an identification of extraskeletal effects of vitamin D suggesting unexpected benefits of vit-

amin D in health and disease, beyond bone health.1 Vitamin D can either be consumed in the 

diet, mostly through fortification of dairy products, or synthesized in the skin from 7-dehydroc-

holesterol from exposure to UV irradiation.1 Vitamin D is important for bone health because it is 

required for calcium absorption from the gut; which is why vitamin D deficiency is associated 

with rickets in children and osteoporosis or osteomalacia in adults.3 In addition to skeletal health, 

studies have suggested that vitamin D deficiency is associated with several other health risks in 

adults, including cognitive decline, autoimmune disease, cancer, cardiovascular disease, and 
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mortality, although evidence is not consistent.2 In children, vitamin D has been shown to be im-

portant for maturation of the immune system, and higher vitamin D concentrations have been 

linked to a lower prevalence of asthma and a reduced risk of respiratory infections.2  

Vitamin D deficiency has a significant impact on human health throughout life and im-

pacts growth, development and successful aging. Persistent knowledge gaps are barriers to de-

veloping and implementing a safe and effective public health strategy to prevent vitamin D defi-

ciency and maintain nutritional adequacy throughout the year.3  

Background: A review of previous practices, both successful and unsuccessful 

Standard practice for combating vitamin D deficiency involves supplementation with a 

combination of vitamin D and calcium.3 Supplementation has been shown to significantly im-

prove vitamin D intake across a variety of age, race, ethnic and gender groups. Previous practice 

has been 1,000 IU of vitamin D3 daily in addition to what the person is currently ingesting. This 

supplementation is expected to raise the level of serum vitamin D by 10 ng/mL after a few 

weeks.3 Note that more supplementation may be required for individuals who are obese, because 

vitamin D is sequestered in adipose tissue.4 However, some studies show that relying on supple-

ments is not an appropriate public health strategy to increase intakes across the population be-

cause supplements are effective only in those who consume them. Typical intake is usually lower 

than ∼40%.4 

Vitamin D occurs in the diet, both naturally and as a fortificant as cholecalciferol (D3) 

and ergocalciferol (D2).3 Vitamin D intake from natural food sources is typically low as it occurs 

naturally in small amounts in few foods, which are consumed sporadically, such as oil-rich fish.3 
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Many countries including the US, Canada, Australia, the UK, Finland, Denmark and Ireland have 

opted for mandatory or voluntary food fortification with vitamin D. Fortified foods, including 

milk, yogurt, butter, margarine, cheese, orange juice, bread and breakfast cereal, make up the 

major dietary sources of vitamin D in the US.4 Studies that have examined dietary data show that 

vitamin D deficiency was associated with a lower diet quality.4 Important modifiable factors as-

sociated with vitamin D deficiency were overall diet quality, sedentary behavior, and playing 

outside.2 

A another major source of vitamin D is sunshine. Ultraviolet blue (UVB) radiation stimu-

lates cutaneous synthesis of cholecalciferol, which is stored in adipose tissue or undergoes hy-

droxylation in the liver.5  The amount of vitamin D produced from sunlight depends on the time 

of day, where you live in the world and the color of your skin. For example, at noon in Miami, an 

individual with moderately fair would probably need about 6 minutes of exposure to the sun to 

make 1,000 IU of vitamin D in summer and 15 minutes in winter. Whereas, someone with dark 

skin would probably need around 15 minutes in summer and 30 minutes in winter. However, dur-

ing the winter months in Boston, it’s not possible for anyone to make vitamin D from the sun, no 

matter their skin type.5 

Previous research suggests that regular dosing with oral cholecalciferol may have slight 

advantages over other regimens when replenishing vitamin D stores following deficiency. For 

long-term supplementation, smaller regular doses, such as cholecalciferol 1,000 IU daily, or 

10,000 IU weekly, are suitable.6 

Current research efforts: Potential future developments are being researched 
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Currently, 370 RCTs are registered on ClinicalTrials.gov under the topic of ‘vitamin D 

and cardiovascular disease’, including a number of large studies in the US and Europe, such as 

the VITAL, DoHealth and FIND trials, which will report in the coming years.4 

Despite the increased scientific research in vitamin D, there are many fundamental gaps 

from the public health perspective. Experimental data to support dietary recommendations for 

vitamin D during pregnancy, lactation and throughout childhood and adolescence are not known 

beyond infancy.7 Although progress has been made, the ongoing question of whether associations 

between vitamin D status and non-skeletal health outcomes are independent of co-related factors 

such as pre-existing risk, obesity and compromised nutritional status, remains unresolved.7 The 

effect of vitamin D on perinatal outcomes and early development also will require additional re-

search studies to understand the issue at hand.8 Additionally, there is still minimal data to con-

firm whether long-term consumption of high dose vitamin D supplements are safe. These uncer-

tainties make it difficult to achieve consensus on desirable cut-offs for an optimal Vitamin D lev-

el.4  

While recent data suggests a possible role of vitamin D in the pathogenesis of several 

pathological conditions, including infectious and autoimmune diseases, the actual impact of vit-

amin D status on the global health of children and adolescents, other than bone, remains a subject 

of debate.7 Early studies reported poor vitamin D status in the morbidly obese. More recently, it 

has been observed that a graded relationship between vitamin D status and BMI, or specifically 

adiposity, exists in the general population.9 A number of hypotheses have been formed to explain 

the potential mechanisms whereby alterations in the vitamin D endocrine system occur in the 

obese state. Explanations include sequestration in adipose tissue, volumetric dilution or negative 
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feedback mechanisms from increased circulating 1,25-dihydroxyvitamin D3.9 Others hypothesise 

that heavier individuals may partake in less outdoor activity, may also cover-up and wear more 

clothing than leaner individuals, thus decreasing sun exposure and limiting endogenous produc-

tion of cholecalciferol in the skin.9 In some but not all studies, BMI and adiposity have been 

negatively associated with the change in vitamin D status following vitamin D supplementation. 

It therefore remains unclear if body size and/or adiposity should be taken into account when de-

termining the dietary requirements for vitamin D.9  

Observational and prospective data show that vitamin D has a role in the prevention of 

cancer as well as immunity, diabetes and cardiovascular and muscle disorders. The recent as-

sessments done by the European Food Safety Authority could lead to new health claims.8 Vita-

min D, through food fortification and supplementation, is a promising new health strategy and 

thus provides opportunities for food industry and nutrition researchers to work together towards 

determining how to achieve this potential health benefit. In November 2010, the IOM published 

a new Recommended Dietary Allowances (RDA) for vitamin D which is a range between 600 

and 800 IU/day.8 These are “values sufficient to meet the needs of virtually all healthy persons” 

according to the IOM report, keeping in mind that 50 nmol/L is the level the IOM found to be 

adequate “for good bone health for practically all individuals”8 There is a debate concerning that 

daily intake should be advised. Some researchers argue that vitamin D levels should be above 

75–80 nmol/L to supply the needs of non-musculoskeletal functions such as immunity and can-

cer prevention.8 The recommended intake of 600 IU/day for adults is therefore clearly insuffi-

cient to reach this level in most people. The US Endocrine Society recommends an intake of at 

least 1,000 IU to raise the blood level of vitamin D consistently above 75 nmol/L.8
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Vitamin D serves as a promising nutrient for new health strategies, but further research is 

needed to clarify non-classical functions of vitamin D and its underlying mechanisms. Vitamin D 

represents a nutrient with great potential for the development of innovative products that should 

attract food industry research and development funding. We need more information from 

prospective intervention studies to determine the best approach to preventing vitamin D deficien-

cy especially among vulnerable subpopulations. 

Discussion: 

The evidence is clear that vitamin D deficiency can result in rickets and lower bone den-

sity resulting in osteoporosis and osteomalacia. However, there is still a lot of research that needs 

to be done to determine all the benefits an increased level of vitamin D. Many studies have 

linked increased vitamin D intake with the prevention of cancer as well as immunity, diabetes 

and cardiovascular and muscle disorders. Many randomized, placebo-controlled studies have 

demonstrated that higher concentrations of vitamin D administered as dietary supplements of 

800–1200 IU/d are effective in reducing fracture rates among elderly subjects.8 Another Ran-

domized Trial and Prospective Cohort Study revealed that serum vitamin D concentrations >40 

ng/ml are associated with > 65% lower cancer risk.9 This study focused on multiple types of can-

cer so it does not show the direct correlation between serum vitamin D level and specific types of 

cancer. Though there is great promise for this powerful vitamin more studies need to be complet-

ed to determine the exact amount of vitamin D intake that is needed and the blood level of vita-

min D to result prevention of chronic illness. Based on the current research it is apparent that vit-

amin D supplementation can correct vitamin D deficiency. Nearly all studies have linked se-
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verely low serum vitamin D status with the need for vitamin D supplementation, but as men-

tioned previously supplementation is only useful if a person is taking the prescribed supplement 

as directed. One concern with supplementation is risk for vitamin D toxicity, also called hypervi-

taminosis D. Though it is rare it can cause serious side effects. Vitamin D toxicity is usually 

caused by megadoses of vitamin D supplements, but not by diet or sun exposure.10 The main 

concern of vitamin D toxicity is a buildup of calcium in your blood (hypercalcemia), which can 

cause poor appetite, nausea and vomiting. Additionally, weakness, frequent urination and kidney 

problems also may occur.10  

Another approach to maintaining adequate vitamin D intake is monitoring vitamin D in-

take in our diet. This is a safe, more simplistic approach to preventing vitamin D deficiency than 

using supplements and is typically more cost effective. Foods that contain vitamin D naturally 

are fatty fish such as tuna, salmon, markel, as well as cheese, and eggs.10 However, these foods 

still only contain a small amount of vitamin D. Likewise, trying to meet the RDA for vitamin D 

through naturally occurring sources of vitamin D alone may pose a problem for people on re-

stricted diets. For example, for someone following a vegan diet they will likely struggle to reach 

their vitamin D needs through diet alone. Many other foods are fortified with vitamin D which 

can help prevent deficiency. A fortified food means that vitamin D has been added to the product. 

Some examples are dairy products, orange juice, soy milk, and cereals.11 Likewise, people with a 

lower socioeconomic status may be unable to afford enough food to meet the RDA for vitamin 

D. In fact, a number of cross-sectional studies suggested that current fortification practices in the

United States and Canada are not effective in preventing vitamin D deficiency.12 These studies 

also revealed that meeting the DRI for vitamin D intake is not sufficient to prevent vitamin D 
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insufficiency in the winter in Canada and throughout the year among African American women 

in the United States. In general, we know less about the efficacy of vitamin D fortification of 

foods in reducing the risks of osteoporosis and other chronic diseases. The majority of studies 

that explored the safety and effectiveness of fortifying milk with vitamin D either were limited to 

measurements of changes in circulating concentrations of vitamin D or were conducted for too 

short a time for accurate detection of changes in bone density or other endpoints. However, one 

study demonstrated that consumption of the fortified milk for 24 months significantly increased 

serum vitamin D concentrations and effectively reduced bone loss at the lumbar spine and hip, 

compared with the control group.12 That study presented strong evidence that milk can be an ef-

fective vehicle for vitamin D fortification. However, milk is not uniformly consumed and there 

has been a decline in the overall consumption of milk in the past decade. In addition, only a few 

eligible milk products are fortified with vitamin D, such as a few brands of yogurt, and the con-

centrations in those products are variable.12  Furthermore, the racial/ethnicity groups at greatest 

risk of vitamin D insufficiency consume less milk and ready-to-eat cereal than do their white 

counterparts. We also need to better understand how certain vitamin D fortification-eligible sta-

ple foods, such as cheese and bread, could be used to improve the vitamin D status of the general 

population. It is lawful in the United States to fortify both of these food staples with vitamin D, 

provided the amount of vitamin D added does not exceed the limitations listed for dairy and 

grain products. 

Lastly, the most natural way to get vitamin D is by exposing your bare skin to sunlight 

(ultraviolet B rays). This is can be a great way to soak in the benefits from vitamin D. Research 

shows that you do not need to be outside long enough to get a sun tan to reap the benefits. How 
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much vitamin D is produced from sunlight depends on the time of day, where you live in the 

world and the color of your skin. Your skin produces more vitamin D if you expose it during the 

middle of the day. The closer to the equator you live, the easier it is for you to produce vitamin D 

from sunlight all year round. Pale skins make vitamin D more quickly than darker skins, and 

lately, the more skin your expose the more vitamin D your body will produce.5 However, we 

must be cautious with sun exposure. Exposing your skin to the sun for too long can result in a 

sun burn and can increase your risk of developing skin cancers. Research to date shows that 

moderate but frequent sun exposure is healthy but overexposure and intense exposure can in-

crease your risk of skin cancer.5 

Recommendations: 

 The overall prevalence of vitamin D deficiency in industrialized nations is about 40%. 

Deficiency is seen at a higher rate in African Americans (82.1%), followed by Hispanics 

(69.2%).10 Vitamin D deficiency is significantly more common among those who do not have 

college education, are obese, have general poor health status, hypertension, low high-density 

lipoprotein cholesterol level, or do not consume milk daily. 

Based on the research outlined above the most effective way to treat vitamin D deficiency 

in industrialized nations is through supplementation. Though this is the quickest way to avoid 

risks associated with vitamin D deficiency it is not for everyone. Intermittent, high dose regi-

mens correct deficiency only in the short term and may have unintended adverse effects. There is 

a need of supplements under medical supervision for immediate correction of clinical deficiency 

[vitamin D < 30 nmol/l].4 It is also important to remember that patients must be able to afford 
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supplements and consistently take them in order to reap the benefits. With newer research reveal-

ing the potential benefits of higher serum vitamin D levels to supply the needs of non-muscu-

loskeletal functions such as immunity and cancer prevention the desire for supplements contin-

ues to grow. As there is no official consensus on the specific supplementation amount and dura-

tion to see these benefits I approach this area with caution. Some researchers argue that vitamin 

D levels should be above 75–80 nmol/L.  The RDA of 600 IU/day would be insufficient to reach 

this level in most people. The US Endocrine Society recommends an intake of at least 1,000 IU 

is needed to raise the blood level of vitamin D consistently above 75 nmol/L.8  Considering there 

is a chance to consume toxic levels of vitamin D when blood levels reach a certain point I would 

recommend vitamin supplementation only for those under direct medical supervision. I do not 

believe self treatment of high dose supplementation is safe. It is important to remember that vit-

amin D is a fat-soluble vitamin so our bodies will store the vitamin as opposed to a water-soluble 

vitamins, like vitamin C, which our body will filter out through the urine when consumed in ex-

cess. Though more research is needed to have conclusive evidence regarding vitamin D supple-

mentation for non-musculoskeletal functions I do believe there is more potential for benefit than 

harm if medically supervised. However, we must create a public health strategy to meet the 

needs of the majority, on a regular basis. 

In Canada, fortification with vitamin D is mandatory for designated foods. However, the 

addition of vitamin D to eligible foods in the United States is optional in most cases, with the 

exception of fortified milk. Fluid milk in the United States is not required to have vitamin D 

added unless the label declares that it is fortified.12 In the United States, although many varieties 

of foods are eligible for controlled levels of vitamin D fortification, there is a large gap between 
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the number of eligible foods and the number and variety of vitamin D-fortified foods observed in 

the US marketplace.12 An unofficial limited survey of the local marketplace indicated that, for 

some of the food categories eligible for vitamin D fortification, few or no fortified products were 

found. Only 2 types of margarine, a few noodle and hot cereal products, and no macaroni, rice, 

or cornmeal products were fortified with vitamin D.12 Milk products such as yogurt, butter, ice 

cream, sour cream, cream, cottage cheese, and most varieties of hard and soft cheeses were not 

routinely fortified with vitamin D. This calls attention to a significant public misperception that 

all dairy products are rich sources of vitamin D. In the United States, milk and ready-to-eat cere-

als are the predominant food sources of vitamin D. 12

To help the general public meet the Recommended Daily Allowance of 600 IU to prevent 

deficiency I believe more foods should be fortified. God has made it possible for people to pre-

vent Vitamin D deficiency through the power of sunlight which is an amazing gift. However, it is 

not always sunny or possible to soak in the Vitamin D benefits from the sunlight. So with that 

said, I believe educating the public about the foods that naturally contain vitamin D would help 

prevent deficiency. To aid in that prevention increasing the variety and amount of foods fortified 

with vitamin D could benefit more people. I agree that increasing the fortification of milk and 

dairy products along with breads, cereals, and other packaged items could put an end to rickets 

and osteoporosis.  If these commonly consumed foods contained enough vitamin D to easily 

meet the RDA people would not need to worry about supplementation. 

I struggle with the thought that God blessed us with plenty of ways to consume vitamin D 

naturally, so is food fortification really necessary? I still believe that answer is yes. With the re-

search revealing strong evidence that low vitamin D intake results in low bone mineral density 
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we should do everything in our power to help combat this issue. Increased fortification would 

significantly help people who live in an area with little sunlight who are on a restrictive diet. God 

wants us to care for each other so I believe that even though we would be modifying foods we 

are still acting in a Godly way. 

As a public health professional I strongly feel that education can make a significant long 

term change in vitamin D deficiency in industrialized nations. If people are encouraged to be 

outside to reap the benefits of the sun, eat foods that naturally contain vitamin D and aim to con-

sume additional products fortified with vitamin D we will see a decrease in rickets and osteo-

porosis. If more people are aware of  the benefis the sun provides the more likely they will be to 

spend time outdoors on nice days. Similarly, if more people are aware of foods containing vita-

min D they can make more of an effort to consume these foods daily. I also firmly believe more 

people should have their serum vitamin D level checked routinely. This should be a standard lab 

order from primary care doctors. Routinely checking serum vitamin D levels will increase 

awareness and aid in early detection. There are so many actions that can be done to prevent vit-

amin D deficiency in industrialized nations. I am excited to see where medical research leads us 

with the powerful vitamin.  
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Background 

o The prevalence of type 2 diabetes continues to increase in the United States and even more so
in the American Indian/Alaskan Native population.

• In the United States more than 30 million people have diabetes and more than 84 million
have pre-diabetes.

• In the last 20 years, the number of adults diagnosed with diabetes has more than tripled.
There are about 1.7 million new cases of diabetes diagnosed each year.

• American Indian and Alaska Native adults are 2.3 times more likely to have diabetes
compared with non-Hispanic whites (16.1% vs. 7.1% in 2009).

o Lack of physical activity and overall sedentary lifestyles leading to obesity
• 46% of American Indians/Alaska Natives were reported to be physically inactive.
• Exercising moderately 5 days a week (150 minutes/week) can decrease your risk of get-

ting type 2 diabetes
• 44% of American Indians/Alaska Natives are obese (Body Mass Index > 30) which

makes them 50% more likely to be obese than non-Hispanic Whites.
• Weight loss of just 7% can reduce your risk for type 2 diabetes by 58%

o Poor nutrition choices
• American Indians/Native Alaskans consume a diet that is highly processed, which is gen-

erally high in saturated fat, sodium, added sugars, and dietary cholesterol.
• A diet high in processed foods results in minimal intake of fresh fruits and vegetables,

which in turn lacks fiber, vitamins, and minerals.
• Fresh produce in the grocery store is more expensive than packaged processed foods.
• In native villages grocery stores may not be accessible and families are more likely on a

limited income so purchasing processed packaged foods is a more practical.

Issues 

o There is an increased risk of many chronic illnesses associated with type 2 diabetes.
• Diabetes can lead to health complications including heart disease, stroke, kidney disease,

blindness, and amputation of the legs or feet.
• In 2015, 79,535 death certificates in which diabetes was listed as the underlying cause of

death.
• The risk for heart disease in American Indians with diabetes is 3-8 times higher than

those without diabetes.
• Diabetes is the leading cause of kidney failure, and research shows that for every 2 out of

3 American Indians/Alaska Natives with kidney failure, diabetes is the cause.
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o Type 2 diabetes is a financial burden.
• Medical costs and lost work and wages for people with diagnosed diabetes is estimated to

be $245 billion yearly
• Average medical expenditures among people with diagnosed diabetes were about 2.3

times higher than expenditures for people without diabetes.
• People with diabetes incur average medical expenditures of about $13,700 per year, of

which about $7,900 is attributed to diabetes. It is important to understand that more than
one-quarter of the American Indian and Alaska Native population is living in poverty.

Recommendations 

o Knowledge is power. Offering additional education programs is a key component to reduce
the risk of type 2 diabetes

• Strive to increase the number of facilities offering Diabetes Self-Management Educa-
tion (DSME) programs which are covered by most insurance plans, including
Medicare and Medicaid.

• Discuss ways to obtain insurance coverage for prediabetes and diabetes education,
medication, and supplies needed for monitoring blood sugars

• Utilize The Special Diabetes Program for Indians (SDPI) which is assisted by grants
to provide more health programs nationwide. With more funding this program can be
implemented in different areas of the country to reach those in need.

• Focus on healthy lifestyle education in school This should start at a young age and
involve the parents.

o Incorporated community partners to advocate for healthy lifestyle modifications
• Review grants that are available to aid in healthy lifestyle activities such as health

fairs, 5K runs, etc
• Discuss the benefits of health promotion and disease prevention with insurance com-

panies, as they may be interested in providing discounted or free gym memberships to
their customers.

• Organize instructor led fitness classes for all ages and abilities to encourage and mo-
tivate exercise among the community.

• Meet with city planners to discuss the addition of creating safe and well-lit walking/
jogging/biking paths throughout the community that would severe as a place for free
exercise at all hours

• Ensure all school offer physical education class and recess during the school today to
allow for exercise at school

o Proper Nutrition

42



!4

• City planners should consider providing more convenient access to grocery stores in
their community. By reviewing bus routes and making adjustments as necessary to
ensure that full service major grocery stores are located on bus routes everyone will
be given the opportunity to purchase fresh produce and healthy foods

• Public health agencies to consider offering incentives when food stamps are used to
purchase healthy foods and allow food stamps to be used at all farmer’s markets

• Schools can collaborate to provide nutritious food and beverages in vending ma-
chines. Food options should be sugar free options such as seltzer water instead of
soda.

o Potential Unintended Consequences
• Need for increased staff in multiple areas such as, health care professionals (doctors,

nurses, dietitians, pharmacists, etc), health/physical education teachers in school, fit-
ness instructors at gyms,

• Higher taxes for the public to fund new programs and the creation of well-lit walking
paths

• Potential for increased cost of transportation if new bus routes are created to help
more people reach a healthy grocery store

• Unwanted noise and detours due to construction for walking/jogging paths

o Ease of Implementation

• Cultural believes and habits causing resistance to change. It is difficult to change a
diet and lifestyle that has been passed down from for generations.

• Potential for lack of funding from the government for additional education and exer-
cise programs.

• Obtaining insurance coverage for programs can be very difficult. If insurance compa-
nies refuse to support education programs it will be challenging to start new pro-
grams.

• Using data reports and research studies to show the importance of education, nutri-
tion, and physical activity to reduce the risk of type 2 diabetes may be persuasive in
obtaining funding.

Bible Applications 

o Genesis 9:2-4, "All wild animals and birds and fish will be afraid of you, God told him; 'for I
have placed them in your power, and they are yours to use for food, in addition to grain and veg-
etables.

• God has provided us with wonderful natural sources of food to receive the proper nutri-
tion that we need for a healthy life.

• If we consume lean meats, grains, and vegetables in moderation we can maintain a
healthy weight and decrease our risk of diabetes.
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o 1 Corinthians 10:31, “Therefore, whether you eat or drink, or whatever you do, do all to the
glory of God.’

• Overindulging in food and beverages is not a way to honor God. Instead we should view
our diet as a way to fuel our bodies to carry out God’s will.

o 1 Corinthians 6:19-20, “Do you not know that your bodies are temples of the Holy Spirit, who
is in you, whom you have received from God? You are not your own; you were bought at a price.
Therefore, honor God with your bodies.”

• God has created each of us, and our bodies belong to God. Therefore, we should treat our
bodies as God’s gift and treat it with care.

·       
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LOGIC MODEL TEMPLATE 

PURPOSE or MISSION:  
Increase physical activity in the workplace to decrease the amount of physically inactive people in the United States.  

INPUTS or RESOURCES: 
- 1-2 program leaders

- Pre and Post program
surverys  (paper and
pencil)

- Computer with excel
to document activity

- Organization of data

ACTIVITIES: 
- Teach the benefits of

exercise on health

- Ask participants to
take a pre/post test
to acess knowledge

- Encourage 10 min
walks during the
workday

- Ask participants to
document walking
minutes for 5
working days

OUTPUTS: 
- Amount of

participants in the
walking program

- Number of walking
minutes documented
during the workday

EFFECTS: 
- Short-term: More

physically active

- Mid-term: Reduction
in physically active
population in
American. Improved
self-efficary toward
physical activity

- Long-term: Improved
health status

CONSTRAINTS or 
BARRIERS: 

- Limited time in
workday

- Dislike of physical
activity

CONTEXT or CONDITIONS: 
Physical inactivity is on the rise in America. Sedentary jobs lead to minimal physical activity. Advances in technology 

result in more screen time and less activity.  

46



HLTH 509

47



Variations in Handwashing Times by Age & Gender 

Liberty University 
HLTH 511 

 

!1

48



Abstract: 

Correct and consistent handwashing is one of the best ways to remove germs and prevent the 

spread of diseases. The objective of this observational study is to determine if there is a significant 

relationship between age and handwashing time or if male and females have significantly different 

handwashing times. In doing so we surveyed 100 college age (18-21 years old) students. The Pearson 

R for age and handwashing time was -0.118 while the data was not statistically significant. This 

demonstrates that age is not a significant factor in duration of handwashing. Similarly, the independent 

sample t-test revealed that gender does not influence time spent handwashing. 

Introduction 

Regular handwashing, particularly before and after certain activities, is one of the best ways to 

remove germs, avoid getting sick, and prevent the spread of germs to others. It involves five simple 

and effective steps: wet, lather, scrub, rinse, dry1.  Evidence suggests that washing hands for 20 

seconds or more removes more germs from hands than washing for shorter periods.2 It is the soap 

combined with the scrubbing action that helps dislodge and remove germs. Educating the public on the 

benefits of hand hygiene can positively impact public health by decreasing the spread of disease. 

Gaining a better understanding of who would benefit from additional hand hygiene instructions will 

guide education efforts toward a specific population. The objective of this observational study is to 
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determine if there is a significant relationship between age and hand washing time. We will also 

determine if males and females have significantly different handwashing times.  

Methods 

Sample: 

A convenience sample of 100 college students between the ages of 18-22 was used. 

Equipment: 

Survey: paper and pen   

Measurements: 

Each participant completed a written survey to determine age, gender, and handwashing practices 

including frequency and duration of handwashing.  All answers were recorded. 

  

Statistical Procedures: 

Descriptive statistics examined: Mean, median, mode, standard deviation, minimum and 

maximum 

To determine normal distribution of dependent variables a Shapiro-Wilk test was completed. If 

the value of “sig” was >.05, then the data was normally distributed. If the value of “sig” was  ≤.05, 

then the data was not normally distributed. Additionally, data was accessed for skewness/kutosis, and 

was visually examined for normality using box and whisker plots. Data was examined for outliers. 
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In order to determine whether to run a Pearson or Spearman correlation we examined the level 

of measurement (e.g., nominal, ordinal, scale) of each variable of interest as well as the normality. If 

the data was normally distributed than the parametric test, Pearson’s rank correlation, was used. If the 

data was not normally distributed than the nonparametric, Spearman’s rank correlation was used to 

determine the magnitude and significance of the relationship between gender or age and seconds of 

handwashing. 

When comparing gender and seconds of handwashing we will either use the parametric test, 

independent sample t-test if the data is normally distributed or the nonparametric test, The Mann-

Whitney U test, if the data is not normally distributed. 

Hypotheses tested: 

Question #1: Is there a significant relationship between age and handwashing time? 

Null Hypothesis: ρ (rho) = 0 There is no significant relationship between age and handwashing time. 

Alternative Hypothesis: ρ (rho) ≠0 There is a significant relationship between age and handwashing 

time. 

Question #2: Do males and females handwashing times differ significantly? 

Null Hypothesis: ρ (rho) = 0 There is no significant difference in handwashing times between males 

and females. 

Alternative Hypothesis: ρ (rho) ≠0 There is a significant difference in handwashing times between 

males and females. 
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Hypotheses tested at the 0.05 level of significance. 

Data analysis and graph creation were accomplished using SPSS 24.0 

Results 

Research Question 1: Is there a significant relationship between age and handwashing time?  

Table 1 
Descriptive statistics: Seconds of hand washing and age 

Age Statistic Std. Error

Seconds 18.00 Mean 9.4000 .67434

95% Confidence Interval for Mean Lower Bound 7.9886

Upper Bound 10.8114

5% Trimmed Mean 9.3333

Median 10.0000

Variance 9.095

Std. Deviation 3.01575

Minimum 5.00

Maximum 15.00

Range 10.00
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Interquartile Range 5.75

Skewness -.121 .512

Kurtosis -1.083 .992

19.00 Mean 8.4000 .75184

95% Confidence Interval for Mean Lower Bound 6.8264

Upper Bound 9.9736

5% Trimmed Mean 8.2778

Median 7.5000

Variance 11.305

Std. Deviation 3.36233

Minimum 4.00

Maximum 15.00

Range 11.00

Interquartile Range 5.50

Skewness .685 .512

Kurtosis -.788 .992

20.00 Mean 8.2500 .79431

95% Confidence Interval for Mean Lower Bound 6.5875
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Upper Bound 9.9125

5% Trimmed Mean 8.2778

Median 8.5000

Variance 12.618

Std. Deviation 3.55224

Minimum 2.00

Maximum 14.00

Range 12.00

Interquartile Range 5.00

Skewness -.307 .512

Kurtosis -.762 .992

21.00 Mean 8.3000 1.10763

95% Confidence Interval for Mean Lower Bound 5.9817

Upper Bound 10.6183

5% Trimmed Mean 8.1667

Median 7.5000

Variance 24.537

Std. Deviation 4.95347
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Minimum 1.00

Maximum 18.00

Range 17.00

Interquartile Range 8.75

Skewness .456 .512

Kurtosis -.651 .992

22.00 Mean 7.8500 .96865

95% Confidence Interval for Mean Lower Bound 5.8226

Upper Bound 9.8774

5% Trimmed Mean 7.8889

Median 7.5000

Variance 18.766

Std. Deviation 4.33195

Minimum 1.00

Maximum 14.00

Range 13.00

Interquartile Range 7.25

Skewness .070 .512
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Table 2 
Normality results for seconds of hand washing and age 

Figure 1 
Distribution of seconds of hand washing and age  

Kurtosis -1.179 .992

Age

Kolmogorov-
Smirnova

Shapiro-
Wilk

Statistic df Sig. Statistic df Sig.

Seconds 18.00 .152 20 .200* .928 20 .138

19.00 .162 20 .176 .904 20 .049

20.00 .139 20 .200* .957 20 .490

21.00 .174 20 .114 .939 20 .229

22.00 .122 20 .200* .931 20 .164

*. This is a lower bound of the 
true significance.

a. Lilliefors Significance 
Correction
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Data appears normally distributed therefore Pearson correlation is employed. 

Table 3 
Pearson Correlation results for seconds of hand washing and age 

Research Question 2: Do males and females handwashing times differ significantly? 

Age Seconds

Age

Pearson Correlation 1 -.118

Sig. (2-tailed) .243

N 100 100

Seconds

Pearson Correlation -.118 1

Sig. (2-tailed) .243

N 100 100
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Table 4 
Descriptive statistics: Seconds of hand washing and gender 

Sex Statistic Std. Error

Seconds Male Mean 8.3000 .51528

95% Confidence Interval for Mean Lower Bound 7.2645

Upper Bound 9.3355

5% Trimmed Mean 8.3556

Median 8.0000

Variance 13.276

Std. Deviation 3.64356

Minimum 1.00

Maximum 15.00

Range 14.00

Interquartile Range 5.00

Skewness -.059 .337

Kurtosis -.630 .662

Female Mean 8.5800 .58000

95% Confidence Interval for Mean Lower Bound 7.4144

Upper Bound 9.7456

5% Trimmed Mean 8.4889

Median 8.0000

Variance 16.820
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Table 5 
Normality results: Seconds of hand washing and gender 

Figure 2 

Std. Deviation 4.10122

Minimum 2.00

Maximum 18.00

Range 16.00

Interquartile Range 7.00

Skewness .241 .337

Kurtosis -.741 .662

Sex

Kolmogorov-
Smirnova Shapiro-Wilk

Statistic df Sig. Statistic df Sig.

Seconds Male . 
099

50 .200* .970 50 .229

Female .115 50 .094 .966 50 .158

*. This is a lower bound of the true 
significance.

a. Lilliefors Significance Correction
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Distribution of seconds of hand washing and gender  

!  

Data appears normally distributed so a parametric test can be employed.  

Table 6 
Homogeneity of variance (tested by Levene’s test): Seconds of hand washing and gender. 
Independent Samples Test 

Levene's Test for Equality of Variances                 t-test for Equality of Means 

F Sig t df

Sig. 
(2-
tailed)

Mean 
Difference

95% Confidence 
Interval of the 

Difference

Std. Error 
Difference Lower Upper

Seconds Equal 
variances 
assumed

1.540 .218 -.361 98 .719 -.28000 .77583 -1.81961 1.25961

Equal 
variances 
not 
assumed

-.361 96.659 .719 -.28000 .77583 -1.81987 1.25987
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Discussion 

In an effort to determine whether or not a significant correlation exists between seconds of 

handwashing and age or seconds of handwashing and gender, surveys were obtained from 100 college 

aged (18-22) students. 

The skewness and kurtosis results in Table 1 & 4 indicate that the data are not excessively 

skewed. This conclusion is made due to the fact that dividing the skewness and kurtosis values by their 

respective standard errors results in values within the -1.96 and +1.96 interval. The non-significant p 

values for the Shapiro-Wilk test shown in Table 2 & 5 indicate the data is normally distributed. Figures 

1 & 2 demonstrates this conclusion as there are no outliers visible in the box plots. Therefore, all data 

was included in the statistical analyses and parametric statistical tests are appropriate. The Pearson 

product-moment correlation test was used to determine the magnitude and significance of the 

relationship between age and seconds of handwashing. While the independent sample t-test was used 

to determine the statistical significance between male and female and hand washing times.  

 Results of the Pearson correlation analysis in Table 3 indicate a non-significant (p < 0.05) 

weak negative (r = -0.0118) correlation between age and seconds of handwashing. The results of this 

study indicate age does not affect the time spent handwashing.  

When looking at gender and hand washing times to test for normality, we conducted a Shapiro-

Wilk’s test (SW = 0.970 (males) and 0.966 (females), df = 50, p >.05).  In addition, the dependent 

variables had a skewness of -1.75 (males) 0.715 (females) and (SE = 0.337) and a kurtosis of -0.952 

(males) and -1.119 (females) (SE = 0.662). There was no significant difference of seconds spent 
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washing hands between males (M= 8.3, SD= 3.643) and females (M= 8.3, SD= 4.101) (t(-.361)=98, p 

< .05; d = -0.0721). A Levene’s test was used to verify homogeneity of variance, F (1.540) = P > 0.05 

Limitations of this study include the small sample size and survey answers are based on 

participant’s honesty in reporting, and there is potential for the participant to be influenced by the study 

question.  It is important to remember that the results should not be generalized to populations other 

than described in this study. For example, just because there is no correlation between age and seconds 

of handwashing between 18-21 year olds there might be a difference in handwashing duration between 

a 6-year-old and a 26-year-old.  

1. Handwashing: Clean Hands Save Lives. Centers for Disease Control and Prevention. https://
www.cdc.gov/handwashing/index.html. Published December 8, 2017. Accessed February 16, 2018.

2. Handwashing. Health and Human Services. http://www.mass.gov/eohhs/gov/departments/dph/
programs/id/epidemiology/handwashing.html#general. Published February 20, 2008. Accessed
February 16, 2018.
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TABLE D5-1.  Practice-based products that demonstrate MPH competency achievement: X 
Concentration 

Specific products in portfolio that demonstrate 
application or practice^ 

Competency as defined in Criteria 
D2 and D4* 

-Biosand Water Filter (BSF) water sample
collection, testing, and reading of results using a 
Colitag testing kit 

-Results were read based on a P (presence)
or A (absence) scale for total coliforms.  
P= yellow in color, positive for total coliforms, not 
safe to drink 
N= clear in color, negative for total coliforms, safe 
to drink 

1. Interpret results of data analysis
for public health research, policy or
practice

-Developed an overall water, sanitation, and
hygiene (WASH) education program for the 
Cyegera, Rwanda community 

-Communicated with relevant stakeholders
in the community about the WASH program 

2. Apply awareness of cultural values
and practices to the design or
implementation of public health
policies or programs

-Communicated with relevant stakeholders in the
community about the WASH program
-Wrote a publication for the Liberty University’s
Center for the bi-annual Apologetics and Cultural
Engagement journal
-Wrote a final paper for HLTH 698 to address all
activities completed in practicum field work hours

3. Communicate audience-
appropriate public health content,
both in writing and through oral
presentation.

-Assisted the Rwandese Health Environment
Project Initiative (RHEPI) with biosand water filter
installation
-Plan, implemented, and administered a WASH
educational presentation for the CECA Cyegera
church members

4. Employ evidence-based and
culturally appropriate methods to
plan, implement, and administer
health interventions to address
community and population health
needs.

-Gave an educational presentation talks on WASH
and women’s menstrual health to CECA Cyegera
Church and other community members
-Assisted with educational presentation talks on
malaria prevention, malnutrition prevention, and
bodily hygiene to CECA Cyegera Church and other
community members
-Communicated with relevant stakeholders in the
community about the WASH program

5. Demonstrate appropriate and
effective communication and
advocacy skills when interacting with
diverse audiences in the context of
health promotion activities
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Introduction 

According to the Centers for Disease Control and Prevention (CDC) Foundation, public 

health is defined as “the science of protecting and improving the health of people and their 

communities.”1 In order to improve the health of people and their communities, healthy lifestyles 

need to be promoted, disease and injury prevention need to be researched, and infectious diseases 

need to be responded to, detected, and prevented.1 When I first entered into the program, I knew 

that I wanted to obtain and master public health knowledge to be a better future physician, but I 

did not understand how I was going to do that. Growing up and seeing my mother struggle with 

so many health problems and not receiving proper care; I wanted to be that physician that would 

give proper care as well as educate my patients on how to improve their health. The use of pills 

for treating medical problems is not always the answer when God created our bodies to naturally 

overcome illnesses. By living and maintaining healthier lifestyle, a majority of chronic diseases 

can be prevented without any treatment. 

After joining the Master of Public Health program, so many thoughts circulated when 

thinking about public health because I was able to learn a plethora of information in my first 

semester of classes. Most importantly, when I think back to evaluating my entire first year of 

graduate school when I was picked as “student of the week” for the Liberty University Public 

Health Association (LUPHSA) student spotlight on Instagram, I was asked the question, “Why 

Public Health?” This essay will answer that question as well as explore how I will use public 

health to become a family medicine physician by focusing on preventive medicine. 
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Why Public Health? 

Public health has always been intriguing to me because as stated above, it is the science 

and art of preventing disease, prolonging life, and promoting human health through organized 

efforts and informed choices of society, organization, public and private, communities and 

individuals. Public health is so broad that it encompasses every fiber of our being. When one 

thinks of health promotion—that is public health. When one thinks of epidemiology, global 

health, nutrition—those are all public health. The street lights, the bicycle lanes, and the 

pedestrian crosswalks are all public health. Everything that we see outside can point back to 

public health, and the reason being is that it points back to the health of people and their 

communities. Public health has taught me that there is so much more to be done in impacting 

people. Instead of simply treating patient to patient, populations can be impacted. Impacting an 

entire population through conducting needs assessments and developing programs to improve 

healthier lifestyles among families in my community is what I desire to accomplish. Prevention 

is always key to avoid recurring problems, and this is achieved through implementing 

educational programs, recommending policies, conducting research, and administering services. 

Public health has changed my perspective on life and I plan to make a difference in this world 

and be a light.  

Health Promotion Concentration 

I chose the health promotion concentration over the other 4 concentrations because it 

encompasses public health as a whole. Health promotion includes aspects of global health, 

epidemiology, and nutrition because it focuses on promoting overall healthy lifestyles at the 

population level. The population level can include neighborhoods to communities to societies. In 

the concentration, health promotion, I have had classes in Health Agency Management, Health 
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Program Planning, Health Program Evaluation, Principle of Community Health, and Health 

Communication and Advocacy. In addition, as a Graduate Student Assistant, I learned about 

grant writing and how to implement that knowledge to sustain a non-profit organization I 

developed called Feed the Need. Feed the Need was established to respond to food scarcity for 

students who qualified for free lunch at a local elementary school in Forest, Virginia.  In 

developing this program with a professor, I was able to apply for local and national grants to 

sustain funding for the program. In having this background, I plan to utilize this concentration in 

the field of medicine to make an impact with families. 

Faith Integration in Public Health 

1 Corinthians 6:19-20 says, “Do you not know that your bodies are temples of the Holy 

Spirit, who is in you, whom you have received from God? You are not your own; you were 

bought at a price. Therefore, honor God with your bodies.”2 The most profound statement from 

those verses is we are not our own. Our bodies belong to God; therefore, we are called to treat 

them well. Prevention comes into play when we realize that our bodies are God’s creation. Our 

bodies were made with so much complexity and beauty to be able to withstand disease if taken 

care of properly. Additionally, 1 Corinthians 10:31 says that “whether you eat or drink or 

whatever you do, do it all for the glory of God.”1 Everything that we do should bring honor and 

glory to God, so it should behoove us to be careful about what we put into our bodies and how 

we take care of them because it gives God glory. 

Future Goals 

My ultimate goal is to become a public health family medicine physician, and to use the 

tools learned in this master's program to encourage disease prevention for my patients within the 

community in which I serve. My hope is to make a profound impact in communities and 
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worldwide by promoting healthier lifestyles through education and advocacy. The medical 

community is a very secular field and so integrating faith in practice as well as encouraging 

prevention will help shine light to populations in need.  

Conclusion 

Personally, this program has brought significant meaning to public health. My professors 

have taught me that a larger impact can be made at the population level rather than the individual 

level. At the local and national level, people need to be educated on the healthcare system and 

how to maintain and sustain healthier lifestyles. Public health makes up the very core of who I 

am, and I plan to utilize public health in my life vocationally to make an impact on others. 
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Names:___Dominique Richburg__ 

There are seven questions at the end of this article. This assignment is worth 55 points. 
Place answers in this table: 

1. e

2. 275/399= 0.689 or 68.9%

3. SE p=sqrt of pq/n= sqrt (0.689*0.311)/399)=0.0232 **work done in excel and pasted
here

Level Count Prob Lower CI Upper CI 1-Alpha 
No 124 0.31078 0.267351 0.357812 0.950 
Yes 275 0.68922 0.642188 0.732649 
Total 399 

Upper limit CI = __0.733___  
Lower Limit CI = _0.642____  

4. d

5. Observed Treatment Success

   Observed      Treatment Success 
DOT Yes No Total 
Yes 186 64 250 
No 86 60 146 
Unknown 3 0 3 
Total 275 124 399 

**(Answer constructed a 5x4 to include everything) 

Expected Treatment Success Values 
DOT Yes No Total 
Yes 186 64 250 
No 86 60 146 

DOT Yes No Total 
Yes 250 
No 146 
Unknown      3 
Total 275 124 399 
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Unknown 3 0      3 
Total 275 124 399 

DOT BY TREATMENT SUCCES 
Count Expected YES NO  
Yes 186 

 
(275*250)/399)= 
172.306 

64 
 
(124*250)/399)= 
77.6942 

250 

No 86 
 
(275*146)/399)= 
100.627 

60 
 
(124*146)/399)= 
45.3734 

146 

Unknown 3 
(275*3)/399)=  
2.06767 

0 
(124*3)/399)= 
0.93233 

3 

Total 275 124 399 
 
 
6. Alpha = 0.05 
df = __2___  (5 pts) 
Critical value = ___5.99__  (10 pts) 
Chi-squared test statistic = __10.282___  (5 pts) 
 
d.) The Chi square test is invalid because of only 1 degree of freedom. 
7. e 
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At the completion of this Case Study, participants should be able to: 

Ø Compare two or more proportions 
Ø Calculate and interpret confidence intervals for proportions 
Ø Understand the impact of expected values on the choice of statistical test used to 

compare proportions 
Ø Interpret the results of tests of association 
Ø Interpret logistic regression results. 
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Introduction 
This exercise is based on the following study.  Sections of this document have been reprinted 
with permission of the journal.  
 
Factors influencing the successful treatment of infectious pulmonary tuberculosis  
 
The abstract states that “(t)his study used a population-based…design. All PTB [pulmonary 
TB] patients residing in southern Taiwan recorded in the tuberculosis registry from 1 January 
to 30 June 2003 were identified. Each patient’s medical record was requested from treating 
hospitals and retrospectively reviewed for 15 months after the date PTB was confirmed.” 1 

 

Following is the methods section of this article1.    

METHODS 
We carried out a population-based medical record review in southern Taiwan, where 
the only chest specialty hospital geared towards specialized thoracic disease care, 
mainly for TB, is located. Hospitals and primary practitioners that provided TB care in 
the same region can be used as comparative care providers.  Study areas include 
Chiayi County, Chiayi City, Tainan County and Tainan City. As mandated by law in 
Taiwan, all suspected and confirmed TB cases must be reported in a timely manner to 
the national computerized registry maintained by the Taiwan Center for Disease 
Control (CDC). Reporting of cases has been encouraged and reinforced through the 
implementation of a no-notification, no-reimbursement policy and a notification-for-fee 
policy since 1997. 7 We requested data on all suspected and confirmed TB patients 
residing in the studied areas and recorded in the registry for the period 1 January to 
30 June 2003.  The study team, including four registered nurses (each with a 
minimum of 6 years’ clinical experience), two head nurses (each with a minimum of 12 
years’ clinical experience) and one pulmonologist, had undergone a series of training 
courses designed to ensure proper validation of data consistency. Site visits were 
arranged to review the medical record of each patient, and the 15-month follow-up of 
medical records after start of treatment was reviewed. 
 
Health care institutions 
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Health care institutions that had ever reported cases in the study areas included the 
chest hospital, two academic medical centers, 11 regional hospitals and 15 district 
hospitals and primary practitioners (district hospitals and primary practitioners are 
regarded as being at the same level in terms of TB treatment). In Taiwan, institutions 
are classified by the government as follows: ‘medical centers’ are health care, training 
and research facilities that house over 500 acute-care beds; ‘regional hospitals’ have 
no fewer than 250 acute care beds and are staffed by physicians of various specialties 
with the purpose of providing health care services to patients and training for 
specialists; and ‘district hospitals’ provide primary health care services similar to those 
offered by primary practitioners but with the added availability of in-patient care. 
 
Infectious PTB 
Infectious PTB is defined as sputum culture-confirmed disease caused by 
Mycobacterium tuberculosis, or two sputum smear examinations positive for acid-fast 
bacilli (AFB) or one positive sputum examination, radiological signs and a clinician’s 
decision to treat.8 
 
Directly observed treatment 
For directly observed treatment (DOT), a health worker or other trained person who is 
not a family member watches as the patient swallows anti-tuberculosis medicines for 
at least the first 2 months of treatment.1  DOT thus shifts the responsibility for cure 
from the patient to the health care system. In Taiwan, whether or not the patient is 
receiving DOT, TB is treated using WHO-recommended regimens; the initial phase 
consists of 2 months of isoniazid (H), ethambutol (E), rifampicin (R) and pyrazinamide 
(Z), followed by a 4-month continuation phase consisting of H, E and R 
(2HERZ/4HER).9,10 

 
Treatment success 
Treatment success is defined as a patient who has been cured or has received a 
complete course of treatment.  A cured case is defined as a PTB patient who has 
finished treatment with a negative bacteriology result during and at the end of 
treatment. A case recorded as completed treatment is defined as a PTB patient who 
has finished treatment, but who has not met the criteria to be defined as a cure or a 
failure.11,12 
 
Ethical consideration 
The study was approved by the Taiwan CDC. All staff members involved in the study 
signed a statement of agreement to maintain patient confidentiality. 
 
Data analysis 
Bivariate analyses with c2 tests were used to compare differences in proportions of 
dichotomous and categorical variables, which extracted potential predictors of 
successful treatment. We then performed multivariate logistic regression analyses on 
the potential predictors with P < 0.10 obtained from bivariate analyses.  We 
constructed a full model that included all the potential predictors identified through 
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bivariate analyses and then applied the forward substitution model building procedure 
to construct a reduced model in which all the predictors were statistically significant.  
Odds ratios (ORs) and 95% confidence intervals (CIs) of dichotomous and categorical 
risk variables on the binary outcome variables were calculated. All analyses were 
conducted using SPSS 10.0 software (SPSS Inc, Chicago, IL, USA), and all the tests 
were performed at the two-tailed significance level of 0.05. 

References that appear in the excerpt from this article: 

1 World Health Organization. Tuberculosis Fact Sheet. Geneva,Switzerland: WHO. 
http://www.who.int/mediacentre/factsheets/fs104/en/index.html Accessed August 2006. 

7 Chiang C Y, Enarson D A, Yang S L, Suo J, Lin T P. The impactof National Health 
Insurance on the notification of tuberculosis in Taiwan. Int J Tuberc Lung Dis 2002; 6: 
974–979. 

8 Migliori G B, Raviglione M C, Schaberg T, et al. Tuberculosis management in Europe. Task 
Force of the European Respiratory Society, the World Health Organization and the 
International Union Against Tuberculosis and Lung Disease, EuropeRegion. Eur 
Respir J 1999; 14: 978–992. 

9 National Tuberculosis and Lung Disease Research Institute/World Health Organization 
Collaborating Centre for Tuberculosis.Report on the Second Meeting of National TB 
Programme managers from Central and Eastern Europe and the former USSR. 
Bulletin No 3. Warsaw, Poland: WHO Collaborating Centre for Tuberculosis, 1997: 1–
30. 

10 American Thoracic Society/Centers for Disease Control and Prevention/Infectious 
Diseases Society of America. Treatment of tuberculosis. Am J Respir Crit Care Med 
2003; 167: 603–662. 

11 World Health Organization. Global tuberculosis control. WHO Report 1999. 
WHO/CDS/CPC/TB/99.259. Geneva, Switzerland: WHO, 1999. 

12 Farah M G, Tverdal A, Steen T W, Heldal E, Brantsaeter A B, Bjune G. Treatment outcome 
of new culture positive pulmonary tuberculosis in Norway. BMC Public Health 2005; 5: 
14.735–739. 

Table 1, on the next page, presents the characteristics of the 399 patients eligible for this 
study.1
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Question 1 
What type of study design is described in the abstract?  (10 pts) 

a. Observational
b. Case Control
c. Retrospective (answer)
d. Cross Sectional
e. a and c (answer)

Question 2 
What proportion of patients was successfully treated? (10 pts) 

275/399= 0.689 or 68.9% 

Question 3 
Calculate a 95% Confidence Interval (CI) for the true population proportion with successful 
treatment.   Hint:  The SE of p is the square root of (pq)/n. (10 pts) 

SE p=sqrt of pq/n= sqrt (0.689*0.311)/399)=0.0232 **work done in excel and pasted here 

Level Count Prob Lower CI Upper CI 1-Alpha 
No 124 0.31078 0.267351 0.357812 0.950 
Yes 275 0.68922 0.642188 0.732649 
Total 399 

Upper limit CI = __0.733___  
Lower Limit CI = _0.642____  

Question 4 
Which of the following is true with regard to the confidence interval computed in Question 3 
above: (10 pts) 

a. 95 times out of 100 one would expect a the sample of 399 taken from the same
population to have a proportion of successfully treated patients to be between the
upper and lower limits of the confidence interval computed in Question 2.

b. 95 times out of 100 one would expect a the sample of 399 taken from the same
population to have a proportion of successfully treated patients to be outside the upper
and lower limits of the confidence interval computed in Question 2.

c. 5 times out of 100 one would expect a the sample of 399 taken from the same
population to have a proportion of successfully treated patients to be outside the upper
and lower limits of the confidence interval computed in Question 2.

d. a and c.
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Question 5 (30 pts) 
Using the information from Table 1, construct a 3 x 2 table to test the association between 
DOT status and successful treatment. 
 
Observed Treatment Success           

 
 

 
 
           Observed                                        Treatment Success 
DOT Yes No Total 
Yes 186 64 250 
No 86 60 146 
Unknown 3 0 3 
Total 275 124 399 

 
**(Answer constructed a 5x4 to include everything) 
 
 
Generate the expected values for the empty cells below.  Hint:  the expected value for any 
cell is the row total x column total divided by the grand (overall) total. (** I placed expected 
values below observed values) 
 
Expected Treatment Success Values 

DOT Yes No Total 
Yes 186 64 250 
No 86 60 146 
Unknown 3 0      3 
Total 275 124 399 

DOT BY TREATMENT SUCCES 
Count Expected YES NO  
Yes 186 

 
(275*250)/399)= 
172.306 

64 
 
(124*250)/399)= 
77.6942 

250 

No 86 
 
(275*146)/399)= 
100.627 

60 
 
(124*146)/399)= 
45.3734 

146 

Unknown 3 0 3 

DOT Yes No Total 
Yes   250 
No   146 
Unknown        3 
Total 275 124 399 
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(275*3)/399)= 
2.06767 

(124*3)/399)= 
0.93233 

Total 275 124 399 

Question 6    (20pts) 
Using the DOT status groups, generate the chi-squared test statistic, by hand, using a 
calculator, or using a computer.   
Alpha = 0.05 
df = __2___  (5 pts) 
Critical value = ___5.99__  (10 pts) 
Chi-squared test statistic = __10.282___  (5 pts) 

Based on comparing the Chi square statistic to the critical value which of the following is 
true?  (5 pts) 

a. Successful outcome is dependent on DOT status.
b. Successful outcome is independent of DOT status.
c. No conclusion can be made.
d. The Chi square test is invalid because of only 1 degree of freedom.

Multiple logistic regression analysis allows us to look at the impact of independent variables 
(potential predictor variables) on a dichotomous outcome variable such as successful 
treatment completion (yes/no) when controlling for other independent variables. Table 3 
presents some of the results of the multiple logistic regression model.1  The outcome is 
successful treatment. 

Note: 

Other footnotes are intentionally excluded from this table. 
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One way to assess the importance of a potential predictor variable is to examine the odds 
ratios (ORs) and associated 95% CIs that are estimated from the logistic regression model. 

Question 7  (15 pts) 
Which independent variables listed below is (are) positively significantly associated with 
successful treatment? 

a. Institutions
b. Physician
c. DOT
d. CXR
e. a, b, and c.
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HEMOLYTIC UREMIC 
SYNDROME,POST 

DIARRHEAL



WHAT IS HEMOLYTIC UREMIC SYNDROME (HUS)?

• HUS is a clinical syndrome characterized with the triad of 
microangiopathy hemolytic anemia, thrombocytopenia and 
acute renal damage1



TYPES OF HUS

• Typical HUS (Diarrhea-
associated)2

• Normally follows a diarrheal 
infection often caused by E.coli

• Infection related Shiga toxin 
producing E.coli

• Atypical HUS (Non-diarrhea 
associated)2

• Caused by exposure to 
certain medications, genetic 
mutations, and systemic 
conditions

• Lupus

• Cancer

• Pregnancy



HISTORY OF HUS

• Most cases are associated with a toxin producing strain of Escherichia coli 
(E.coli)3

• Most common cause of acute kidney injury (AKI) in European children

• Mainly affects pre-school aged children

• Associated with complications such as hypertension and end stage renal 
disease

• Death rate approximately 3-5%2



EPIDEMIOLOGY OF HUS



GEOGRAPHIC 
DISTRIBUTION AND 
SPREAD

• HUS is endemic, especially in 
rural areas during March and 
mainly in summer months 1

Figure 1: Hemolytic Uremic Syndrome, Postdiarrheal. Number of reported Cases-United States and U.S. territories, 2012
URL: https://redbook.solutions.aap.org/chapter.aspx?sectionid=88187143&bookid=1484



INCIDENCE AND 
BURDEN OF 
DISEASE

• HUS has been 
reported to be 2-
3/1000 children1

Figure 2: Spectrum of Disease Caused by Escherichia coli
URL: http://afludiary.blogspot.com/2011/05/e-coli-hemolytic-uremic-syndrome-in.html



PATTERNS

• Ecologic and Seasonal

• Age-Specific: the 
mean age is 4 years 
ranging from 4 
months to 12 years 4

• However, it occurs 
more commonly in 
children between 5-6 
years of age1

Figure 3: Ecological Patterns of Hemolytic Uremic Syndrome
URL: http://www.thelancet.com/journals/lancet/article/PIIS0140-6736(98)01267-7/fulltext?rss=yes



FIGURE 4: SEASONAL DISTRIBUTION OF DIARRHOEAL HUS- JAN 1998-DEC 2007

URL: HTTPS://WWW.SLIDESHARE.NET/RINGER21/CHILDHOOD-HAEMOLYTIC-URAEMIC-SYNDROME-IN-NEW-ZEALAND



HUS TRANSMISSION

• Food, human, and fecal-oral1

• E.coli

• Contaminated food/water

• Diarrhea



SIGNS AND SYMPTOMS

• Begins 3-8 days after contaminated food, leading to abdominal pain, nausea, 
and vomiting

• Rarely observed cases of fever1



TREATMENT

• No specific treatment

• Just supportive care

• Fluids and dialysis1-4



LIMITATIONS

• Atypical HUS in older children relapse at a rate of 80% in 70 days 5

• Linked to the likelihood of negative results from STEC in 
patients owing to the natural history of the disease

• Coexisting conditions are rare, which lead to the increasing 
classification of patients having HUS 6



FUTURE RESEARCH

• Observing genetic mutations 7

• Improve diagnoses techniques

• Improve awareness 2
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ABSTRACT 

Escherichia coli (E. coli) is a gram-negative bacterium found within the colonic flora of human 

and warm-blooded animals. The first outbreak of E. coli 0157:H7 in the U.S. was in 1982, since 

then E. coli outbreaks have become an important public health problem in the world. There were 

four studies done from 2008 to 2015 that highlighted significant outbreaks of E. coli in different 

parts of the world, and focused on control measures to reduce E. coli infections. Applying 

preventative measures such as hygiene practices and control programs can reduce the incidence 

of E. coli infections and prevent future outbreaks.   

 

Word Count: 100 

 

 

 

 

 

 

 

 

 

 

 

 

 



3 

INTRODUCTION/EPIDEMIOLOGY 

Enterohaemorrhagic Escherichia coli (EHEC) 0157:H7 is one of the most significant 

bacterial pathogens associated with foodborne illness.1 All Enterohaemorrhagic strains of E. coli 

belong to the serogroup 0157:H7 and are most often associated with the E. coli infections.2 EHEC 

is a gram-negative bacterium found within the colonic flora of human and warm-blooded animals.2 

EHEC has been known to cause human diarrheal disease such as hemolytic uremic syndrome 

(HUS) and hemorrhagic colitis (HC).2 Disease outbreaks are most commonly associated with the 

ingestion of food or water contaminated with bovine feces.3 Some of these sources include 

“undercooked ground beef, private or municipal water sources, and other food products, such as 

unpasteurized apple cider or milk, fresh vegetables, sprouts, and salami.”3 The first outbreak of 

EHEC 0157:H7 was in the United States was in 1982, and outbreaks have since become an 

important public health problem in the world.2 EHEC 0157:H7 infections have been continuously 

reported in more than 30 countries on 6 continents.2,3 Since there has been an increase in outbreaks 

of EHEC 0157:H7 infection, there is now an urgency to reduce the human hazard caused by this 

pathogen.2  

Cattle are deemed to be the key reservoir of EHEC 0157:H7 because consumptions of 

undercooked meat products from cattle has been frequently associated with many human 

infections.2 Most of the E. coli outbreaks share the same characteristic in that all of the outbreaks 

occur in small or remote areas.2 E. coli transmission is mainly food or water-borne, but person-to-

person contact has impacted the severity of past outbreaks.2 Morbidity and Mortality 

accompanying EHEC 0157:H7 infection led the Public Health Laboratories (PHLS) in 1995 to 

create temporary guidelines for control.2
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Figure 1 (Caption): Natural History of Infection with E. coli 0157:H7 Infection 
DOI: doi:10.1016/s0140-6736(98)01267-7 
 

BACKGROUND 

Theodore Escherich first discovered E. coli in 1885 as a pure culture of slim, slightly 

curved short rods extending from “1-5µm in length and 0.3-0.4µm in thickness.”3 E. coli is part of 

the normal gut microflora and colonizes the gastrointestinal tract of humans and warm-blooded 

animals within a few hours after birth. It also plays a vital role in preserving the physiology of the 

gut.3 However, E. coli can also cause negative effects once ingested (Figure 1). Once EHEC 

0157:H7 it takes three-four days to show any symptoms (Figure 1). The initial symptoms that 

occur are abdominal cramps and non-bloody diarrhea. After one to two days, bloody diarrhea will 

appear and in approximately five to seven days’ post-symptoms, it will either cause Hemolytic-

Uremic syndrome (a 5% chance) or the symptoms will resolve (a 95% chance) (Figure 1). Bloody 

diarrhea causes the majority of morbidity and mortality among children in African countries, the 

Western Pacific region, and the European region.4  

E.coli can survive freezing temperatures of up to -80°C for nine months.5 In addition, E. 

coli has increased survival in acidic foods because of its acid resistance.5 Acidity decreases the 
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nutritional competition with other non-acid resistant organisms thus making EHEC 0157:H7 

sustainable in a pH environment less than 2.5.5 Once EHEC 0157:H7 enters the body orally, it 

survives stomach’s pH, and colonizes in the mucosa of the colon.5 

Figure 2 (Caption): How E. coli can affect the body. 
URL: https://www.consumerhealthdigest.com/general-health/e-coli-infection.html 

In 1998, the World Health Organization (WHO) had a consultation on the prevention and 

control on EHEC and developed control measures that were implemented back in the late 1990’s 

and some that are still implemented today.4 WHO discovered that food and beverage facilities are 

associated with EHEC transmission.4 WHO developed control measures which include “the 

removal of available product from distribution, collection of the already purchased product, 

closure of a facility, or modification of a process.”4 Other control measures include efficient hand 

washing, “good hygiene practices among residents and those caring for ill persons, infection 

control precautions for hospitalized or institutionalized persons, and medical clearance of patients 

before returning to schools or employment.”4 These control measure practices were deemed 
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successful in that following the WHO guidelines resulted in the reduction of foodborne disease.4 

Since 1998, the control measures have been reviewed and revised, but WHO implemented 

guidelines on protecting people from E. coli infections.4  

In 1998, public health considerations were given to be implemented as practices in 

preventing the spread of E. coli infection.6 Studies have shown that physicians can help in 

preventing EHEC 0157:H7 infections by counseling patients about milk products and juices that 

are unpasteurized, the hazards of eating around meat that is undercooked, and by advising 

public-health authorities when they see unusual numbers of patients with bloody diarrhea of 

Hemolytic-Uremic Syndrome (HUS).6 Based upon previous studies, physicians ask their patients 

about the patient’s consumption of high-risk foods, the patient’s attendance at day-care centers, 

and the patient’s exposure to other diarrheal contacts.6 Since physicians are starting to obtain 

thorough histories of their patient’s possible exposures, they may be able to find links to 

seemingly unrelated cases.6 Ultimately, even though physicians play a huge role in educating and 

advising patients heavily impacted with E. coli infection, it all begins with a systematic effort 

going all the way from the farmyard to the dining table.6 This effort is based on a strong 

understanding of the ecology of the organism and the pasteurization of ground beef through 

irradiation.6 Some  of the past policies and practices listed above were proven successful and 

some were proven unsuccessful, but it is comforting to know that the United States and 

developing countries are progressing towards the right direction in preventing the spread of 

E.coli infection.

In 1999, in Sakai City, Japan public health officials recognized a need for control 

measures to be established in protecting their citizens from infection.7In addition, they 
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accentuated the need for central governments to create strategies to quickly respond and detect 

outbreaks and modify public health organizations to improve emergency response.7 

In 2005, a study done on “Children on the Frontline Against E. coli” focused on 

prevention strategies on thirteen-month old infants  that were proven as successful in preventing 

E. coli infection.5 They discovered three important levels of prevention.5 In regards to the public

level, proper and efficient handwashing and safe food preparation remain the in the top of the 

best practices for the prevention of E. coli Hemolytic-Uremic Syndrome (HUS).5 The state and 

federal government level has also played critical roles in prevention.5 They are responsible for 

preserving the food supply and ensuring quality assurance by delegating effective screening of 

food products for EHEC 0157:H7 and other foodborne pathogens.5 The last level is the Food and 

Drug Administration, which has approved the irradiation of ground beef, which can and has 

killed 90% of EHEC 0157:H7 contaminants.5 These practices have been proven as successful in 

the prevention of E.coli infection; however, improved technology is especially necessary to 

increase the sensitivity of culture for EHEC  0157:H7 in Hemolytic-Uremic Syndrome patients.5

It is estimated that EHEC 0157:H7 causes 73,000 of the 76 million food-borne illnesses each 

year.5 Those food-borne illnesses that cause Hemolytic-Uremic Syndrome may lead to possible 

death or life-long consequences such as gastrointestinal tract complications and renal sequelae.5 

However, most food-borne illnesses in the United States are self-limiting.5 Since 2005, progress 

is being made in eliminating food-borne cause of typical E. coli HUS by irradiating food 

products and improving quality assurance in the food industry.5 Current research is now focusing 

on the vaccination aspect, and working to improve diagnostic testing methods, and intervening 

treatments with early diagnosis.5 
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CURRENT RESEARCH EFFORTS FOR PREVENTION 

In 2015, there was a study done to detect the prevalence and molecular characterization 

of EHEC 0157:H7 and virulence maker genes such as stx1, stx2, eae, and hlyA in meat and meat 

products collected from many markets of Riyadh, Saudi Arabia.8 In this study, 370 random 

samples of processed meat and raw meat products were inspected for the presence of EHEC 

0157:H7.8 

Table 1 (Caption): Types and number of collected meat samples and characterization of the 
recovered E. coli 0157:H7 by multiplex PCR from raw meat product samples. 
DOI: 10.1016/j.sjbs.2015.06.009 

The results displayed above in Table 1 made it extremely evident that the prevalence of EHEC 

0157:H7 in raw meat samples was 2%, and in meat products was 4.12%, which accounts for a 

combined occurrence total of 2.97% in meat and processed meat products.8 This study found that 

the pathogenicity of EHEC  0157:H7 is due to the production of shiga toxins (stx1 and stx2).8 It 

is now known that E. coli and shiga toxin (which E. coli secretes) are detected in ground beef 

and ground pork at contamination levels of 0.14, 1.4, and 14 colonies.8 

In 2014, a study was conducted in Belgium to estimate the magnitude to which enteric 

pathogens survive in irrigation water from different origins and to have an initial evaluation of 

the implication for contamination of fresh green produce in Belgium.1 They used butterhead 
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lettuce as the test plant and compared both the pathogen survival in both filter sterilized and 

untreated water samples and the influence of the presence of heterotrophic background 

microbiota.1 Therefore, the chemical water quality could be determined. E. coli and Salmonella 

concentration was lower in the sterilized water samples.1 A possible indication for the better 

water quality included that sterilized irrigation water could be a risk factor when the 

contamination event comes after the sterilization treatment.1 These results helped to find other 

places where E. coli dwells in to make sure that people are careful with the foods and drinking 

fluids they consume.1

Figure 3 (Caption): Inoculated lettuce leaves were placed on trays. The trays were placed in 
plastic boxes with 100% RH in a growth chamber with a 14/10 h day/night regime at 20°C/12°C. 
DOI: 
http://search.proquest.com.ezproxy.liberty.edu/medline/docview/1651204432/fulltextpdf/59b7e1
0c7da14a82pq/8?accountid=12085 

Their study confirmed that the survival of EHEC 0157:H7 and Salmonella may vary between 

distinct irrigation water samples.1 They also determined that the “individual pathogen’s fitness 

for leaf colonization at high relative humidity seems to be influenced by the quality of the 

irrigation water.”1 

A study done in 2013 developed a quantitative risk assessment (QRA) model for EHEC 

0157:H7 in ground beef and beef cuts in Canada and evaluated the effects of interventions.9 The 

majority on infections caused by E.coli are in ground beef, but other beef products such as non-
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intact and intact beef cuts may propose a risk to the residents of Canada.9 The goal of this study 

was to evaluate the relative effects of pre-harvest and processing interventions on public health 

risks using a novel approach.9 In addition, the objective was to compare the baseline risks from 

consuming ground beef, intact beef cuts, and non-intact beef cuts.9 It was determined that risks for 

ground beef using current practices are an estimated two to three orders of magnitude greater than 

those for beef cuts.9

This 2008 study discussed below is not very current, but it is considered one of the most 

recent studies that has been done to help prevent E. coli infection. The study was based on an 

outbreak of EHEC 0157:H7 in southern Sweden during the fall of 2002, and was associated with 

the consumption of “cold-smoked, non-heat-treated, fermented sausage and the microbiological 

and epidemiological investigation that identified the source of infection.”10 They proposed that in 

Sweden and Europe, non-heat-treated fermented products including beef may cause low levels of 

EHEC infections which are infrequent due to reduced infectious doses needed for human 

infection.10 The researchers suggested future developments in that sausage preparation. This is 

done by fermentation and curing needs to be combined with an effective control program to 

ensure that possible contamination of the raw batter with EHEC bacteria is eliminated during the 

processing method.10 EHEC can survive through the process of producing fermented sausage if 

curing conditions are insufficient.10 If this future development cannot be achieved then sausage is 

unsuitable for consumption, especially for young children susceptible to developing Hemolytic-

Uremic Syndrome (HUS).10 Clinicians, epidemiologists, and experts in food microbiology need 

to meet with local their Food Drug Administration (FDA) and finds out ways to educate people 

of food safety because public awareness is low.10 There is still no specific treatment for HUS. 
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Therefore, food production regulations and preventative work are vital for decreasing mortality 

and morbidity in EHEC infections.10 

Figure 4 (Caption): Probability distribution of illness for a single serving of cooked ground beef, 
non-intact beef cuts, and intact beef cuts reflective of current practices in Canada.  
URL: http://www.sciencedirect.com/science/article/pii/S0956713512001223 

This suggests that risk management measure should focus on the former product to 

maximize positive impacts to public health.10 However, it is essential to understand that the process 

of tenderization can knowingly enhance risks from consumption of beef cuts.10 The developed 

QRA model offers a useful tool to compare relative values of various intervention strategies and 

to determine their potential impact on public health risks.10 Intervention at several stages along the 

agri-food beef chain is deemed the most effective strategy for EHEC 0157:H7 management.10 This 

tool can also be effectively used to evaluate a non-restrained combination of intervention 

scenarios.10 Critically assessing the results of intervention by using systemic reviews and meta-

analyses increases the confidence in relative risk predictions.10 The average probability of illness 

per serving were expressed as health risks, and were reduced by 30.9%-72.1% for single pre-

harvest interventions, 44.0%-96.5% for single processing interventions excluding water spray 

chilling, and 95.1%-99.9% for combination interventions.10 These all were comparative to a 
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worse-case scenario where no pre-harvest or processing interventions were applied.10 Future 

efforts should solely focus on reviewing interventions applies during fluctuating points along the 

agri-food chain, which includes those aimed at reducing storage temperature abuse and 

undercooking.10  

DISCUSSION 

As discussed previously, E. coli is acid resistant, which enables it to survive acidic 

conditions of the stomach.11 It is understood that E. coli adheres to the colon and to the distal 

small intestine, but distinctive lesions have not been demonstrated.11 The best depicted adherence 

phenotype is the attaching and effacing (A/E) lesions.11 A/E lesions are made of intimate 

attachment of the bacterium to the cell surface with associated cytoskeletal changes concluding 

in pedestal formation, and loss of enterocyte microvilli.11 It is important to understand the 

background information on E. coli infection, the epidemiology, and current prevent strategies 

fulfilled in the past seven years to present. There are strengths and weaknesses with every 

approach.  

The 2015 study, which focused on detecting the prevalence and molecular 

characterization of EHEC 0157:H7 in Saudi Arabia, and virulence maker genes found that E. coli 

is mainly in ground beef accounting for 4.12%.8 This finding is extremely essential because it 

helps intervention programs and public health officials to know what specific meats to target, 

and to figure out ways to decrease the prevalence of disease outbreaks. Previously, there were 

studies done prior to this study that proposed that E. coli infection may have been due to ground 

beef, but in this study, it was confirmed to be the actual case. The researchers also analyzed that 

ground beef and ground pork have contamination levels of 0.14, 1.4, and 14 colonies, which 

provides quantitative analysis that ground beef/pork have high levels of contamination.8
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Fortunately, they found no occurrence of E. coli infection in raw turkey meat.8 E. coli is 

prevalent in raw beef, chicken, and mutton, 2%, 2.5%, and 2.5%, respectively.8 These results can 

provide an urgency towards finding appropriate controls and developing programs in 

maintaining efficient hygienic practices in dealing with raw meat.8 There were no weaknesses 

found in this study.  

E. coli infection is usually found in foods, but rarely is it known to be found in natural 

freshwater.1 The study conducted in 2014 focused on “Enteric Pathogen Survival Varies 

Substantially in Irrigation Water from Belgian Lettuce Producers.” 1 The results showed growth 

of EHEC 0157:H7 in sterilized freshwater at low carbon concentrations when the first 

inoculation concentration is not higher than the “carrying capacity” of the water.1 Even though 

they found that EHEC 0157:H7 was increasingly better in the sterilized water samples, it poses a 

con in that people should always be concerned in the type of water they drink.1 The issue with 

this study is the researcher’s hypothesis in evaluating the extent to which enteric pathogens can 

survive in irrigation water was never confirmed.1 Due to this, their results may not be as accurate 

to the public because protozoal counts were not performed in the water irrigation samples.1 The 

strength to this study informs people that they should always be aware of current information on 

proper water to put into their body to prevent any E. coli infection. Room temperature natural 

water may be more suitable to drink instead of water at much lower temperatures. Bacterial 

competition can be an extremely convoluted process which can be a contributing factor for risks 

such as nutrient dynamics and concentrations of competing species, which can be very limited 

for natural waters.1  

The 2008 study that is the most current with epidemiological investigations, interviewed 

20 cases and 60 controls.9 The researchers found that cold-smoked sausage, boiled sausage, or 
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meat balls may be involved with the outbreak.9  The pros to this study is that the researchers 

found specific characteristics of preparation that may cause EHEC contamination.9 This includes 

“lack of heat-treatment, addition of starter culture in a dormant state, which delayed the start of 

fermentation allowing an initial EHEC proliferation in the batter.”9 In addition,  the second 

characteristic is a short curing period because EHEC 0157:H7 is known to be acid-resistant and 

to survive a short curing process.9 The cons to this study is that E. coli is present in sausage and 

there is a low infectious dose of E. coli prevalence in cattle.9 In addition, the control programs 

were ineffective because they were never evaluated.9 Also, there was a lack of hygiene in the 

production of fermented meats due to storage conditions.9 For analysis, the results for the 

interviews the researchers conducted were entered into a database with Epi-Info version 6.04.9 

The matched analysis of results from the case and control interviews were performed as a 

logistic regression using SAS version 8.2.9 The comparison of cases and controls due to sausage 

consumption was assayed by Fisher’s exact test.9 The researchers found that this was the first 

time in Sweden that the source of infection in a larger foodborne E. coli outbreak has been 

identified.9 The analysis showed that a novel strain was in 14 fecal samples from sausage-related 

cases and in two out of six samples from locally produced sausage attained from households of 

infected individuals.9 The statistical measures were adequately efficient in that it was determined 

that EHEC can survive through producing fermented sausage is curing conditions are 

insufficient.9 However, control programs are still needed in Sweden to develop treatments or 

even preventative measures to control E. coli infection.9 

The 2013 study that focused on developing a quantitative risk assessment (QRA) model 

for EHEC 0157:H7 in ground beef and beef cuts in Canada and evaluated the effects of 

intervention.10 The benefit of this study is that it provides the first quantitative assessment of the 
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risks from consumption of non-intact and intact beef cuts in Canada.10 The cons of this study is 

that the comparison of various intervention scenarios not only provides averages of the relative 

positive impacts of each scenario on public health, but also the relative negative impacts.10 For 

example, water spray is a chilling technique used in Canada.10 Water spray increases the 

prevalence of contaminated carcasses instead of decreased the concentration so further studies 

must be done to determine whether or not this intervention is worthwhile in processing plants 

through Canada.10 This study was significant in that it realized its shortcomings, and focused on 

discussing future efforts.10 These future efforts should be implemented on reviewing 

interventions applied at different points along the agri-food chain, which include those targeted 

at reducing storage temperature abuse and undercooking.10 In comparing the four current studies 

that have been previously outlined, this study has the most merit. This study showed through 

various results that ground beef contains the highest dosage of E. coli than beef cuts. This 

assessment model also provided a useful took in comparing the relative values of multiple 

intervention strategies and to determine their potential impact on public health risks.10 Lastly, the 

researchers found that vaccination is the most-effective pre-harvest intervention in the 

quantitative assessment model even though its practicality varies substantially.10 This was found 

due to the output of exposure assessment for each scenario impacted by the application of 

different interventions.10  

RECOMMENDATIONS 

Even though E. coli infection has become very prevalent in our nation, we can be 

reminded that God is sovereign through it all, and will deliver us from any form of infection 

when we seek His face. Psalm 34: 17-20 (ESV) says, “When the righteous cry for help, the Lord 

hears and delivers them out of all their troubles. The Lord is near to the brokenhearted and saves 
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the crushed in spirit. Many are afflicted of the righteous, but the Lord delivers him out of them 

all. He keeps all his bones; not one of them is broken.” The last part of the verse says, “He keeps 

all his bones, not one of them is broken” always proves to be true. The United States, Sweden, 

Belgium, Saudi Arabia, and Canada have some of the highest prevalence’s of E. coli infection in 

the world, but God is so much bigger than the recent E. coli outbreaks transpiring in our nation.  

As a public health professional in training, I have a few recommendations in regards to 

what should be done to limit the amount of E. coli outbreaks. In regards to the E. coli outbreak in 

Sweden, control programs should be elaborated for eliminating E. coli and other pathogens and 

there should also be evaluations done of control programs. Authorities would be able to have the 

opportunity to follow up production control with regard to good hygiene practice and the control 

programs. In addition, good hygiene practice must be implemented in the production of 

fermented meats including having appropriate storage temperatures for optimal curing. Lastly, 

special elimination measures need to be taken into consideration in certain geographical areas to 

eliminate the prevalence of E. coli. All of these recommendations require preventative work and 

food production regulations for decreasing the morbidity and mortality in E. coli infections. Not 

only do these recommendations relate with this study, but they also relate with the other studies 

in that control measures need to be taken place in these countries to reduce the prevalence of 

people getting diarrheal illnesses from E. coli. Luke 4:40 says, “as the sun went down that 

evening, people throughout the village brought sick family members to Jesus. No matter what 

their diseases were, the touch of his hand healed everyone.” God is a healer, and as public health 

professionals pursuing a Master’s of Public Health at a Christian University we ought to 

withhold the same standards as our Father. God wants us to care for the sick, and by that, 
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develop preventative measures to prevent another outbreak of E. coli infection in another 

country.  

In addition, I also have one recommendations for the 2015 study that focused on the 

molecular characterization of EHEC 0157:H7 recovered meat from meat and meat products. 

Appropriate controls and good hygienic practices in dealing with raw meat are needed to 

improve this study. On the contrary, in regards to the 2014 Enteric Pathogen Survival Varies 

Substantially in Irrigation Water from Belgian Lettuce Producers study, one recommendation 

that could benefit this study is testing to see if purified water contains any form of E. coli. The 

only water that was used in this study was sterilized water and natural water. John 4:14 says, 

“But whoever drinks of the water that I will give him will never be thirsty again. The water that I 

will give him will becomes in him a spring of water welling up to eternal life.” It is important to 

figure out all the kinds of water that contain any form of E. coli so that preventative measures 

can be made to purify the water used by Belgian growers.  

The last two studies that focused on the E. coli outbreak in Sweden and the other study 

that focused on the developing a quantitative risk assessment model both need to find appropriate 

control programs to prevent any more outbreaks. Responding biblically to these E. coli outbreaks 

require us to stand up and make a change. We see that this bacterium is negatively affecting our 

nation. Instead of waiting on the government to develop programs, as public health professionals 

in training, we can get involved with our churches. We can work on getting on getting our entire 

congregation involved in order to develop community wide programs.  This will ensure us to 

educate people on how to prevent themselves from developing E. coli infection. 
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REDUCING TEEN PREGNANCY IN LOW-SOCIOECONOMIC STATUS FAMILIES 

Priority Population 

eenage females aged fifteen to nineteen who live in 
low-income families throughout the U.S are more 
prone to becoming engaged in risky behaviors.1 To 
be considered low socioeconomic status, you have to 

earn less than twice the federal poverty line. Per Population 
Reference Bureau, low-income families are described as 
“takers” who do not work and rely heavily on government 
aid.2 There is a greater proportion of teenage pregnancy in 
rural than urban/suburban area.        

thenationalcampaign.org 

Understanding the extent of teen pregnancy among low-
income families is a crucial first step to develop effective 
prevention. 

A Disparity Issue 

According to CDC, in 2014, a total of 249,078 babies were 
born to females aged fifteen to nineteen years old, for a birth 
rate of 24.2 per 1,000 females in this age group.3  

• Still, the U.S. teen pregnancy rate is significantly
higher than in other western industrialized nations,
and socioeconomic disparities in teen birth rates
persist.

Less favorable socioeconomic conditions, such as low 
education and low-income levels of a teen’s family, may 
contribute to high teen birth rates. Also, teens in child welfare 
systems are at a higher risk of teen pregnancy and birth than 
other groups.3,4

Root Cause Analysis 

Unfortunately, teenage females are at a higher risk for teen 
pregnancy because of lack of knowledge.5 This lack of 
knowledge may include: no reproductive health education 

classes in the school system and teenage females unaware of 
health consequences for their sexual behaviors.5  

Lack of knowledge can result in high school dropout rates 
among females, increased risk for sexually transmitted 
diseases (STDs), other health infections, or even possibly 
face unemployment as a young adult.  

• According to CDC, only about 50% of teen mothers
receive a high school diploma by 22 years of age,
whereas an estimated 90% of females who do not give
birth during adolescence graduate from high school.3

• The children of teenage mothers (15-19) are more likely
to have lower school accomplishment and to drop out of
high school.3

• The burden of STDs among teenage females aged 15-19
accounts for nearly half of all STDs reported in the U.S.6

These negative effects continue for the teen mother and her 
child even after attempting to overcome challenging 
circumstances such as growing up in poverty, having 
parents with low levels of education, growing up in a single-
parent family, and having a poor performance in school.3   

Recommendation 

There are endless recommendations available for preventing 
teen pregnancy among females, but the most effective 
recommendation is comprehensive sexuality education 
(CSE) programs. CSE programs work toward deferring 
teenage sexual activity and should be implemented in 
American schools. These programs can provide consistent, 
positive, and accurate information on human sexuality 
throughout a person’s lifespan, including, but also not 
limited to: human reproduction, anatomy, intimate sexual 
behaviors, healthy relationships, sexual risk reduction and 
pregnancy prevention strategies (e.g. abstinence and 
contraception), gender roles and stereotypes.7

• Evidence shows that teenage females who receive
comprehensive sex education are NOT more likely to
become sexually active, experience negative health
outcomes, or increase sexual activity.8

Since these programs will be done in the school system, they 
are free. Studies show that teenage females, who received 

T

SUMMARY 

This report focuses on teenage females aged fifteen to nineteen in low-income families with the understanding of the severe increased 
risk in teen pregnancy. While teenage females living in low-income families are more at risk, they have the power to reduce their risk by 
becoming educated. Comprehensive sexuality education programs aim to reduce the risk of teen pregnancy, especially among teenage 
females. In addition to having the comprehensive sexuality education programs, parents need to be steadfast in teaching their children to 
live moral and godly lives. Education is key to reducing teen pregnancy among females aged in the United States. 
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comprehensive sex education were 50% less likely to 
experience pregnancy that those who received abstinence-only 
education. In addition, studies have shown that the teachers 
who properly educate these teenage females in these CSE 
programs have positive effects. An estimated 40% of teenage 
females delayed sexual initiation, reduced the number of sexual 
partners, or increased condom or contraceptive use.8 Therefore, 
the programs showed a significant decline in teen pregnancy, 
HIV, or other STDs.

Once teenage females understand the importance of the negative 
effects sexual activity has on them, they are more likely to stop 
involving themselves in such activity. These programs can teach 
these females what they may or may not have been taught in the 
home.  

Implementation Side Effects 

Even though CSE programs are important to help educate 
teenage females on the risk factors of engaging in sexual 
behavior, these programs generally enable parents to exercise 
the option of taking their children out or opting out of such 
classes if they do not wish for their children to be exposed to 
this information. 

• Experts in the field of adolescent development, health, and
education recommend that sexuality education programs, as
a part of a comprehensive health education program, provide
young people with accurate information.

• This accurate information is necessary to protect their
sexual health; assist youth in developing a positive view of
themselves and their sexuality; foster equality, rights, and
respect; and aid them to acquire skills to communicate
effectively, make informed decisions, and stay safe.

• There is a plethora of information that demonstrates the
effectiveness of CSE programs. If school systems will
take the time encourage parents to research the positive
effects of CSE programs; they will be more likely to allow
their children to take these classes in school.

Feasibility of Implementation 

Implementing new programs are not without challenges. 
There is concern about how to implement CSE programs in 

school settings given the limited resources and competing 
priorities of school districts, and a perceived lack of support 
from parents.

• Even though there are opposing arguments in
implementation, a large body of research links sexual
and reproductive health outcomes to academic
achievement, and pregnancy is a primary cause of
school dropout among teenage females.

• Public health
and education
researchers deem
CSE as an
intervention with
the potential to
improve school
achievement and
reduce school
dropout rates.9
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Despite some parents having the option of taking their 
children out or opting out of CSE program classes, most 
parents show tremendous support for school-based sexuality 
education programs that cover a broad range of topics. As 
these CSE programs continue to improve its effectiveness in 
the school system, teen pregnancy among females can be 
reduced even more.9 

Ignored/Misapplied Biblical Principle 

• "Train up a child in the way that he should go; even when
he is old he will not depart from it”. (Proverbs 22:6, ESV)

• Parents need to be steadfast in teaching their children to
live moral and godly lives. Whether a single parent, a
married parent, or a parent living in poverty, training a
child involves more than instruction. In addition, it
includes living above reproach in front of our children,
modeling godly morals. The teaching includes giving
children correction and practice to help them learn how to
live a godly life. The whole focus of this proverb is solely
on the parent and not the child.
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Grading Rubric: Final Policy Brief 

Criterion Points 
Possible 

Points 
Earned Comments from Instructor 

Format, spelling & grammar. Assignment 
follows expanded bulleted outline guidelines. 
Word count is 800-1000. No grammatical or 
spelling errors. Two full pages in length. 
Includes separate title page. 

20 

Organization & structure. Layout is in 2 or 
3 columns and contains one or more shaded 
boxes. Bold section titles highlight content. 
Print and images placed according to page 
layout best practices. Includes 100-150 word 
summary. Reduces font size to fit layout. 
Looks professional, not academic. 

50 

Content development. Text is arranged for 
appropriate flow of thought, reflecting the 
development of former installments. Main- 
tains SOCO. Incorporates suggestions from 
instructor. Includes 1 or 2 graphic(s) that 
reinforce issue or recommendations. 

60 

References. 1 or 2 citations used in-text with 
proper AMA format reference list at end in 8 
point font. 

20 

Total 150 
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LOGIC MODEL  
FILL IN YOUR HYPOTHETICAL PROGRAM INFORMATION IN THIS CHART. Continue on next page if needed. 

PURPOSE or MISSION: 
To increase smoking cessation at a young age through tobacco taxation by showing a decrease in tobacco sales by young people 

INPUTS or RESOURCES: 
--funding 
--health departments and local, 
regional and state partners 
--public policy (local and 
statewide tobacco legislation) 
--local media outlets 
--community 
--stakeholders 
--parents 
--teachers 
--school systems 
--superintendent of the public 
school system in the area 
--local stores in area (who sell 
cigarettes) 
--tobacco industry involvement 

ACTIVITIES: 
--community based programs 
such as cessation programs, 
merchant education on youth 
access, and coalition building 
--minority outreach and 
technical assistance (MOTA) 
such as hish risk priority 
populations 
--Counter-marketing and 
media 
--Administrative 

OUTPUTS: 
--measuring tobacco sales 
through increased tobacco 
taxation 
--Exposure to no-smokin and 
healthy behavior messages 
--Increase availability of 
cessation and related services 
--data collection and reporting 
--community and state 
partnerships 
--promote awareness of 
cessation services 
--creation of bans, and no-
smoking regulations and 
policies 

EFFECTS: 
-decreased smoking intiation at
a young age
--lower risk for chronic lung
disease
--lower risk for cancer

CONSTRAINTS OR BARRIERS: 
--participants have the option 
to opt out/not participate 
--parents may not 
encourage/agree with 
involvement for their young 
teen 

CONTEXT or CONDITIONS: 
The conditions of this program is it has to take place in the school system for education program purposes. Context factors include 

cultural competency, community resources, environmental , and socioeconomic. 
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Reference: 
1. Reducing Tobacco Use. Cdc.gov. https://www.cdc.gov/mmwr/preview/mmwrhtml/rr4916a1.htm. Published 2000. Accessed

April 30, 2017.



Correlation Between Gender and Correct Hand-washing Among College Students 

HLTH 511-Group Research Project 

Liberty University 

12/05/2017 



 

Abstract: 

Introduction 

Proper hand-washing techniques are a topic of great interest for researchers. There are many 

facets to this area of study. This particular study investigates the correlation between gender and 

correct knowledge of hand-washing.  

Methods 

A chi-square test for independence is used to determine statistical significance between gender 

and knowledge of the proper amount of time to wash hands among 200 college students. A chi-

square test for goodness of fit is used to determine if the expected proportion of students with 

correct hand-washing knowledge is the same as the observed proportion.  

Results 

A Pearson chi-square statistic of 43.432 and a p-value of 0.000 illustrate a statistically significant 

association between gender and knowledge of correct hand-washing, where females are more 

likely to have correct hand-washing knowledge than males. The chi-square test for goodness of 

fit shows there is not a statistically significant difference between the observed (11.06%) and 

expected (10%) proportions of students who wash their hands after using the bathroom. 

Discussion 

There is an association between gender and correct hand-washing knowledge at this university. 

The proportion of students who wash their hands after using the bathroom is low. Future 

campaigns should focus on educating students on the purposes for hand-washing and increasing 

the proportion of those who wash their hands overall.  

 

 



Introduction: 

The purpose of this study is to determine whether there is a statistically significant 

difference in the knowledge of the correct amount of time to wash hands (20 seconds) between 

males and females. This statistic was determined using the chi-square test of independence. The 

study also aimed to determine whether there was a statistically significant difference between the 

perceived proportion of correct hand-washing and the observed proportion of correct hand-

washing. This statistic was determined using the chi-square goodness of fit test. Overall, the 

study concluded that there was not a statistically significant difference between perceived 

outcome and observed outcome. The study concluded that there is a statistically significant 

difference of knowledge of the correct amount of time to wash hands between males and 

females. This conclusion is parallel to other studies conducted on this topic.  

One previous study completed on a college campus investigated the implementation of a 

campaign called “Think the Sink”. This study targeted hand-washing compliance before and 

after educational posters were placed in bathrooms. Researchers discovered only 88% of people 

washed their hands after using the bathroom. There was a substantial difference in compliance 

between genders, so researchers suggested future campaigns be targeted at responses based on 

gender differences.1 According to a study conducted by Joy L. Anderson et al., a significant 

association was found between proper hand-washing and gender with more female students 

correctly washing their hands (76%) than male students (57%).2 Another study evaluated the 

association between hand-washing practices and illness symptoms among college students found 

that females were more likely to wash their hands after urinating (69% vs. 43%) and after a 

bowel movement (84% vs. 78%).3 Although this study did not find a statistically significant 

difference between males and females, the percentages display that females are more likely to 



 

wash their hands than males. Another study which investigated the difference in hand-washing 

compliance based on gender discovered men who use the urinal are less likely to wash hands 

than men who use the commode. Interestingly, women who use the commode are more likely to 

wash their hands than men participating in the same behavior. However, the hand-washing rates 

between the two genders were not statistically significant.4 One study conducted by Andrea 

Kinnison et al. observed hand-washing after using the bathroom of 599 individuals at two 

shopping malls. Only 199 (31.7%) individuals washed their hands correctly according to the 

Center for Disease Control (CDC). Significant differences were discovered based on gender and 

race; it was found that females and non-Caucasians were more likely to wash their hands than 

males and Caucasians.5  

 
Methods: 

All tests for data analysis were conducted in IBM SPSS Statistics 23.0 software. A chi-

square test of independence is used to determine if there is a significant relationship between two 

nominal or categorical groups. The purpose of utilizing this test was to determine if there was 

any significant difference between male and female Liberty University students’ knowledge of 

the correct amount of time to wash their hands. The correct amount of hand-washing established 

for this particular study is 20 seconds as recommended by the CDC.6 The data collected met all 

of the assumptions for the chi-square test of independence: 

A. The data must have two nominal variables with two or more categories in each. 

● Gender and knowledge of the correct amount of time to wash their hands were the two 

nominal variables in this study. The gender variable included two categories: male and 

female. The knowledge of the correct amount of time to wash their hands variable 



 

included two categories as well: correct knowledge of hand-washing and incorrect 

knowledge of hand-washing. 

B. The two variables in the study must have independence of observation 

C. The data collected must have a frequency of five or more people in each category. 

● A crosstabulation table was generated using SPSS to test for this assumption (see 

Results). 

Once all tests were conducted for the assumptions, a “Chi-Square Tests” table was 

generated to display the Pearson chi-square value to determine if there was any statistical 

significance in the difference of knowledge of the correct amount of time of hand-washing 

between male and female Liberty students (see Results section for specific values and 

interpretation). The Cramer’s V value was also generated to measure the strength of the 

relationship between the two variables by calculating the effect size of the association. 

To compare the difference in proportions of students at Liberty University to proportions 

of students found in other research articles who wash their hands after using campus bathrooms, 

a chi-square test for goodness of fit was used. This particular test is used to determine how an 

observed value of a given phenomenon is statistically different from an expected value. After 

reviewing the research literature, it was estimated about 10% of students wash their hands 

correctly after leaving the bathroom. To test to see if Liberty University has the same percentage, 

the chi-square test for goodness of fit is conducted. The following assumptions were met: 

A.    The data must have one categorical variable with 2 or more categories 

● The categorical variable was labeled as “Hand-Washing After Using the 

Bathroom” with categories designated  as “Washed Hands” and “Did Not Wash 

Hands” 



 

B.    The data analyzed must include a hypothesized proportion 

● The hypothesized proportion of  students who wash their hands after using the 

bathroom was 10% while 90% was used for the hypothesized proportion of 

students who do not wash their hands after using the bathroom. 

After confirming that the assumptions were met, a table was generated to display the observed 

and expected values (see Results sections for specific values and interpretations). 

 

Results  

There were two statistical tests done in our study in order to compare the difference in 

proportions of students on Liberty University’s campus compared to proportions found in other 

research articles who wash their hands after using campus bathrooms. The two statistical tests 

were the chi-square test of independence and the chi-square goodness of fit test. 

Chi-Square Test of Independence Before analysis using the chi-square test of independence, 

gender versus knowledge of correct hand-washing crosstabulation was done to show the 

frequency of each group of people for each variable. There were 81 males who fell within the 

“incorrect” hand-washing knowledge, 19 males who have “correct handwashing knowledge, 35 

females who fell within the “incorrect hand-washing knowledge, and 65 females who have 

“correct” hand-washing knowledge. After crosstabulation and ensuring that at least five people 

are in each category, the chi-square test of independence was conducted between two categorical 

(nominal) variables: gender (male and female) and knowledge of correct hand-washing. All of 

the expected cell frequencies were greater than five. According to the results of the chi-square 

test, there was a statistically significant association between gender and knowledge of correct 

hand-washing. Table 1 below, shows the degree of freedom as 1 and the chi-square statistic as 



43.432 with the asymptotic significance (p-value) being 0.000 (see Table 1 below). If the 

asymptotic significance value is less than .05, the Pearson chi-square value is significant. Since 

the Pearson chi-square value is 0.000, the Pearson chi-square value is statistically significant. 

However, if there was a category that had less than five people, then the values that appears in 

the Fisher’s Exact Test row would be observed (see Table 1 below). In order to asses if the 

association had a small, medium, or large effect, the Cramer’s V value needs to be observed. The 

Cramer’s V value from this study was 0.466, thus, making the effect size approximately large. 

The association was an approximately large effect because the Cramer’s V value did not equal 

exactly 0.5.  

Table 1: Chi-Square Tests The Pearson Chi-Square value (43.432), Degree of Freedom (1), and 

the Asymptotic Significance value (.000). The Asymptotic Significance value is less than .05, 

making the Pearson Chi-Square value significant.   

Chi-Square Tests 

Value df 

Asymptotic 
Significance (2-

sided) 
Exact Sig. (2-

sided) 
Exact Sig. (1-

sided) 

Pearson Chi-Square 43.432a 1 .000 

Continuity 
Correctionb 

41.564 1 .000 

Likelihood Ratio 45.383 1 .000 



Fisher's Exact Test .000 .000 

Linear-by-Linear 
Association 

43.215 1 .000 

N of Valid Cases 200 

Chi-Square Goodness of Fit Test This test was performed in order to compare the observed 

proportion, which is the category within the variable interested in (washed hands/total) with the 

expected proportion, which is the proportion that was found in the literature. Our null hypothesis 

is that we expected 10% of students to wash their hands correctly and 90% not to wash their 

hands correctly. From the data, the observed proportion was calculated to be 23/208 (X100)= 

11.06% (see Table 2 below). The expected proportion was found to be 10%, which was already 

provided in the literature for this study. In comparing 10% (expected proportion) to 11.06% 

(observed proportion), there was not a statistically significant difference between the observed 

and expected proportions. The degree of freedom was 1 with the total sample size (N) = 208 (see 

Table 2 and 3 below). The chi-square statistic = 0.259 with the asymptotic significance value 

being 0.611 (see Table 3). Due to the asymptotic value (p-value) being 0.611 and greater than 

0.5, there was not also not a statistically significant difference. Therefore, the null should not be 

rejected because the observed value, 11.06% was not different than the expected value of 10%. 

According to what Dr. F observed in her study, there was roughly 10% of students who wash 

their hands correctly, which was a similar percentage to what was found in our research. 



Table 2: Hand-washing After Using Bathroom Washed hands is the variable of interest. The 

observed (N) value for washed hands is 23 and the observed value (N) for those who did not 

wash their hands is 185. The total (N) is 208. The expected (N) value and the residual values 

were negligible for the purposes of this study. 

hand-washing after using bathroom 

Observed N Expected N Residual 

Washed 
hands 

23 20.8 2.2 

Did not 
wash 
hands 

185 187.2 -2.2

Total 208 

Table 3: Test Statistics The chi-square statistic for hand-washing after using the bathroom is 

0.259 with a degree of freedom of 1 and an asymptotic significance value (p-value) of 0.611. 

Test Statistics 

hand-washing 
after using 
bathroom 

Chi-
Square 

.259a 

df 1 



 

Asymp. 
Sig. 

.611 

 
 
Discussion: 

In the first part of our study, we found that females had a significantly higher rate of 

correct hand washing knowledge than males (p = 0.000). This result is similar to other studies, 

where males are consistently found to wash hands less than females. However, based off of our 

results in the second part of our study, we failed to reject the null hypothesis that the proportion 

of those who washed their hands was different than 10% overall. This suggests that hand-

washing at Liberty University is the same as the mean 10% of other universities, and hand-

washing needs to be addressed overall to improve this. Although not the only means of viral 

spreading, hand-washing and washing correctly is important because it interrupts the spread of 

fomites that cause disease. It is particularly important in areas of high population density like 

universities because of this. Other studies suggest that when hands are visibly dirty with 

contaminants, that hot soap and water are needed to remove contaminants. However, for general 

cleaning, alcohol based rubs are sufficient.7 Liberty University has alcohol based rubs accessible 

to people after using the bathroom and at dining halls, but people may not be aware of the need 

to use these. Educational print-outs in areas where hand-washing is important may lead to 

improved rates of hand-washing, as well as presentations before classes done by campus health 

groups. Further studies at Liberty University need to be done to assess specific ways that hand-

washing rates may significantly be improved. 

During our study, we found several limitations that should be addressed in similar further 

studies. There was not a clear method of data collection that was done to gather the data of hand-



 

washing, and therefore it is unclear if there could have been reporter bias or selection bias in the 

study. It was also unclear if the students were randomly selected from the entire school's 

population, and the difference in hand-washing may be different among various subpopulations 

at Liberty. We recommend that further research be done looking at schools where different hand-

washing health initiatives have just been done, as this will help determine what are the most 

successful ways (if any) to increase rates of hand-washing. If ways to improve hand-washing are 

done at Liberty University, it would be beneficial to conduct another study there to assess how 

well these initiatives did at improving what we found as the general hand-washing knowledge.  
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Project Paper: Final Grading Rubric rev 52018

  Levels of Achievement

Criteria Advanced Pro�cient Developing Not Present

Content:
Introduction 

9.2 to 10 points

The introduction contains a
clear thesis statement and
provides a well-de�ned
sense of the public health
problem being addressed. A
clear overview of the
practicum’s relevance to
public health practice
complete with biological,
epidemiological sociological,
environmental, political,
and/or theological data is
provided.

8.4 to 9.1 points

The introduction provides
some sense of the public
health issue being
addressed but lacks some of
the more intricate details
connecting it to the
biological, epidemiological,
sociological, environmental,
political, and/or theological
arenas.

1 to 8.3 points

The introduction is
not well integrated or
lacks a logical
connection between
the biological,
epidemiological,
sociological,
environmental,
political, and/or
theological arenas.

0 to 0 points

An
introduction
section is
missing from
the �nal
paper.

Name

Description

Rubric Detail
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  Levels of Achievement

Criteria Advanced Pro�cient Developing Not Present

Content: Methods 9.2 to 10 points

The methodologies
designed by the student
provide a clear link between
the practicum activities and
best practices in public
health. As written, the
section accurately re�ects
the activities accomplished
by the student during the
practicum and provides
adequate measures for data
collection and analysis.

8.4 to 9.1 points

The methodologies
designed by the student
could be modi�ed to
provide a better link
between the practicum
activities and best practices
in public health. As written,
the section could be revised
to provide either a better
overview of the activities
conducted by the student
during the practicum and/or
the measures for data
management.

1 to 8.3 points

The methodologies
given by the student
lack a clear link
between the
practicum activities
and best practices in
public health; the
section as written fails
to accurately present
the activities
accomplished by the
student during the
practicum; or fails to
provide adequate
measures for data
management.

0 to 0 points

A methods
section is
missing from
the �nal
paper.
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  Levels of Achievement

Criteria Advanced Pro�cient Developing Not Present

Content:
Results/Analysis 

23 to 25 points

Data are clearly and
concisely presented. Tables,
graphs, and �gures are used
when needed to simplify
data presentation and are
capable of “standing alone.”
The data measures are
consistent with practicum
goals and objectives and are
thoroughly analyzed to
provide a solid basis for
further discussion.

21 to 22.9 points

Data are presented. Tables,
graphs, and �gures are used
but need modi�cation to
reach the standard needed
for publication. Enhanced
data measures or analysis
could be employed to
provide a more solid basis
for further discussion.

1 to 20.9 points

Data are not well
presented. Tables,
graphs, and �gures
are
• Underused and
insu�cient;
• Overused and
unclear; or
• Dependent on
explanation. The data
measures and
analysis need
signi�cant medication
to e�ectively provide
the biostatistical or
epidemiological
foundation for good
public health
discussion.

0 to 0 points

A results
section is
missing from
the �nal
paper.
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  Levels of Achievement

Criteria Advanced Pro�cient Developing Not Present

Content: Discussion 23 to 25 points

Student results and
experiences are compared
with di�ering viewpoints
from the public health
literature to provide a
comprehensive discussion
leading to valid conclusions
about the data obtained
during the practicum
experience. The student’s
conclusions include viable
suggestions for future
public health endeavors.

21 to 22.9 points

Student results and
experiences are good but do
not consider important
alternative viewpoints from
the public health literature.
The conclusions provided in
the discussion could be
better linked to the
student’s practicum
experience and/or accepted
public health practices; or,
the student’s conclusions
need some revision to
better advance the case for
future public health
endeavors.

1 to 20.9 points

The discussion of
student results and
experiences lack
correlation to other
public health
activities. The
student’s conclusions
lack viable
suggestions or are
disconnected from the
student data and
experience.

0 to 0 points

A discussion
section is
missing from
the �nal
paper.

Mechanics:
Structured Abstract

5 to 5 points

Abstract is consistent with
AMA criteria established in
the AMA Manual of Style, and
the length of the abstract
does not exceed 250 words.

4 to 4 points

Abstract is consistent with
AMA criteria established in
the AMA Manual of Style;
however, the length of the
abstract exceeds 250 words.

1 to 3 points

The abstract does not
meet the criteria of
the AMA Manual of
Style.

0 to 0 points

An abstract is
missing from
the �nal
paper.
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  Levels of Achievement

Criteria Advanced Pro�cient Developing Not Present

Mechanics: Properly
Formatted
References/Citations

9.2 to 10 points

The reference section
contains at least 20
scholarly sources listed
numerically as they are �rst
cited in the body of the
paper. All materials are
properly cited using current
AMA style. Sources are
fewer than 10 years old
unless historical
documentation is needed to
adequately understand the
subject. Additional sources
(above the required 25) are
used judiciously to enhance
understanding.

8.4 to 9.1 points

The reference section
contains 20 sources listed
numerically as they are �rst
cited in the body of the
paper, and materials are
cited using current AMA
style. The formatting
contains some minor errors,
and/or the quality of the
chosen sources is a�ected
by being non-peer-reviewed
or older than 10 years.

1 to 8.3 points

The reference section
contains fewer than
the 20 resources. The
sources are not listed
numerically in
accordance with
current AMA style, or
the formatting
contains major errors,
and/or the quality of
the chosen sources is
a�ected by being non-
peer-reviewed or
older than 10 years.

0 to 0 points

A reference
section is
missing from
the �nal
paper or no
citations
have been
made.

Mechanics:
Structure/Headings

5 to 5 points

The transitions between
paragraphs and sections are
clear. Headings are used
when required and are
correctly displayed. The
paper is organized in a
concise and logical manner.

4 to 4 points

The transitions between
paragraphs and sections are
relatively smooth. Headings
are used but need revision
to match the correct format.
The paper needs slight
revision to achieve a concise
and logical presentation.

1 to 3 points

The transitions
between paragraphs
and sections lack
�uidity. Better use of
headings or
paragraph structure is
necessary to
adequately
communicate to the
reader. The paper
needs substantial
revisions to provide
concise and logical
presentation.

0 to 0 points

The paper
lacks
paragraphing
and logical
structure.
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  Levels of Achievement

Criteria Advanced Pro�cient Developing Not Present

Mechanics: AMA
Formatting Style 

9.2 to 10 points

The paper accurately follows
current AMA format. The
paper is without any
signi�cant spelling and
grammatical errors.

8.3 to 9.1 points

The paper generally follows
current AMA format. The
paper has some spelling
and grammatical errors.

1 to 8.3 points

The paper does not
follow current AMA
format. The paper has
multiple spelling and
grammatical errors.

0 to 0 points

The paper
has not been
written using
the AMA
standards of
grammar or
organization.
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WELCOME

If you are reading this, then you are at a point in your DCP to start 
thinking about internships. 

This handbook is designed to give you detailed, step-by-step 
instructions in finding an internship and registering for HLTH 499.

Take advantage of your internship. As with everything in life, this 
will be what you make of it.

May God bless you through this process!
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Purpose and 
Benefits of an 
Internship

The purpose of the Internship is to provide students with a 
real world experience for the application of health 
education knowledge and skills learned in the Health 
Promotion major.

 Hands-on application in the Public Health field

 Networking opportunities

 Job offers (every semester several students are offered 
jobs from their internships!) 

 Letters of recommendation (applying to graduate 
programs and other careers) 
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Overview of 
the  Internship
Process

1. Meet all of the pre-requisites for registering for HTLH 499

2. Search and locate potential internship sites

3. Choose site and complete required forms

4. Meet with supervising professor for final approval and 
registration

5. Attend mandatory first class

6. Begin internship and submit subsequent assignments

Internship Checklist
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http://www.liberty.edu/media/1132/6-Checklist Fall 2017.pdf


STEP #1

In order to qualify for HLTH 499, you must complete the following 
pre-requisites:

 Be a Public Health major

 Be of senior status

 Have a GPA of at least 2.35 

 Complete HLTH 452 & 453

 Be up-to-date on CSERs

 Be currently adult, child, and infant CPR and First Aid certified 
 Must be in-person training

 American Heart Association, American Red Cross, or American Safety 
Council

 Attend mandatory orientation meeting held by the faculty 
internship coordinator at the beginning of the semester prior to 
the semester you plan to do your internship.
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STEP #2

Complete the Liberty University Internship Registration form on 
SharePoint:

 Click this link: Liberty University Internship Registration Form

 Complete all three sections of the form (student, internship, and 
academic information).

 Click “submit” at the bottom of the form.

 Once you submit the form, it will be sent to Student Conduct for 
clearance.

 After Student Conduct reviews your records and approves you, the form 
will come back to me for final approval of your registration into HLTH 
499. 

* Final approval will occur after we meet face-to-face to discuss internship 
and duties (see step 8). 

7

http://tinyurl.com/858w7ss


STEP #3

Make sure your adult, child, and infant CPR and First Aid 
certification will be current through your internship ending date. 

 If your certification will expire before the end of your internship, or if you 
are not currently certified, then you will need to make arrangements to 
get certified as soon as possible.

 You cannot begin your internship without this certification.

8



STEP #4 

Locate potential internship sites:

Take time to think about types of internships that you would have 
an interest or passion in. 

Consider internship opportunities that could develop into a future 
career or that can give you excellent experience and help you 
develop professionally. Be bold and pursue quality internships!

The following pages provide some ideas based on the major 
employers of Certified Health Education Specialists. 

9



Major 
employers of
CHES 

CHES 
employers

 Schools: 
 K-12 education

• Colleges:
• Health educators in campus wellness/health centers

• Local/State/National/Global agencies
• Lynchburg City Health Department
• Virginia State Health Department
• Center for Disease Control (CDC), National Institutes of 

Health (NIH)
• Samaritan’s Purse, Gleaning for the World

• Voluntary Health Agencies
• American Cancer Society 
• American Heart Association 

(Continued on next page)
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Major 
employers 
(cont.)

Worksite Health Promotion
 Companies that have health promotion 

programming for their employees, i.e. Google

•Coalitions
• Live Health Lynchburg

•Professional organizations
• Society of Public Health Education
• American Public Health Association

Healthcare Settings
 Hospitals
or
 Clinics that provide health education/promotion

11



Geographical 
considerations

Determine geographically where you want to (or have 
to) do your internship.

 You may be bound to the Lynchburg area if you’re 
taking classes residentially. 

 If you are finished with classes you may choose to 
complete your internship in the locality of your home. 
You will want to start your search early, at a time when 
you will be home.   

 If you are interested in overseas internships, please 
contact LU Send. Start locating these internships 9-12 
months prior to your internship start date.

12

http://www.liberty.edu/index.cfm?PID=24135


Paid or Unpaid

 Determine whether you need or want a paid internship. You may 
have a paid internship, but your internship cannot occur at a site 
where you are already working as a paid employee.

 If you obtain a paid internship, the quality of your experience may 
diminish, since you will have less flexibility to ask for hands-on 
experiences beyond the internship’s requirements at the site. If 
you are an unpaid intern, you have the ability to ask in advance for 
experience doing what you feel you need to learn, rather than 
doing only the tasks that fit the job requirements. 

13



The search 
begins! 

 Based from your interests, geographical limitations, and 
expectations regarding paid/unpaid internships, search the 
internet for potential internship locations.

 Here is a list containing previous locations Health Promotion 
students have interned at. 

 The Career Center has excellent personal and career counseling 
resources available to students. Contact for an appointment

14

http://www.liberty.edu/media/1132/Site_List.pdf
http://www.liberty.edu/academics/general/career/index.cfm?PID=22537


Once you’ve located a potential internship site, it is your responsibility to contact 
the site and determine if they accept interns. 

Make sure to have a resume, cover letter, and additional information the 
internship site might require for applying for their internship.  

15



Step #5 

Determine if the potential internship will fulfill at least 3 Areas of 
Responsibility

 When you contact a potential internship site, you must determine 
if an internship with that organization would fulfill at least 3 of the 
7 Areas of Responsibility

 The internship site may be unaware of the Areas of Responsibility. 
If so, you may have to educate them about the major skills 
associated with each Area of Responsibility.  

 If the internship will not fulfill at least 3 Areas of Responsibility, 
then you will not be able to complete your internship at that site. 

16

https://www.nchec.org/assets/2251/hespa_competencies.pdf


STEP#6

Determine if the potential internship will fulfill your credit hours:

 You need to have 60 hours of hands-on experience in order to 
earn 1 credit of HLTH 499. Therefore, in order to obtain the 
required 3 credit hours for HLTH 499, you will need a total of 180 
hours of hands-on experience. 

 You may split internship hours; however, two credits must be 
completed in one semester and one credit in another semester. 
Half-credits cannot be applied.  

 You may obtain three credits at a single site, or you may divide 
them up among different sites. You will, however, need to submit 
separate paper work for each site. 

 You may also choose to complete more than 3 credit hours during 
your internship. You can complete up to a total of six credits for 
HLTH 499 (in at least 1 credit increments and during any semester 
or summer term).
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STEP #7 

Complete each of the Agreement Forms (click to download)

If the potential internship site fulfills at least 3 Areas of 
Responsibility and the number of required credit hours, then meet 
with the site supervisor to help you complete and  the “Site 
Supervisor Agreement” form and the “Internship/Practicum 
Agreement Addendum”.

18

http://www.liberty.edu/media/1132/3-agreement-forms-updated-fall-2016.pdf


Site Supervisor 
Agreement

The “Site Supervisor Agreement” is a form for the 
site supervisor to read and sign. It’s a list of duties that 
the site supervisor agrees to regarding their duties for 
helping you to have a meaningful, successful 
internship experience. 

19



Internship/
Practicum
Agreement 
Addendum

The “Internship/Practicum Agreement Addendum” 
is a form that you and your site supervisor will 
complete together. 

 In the “duties/assignments” section of the form, you 
and the site supervisor will discuss and agree upon 
the duties and assignments that you will complete 
during your internship. 

 Then, you will complete the “learning objectives” 
section of the form by clarifying which of the Areas 
of Responsibility your duties and assignments will 
fulfill.

20



Internship
Practicum
Agreement 
Addendum

 For example, if you will be collecting data through 
screenings, you will write the following  for an 
objective:

 “Area 1: Assess needs for Health Education.” You 
might also add “Competency 1.3: Collect 
quantitative and/or qualitative data related to 
health.” 

 Both your supervisor and you should read the entire 
document. You will sign the last page of that form. 
Then, you will arrange a meeting with the faculty 
internship  coordinator (step #8), who will also sign 
the last page.

21



Undergraduate 
Student 
Internship 
Practicum 
Agreement

The student is responsible for completing the 
“Undergraduate Student Internship/Practicum 
Agreement” form. This form is an agreement between 
you and Liberty University regarding appropriate 
behavior during your internship.
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Memorandum 
of Agreement

If the site you select requires a Memorandum of 
Agreement (MOA) from Liberty, you must bring that 
to me as soon as you know about it. 

Processing these documents through the university 
takes time and you will not be permitted to begin your 
internship until that is completed. 

Ask during your first contact or interview with your 
supervisor if the organization requires a signed 
Memorandum of Agreement, and obtain a copy to 
bring it to the Faculty Internship Coordinator.
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If your internship site requires any immunizations, TB testing, or 
background checks, it is your responsibility to obtain and pay for those 
items.

24



Step #8

Get final approval of your internship choice

This is a meeting with the Faculty Internship Coordinator. 

When you come to the meeting: 

 Print a copy of your most recent DCP course audit from ASIST.

 Bring copy of each completed form
 “Site Supervisor Agreement” 

 “Internship/Practicum Agreement Addendum”

 “Undergraduate Student Internship/Practicum Agreement”

 Make sure that you have totally completed the steps  above. 

 Make an appoint to meet by e-mailing the Faculty Internship Coordinator.

 In essence, you have completed the Internship Checklist.
 Failure to complete all items on the checklist, could result in the 

cancellation of this meeting, until you have completed each of the 

instructions above.
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Meeting with Faculty Internship Coordinator

During the meeting, the Faculty Internship Coordinator ensure that your internship 
fulfills the requirements listed. If so, and if Student Conduct has approved you for an 
internship, then your forms will be signed, your SharePoint registration form 
completed, and you will be registered for HLTH 499.

If your internship does not fulfill the requirements, you will have to locate a 
different internship that will fulfill the requirements.
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Registration 
Deadlines
(Spring)

There are 2 deadlines for registering for HLTH 499: (1) a 
departmental deadline with a registration fee and (2) a Registrar 
deadline that allows/not allows you to be enrolled. 

 If you want to complete your internship in the SPRING semester, 
then the departmental deadline for completing all required forms 
is November 30.

 Failure to complete the required forms will result in a $100.00 
Late Application fee. No exceptions.

 The Registrar’s deadline for completing all required forms is the
last day of the add/drop week of the spring semester by 4PM. 

 Failure to do so will result in not being able to register for HLTH 
499 for the spring semester. No exceptions.
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Registration 
Deadlines
(Winter)

 If you want to complete your internship in the WINTER semester, 
the departmental deadline for completing all of the forms is 
November 30.

 Failure to complete the required forms will result in a $100.00 
Late Application fee. No exceptions. 

 The Registrar’s deadline for completing all of the forms is the day 
before the winter semester begins.

 Failure to complete all required forms will result in not being able 
to register for HLTH 499 for the winter semester. No exceptions.
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Registration
Deadlines
(Summer)

 If you want to complete your internship in the SUMMER 
semester, the departmental deadline for completing all of the 
forms is April 30.

 Failure to complete the required forms will result in a $100.00 
Late Application fee. No exceptions.

 The Registrar’s deadline for completing all of the forms is two 
days before graduation.

 Failure to complete all required forms will result in not being able 
to register for HLTH 499 for the summer semester. No 
exceptions.
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Registration
Deadlines
(Fall)

 If you want to complete your internship in the FALL semester, the 
departmental deadline for completing all of the forms is April 30.

 Failure to complete the required forms will result in a $100.00 
Late Application fee. No exceptions.

 The Registrar’s deadline for completing all of the forms is the last 
day of the add/drop week of the fall semester by 4PM.

 Failure to complete the required forms will result in not being able 
to register for HLTH 499 for the fall semester. No exceptions.
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Step #9

Attend the mandatory “first class” of HLTH 499

 In the semester prior to your internship, there will be a mandatory 
meeting. During the meeting, the syllabus, assignment 
information, and course expectations will be reviewed. The date, 
time, and location will be provided to you in advance of the 
meeting. Attending this meeting is worth course points towards 
your total HLTH 499 grade.

 Under no circumstances are you to begin accumulating internship 
hours until the first day of classes for the semester that you are 
registered to begin your internship.

 If your internship site has a required orientation for you and others 
prior to that date, please accommodate and attend the 
orientation, but it cannot be counted as internship hours. Working 
hours must occur within the dates of the semester.
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Step #10

Begin your internship

Once the semester begins that you are registered for HLTH 499, you 
may begin your internship.

(Assignment overview on next slide)
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Assignment 
overview

During your internship:

 Keep a log of daily activities and hours worked.

 Participate in mandatory face-to-face meetings (If you are not in 
Lynchburg, you will  conference call into the meetings). 

 Complete and submit all required paperwork prior to each 
meeting.

 At the end of the internship, you will submit a 5-10 page paper 
that summarizes both your internship experience and your 
undergraduate experience at Liberty University, as well as the 
impact your college career has had on your Christian walk.
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Represent Jesus Christ as you engage with the community as a Liberty 
Student Intern.  Professionalism, integrity, respect for others, 

responsibility and accountability are some of the qualities to which you 
should aspire.  You are not required to be a Subject Matter Expert when 
you begin your internship. The learning process will be developed and 

enhanced during the internship experience. You are, however, expected 
to know your scope of practice, be on time, in acceptable dress code, and 

be willing to work. 
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Midterm 
briefing

During the middle of the semester, interns will provide progress 
reports on their internships. Those who are in the Lynchburg area 
will meet face-to-face. Those who are not in the area will join the 
meeting via a conference call. 

You will be expected to create and present a 3 minute PowerPoint 
presentation that includes your name, the location of your 
internship site, a brief (but specific) overview of what you did at the 
internship, a brief description of which Area of Responsibility that 
you gained the most experience in, a description of your most 
important accomplishment during your internship, a description of 
your biggest challenge at your internship, an example of how 
scripture has guided you during your internship, at least one goal 
you plan to accomplish before your internship is completed.

You will upload your presentation to Blackboard. Late submissions 
will not be accepted.
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Midterm 
supervisor 
evaluation.

Two weeks prior to the middle of the semester, give your supervisor 
the midterm evaluation form (on Blackboard). They will grade you 
on your attendance, punctuality, reliability, ability to follow 
instructions, quality of work, quantity of work, judgment, cost 
consciousness, interest in work, ability to work with others, ability to 
accept criticism, courtesy, cooperation with company rules, 
flexibility, appropriate dress, cleanliness, and neatness. 

The site supervisor will go over the evaluation with you to provide 
feedback about your performance and give constructive criticism. 
Regardless of their feedback, you will receive full credit if you 
upload the form to Blackboard by the due date. The reasoning 
behind this is that you can make changes to your performance and 
attitude before the internship has ended. 

The feedback needs to be in ink with their original signature on the 
form. Your site supervisor will give you the form and you will scan it 
and upload it to Blackboard. Late submissions will not be 
accepted.
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Final 
debriefing

At the end of the semester, all of the interns will update each other 
on how their internships went overall. Those who are in the 
Lynchburg area will meet face-to-face. Those who are not in the 
area will join the meeting via a conference call.

You will be expected to create and present a 5 minute PowerPoint 
presentation that includes your name, the location of your 
internship site, a brief (but specific) overview of what you did at the 
internship, a brief description of which 3 Areas of Responsibility that 
you gained the most experience in, a description of your most 
important accomplishment at your internship, a description of your 
biggest challenge at your internship, an example of how God spoke 
to you (e.g., scripture, prayer, interaction) at your internship, and 
your plans for employment, graduate school, missions, or other 
immediate plans.

You will upload your presentation to Blackboard. Late submissions 
will not be accepted.
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Final paper

You will write a reflective paper that contains three sections. 

 The first section is a reflection of your internship in which you will summarize 
three of the Areas of Responsibility that you gained the most experience in and 
what tasks you did within each of three Areas. You will also describe the best 
moment(s) of your internship, the most challenging moment(s) of your 
internship, and what recommendations you would make for future HLTH 499 
students. 

 The second section is a reflection of the Code of Ethics, in which you will read 
through the Code of Ethics (on Blackboard) and describe/reflect on how you 
acted ethically within at least 2 Articles. You will specify which Articles, which 
sections, and what happened. 

 The third section is a reflection of your overall experience at Liberty 
University. You will describe how your experience at Liberty University has 
contributed to your Christian growth overall, what experiences at Liberty 
guided your Christian walk, how the values, knowledge, and skills you have 
developed for your Public Health career will impact tomorrow’s world for 
Christ, and your best memory from Liberty University.
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Final 
supervisor 
evaluation

At the end of the semester, your supervisor will complete the final 
evaluation form for your internship.(A link to this form will be 
located on Blackboard). You will be graded on cooperation, 
competence, absences/tardiness, professional behavior, and 
interpersonal relationship skills. Supervisors will report what 
percent of time you spent completing each Area of Responsibility. 
Finally, they will give you a grade out of 500 points that will count 
toward your final grade in the course. 

The site supervisor will go over the evaluation with you to provide 
you with feedback about your performance and give constructive 
criticism. 

Just as the midterm evaluation form, the feedback needs to be in 
ink with their original signature on the form. Your site supervisor will 
give you the form and you will scan it and upload it to Blackboard. 
Late submissions will not be accepted.
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Closing

Your internship will be what you make of it. Be prayerful. 
Be intentional. Be bold in your pursuit for quality 
internships. This is an amazing chance to gain 
experience, networking opportunities, and impact the 
world for Christ. We are here for you. God bless you in 
this next step towards your future career!
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ERF D20-3 

Summary of Activities Related to Student Identification 
in Courses Administered by Liberty University Online (LUO) 

 

Activities fall into three broad categories.  

a) Confirmation: contact center procedures and the Family Education Rights and Privacy Act (FERPA) 
compliant procedures are used to confirm the student’s identity, including use of a personal 
identification number (PIN) – see a) below; 

b) Detection: procedures used to detect potential fraud (and related misuse of identities) – see b) 
below; 

c) Retrospective (Records-Safekeeping): procedures informed by Gramm-Leach-Bliley Records 
Safekeeping Policy and Red Flag Rules – see c) below. 

a) Confirmation Processes Regarding Student Identity 

Contact Center Procedures.  In addition to ensuring FERPA compliance through the PIN process, as 
referenced below, contact center agents use a variety of methods to ensure that the identity of the 
student is confirmed. The Financial Aid Office Contact Center (FACC) agents interact with students on 
every inbound phone call. Students must provide their student ID (or Social Security Number), name 
(first and last name), and date of birth. The agent uses Banner to verify the information provided. If 
these identifiers cannot be validated, the agent does not review any account-specific information with 
the student. 

FERPA Procedure:  The FERPA (Family Educational Rights and Privacy Act of 1974) policy describes 
how information is provided and how it can be shared with parents or guardians (in the case of a 
dependent student). The establishing of a Personal Identification Number (PIN) ensures that the 
student controls access to his/her related academic and financial records. This policy may be viewed 
online at: FERPA Policy and Release Information.  

b) Detection Processes Regarding Student Identity 

LUO practices are in compliance with SACSCOC Principles of Accreditation 4.8 for distance education. 
Procedures to identify the misuse of identifying information (e.g. stolen identities) and related digital 
initiatives to detect fraud and often related plagiarism incidents are coordinated under the Program 
Integrity Area of the Financial Aid Office (Student Financial Services – SFS- division). This team of 10 
full-time staff monitors thousands of records each month for detection of identity-related potential fraud. 
Methods used include, but are not limited to: (1) evaluating phone conversations and recorded calls; 
(2) evaluating documents from the student; and (3) running data mining reports to identify connections 
between accounts. 

If the possibility of fraudulent activity is suspected with a student’s account, an internal investigation is 
initiated by the submission of a referral to a Compliance Analyst, or the Compliance Coordinator of the 
Program Integrity Area in the Financial Aid Office. These referrals can be submitted from different 
divisions of Liberty University. When a referral is received, an initial check is conducted to determine 
cause for full Fraud Prevention investigation. Location, address connections, document comparisons, 
unreported schools and any other facets of the account are reviewed. 

If sufficient evidence is warranted to launch a full internal investigation, a “FS” hold is placed in Banner, 
which keeps financial aid from being disbursed until the internal investigation is completed. When a 
hold is placed on a student’s account, a “Fraud Prevention Email” is automatically transmitted to the 
student’s University email address and a letter is mailed to the physical address on record. This 
email/letter explains that the student’s account contains conflicting information and requires additional 
information and documentation. Conversely, the student’s financial aid will not disburse until all 
requirements, which are tracked are satisfied and the review is complete. When all requirements are 
satisfied, the Compliance Analyst or Compliance Coordinator of Program Integrity has 2 business days 
to determine if the student’s account will be cleared or identified as alleged fraud. The student has a 
time frame of 4 weeks to complete the requirements. If the student does not attempt to fulfill the 
requirements, an ‘FC’ (cold case fraud) hold status is placed on the account and all aid will be removed. 

http://www.liberty.edu/academics/registrar/index.cfm?PID=14819
http://www.sacscoc.org/pdf/Resource%20Manual.pdf


During the required timeframe the Compliance Analyst or Compliance Coordinator the of the Program 
Integrity division will investigate the account, reviewing the received transcripts, making connections 
with other individuals and researching other aspects of the individual’s account. During the two business 
day window, or earlier, the account will be either cleared or Identified as alleged fraud. If identified as 
alleged fraud, a hold is placed on the student account, any federal Pell grant is reversed, if applicable, 
and the loan area is notified by email to have “Return to Lender” applied. The “Notification of Conflicting 
Information” is sent to the student via email stating the actions taken. All communication must be in 
writing going forward. The entire individual’s information; transcripts, phone calls, transaction history, 
documents and other pertinent information is packaged and electronically filed and a copy sent to the 
Office of the Inspector General as an Alleged Fraud Referral. 

The University also complies with the application of the Federal Trade Commission’s Red Flags Rule 
in an effort to minimize identity theft. 

Since 2012, Liberty University has been deploying a product called Digital Proctor® which assists the 
process of online instructional integrity in the following ways: 

1) Provides a collusion indicator. 

2) Monitors and reports issues with keystroke cadence and keystroke count. 

3) Provides a copy/paste indicator. 

4) Reports information and changes about the student’s location, I.P. address, screen settings, 

PC settings, PC Type, and browser type. 

5) Assists in identifying “course farming”. 

6) Providing ad hoc and regular reports which contain priority scoring and alerts. 

Additional Efforts 

The University is actively engaged in additional efforts and other areas related to the issue of Potential 
Financial Aid Fraud including, but not limited to: 

• Red Flag Rules Policy 

• Conflict of Interest Policy 

• Consideration for 12-13 and 13-14 of policy changes including: 

 Adding more course content into the CRC/CRQ and Introductory Discussion Boards 

 Altering the cash management strategy through later disbursements 

• Actively reviewing all applications that include a Free Application for Federal Student Aid 
(FAFSA) application for previous school history and reporting findings to Admissions 

c) Retrospective Processes Regarding Student Identity 

The Financial Aid Office, under the Student Financial Services division, employ full-time staff dedicated 
to internal controls monitoring.  This activity includes a large number of documented internal controls 
procedures related to identity, suspicious transactions, self-assessment, and transparent reporting of 
potential issues and is documented in the Committee of Sponsoring Organizations (COSO) rubric: 

• Internal Controls Procedure and Documentation is reviewed on a monthly basis. 

• COCO Standards Rubric Use. This is a systematic way to regularly document and 
review/revise procedures related to internal controls. 

Documented policy for reporting of compliance concerns outside of normal reporting lines (Policy # 
2.2.1.2). 

As part of the regular review of any potential concerns, appropriate Liberty University staff and 
administration meet at least on an annual basis to review records safekeeping concerns and identity 
theft concerns (beyond the regular monthly meetings). These meetings are in compliance with the 
Gramm–Leach–Bliley Act (GLBA), also known as the Financial Services Modernization Act of 1999 is 
an act of the 106th United States Congress. This activity also assists the University in compliance with 
the federal Red Flags Rule. 

https://www.ftc.gov/tips-advice/business-center/guidance/fighting-identity-theft-red-flags-rule-how-guide-business
https://www.ftc.gov/tips-advice/business-center/privacy-and-security/gramm-leach-bliley-act


ERF E3-5i 

MPH Pre/Post 

What is your current contact information? 

Personal information is confidential 

 

 Rating: (1-Not Competent, 2- Somewhat Competent, 3- Moderately Competent, 4-Highly Competent) 

Pre- and 

Post 

Competenc

y Self-

assessment 

(MPH)  

1 

n (%) 

Pre                  Post 

2 

n (%) 

Pre                  Post 

3 

n (%) 

Pre                    Post 

4 

n (%) 

Pre                  Post 

Total 

N 

Pre     Post 

Analytical 

and 

evidence-

based 

approaches 

to public 

health. 

(Quantitati

ve and/or 

qualitative 

data 

collection 

analysis 

and 

interpretati

on) 

20 

(13.89%

) 

2 

(0.52

%) 

58 

(40.28%

) 

40 

(10.47%

) 

33 

(22.92%) 

171 

(44.76%) 

33 

(22.92%

) 

169 

(44.24%) 

14

4 

38

2 

Public 

health and 

health care 

systems. 

(Organizati

on and 

function of 

public 

health and 

regulatory 

systems, 

including 

17(11.8

1%) 

2(0.52

%) 

44(30.5

6%) 

30(7.87

%) 

45(31.25

%) 

129(33.8

6%) 

38(26.3

9%) 

220(57.74

%) 
14

4 

38

1 



health 

equity and 

access for 

all) 

Planning 

and 

manageme

nt to 

promote 

health. 

(Population 

needs 

assessment

, 

interventio

n planning 

and 

program 

evaluation) 

24(16.6

7%) 

1(0.2

6%) 

33(22.9

2%) 

14(3.66

%) 

44(30.5

6%) 

105(27.

49%) 

43(29.8

6%) 

262(68.59

%) 
14

4 

38

2 

Policy in 

public 

health. 

(Ethical and 

effective 

policy 

developme

nt and 

evaluation, 

coalition 

building 

and health 

advocacy) 

 

 

 

35(24.4

8%) 

8(2.09

%) 

40(27.9

7%) 

43(11.2

6%) 

35(4.48%

) 

161(42.1

5%) 

33(23.0

8%) 

170(44.5

0%) 
14

3 

38

2 

Leadership. 

(Governanc

e and 

manageme

nt, 

envisioning 

18(12.5

0%) 

4(1.0

5%) 

42(29.1

7%) 

41(10.7

6%) 

40(27.7

8%) 

129(33.8

6%) 

44(30.5

6%) 

207(54.

33%) 

14

4 

38

1 



and 

empowerin

g, 

negotiation 

and 

mediation) 

Communic

ation. 

(Audience-

driven, 

culturally 

appropriat

e 

communica

tion) 

3(2.08

%) 

2(0.5

2%) 

36(25.0

0%) 

11(2.88

%) 

47(32.6

4%) 

112(29.3

2%) 

58(40.2

8%) 

257(67.

28%) 

14

4 

38

2 

Interprofes

sional 

practice. 

(Perform 

effectively 

on 

interprofes

sional 

teams) 

8(5.56

%) 

2(0.5

3%) 

31(21.5

3%) 

24(6.35

%) 

45(31.2

5%) 

121(32.0

1%) 

60(41.6

7%) 

231(61.

11%) 

14

4 

37

8 

Systems 

thinking. 

(Interdepe

ndent, 

interagency 

solutions 

for public 

health 

problems) 

18(12.5

0%) 

0(0.0

0%) 

41(28.4

7%) 

25(6.54

%) 

48(33.3

3%) 

131(34.2

9%) 

37(5.69

%) 

226(59.

16%) 

14

4 

38

2 

Spiritual 

formation. 

(Applying 

God's 

purposes 

for 

humanity 

6 

(4.17%) 

2(0.5

3%) 

23(15.9

7%) 

16(4.21

%) 

43(29.8

6%) 

92(24.21

%) 

72(50.0

0%) 

270(71.

05%) 

14

4 

38

0 



in relation 

to health) 

 



Graduate Poster Presentations
Rank Category Contributors Title
1 Applied Dominique Richburg, Olushola Olaitan 

Ogunleye
Socioeconomic Status and Barriers Influencing Healthcare Access 
among Hispanics in Central Virginia

2 Applied Martha Eden Mabiala, Olushola 
Olaitan Ogunleye

Weight Perception Among Rural Middle-School children, Gratiot 
County, Michigan, 2015: Associations with BMI and Weight Goal

2 Applied Joshua Brendible, My Viet Ha Nguyen An Exploratory Examination of Police Shooting Data
3 Applied Bethany Fox An Exploratory Study of the Role of Interpersonal Religious and 

Spiritual Struggle in the Relationship of Sexual Attraction and Religious 
Commitment

1 Basic Kimberly Hamilton Complexes of Cellular Protein HAX-1 and Protein PA of the Influenza 
RNA Polymerase

2 Basic Clark Eaton A Moderation Model Associating BAS and Emotional Intimacy with 
Stress Among Bi-Sexual and Heterosexual Women

1 Textual or 
Investigative

Trevor Pearsall Muscular Christianity 

2 Textual or 
Investigative

Sarah Stewart How the Sexual Revolution Led to Abortion and a Loss of Emphasis on 
the Doctrine of the Image of God

Undergraduate Poster Presentations
Rank Category Contributors Title
1 Applied Matthew Russell Parameter Analysis of an Adaptive, Fault-Tolerant Attitude Control 

System Using Lazy Learning
2 Applied Madison Groat The effect of personality as indicated by the Myers Briggs Type 

Indicator on an ASL to English/English to ASL interpreted product

3 Applied Derek Lillestolen Comparing Antibacterial Resistance in the United States, Sweden and 
Syria

1 Basic Bethany Wildeman, Haakon Nelson, 
Katherine Bronson

Characterization of the Peaks of Otter Salamander Microbiome as an 
Innate Defense against Emerging Infectious Diseases
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gmorales11
Highlight

gmorales11
Highlight

gmorales11
Highlight

gmorales11
Highlight

gmorales11
Highlight

gmorales11
Highlight

gmorales11
Highlight

gmorales11
Highlight

gmorales11
Highlight

gmorales11
Highlight

gmorales11
Highlight

gmorales11
Highlight

gmorales11
Highlight

gmorales11
Highlight

gmorales11
Highlight

gmorales11
Highlight



2 Basic Caleb Kellam, Megan Duggins, 
Nicholas Eisele

Prevalence and infection intensity of fungal pathogen 
Batrachochytrium dendrobatidis in the eastern newt (Notophthalmus 
viridescens) in relation to seasonal change

3 Basic Jesse Hughes, Joshua Twiddy, Liam 
Cusack, Olivia de Araujo

Peaks of Otter Salamander (Plethodon hubrichti) Condition Declines 
along an Elevational Gradient

1 Textual or 
Investigative

Leon Edwards Implementation of UAVs in Wilderness Search and Rescue

2 Textual or 
Investigative

Savannah Nalls Examining the Negative Impacts of Political Polarization: A Theoretical 
Approach to Elitism and Preemption

3 Textual or 
Investigative

Tom Roberts Why the M1911 is the most dominant pistol of the 20th century

1 Theoretical 
Proposal

Dayna Johnson, Lauren Kenley, 
Michaela Frantz

Tolerating Ethical Ambiguity and Social Work Education

2 Theoretical 
Proposal

Albert Mutesa, Lauren Clines, Levi 
Schiefer

Investigation of Estrogenic Nature of BPA Derivatives by a Yeast Assay 
and Structure-property Relationship Development of the Resultant 
Epoxy-resins

3 Theoretical 
Proposal

Zoe Sargent Autism Researched and Autism Lived: A Shifting Paradigm

Graduate Oral Presentations
Rank Category Contributors Title
1 Applied Vhuthuhawe Madzinge Effects of Caffeine on Heart Rate Variability (HRV) at High Altitude.

2 Applied Daniel Ekoh, Ehizogie Adeghe, Esse 
Noudegbessi, Martha Eden Mabiala, 
Olushola Olaitan Ogunleye, Roshan 
Purohit, Sonia Gwaneza, Wiley Phillips

Patterns of influenza-like illness and vaccination coverage on Liberty 
University's campus

3 Applied Dominique Richburg, Olushola Olaitan 
Ogunleye

Socioeconomic Status and Barriers Influencing Healthcare Access 
among Hispanics in Central Virginia

1 Creative and 
Artistic

Hannah Lynch How to Make it as a Maker: Maximizing Customer Experience to 
Increase Brand Value in the Saturated Marketplace of Paper Goods 
and Gifts
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1 Textual or 
Investigative

Kandy Crosby-Hastings "The Caste of Poverty: Nineteenth Century Literature and the 1834 
British Poor Laws"  

2 Textual or 
Investigative

Matthew Bovard Comfort, Comfort: Reexamining the Historical Context of Isaiah 40:1-
11

3 Textual or 
Investigative

Greta Rogers Quintessential Eliot: Elemental Imagery in The Waste Land

1 Theoretical 
Proposal

Zoricelis Davila Discrimination Supervision Model

2 Theoretical 
Proposal

Kelly Carapezza Animal Assisted Therapy: Fighting Symptoms of Post-traumatic Stress 
Disorder Among Law Enforcement Officers 

3 Theoretical 
Proposal

Kevan Keane Socialism in Theory and Practice:  An Interdisciplinary Study Involving 
History and Political Science

Undergraduate Oral Presentations
Rank Category Contributors Title
1 Applied Kaleb Bohrnstedt, Luke Fischer, 

Matthew Cooke, Thomas Kepler
A Stream Continuum Analysis of Bacteria Community Assembly in 
Association with Crayfish and their Symbionts

2 Applied Tram Nguyen Sex trafficking and victim blaming: Vietnamese public's perception of 
trafficked individuals

3 Applied Dean Palmer, Nicholas Losee, Seth 
Marselus

University Energy Demand Forecasting using Machine Learning: A 
Comparative Study

1 Basic Jana Manning, Matthew Augusta Determining the Link between Microbial Indicator Organisms and 
Water-borne Parasites: 

2 Basic My Viet Ha Nguyen Stress is Enhancing Mindset and Potential Links to Cardiovascular and 
Neuroendocrine Responses

3 Basic Ashley Moorman Algae Lipid Analysis Using Plastic Centrifuge Tubes
1 Creative and 

Artistic
Sarah Blanke Paper Silhouettes: An Applied Study of Recycled and Unconventional 

Materials in Couture Fashion Design
2 Creative and 

Artistic
Steven Sherlin Historical Influence Project: George Olden

3 Creative and 
Artistic

Matthew Wilson Cold Blooded: Pet store branding focused on edgy lifestyle design

1 Textual or 
Investigative

Allie Kapus Topic and Tone in Perelandra and â€œThe Naked Seedâ€� as 
Revelatory of Lewis the Man



2 Textual or 
Investigative

Andrew Watkins, Harley Holman Analyzing the Effects of Glass Cockpit Avionics on Pilot Safety as 
Compared to Conventional Avionics

2 Textual or 
Investigative

Stephen Davis Presidential Prosecution: Thomas Jefferson and the 1807 Treason 
Trial of Aaron Burr

3 Textual or 
Investigative

Jonathan Smith The Logical Interplay of C.S. Lewis's Moral Argument and the Problem 
of Evil: How the Moral Argument Combats the Problem of Evil

1 Theoretical 
Proposal

Abby Lokkesmoe, Alexandra Karman, 
Allison Washburn, Amber Gonzalez, 
Geneva Lee, Gillian Oley, Kristin 
Jones, Quinn Weinzapfel

The Differences in Men and Women Senior Law Enforcement 
Leadership Style as it Relates to Subordinate Employee Job 
Satisfaction

2 Theoretical 
Proposal

Caleb Brown Principles and Consequences in a Virtue Ethics Analysis of Affirmative 
Action

Graduate Performing Arts Presentation
Rank Category Contributors Title
1 Performing Arts Britta Hinten, Cathryn Thomas, Evan 

Young, Lindsey Ball, Rebekah Sharpe, 
Sarah Johnson

A Piece of My Heart: Examining Healing Facilitated by the Performing Arts 

Undergraduate Performing Arts Presentation
Rank Category Contributors Title
1 Performing Arts Rebecca Edmiston Chopin's Fantasy in F minor: The Tragedy and Triumph of Poland

Three Minute Thesis (Graduate)
Rank Category Contributors Title
1 3MT Audra Rygh Visualizing Grief: An Exploration of the Stages of Grief Through Image and Design
2 3MT Christy Vaughan Reigniting Educational Excellence
People's 
Choice

3MT Hannah Lynch How to Make it as a Maker: Maximizing Customer Experience to 
Increase Brand Value in the Saturated Marketplace of Paper Goods 
and Gifts

MPH students have been highlighted
Pictures of their presentations are found in ERF_Awards and 
Presentation
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ERF B5-3g 
 

LIBERTY UNIVERSITY PUBLIC HEALTH PROGRAM 
DEPARTMENT OF PUBLIC AND COMMUNITY HEALTH 

COMMUNITY ADVISORY BOARD (CAB) INAUGURAL MEETING 
WEDNESDAY, APRIL 4, 2018 | 7:30AM-9:00 AM 

 
 
CAB MEMBERS PRESENT 

• Dr. James Cook, Director of Clinical Collaboration and Education, Liberty University 
College of Osteopathic Medicine 

• Lindsey Cawood, Population Health Manager, Virginia Department of Health 

• Veronica Cosby, Coordinator, Partners in Prayer Prevention, Virginia Department of 
Health, Office of Health Equity 

• Joy Cover, President, Freedom 424 

• Dr. Kerry Gateley, Executive Director, Virginia Department of Health, Central Virginia 
Health District 

• Jennifer Reed-Jones, Program Coordinator, Centra Pastoral Care 

• Monterey Starkey, President & CEO, International HELP 

• Dr. Dana Woody, Assistant Professor, Liberty University School of Nursing 

• Dr. Jordan Vandjelovic, Injury Epidemiologist, Rocky Mountain Tribal Epidemiology 
Center 

 
CAB MEMBERS ABSENT 

• Dr. Keith Anderson, Executive Director, Student Health & Wellness, Liberty University 
 
FACULTY AND EXECUTIVE COMMITTEE MEMBERS PRESENT 

• Dr. Richard Lane, Director, MPH Program, Liberty University Department of Public and 
Community Health 

• Dr. Ashley Tharpe, Associate Dean, Liberty University School of Health Sciences, 
Interim Online Chair, Adjunct Online Professor, Department of Public and Community 
Health 

• Dr. James Florence, Professor, Liberty University Department of Public and Community 
Health 

• Dr. Annette Florence, Chair/Associate Professor, Liberty University Department of Public 
and Community Health 

 
 

MEETING SUMMARY 
 

1.0  CALL TO ORDER ........................................................... ……..Dr. James Florence 

Dr. James Florence called the Community Advisory Board Meeting to order at 7:30am with a 
warm welcome and opening prayer. The Board members and faculty introduced themselves and 
spoke briefly about their areas of expertise and career responsibilities. The roster was distributed 
in order to capture editions or updates to the Board member’s contact information. 



Page | 2  
 

2.0  NEW BUSINESS ............................................................. …...........Program Faculty 

2.1  Brief Overview of the Liberty University Public Health Program 
Dr. Annette Florence provided a brief overview of the undergraduate program in the Public Health 
Department. A major initiative is to broaden the scope for the undergraduate programs in the two 
major concentrations: Health Promotions and Pre-clinical. Dr. Florence encouraged the board to 
provide input going forward. 

2.2  State of the MPH Program 
Dr. Richard Lane discussed the different tracks within the program (Epidemiology, Global Health, 
Health Promotion, and Nutrition). Additionally, there is a disaster relief emergency management 
track, which is an expansion to the PhD program. There are 116 students enrolled in HLTH 698 
(the practicum). The program has also added a research component. At the conclusion of the 
MPH program, a writing assignment is administered where the students can demonstrate how 
Public Health works in the context of a practical experience. Dr. Lane spoke briefly about faculty 
and student involvement in the Rwanda Nutrition Project. 

2.3  State of the Online Program 
Dr. Ashley Tharpe elaborated on the depth of the online program. Three of the concentrations 
(Nutrition, Health Promotion, and Global Health) are online. Epidemiology is a residential only 
program. There are approximately 250 students in each of the online programs. Online graduate 
certificates in these three concentrations are also offered. Currently, there are 40 online classes 
with 50 online adjunct professors teaching them, in numerous global regions. The program is 
expanding. 

2.4  PHP Video Overview of the Program 
Dr. James Florence shared a brief but informative video on health communication and advocacy, 
encompassing the program’s mission statement and values. 

3.0  CAB ROLES AND RESPONSIBILITIES ......................... …….Dr. James Florence 

Dr. Florence articulated the charge to the Community Advisory Board (previously sent via email), 
stating the importance of receiving input, advice and guidance on the program to ensure its 
relevance and impact to communities and populations served. He reminded them that board 
members have no fiduciary responsibilities and are indemnified against legal action related to 
their service on the board. The CAB will be involved in providing input according to the description 
provided under Criterion F1 of the Council on Education for Public Health (CEPH) 2016 
Accreditation Criteria. This criterion requires accredited programs and schools of public health to 
engage constituents, community stakeholders, alumni and other relevant community partners in 
providing relevant input into the program. 

The board will receive periodic reports of items pertinent to their activities. The Advisory Board 
will choose its officers, consisting of a chair and vice-chair. The election of officers and committee 
assignments is tabled until the next meeting.  

 

4.0  THE SELF-STUDY ACCREDITATION REPORT ............ ……..Dr. James Florence 

The Community Advisory Board will play a significant role in the development of the Program’s 
Self-Study. The board will have an opportunity to comment on items needing current input and to 
review a draft of the preliminary report and provide input from the perspective of their subject 
matter expertise. The CAB will also receive reports on monitoring of the program measures that 
identify progress toward attaining Program goals. Board members were asked to assist in 
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identifying and addressing public health workforce training needs and assessments. They were 
also asked to comment on future reports to be sent to them about Program graduates’ ability to 
perform competencies in an employment setting. These components are the primary markers of 
the program. The board will consider these and make recommendations at the next meeting. 
Board members were encouraged visit the CEPH site to become familiar with accreditation 
criteria: https://ceph.org/criteria-revision/. 

 

5.0  CEPH CRITERIA UPDATES…………………………………………Dr. Richard Lane 

CEPH has established certain criterion in its revised 2016 criteria, all of which will be addressed 
in the Self-Study. For example, the CEPH criteria for BS and MPH graduation rate is 70%. The 
Program has barely achieved this rate. One impact on this rate is the practice some online 
students to “try out” graduate public health as a program of study and then drop out when they 
decide it is not for them. The Program is investigating ways to minimize this impact, while giving 
full opportunity of applicants to explore public health as a career. After researching other 
accredited programs’ practices, the Program’s Executive Committee elected to count as enrollees 
only those students who completed an initial 12 credit hours of graduate work, which includes 
successful completion of the core biostatistics course. They expect this to will have the needed 
impact on the graduation rate.  

 

6.0  PROGRAM GOALS & EVALUATION MEASURES ....... ……..Dr. James Florence 

Prior to the meeting, CAB members received a copy of the preliminary Program goals and 
measures. It was explained that these were developed in consultation with faculty, students, and 
stakeholders four to five years ago. They now need input from the CAB. Dr. James Florence 
presented an overview of these and invited discussion on them. Several thought-provoking 
questions were asked, particularly regarding the wording of the goals. (More on this is shown 
under 8.0 below.) CAB members will be asked to send comments regarding these in the future. 

 

7.0  CORE COMPETENCIES ................................................. ……Dr. Annette Florence 

Prior to the meeting, CAB members also received a copy of the foundational public health 
competencies that will guide Program curriculum and instruction. Dr. Annette Florence reviewed 
these with members and gave a bit of history of how these competencies came to provide the 
foundation of the public health curricula of both the graduate and undergraduate components at 
Liberty. The Self-Study requires specific examples of how these competencies are measured 
among students in representative courses and in culminating student portfolios. 

 

8.0  QUESTIONS & COMMENTS .......................................... ……….Discussion by All 

Dr. James Florence opened the floor for a discussion of items presented to the board. Most of the 
discussion centered on the following topics, shown below by a representative sampling of 
members initiating questions or conversations. 

• Lindsey Cawood asked about the wording of the goals, wondering if many would be better 
stated in terms of percentages than numbers. Dr. James Florence explained that faculty and 
students thought the same when originally creating them, but that they were done according 
to the guidelines of the newly revised CEPH accreditation criteria and upon consultation with 
CEPH program staff. Based on the CAB discussion, both numbers and percentages will be 
presented in the Self-Study when appropriate. Dr. Florence explained explained that CEPH 
is now requiring accredited programs to provide goals and measures with a lesser level of 
granularity than in the past. 

https://ceph.org/criteria-revision/
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• Dr. Kerry Gateley asked whether more specific objectives with measureable outcomes 
would be helpful to guide the Program, even if done only as internal targets. These detailed 
objectives could be utilized as internal program guidelines. Whether or not this is done, he 
encouraged board members to focus on ways to ensure that achievement of the Program’s 
mission is adequately represented and measured. 

• Dr. Annette Florence addressed student learning outcomes stated as Program 
competencies under the new criteria. These comprise knowledge and skillsets to determine 
if program curricula are effective in preparing students for public health careers. She 
discussed the challenge of interprofessional educational (IPE) opportunities required in the 
curriculum, and efforts underway to explore those with the LU College of Nursing and the 
LU College of Osteopathic Medicine.  More exploration is needed in this area. 

• Dr. Dana Woody noted that the Public Health practice arena is evolving in a distinct 
paradigm shift. It would be feasible to work on qualitative vs. quantitative experience. 

• Dr. James Cook initiated a discussion on strategies to increase the MPH graduation rate. 
Changing the definition of students is one way, but consideration needs to be  given to 
graduate students transferring in from a different degree program. Definitions must be 
changed for undergraduate students as well. 

• Additional comments and questions were made regarding the distribution of surveys 
conducted by the Program to determine post-graduate outcomes, how well students are 
being prepared for the public health workforce, and thinking about jobs other than 
government jobs. Results will be sent to the board for input in the near future. 

 

9.0  WRAP UP ………………………………………………………………………………. All 

Members were asked to review the goals and measures comment before the next meeting. CAB 
members will be notified of the next meeting, to be held in about 3-4 months. A photo of members 
was taken after adjournment.  

 

10.0 ADJOURNMENT 

The meeting adjourned at 9:06 AM. 
 

 
 

 
 
 
 
 

 
 



Diversity Equity and Inclusion 
New Department & New Offerings 

Public & Community Health Presentation 

 
 

Attendees: Dr. James Florence, Giorana Morales, Iris Rice, Melany Pearl, Jose Hernandez, Jasmine 

McKinney 

Date: August 22, 2018 

Presentation:  

- Offerings and Resources PowerPoint – please see attachment  

- School is in the process of finalizing accreditation 

Needs:  

1. Not diverse in terms of faculty and cultural competency 

2. Creating a diverse workforce plan  

3. Cultural Competency training at the school level student, faculty, and staff 

4. Intentionally recruit 

*Note: 3 of 9 faculty retiring at the end of the year. Possible opportunity for faculty recruitment.  

- Student population Residential and Online (American Only) 

 3% Asian 

 1% Native American, Pacific Islander 

 6% Hispanic  

 32% African American (mostly online base)  

 

- Called/emailed former students with a self-study question: Responded with 2-3 sentences 

(Giordana Morales)  

“Student, faculty, and staff perceptions of the program’s climate regarding diversity  

and cultural competence.” 

- Collaborate with DEI to coordinate responsive programming and site visit on 2/4.  

- Counsel for Education in Public Health (CEPH) 

- 8 Criteria devoted to culturally competence 

Potential survey question: How do students measure diversity in the program? 

- With quantitative data: a plan can be enacted 

- Recruiting and Retention Committee: Dr. Sherry Jarrett 

- Student population is 600, with a goal to have more American Indian students both residentially 

and online.  

Contact: Josh Brown; LU Diversity Coordinator for National Recruitment, jlbrown21@liberty.edu, 592-

5002 

mailto:jlbrown21@liberty.edu


 
 

Liberty University  
Philosophy of Education  
 
Liberty University is a Christian academic community in the tradition of evangelical institutions 
of higher education. As such, Liberty continues the philosophy of education which first gave rise 
to the university, and which is summarized in the following propositions. 
 
God, the infinite source of all things, has shown us truth through scripture, nature, history, and 
above all, in Christ. 
 
Persons are spiritual, rational, moral, social, and physical, created in the image of God. They are, 
therefore, able to know and to value themselves and other persons, the universe, and God. 
 
Education as the process of teaching and learning, involves the whole person, by developing the 
knowledge, values, and skills which enable each individual to change freely. Thus it occurs most 
effectively when both instructor and student are properly related to God and each other through 
Christ. 
 
Mission Statement 
 
Maintaining the vision of the founder, Dr. Jerry Falwell, Liberty University develops Christ-
centered men and women with the values, knowledge, and skills essential to impact the world. 
Through its residential and online programs, services, facilities, and collaborations, the 
University educates men and women who will make important contributions to their workplaces 
and communities, follow their chosen vocations as callings to glorify God, and fulfill the Great 
Commission. 
 

1. Emphasize excellence in teaching and learning. 
2. Foster university-level competencies in communication, critical thinking, information literacy, 

and mathematics in all undergraduate programs. 
3. Ensure competency in scholarship, research, and professional communication in all graduate 

programs and undergraduate programs where appropriate. 
4. Promote the synthesis of academic knowledge and a Christian worldview in order that there 

might be a maturing of spiritual, intellectual, social and physical value-driven behavior. 
5. Enable students to engage in a major field of study in career-focused disciplines built on a solid 

foundation in the liberal arts. 
6. Promote an understanding of the Western tradition and the diverse elements of American cultural 

history, especially the importance of the individual in maintaining democratic and free market 
processes. 

7. Contribute to a knowledge and understanding of other cultures and of international events. 
8. Encourage a commitment to the Christian life, one of personal integrity, sensitivity to the needs 

of others, social responsibility and active communication of the Christian faith, and, as it is lived 
out, a life that leads people to Jesus Christ as the Lord of the universe and their own personal 
Savior. 
 



Public & Community Health 

Mission Statement 
"Embracing the Christian worldview with a commitment to serve the underserved, the Liberty 
University Public and Community Health Program provides diverse educational, research, and 
practice opportunities to enable others to experience the embrace of God—“A faithful envoy 
brings healing” (Proverbs 13:17). 

Program Values 
The following Core Commitments serve as the statement of values guiding the program. 

Intelligent faith. We commit to build all instruction, scholarship, and service on a foundation of 
biblically-based, scientifically sound, reasonable faith that supports the Christian worldview. 
(Hebrews 11:1; 1 Thessalonians 5:21-22) 

Servant leadership. We commit to serving responsibly in local, global, religious, and 
professional organizations and communities in the spirit of humility and cooperation, building 
collaborative relationships, fostering leadership qualities in others, and contributing our 
knowledge, skills, and resources for the common good. (Mark 10:42-45) 

Compassionate service. We commit to follow Christ’s example of compassion and benevolence 
toward those in need through active, altruistic, responsible engagement, using our knowledge 
and abilities to promote the physical, mental, and spiritual well-being of the people we encounter 
and the communities we serve. (Matthew 25:31-40) 

Transformational teaching. We commit to equip ourselves and others with the requisite 
knowledge, skills, and attitudes for a lifelong pursuit and application of knowledge and truth to 
improve our communities and ourselves. (2 Timothy 2:2) 

Creative excellence. We commit to develop and use our gifts, talents, and resources to the best 
of our abilities to achieve excellence in teaching, scholarship, and service for the glory of God 
and the benefit of humanity. (Ecclesiastes 9:10; 1 Corinthians 6:19-20; Colossians 3:23-24) 

Personal integrity. We commit to faithfully apply the Scriptures to all of life so that our words 
and actions cohere to the highest ethical standards of honesty, fairness, and wholeness in our 
personal and professional practices. (1 Corinthians 4:2; 2 Corinthians 8:21) 

Respect for all. We commit to treating all people with dignity and respect, honoring the gifts 
and unique contributions of each person, fostering a climate that is open and welcoming, 
promoting the university’s core values, and celebrating the Creator’s diversity in creation and 
design. (James 2:1-4; Proverbs 24:23) 
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RECRUITMENT AND RETENTION COMMITTEE  
 

MEETING MINUTES FROM JULY 25, 2018 3:30PM CONFERENCE ROOM 2100 
 
Committee Members Present: Giordana Morales 
Committee Members Excused: Adaeze Oguegbu, Jordan Starr, Noelle Cargill, Robyn 
Anderson, Sherry Jarrett, Darlene Martin, 
Guests: James Florence, Iris Rice, Annette Florence, Jacqueline Thurber 

1. Introductions 
 

2. Explanation of each department 
a. Public and Community Health Department  
b. Director of Strategic Outreach, Recruitment 

i. Specifically military 
ii. Atypical student 
iii. 32-45 years olds 

 
3. Military Affairs office will be providing the student numbers 

a. Liberty University as a whole 
b. Public and Community Health 

i. Residential students 
ii. Online students 

c. Divided by branch 
d. Divided by spouse, dependents, active, retired 

 
4. Recruitment 

a. Jackie Thurber- explained how recruitment in the military works 
b. Brainstorming ideas  

i. Create new brochures specific to the military 
ii. The brochures cannot have pictures of students in uniform. The 

brochure can have pictures of the American flag, etc. 
iii. When the marketing request has been sent, add Jackie Thurber to 

the proof so she can add the finances 
c. Email blast 

i. ADS can highlight our program 
ii. Comms@liberty.edu will help as well 

mailto:Comms@liberty.edu
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d. Events 
i. Health and wellness fairs on base 
ii. Yellow ribbon events (focuses on military families) 
iii. Modern Day Marine 
iv. Jackie’s team will do more research on events 

e. List of offices on base with relationships 
-primary contact in the base is the education office so our brochures can 
be left in that office 

f. Based on the numbers received from military affairs, verify the geographic 
location of where most of our students are coming from to target those 
areas first. 

5. Corporate 
a. Some companies are affiliated with Liberty and get a 15% discount off 

their tuition 
i. Jackie will send a list of health related companies so we are aware 

b. Partnerships with corporate organizations can be created; we can inform 
Jackie about it and she will make the pitch 

c. An opportunity has been seen here to reach out to Mission Agencies 
d. We can attend corporate events that are health and wellness related 

6. Minorities 
a. Target the minorities we want and tell her about it 
b. Jackie will work with the data 

 
7. Discounts 

a. Liberty Advantage Discount – 15% off for employees of affiliated 
companies 

b. Emergency Response (First Responder) – 25% off for eligible staff ( 
i. Police/Peace Officer, Special Agent, Parole Officer, Corrections 

Officer, Firefighter, Search and Rescue Worker (license required), 
EMS/EMT worker (license required), Civil Air Patrol (Senior Member), 
FEMA volunteer, Fraternal Order of Police (FOP) members, 911 
Emergency Dispatcher (certificate required), Park Ranger, Security 
Officer for Public Safety, Campus Emergency Responder, Campus 
Police, Border Patrol Officer, Maritime Officer, Medevac (fixed 
wing/helicopter pilot, ambulance, maritime), Disaster Medical 
Assistance Team (DMAT), Game Warden, State Trooper, US 
Marshal, United States Security Personnel field agent (example: FBI, 
CIA, DHS, DEA), Paramedic, Community Supervision Officer, 
Criminal Investigator 

 
8. Training for Recruitment team on MPH (after September) 
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RECRUITMENT AND RETENTION COMMITTEE  
 

MEETING MINUTES FROM SEPTEMBER 12, 2018 3:30PM CMHS 2101 ROOM 
 
Committee Members Present: Sherry Jarrett, Giordana Morales 
Committee Members Excused: Adaeze Oguebu, Robyn Anderson, Darlene Martin, 
Amber Harrison, Kendyl Hall 
Guests: James Florence, Iris Rice, Melany Pearl, Jasmine McKinney 
 

1. Introductions 
 

2. Explanation of each department 
a. Public and Community Health Department  

-purpose of recruitment and retention committee 
b. Office of Equity and Inclusion 

i. The university has moved away from Center for Multicultural 
Enrichment 

ii. Only one coordinator in diversity recruitment 
iii. We will meet with Obey (graduate student expertise/diversity 

recruitment)  
3. Addressing 

a. Recruitment and Retention separately 
b. Focusing on recruitment at the moment 

-leaning towards graduate, but will include undergraduate 
c. Both undergrad and graduate students will be addressed 
d. Both online and residential students will be addressed 

 
4. Culture Campus Climate 

a. CEPH wants to see how we are accomplishing this 
-they have not define it 

b. Liberty University and PCH needs to define it 
c. We will be working on a survey to ask the students about the climate 

 
5. Survey 

a. Using Noel Levitz as a base for questions 
-Office of Equity and Inclusion is sending information about it 
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b. First step is creating the assessment 
6. Outstanding Questions 

a. How to reach underrepresented? 
b. What is the strategy? 
c. Does the university need to try to put a statement about diversity? 

 
7. Melany Pearl will have information in about 2 weeks. 
8. Melany Pearl will join our next meeting just to listen 
9. The assessment will be ready around November 
10.  The Office of Equity and Inclusion will send an outline of what a recruitment plan 

will look like 
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RECRUITMENT AND RETENTION COMMITTEE  
 

MEETING MINUTES FROM SEPTEMBER 19, 3:15PM, SCIENCE HALL T-11 
 
Committee Members Present: Sherry Jarrett, Robyn Anderson, Giordana Morales, Iris 
Rice, Amber Harrison 
Committee Members Excused: Adaeze Oguegbu, Kendyl Hall, Darlene Martin 
 
Guests: Jim Florence, Melany Pearl, José Hernandez, Obehiaghe Idiake 
 

1. Inspiration and Opening Prayer–Dr. Jarrett opened the meeting at 3:15 with 
prayer and blessings. 
 

2. Healthy Hustle – Lara bars 
 

3. Welcome and Thank You, Office of Equity and Inclusion – Dr. Jarrett welcomed 
representatives from the Office of Equity and Inclusion: Melany Pearl, Executive 
Director, Jose Hernandez, Director, Obehiaghe Idiake, National Recruiter. The 
Recruitment and Retention Committee will work closely with and collaborate 
with the Office of Equity and Inclusion (OIE) on several initiatives, including the 
accreditation of the CEPH Self-Study Report. 

 
4. Introduction and Review - Committee members and guests introduced 

themselves, specifying roles, responsibilities, and areas of expertise. As a preface 
to the update on the CEPH self-study report, Dr. Jarrett reiterated the University’s 
Philosophy of Education and Mission Statement, and, PCH’s Mission Statement, 
program values and Core Commitments. 

 
5. CEPH – Retention and CEPH are integral to each other. Dr. Jim Florence provided 

an update on the progress of the Self-Study report for the Council on Education 
for Public Health (CEPH), with specific regards to retention and the focus upon 
underrepresented minorities. The preliminary draft has been disseminated to 
institution, administration and CEPH reviewers. The reviewers will offer editions, 
changes, suggestions, and recommendations for modification. The final report 
review is due on January 11, 2019. Imperative data is missing from the report, 
specifically, initiatives on diversity and cultural competence. Working with the 
Recruitment and Retention Committee, and OIE, the Department of Public and 
Community Health (PCH) will develop a strategic plan for outreach to priority 
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populations, underrepresented minorities, the military populace, and health 
professionals in public health, to identify needs and assessments, and, to develop 
health interventions for workforce development. Lastly, PCH would like to have a 
working strategy in place for diversity and cultural competence before the 
Christmas holiday break. 
 

6. Summer Meetings – Giordana Morales briefed the committee on meetings that 
were held during the summer; specifically, a discussion on recruiting the military 
population for the public health program. On July 27, we met with Jacqueline 
Thurber, an LUO recruiter, who provide us with demographics on the military 
student populace. As a result of this meeting, PCH will work with Ms. Thurber on 
the following action items: 

• Review of a list of companies the Office of Military Affairs is affiliated with, 
specifically related and applicable to MPH. 

• Collaboration with the Liberty University School of Communication & 
Digital Content (Comms@liberty.edu). 

• Information for training for the recruitment team on MPH (follow-up after 
September 11) 

• Research of events with a health focus on military and civilians for 
assessment. 

• Consideration of the military geography from reporting data. 
• Compile a list of offices on base where the MPH program would fit their 

scope and position. 
• Compile a total number of MPH students and their geography, race and 

gender. 

Action: PCH will work with Military Affairs on cultural diversity campus climate, 
and student perceptions, to define specifics and identify an assessment for 
measuring these variables. 
 

7. Diversity Task Force – Iris Rice identified the need for a Task Force to address 
surveys to target metrics for student assessments of diversity in the program, and 
the institutional level. The surveys would specifically identify strategic efforts to 
increase diversity in the University. The primary focus is upon the 
underrepresented minorities, and to create action steps to classify diversity, or, 
create a working definition for diversity. Research on diversity surveys were 
conducted, and samples were provided and sent to OEI.  
 

8. Discussion – All 
The committee and guests discussed strategies which could effectuate and 
stimulate recruitment and retention efforts: 

• Maintain a commitment to serve the underserved. 

mailto:Comms@liberty.edu
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• Employment of transformational teaching: are we exhibiting effective 
methodologies and skills that require respect for all, and, celebrating our 
Creator’s diversity? 

• Create an assessment on how students feel about what occurs on 
campus. 

• Strategically target methodologies, such as focusing on persons of color 
with lower retention rates, which would improve graduation rates. There 
are many students who “try out” Public Health, and withdraw from the 
program after the first semester. OIE metrics reflect growth in African 
American student outreach, but differ from findings in the registrar’s office, 
representing a modified number of students who are likely to be retained. 
(This is due in part to the “gate system”). 

• A suggestion was made to facilitate events and conferences for 
recruitment efforts by partnering with the Office of Resident Enrollment. 

• A suggestion was made to visit tribal colleges for recruitment, but, be very 
strategic about the purposes of recruitment. What can we offer them to 
entice them to come to Liberty University, and engage the PCH program? 
Are scholarship opportunities available? It would be advantageous to 
provide information about the University, the program, financial aid, the 
City of Lynchburg (its challenges and opportunities), fellowship and GSA 
positions. 

• Giordana Morales reiterated the recruitment strategy and working with 
Military Affairs and OEI to identify graduates and conduct an assessment 
for campus climate. 

• As a method of utilization for recruitment efforts, Dr. Florence identified six 
GSA positions in PCH, inquiring if OEI would be able to fund one or two 
that are exclusive for minority populations for the program. Melany Peal 
volunteered to mention this recommendation in her talking points with the 
Vice President. 

• José Hernandez spoke on strategic partnerships in field placements and 
how “connecting for our people” could engage diversity. 

 
9. Action Items 

• Confirm an assessment and provide an anticipated timeline of 
appropriation. 

• Identify what is working and what is not working, and create a strategic 
plan for success. 

• Ideally, analyze the forthcoming November data into a narrative before 
the Christmas break. 

• Establish a Diversity/Assessment Task Force and timeline 
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• Propose diversity questions and campus climate Assessment (José and 
Melany) 

• Focus upon recruitment and retention survey questions (Obehiaghe and 
Melany) 

• Identify best practices by identifying SMEs in the field most successful in 
minority engagement. 

• Identify campus climate and assessment (Melany) 
• Identify diversity, equity and inclusion questions between the independent 

survey and University surveys before benchmarking purposes by October 
19, 2018. 
 

10. Next Meetings: October 26, 2018 and November 30, 2018 at 10:30am. 
 

11. Blessing – Dr. Jarrett adjourned the meeting with the Aaronic blessing: 
“The Lord bless you, and keep you. The Lord make his face shine upon you, and 
be gracious unto you. The Lord lift up his countenance upon you, and give you 
peace.” 
 

(Please see next two pages for Recruitment and Committee Retention follow-up 
addendum) 
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RECRUITMENT AND RETENTION COMMITTEE  
 

MEETING FOLLOW-UP FROM SEPTEMBER 19, 2018 
 
Committee Members: Robyn Anderson, Sherry Jarrett, Darlene Martin, Giordana 
Morales, Adaeze Oguegbu, Iris Rice, Amber Harrison, Kendyl Hall 
Guests: Jim Florence, Melany Pearl, Jose Hernandez, Obehiaghe Idiake, Jasmine 
McKinney 
 

1. Task Force Development 

Diversity & Assessment Iris Rice, Coordinator 
    Robyn Anderson 
    Darlene Martin 
    Sherry Jarrett 
    Kendyl Hall 
 
Internship & 
Professional Outreach Giordana Morales, Coordinator 
    Sherry Jarrett 
    Amber Harrison 
 

2. LU Departmental Collaboration 

Current assessments in use (4) – use/draw data from these instruments: 
• Noel Levitz SSI 
• Campus Climate Assessment 
• NSSE 
• Cultural Intelligence 

Action Items:  
• Obtain copies of current instruments – Sherry 
• Review existing instruments in use at other universities (D&A Task Force) 

Possible Action Steps: 
• Review LU Philosophy of Education, Mission Statement and Purpose; PCH 

Mission Statement and Program Values. 
(1) Assessment – Recruitment & Recruitment Diversity Task Force 
(2) Military – work with Jackie Thurber 
(3) Underrepresented Minority Populations – work with OEI and ORE 
(4) Target events and conferences 
(5) Target tribal colleges and Historically Black Colleges and Universities 

(HCBUs) 
(6) Scholarships, financial support 
(7) GSAs – find funding, fellowship grants. 

Create directory for MPH Students (Jasmine, Amber) 
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Addressing underrepresented groups 
• Collaborate with LU departments: OEI, ORE, LU Send/Serve (CI instrument) 

Formed Diversity & Assessment Task Force to: 
• Work with OEI 
• Develop and implement assessment instrument 

Work with ORE 
 
Work with OEI 

• Campus Climate Assessment (Melany Pearl) 
• Diversity questions for SSI (Melany Pearl) 
• OEI statement on diversity 
• Investigate possibility of 1-2 designated OEI GSA’s dedicated to 

PCH 
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RECRUITMENT AND RETENTION COMMITTEE  
 

MEETING MINUTES FROM OCTOBER 26, 2018 10:30AM HEALTH PROMOTION LAB 
 

Committee Members Present: Amber Harrison, Kendyl Hall, Sherry Jarrett, Darlene 

Martin, Giordana Morales, Iris Rice 

Committee Members Absent: Adaeze Oguegbu, Jordan Starr, Noelle Cargill 

 

Guests: Melany Pearl and Jose Hernandez 

 

1. Inspiration and Opening Prayer 

Dr. Sherry Jarrett opened the meeting at 10:30am with an inspirational reminder about 

“learning to kiss the wave that throws me into the rock of ages”, which motivates us, 

during seasons of stress, to totally rely on the personification of that rock, which is Jesus 

Christ. 

 

2. Healthy Hustle 

In lieu of the upcoming Halloween holiday, Dr. Jarrett offered tips on the advantages 

of choosing non-food items, and its positive reinforcement effect. 

 

3. Welcome and Overview 

Dr. Jarrett addressed apprised the committee of two task force initiatives (1) Diversity 

& Assessment, and (2) Internship and Professional Outreach. Iris Rice will coordinate 

the efforts for the Diversity Task Force and Giordana Morales will coordinate the efforts 

for the Internship & Professional Outreach Task Force. The Recruitment and Retention 

Committee will consistently collaborate with the Office of Equity and Inclusion (OEI) 

utilizing the current assessments to collect data from the Noel Levitz SSI, the Campus 

Climate Assessment, the National Survey of Student Engagement (NSSE), and cultural 

intelligence. Going forward, the Recruitment and Retention committee will develop 

seven action steps, which is contingent upon review of existing instruments from 

Liberty University and possibly other universities. 

 

4. Review of Minutes 

The minutes from the previous meeting was accepted without any objections or 

abstentions. 

 

5. CEPH Update – Dr. Jim Florence 

Dr. Florence was unable to attend the meeting, but the following information is 

applicable to CEPH updates: 
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We have received comments from the Review Team and will 

adequately address each comment. With respect to student 

diversity, CEPH noticed that our responses appeared to solely 

focus upon the student populace. It is incumbent upon us to 

describe goals, actions, and strategies that relate to 

bachelor’s as well as MPH students. We must provide 

additional information regarding our efforts to implement a 

diversity climate survey and how this relates to the program’s 

identified goal of increasing or focusing on the proportion of 

underrepresented minorities within the program. We also 

need to address the representation of the military within the 

program. 

 

6. Noel Levitz Student Satisfaction Inventory – Jose Hernandez 

Mr. Hernandez provided an example of the survey, which is utilized by 4-year colleges 

and universities. The questions focus upon students’ perceptions of importance of and 

satisfaction with various aspects of their college or university experience. Other focus 

points include student centeredness, campus life, instructional effectiveness, 

recruitment, financial aid effectiveness, campus services, academic advising 

effectiveness, and campus climate. Data was compiled for a 2017 analytical report. 

Consequently, a survey was created by the entity f/k/a the “Center for Multicultural 

Enrichment”, as an effort to assess campus climate. The questions on this survey have 

been vetted through the Office of Institutional Effectiveness, however, additional 

information may be required for comparison efforts. Subsequently, Michael Faulkner 

was hired as a consultant to help improve racial diversity. The survey was used to 

create a baseline of the general attitude of various racial groups, and administered 

to students, faculty and staff in the area, and alumni that graduated as residential 

students in the last ten (10) years. The questions are approved and can be utilized for 

Recruitment and Retention incentives. (See below for survey sample) 

Noel-Levitz Student 

Satisfaction Inventory Sample.pdf
 

 

7. OEI Update – Melany Pearl 

Diversity recruitment at Liberty University is highly scrutinized. Therefore, it is 

imperative to consider what this means for the PCH program. OEI has consulted 

with Hogan Lovells, an international law firm. It is incumbent upon the University to 

prove there are no workable race neutral components without opting for 

measures considering race for active recruiting. Previous resolutions are being 

adjusted. On November 2, 2018, the Vice President will present the resolutions to 

the Board of Trustees. If the resolutions are not approved, OEI will not be able to 

progress to the next level of diversity recruitment initiatives. OEI is pleased to 

announce the hiring of a diversity recruitment specialist: Stephanie Smith. A 

discussion ensued regarding these variables, namely: 
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 How have we “marketed” examples of producing race neutral statistics 

that are in trend with the rest of the populace, and implement a plan to 

promote specifically to various races? 

 In consideration of CFAW for recruitment efforts. It was noted CFAW is not 

necessarily targeted towards anyone; however, has CFAW produced any 

numerical statistics that we could use? 

 It was noted the University does have a diversity recruitment department. 

 What are the ramifications of multi-layered overarching diversity initiatives?  

 What are best practices for recruitment into the medical fields? 

 Consideration and recommendation of Obehiaghe Idiake’s plan for 

nationwide recruitment. 

 It would be advantageous to be more proactive in convocation. 

 Diversity is broad-based: it is not just about brown and black people. 

 Creation of a robust retention initiative. 

 Development of a customized survey for public health students. Are we 

required to use the questions that have been approve? While the 

committee may be able to “cherry pick” suitable questions, we need to 

adhere to the approval process. The approval process takes up to one 

year, with no time sensitive options. 

 

Ms. Pearl also provided the committee with a Power Point presentation from the Office 

of Institutional Effectiveness, a 2017 analytical report (see below): 

 

SSI 2017 Ethnicity 

Analysis.pdf
 

 

Action Steps: 

 Review best practices by the next committee meeting 

 Execute stand-up meetings 

 Include plans for faculty diversity recruitment 

 

8. Blessing 

The meeting was adjourned at 11:30am with a blessing from Dr. Jarrett.  
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RECRUITMENT AND RETENTION COMMITTEE  
 

MEETING MINUTES FROM NOVEMBER 30, 2018 10:30AM HEALTH PROMOTION 

LAB 
 

Committee Members Present: Sherry Jarrett, Darlene Martin, Giordana Morales, Iris Rice, 

Robyn Anderson 

 

Committee Members Absent: Adaeze Oguegbu 

 

Guests: Melany Pearl and Jose Hernandez 

 

MEETING SUMMARY 

 

1.0 INSPIRATION AND OPENING PRAYER 

Dr. Jarrett opened the committee meeting at 10:30am with an inspirational reflection 

from Isaiah 58. 

 

2.0 HEALTHY HUSTLE 

 

3.0 WELCOME AND OVERVIEW 

Prior to the meeting, the committee was asked to review best practices and survey 

questions, and, to submit three (3) ideas for best practices to consider for recruitment of 

underrepresented populations to the program (PCH), and, to submit three (3) questions 

we should consider on the diversity climate survey. The best practices and survey 

questions would be discussed with the constituents of OEI at this meeting.  

 

 3.1 Discussion and Feedback 

 

A group discussion was initiated on specific action items from the committee to 

recommend to the Department of Public and Community Health faculty five (5) 

questions for the survey, which will be facilitated as an exit interview for graduate 

students. José inquired if there were two separate objectives. Will these questions 

be utilized as a reflection of best practices, or, two separate purposes? Should the 

survey reflect what the committee is doing, what we need to do, and, what we 

need to ask the students? These questions will be used as a mechanism to assess 

the campus climate. The committee will work on a project timeline for roll out, and, 

to vet to PCH faculty Drs. James and Annette Florence) via email. 
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4.0 UPDATES 

Iris Rice provided an update on the status of the self-study report for CEPH. A site visit is 

scheduled for February 11-12, 2018. A draft agenda has been disseminated to the Site 

Team for review and approval. The Department of Public and Community Health is 

aware of the significance of diversity in the self-study. It is realistic to emphasize a strategic 

plan not yet actualized, is in the planning, progress, and implementation stage. Action 

steps to ensure proactive changes are being made will be beneficial for the University 

and the Department of Public and Community Health. 

 

5.0 SURVEY QUESTIONS: DISCUSSION AND SELECTION 

 Dr. Anderson has reviewed the meeting packet and bar graphs and noticed 

the questions with bar graphs contains gaps with the ethnic groups. Is there a 

way to properly manage the data? The questions should be more directive. 

 Dr. Martin addressed the open-ended question responses, and if the survey 

could be incorporated into the core class as a brief assignment. If the survey is 

incorporated as an assignment, it should fit the curriculum, possibly in the form 

of focus groups or a reflection assignment. It was noted diversity concurs with 

cultural competence, but is not tied with program diversity. Cultural 

competency is influenced by diversity in the major, and comparison depends 

upon classroom dynamics. 

 Mr. Hernandez expressed concerned on pre and post surveys, recommending 

three Likert questions and two open-ended questions. These questions could 

be designed to measure the University’s commitment to diversity, and, to also 

recommend the MPH program based upon its diversity and expectations for 

cultural diversity in the program. 

 A recommendation was made to embed the survey in HLTH 488, 499, and to 

administer it on Assessment Day. 

 Dr. Anderson indicated if the goal is to revise the survey, use José’s 

recommendation with similar questions for university data. The next step would 

be to consider the disparities in diversity and racial discrepancies. What can 

be done to make this better? Dr. Anderson suggested holding the focus group 

during class time, or, embed the survey within the class time frame. 

 A recommendation was made to ensure the point structure so students 

complete the survey. 

 A recommendation was made to include diversity questions only on the post 

test. 

 A recommendation was made to incorporate a focus group for graduates at 

the end of the academic year. 

 A recommendation was made to implement the five question survey and 

focus group in a high lever class, such as HLTH 420, 452, or 453. The strongest 

recommendation was HLTH 453, but, we would need to confer with Dr. and 

Mrs. Florence first. 

 Dr. Martin expressed dr. and Mrs. Florence may be more prone for exit surveys, 

since they are ideal for the extrapolation of data. Open-ended responses are 

more textually based on what was found with the data. 

 A question was raised about offering diversity scholarships. 

 Ms. Pearl briefed the committee on recommended strategies for PCH (see 

below, page 3): 
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Recommendations 

for PCH.docx
 

 

Resolution for the survey: the exit survey is already in process for this calendar year. The 

survey facilitated by the Recruitment and Retention Committee should not interfere with 

the exit survey. However, it is necessary to devise a method for the survey. 

 

6.0 ADJOURNMENT 

The meeting was adjourned at 11:30am. 



Liberty University
MPH Program 

Departmental Welcome



Public Health Sticker Campaign

Kudos to Columbia University

https://www.youtube.com/watch?v=yKcDr5qKoOg


Prayer



Faculty and Staff 
Introductions

The People in Our Neighborhood



School of Health Sciences

• Jonathan Giles – Administrative Dean

•Dr. Ashely Tharpe– Associate Dean/Online Chair

• Tina Burnette – Administrative Assistant to the Dean

•Giordana Morales – Practicum Coordinator 

•Megan Bishop – Faculty Support Coordinator

•Mackenzie Case – Administrative Assistant



Faculty

• Dr. Richard Lane (G) – Program Director

• Dr. Annette Florence (N) – Department Chair, Public and Community Health

• Dr. Jim Florence (N, HP)

• Dr. Anna Henderson (N)

• Dr. Jeff Lennon (G)

• Dr. Oswald Attin (E)

• Dr. Robyn Anderson (E)

• Dr. Bethesda O’Connell (HP)

• Dr. Sherry Jarrett (HP)

The teaching and advising areas for each 
faculty member are indicated by the 
letter code in the parentheses.  
• Epidemiology
• Global Health
• Health Promotion
• Nutrition



Dining Options

• Number of restaurants on Candler’s Mountain Road 
and Wards Road

• Campus dining hall meal plans
• LaHaye and kiosk options on campus
• Simply to Go in medical school



Student Leadership
•Graduate Student Assistants –

Abigail Perkins, 

Candy Hernandez, 

Keirsten Baker, 

Paul Okojie, 

Victoria Wilson, 

Vincent Valeriano

• Liberty University Student Public Health Association –
President, Kristy Gonzalez



Rules of Engagement

• Liberty Way – applies to grad students living on campus

•Residential Graduate Honor Code

• LU Online Code of Honor

• Parking

• Buses

• Building access

•MPH Concourse

https://www.liberty.edu/index.cfm?PID=1417
http://www.liberty.edu/studentaffairs/index.cfm?PID=38142
http://www.liberty.edu/studentaffairs/index.cfm?PID=38141
http://www.liberty.edu/administration/lupd/index.cfm?PID=1228
http://www.liberty.edu/index.cfm?PID=21615
http://www.liberty.edu/financeadmin/budget/index.cfm?PID=21386
http://www.liberty.edu/


Embracing the Christian world view with a 
commitment to serve the underserved, the Liberty 
University Master of Public Health Program 
provides diverse educational, research, and practice 
opportunities to enable others to experience the 
embrace of God.

“…a faithful envoy brings healing.”

Mission

Proverbs 13:17b



“We envision a cadre of fully prepared 
Christian health professionals dedicated to 
overcoming health disparities and improving 
the well-being of people from every, tongue, 
tribe and nation, especially the poor and 
disadvantaged, throughout the world.”

Vision Statement



Liberty is Unique

•Courses are designed with a Biblical worldview

• Assignments often contain a scriptural element

•Prayer is major part of Liberty University

•We believe your spiritual formation is crucial to 
success in the secular world

•Convocations are essential part of residential 
program – Wednesday at 10:30 in our pod



Communication
•Blackboard 

•Email – use your Liberty email address

•Telephone 

• Reception Desk – 434-582-2333

•Dr. Lane – 434-592-5985

•Giordana Morales – 434-582-2513

•Faculty office hours are posted on syllabi and in 
Blackboard



Introduction to Public Health
• “Public health protects and improves the health of individuals, 

families, communities, and populations, locally and globally.” 
– Association of Schools & Programs of Public Health

• Typically works at the population level

• Analogy of taking a pulse of the community

• Impacts are measurable

oImproved global health

oReduced health disparities

oEnhanced environmental quality

oHealthier communities

oReduced impact from natural disasters and epidemics



The Profession of Public Health

Dr. Greg Martin

https://www.youtube.com/watch?v=jA8uYvJ_i8Y


Jobs
• Career Center – Sarah Falwell, Executive Director 

o Resume reviews

o Mock interviews

• Keep your resume current

• Having a job is a good step toward getting a job

• As you develop professionally switch to a Curriculum Vita (CV) format

• Start your job search early

• 50% of public health jobs are in state and local health departments

• Consider non-profits, industry, food banks, environmental health agencies, 
consumer protection organizations, highway dept., emergency 
management, social services, humanitarian assistance, etc.

• Do not limit yourself geographically



Job Databases

• Every state health department has one

• Virginia https://virginiajobs.peopleadmin.com/

• VA Public Health Association https://vpha.wildapricot.org/page-1568650

• APHA http://www.apha.org/professional-development

• Medical Missions https://www.medicalmissions.com/learn/search

• Compassion International 
https://rn12.ultipro.com/com1024/JobBoard/listjobs.aspx?Page=Browse

• World Vision http://www.worldvision.org/about-us/job-opportunities

• Samaritan’s Purse http://careers.samaritanspurse.org/

• Christian Connections in International Health http://www.ccih.org/job-
listings/

https://virginiajobs.peopleadmin.com/
https://vpha.wildapricot.org/page-1568650
http://www.apha.org/professional-development
https://www.medicalmissions.com/learn/search
https://rn12.ultipro.com/com1024/JobBoard/listjobs.aspx?Page=Browse
http://www.worldvision.org/about-us/job-opportunities
http://careers.samaritanspurse.org/
http://www.ccih.org/job-listings/


Good Jobs Demand Experience

•Classes are only the beginning of your development

• Jobs

•Extracurricular activities are a must

oLUSPHA involvement expected

oCampus programs (ex. Live Healthy Liberty, Health Fairs) 

•Co-curricular Activities
oProfessional memberships (ex. APHA, VAPHA, CCIH)

oPresentations and attendance at professional meetings

oVolunteerism in non-profits and civic related activities







Co-curricular and Practicum Opportunities
• Dr. Keith Anderson

Executive Director 

Student Health, LU Health Center & Wellness Initiative

kranderson@liberty.edu

• Lindsey Cawood 
Community Health Planner & Public Information Officer

Central Virginia Health District

Lindsey.Cawood@vdh.virginia.gov

• Joy Cover
President

Freedom 4/24

joy@freedom424.org

https://www.youtube.com/watch?v=ERYCf3KzL0E


Library Resources
• Medical School Library – directly above us on the 4th floor of this building

o Hours:  Mon-Fri. 8am-11pm (closed Wed for convo), Sat. 8am-8pm, Sun 12pm-11pm 

• Jerry Falwell Library – Main Campus

o Hours: Mon.-Thur. 7:30am -11:45pm, 

Fri. 7:30am-10:00,

Sat. 9:30am-10:00pm, 

Sun.1:30pm-11:45pm

• Anne Foust is our resource librarian in JFL

434-592-4989

Chat: Thursday 3-5pm at reference desk

• Digital Library Databases http://www.liberty.edu/library/databases/?s=17

• Health Professions Resource Guide 
http://libguides.liberty.edu/content.php?pid=544018&sid=4475352

• Interlibrary loans are possible through the website or through the librarian

Health Professions Research Guide.pptx
http://www.liberty.edu/library/databases/?s=17
http://libguides.liberty.edu/content.php?pid=544018&sid=4475352


Accreditation

•Southern Association of Colleges and Schools 

oLast accredited in 2006

oCurrently awaiting confirmation after 10 year review 

•CEPH

oApplication submitted and accepted in September 2014

oCurrently completing a self-study – due September 2018

oScheduled for site visit February 2019 – decision will follow

oIf successful, you will be part of an accredited program



Program
• 42 credit hours (14 classes)

o6 core courses

o5 concentration courses

o2 electives

oPracticum

• Culminating experience (built throughout your program)

oPortfolio

oResume

oCo-curricular and extracurricular activities

oKey assignments from courses

oComprehensive exam (a zero-credit course HLTH 600)



MPH Core Curriculum

•Biostatistics

•Epidemiology

•Environmental Health

•Public Health Administration

•Social and Behavioral Theory

•Research –

Part of every 
MPH program 
in the country

Liberty University traditionally had little 
research activity. We added this course to 
ensure readiness for the profession as we 
build capacity.



Research Opportunities

•QEP

• Research course – HLTH 511

• Faculty projects

•Graduate research symposium



Concentrations

•Global Health – 620 series of classes

•Health Promotion – 630 series of classes

•Nutrition – 640 series of classes (not an RD 
program)

•Epidemiology – residential only, 650 series of 
classes plus 625 and 642



Certificates

• Issue with students taking courses without the intent to 
complete a degree

• Desire to have further education in another area

• Current certificates

oGlobal health

oHealth Promotion

oNutrition (note: this does not qualify a student to be an RD!)

oHealthcare management (HLTH 551, 553, 556)



Secondary 
school

Undergraduate
programs

Graduate
programs



SQ5R Study Method
• SURVEY - Skim through the chapter paying attention to topic headings, bold-

faced words, pictures, charts, and graphs.

• QUESTION - Begin asking yourself who, what, where, when, why, and how 
questions.

• READ - Read the material section by section. Answer your questions, key concepts, 
and supporting details as you go.

• RESPOND - Think about the material, and take notice of what is important.

• RECORD - Take notes on a separate sheet of paper, on note cards, in the margins 
of the textbook. Do not over-highlight! (Note: Keep your textbooks for future 
reference and as the foundation for your professional library.)

• RECITE - Look away from the material and recite key information and ideas. Put 
the material in your own words after each section and go back and re-read until 
you feel comfortable with it.

• REVIEW - After completing the entire chapter, scan back over the reading and 
review the information aloud or in your head. Talk about the material with a 
classmate if possible. 



Competencies

Dr. Jim Florence

See the MPH Competency map for details



Course Sequencing

• Any faculty member can guide you to the best courses for your 
career plan

• 3 residential courses needed to remain fulltime

oRequired for all international students on a student visa

oRequired by most financial aid packages

• Degree Completion Plans provide the curriculum requirements

• Two electives needed



Residential Course Rotations

• All core curriculum courses offered each semester

• Introductory courses for the concentrations usually offered each 
semester

• Other concentration courses offered in alternate semesters

• Electives offered at variable intervals over a 2 year period as 
needed

• Courses with enrollment less than 5 are at risk of cancellation

• Take courses residentially

• Register early in registration period



Typical Schedule

First semester

• HLTH 501- Biostatistics

• HLTH 503, 505, 507, or 509

• HLTH 6X0 – Intro course to 

concentration

Subsequent semesters

• Typically aim for 4 classes to finish in 2 years

• One or two concentration courses (HLTH 6XX)

• One or two core courses (HLTH 50X or HLTH 511)

• And/or an elective

• HLTH 600 (exam)

Final semester

• HLTH 698 - Practicum

• Can be taken concurrently with an elective



MPH Grading

8 point scale

A 940 - 1000

A- 920 - 939

B+ 900 - 919

B 860 - 899

B- 840 - 859

C+ 820 - 839

C 780 - 819

C- 760 - 779

D+ 740 - 759

D 700 - 739

D- 680 - 699

F 679 and Below



Gate System



Gate 1: Admission to Graduate School 

•Once students have been accepted for admission, 
they have completed Gate 1

• Students will be advised to complete HLTH 501 as the 
first course in preparation to complete the program

• A total 12 credits of graduate work (inclusive of HLTH 
501) may be completed prior to Gate 2



Gate 2: Apply for Degree 
Candidacy/Eligibility 

• Gate 2 serves to verify the student has the desire and 
competencies to complete the degree

• We use the number of students passing this gate as our 
denominator for calculating various rates to assess the program

• Meeting this gate establishes the student as belonging to the 
MPH program 

• Gate 2 should be completed once the student has taken 12 
credit hours including HLTH 501



Gate 2 Requirements

• Completion of HLTH 501 (biostatistics) with a grade of C or better

• Requires completing a short essay on the meaning of Public Health and 
how it fits the student career goals 

• Begin Electronic Portfolio

• Establishes a reservoir of key assessments 

• The essay on public health

• A student resume

• Documentation of co-curricular activities, extra-curricular activities, 
and other elements needed to enroll in the practicum



Gate 3: Completion of Electronic Portfolio

• Key assignments from each course will be added to the 
electronic portfolio by the student

• These assignments provide an assessment of student 
progress and are evidence of program effectiveness

• Background Check (receipt will go into the portfolio)

• Students must also develop and maintain a current resume or 
CV for inclusion in the electronic portfolio

• Contact the Career Center for assistance in resume or CV 
development



Gate 4: Competency Exam

• A culminating experience to demonstrate readiness for the practicum

• Given first opportunity to pass the exam upon completion of all core 
curriculum cores – i.e. right after taking HLTH 511

• Try to accomplish this milestone in the first 25 hours of the program

• A study guide and the assignments stored in the electronic portfolio will 
help the student prepare 

• A score of 70% is required to pass

• HLTH 600 is designed so the test can be retaken 3 times to achieve a passing 
score 



Gate 5: Practicum

• Gate 4 – the Competency Exam - is the process by which students get 
approved to complete a practicum

• Please refer to the MPH Practicum Guide for details about selecting and 
completing a practicum

• Students must complete all core and cognate courses prior to enrolling in a 
Practicum

• Students are responsible for locating an appropriate Practicum to suit their 
career goals

• Securing the practicum site must be coordinated and approved by the 
Practicum Coordinator at least 2 weeks prior to the term during which the 
student intends to enroll in HLTH 698



Gate 6: Apply for Graduation

• Students should apply for graduation upon enrollment in the 
Practicum 

• Application for graduation is necessary to graduate

• Students may participate in the ceremony prior to completion of 
the Practicum

• Students may walk with in the graduation ceremony with up to 6 
outstanding credits



The Practicum

•Done at the end of the program

• Incorporates all of the core curriculum competencies into 
a field experience

• Preferably it will match your career interests

• Begin considering your site now 

•Must be coordinated with the Practicum Coordinator



MPH Student Concourse
and 

Practicum Preparation

Giordana Morales



Plagiarism
• This is graduate school. Do not plagiarize!

• Plagiarism is an honor code violation and could result in immediate dismissal

• Long, direct quotes are inappropriate in professional public health writing

• Short segments in quotation marks may still be plagiarism 

• Do not sweat rewriting a statistic (20% will always be 20%)

• Learn to integrate information and synthesize thoughts

• Develop a professional style

• Writing helps you develop essential critical thinking skills

• Plagiarism is the exact opposite of the SQ5R technique

• Cut and paste is easy to detect

• We have and will use methodologies to detect plagiarism 



AMA Citations

• The professional citation style used in biomedical journals including the 
Journal of the American Public Health Association

• Required text for all classes - AMA Manual of Style: A Guide for Authors and 
Editors, 10th ed.

• Citations are indicated by a use of a superscripted number

• Uses a numbered reference list corresponding to the citations in order of 
their appearance within the body of the paper

• International Committee of Medical Journal Editors (ICMJE) 
Recommendations for the Conduct, Reporting, Editing and Publication of 
Scholarly Work in Medical Journals: Sample References

http://www.nlm.nih.gov/bsd/uniform_requirements.html

• Quick Guide AMA Formatting link on the Graduate Writing Center webpage 
http://www.liberty.edu/academics/graduate/writing/?PID=18192

http://www.nlm.nih.gov/bsd/uniform_requirements.html
http://www.liberty.edu/academics/graduate/writing/?PID=18192


Citation Example

demand for increased Southern representation.1 This conflict featured mass 
civilian killings, which resulted in approximately two million deaths and the 
displacement of another four million individuals.1 This mass displacement has 
also been attributed to widespread starvation related to the northern region’s 
wartime food deprivation strategies.2

These politically charged conflicts ended with South Sudan earning its 
independence in 2011.3 New tensions have since developed between Sudan 
and South Sudan over territory disputes, largely fueled by the locations of oil 
fields. In addition to this border conflict, Sudan has initiated genocide against 
the people of its Nuba Mountains, and South Kordofan and Blue Nile states.1,4



Reference List Example

REFERENCES

1. Burki T. Infectious diseases burden in South Sudan. Lancet Infect Dis. 
2011;11(4):267-68. doi: 10.1016/S1473-3099(11)70083-4  

2. Berendes S, Lako R, Whitson D, Gould S, Valadez J. Assessing the quality of care in 
a new nation: South Sudan's first national health facility assessment. Trop Med Int
Health. Oct 2014;19(10):1237-1248. doi: 10.1111/tmi.12363

3. Green A. Fighting restricts access to health care in South Sudan. Lancet. Oct 
2014;384(9950):1252. doi: 10.1016/S0140-6736(14)61755-4

4. Breen L, Crawford H. Improving the pharmaceutical supply chain. International 
Journal of Quality & Reliability Management. 2005;22(6):572-590. 
doi:10.1108/02656710510604890



DATE_REPORTED NATURE_OF_COMPLAINT

6/15/2018 10:32 Throughout my entire program I've been required to write multiple 

papers. These papers have taught me to master in AMA format, 

in text citations, and grammar. Upon taking Health 642, I've 

experienced a grading style that has been extremely harsh for 

the smallest errors. I also have never consecutively received bad 

quiz grades as I have studied and read each week's chapters 

thoroughly. Some of the questions are worded tricky and has led 

me to question the correct answers. I pride myself in a challenge, 

but not at the expense of my GPA. My grade in the class will 

negatively impact my GPA and I do not deserve that after all the 

hard work I've put forth during this program, to cause it to 

plummet because of this class I cannot have that. 



DATE_REPORTED NATURE_OF_COMPLAINT

6/15/2018 5:00 Per the recommendation of an Academic Advisor, Rebecca on 

6/8, I am following up with a S.A. with a complaint about the 

instructor of HLTH642-B01 (Natalie Hensarling). I withdrew from 

this class based on what I feel are unethical and/or careless 

grading practices by the instructor. Rebecca encouraged me to 

go through the S.A. appeals process to have the following issues 

investigated. 

For the record, I have no problem with tough-grading teachers. I 

have had several tough teachers here at Liberty and throughout 

my academic career who have required a higher standard of 

excellence, but the difference is their actions supported a desire 

to see their students succeed. In the case of HLTH642 this 

semester, I have encountered quiz questions being drawn from 

future, unassigned chapters, which Dr. Hensarling admits to (see 

attachments Emails A-F). This is contrary to the quiz directions 

which state that each quiz pertains to that week's assigned 

chapter solely. The instructor also admitted to me via email that 

she pulls content from previous chapters although the directions 

do NOT state that the quizzes are cumulative. This also 

seemingly contradicts the information that multiple academic 

advisors have given me about "standardized curriculums".  Dr. H 

admitted twice via email (Email B &D) that she has the authority 

to modify quiz questions. The A.A., Rebecca, was very confused 

by this because she said the curriculum is supposed to be 

standardized so that each class section has the same quizzes 

and assignments, regardless of instructor. Rebecca prompted 

me to take screen shots of the Dr. H's admission of this, as well 

as screenshots of the quiz questions that were marked 

incorrectly which came from future chapters, detrimental typos, 

etc. I am able to do this because the only method of 

communication I had used with Dr. H was email. 

Other issues with the quizzes include more than one correct 

answer given without the option to select both answers. For 

example, Staphylococcal enterotoxins do NOT have the 



DATE_REPORTED NATURE_OF_COMPLAINT

6/6/2018 20:13 To whom it may concern:

Good evening,

I have some concerns and complaint and I am praying that 

someone can assist me.  SO, as you are currently aware, I am 

on Academic Dismissal.  This came into place when I was put on 

academic probation and had to sign a contract.  This is in no 

way, shape or form of me trying to deflect my current situation.  I 

am well aware of my wrongs and the consequences I put myself 

in and I was working extremely hard to continue my education 

with Liberty University and to better myself. 

So, from my records, I received an email in regards to me signing 

and academic probation contract on January 19th.  So I read and 

understood the contract and what I am required to do.  One of 

which would be to take over HLTH course 625.  Then I received 

another email from Tom Calvert from registrar stating that my 

schedule will be adjusted in 24-48 hours.  That email was sent to 

me on January 21st.  On January 22nd, I was getting emails in 

regards to me taking GRST 500, HLTH 625, BMAL 500 and 

dropping HLTH 623 in spring. Yet, I realized that 625 was NOT 

added on the list on blackboard and I was still enrolled in HLTH 

623.  I went back on the ASSIST website to see if I can drop the 

course but I was blocked from it where it indicated that I had a 

hold on my account due to my academic standing.  So, with me 

being concerned and trying to ensure that I follow to my contract, 

I decide to email LUO Academic standing.  On this email, I 

expressed concerns saying "I was confused about my courses. Is 

it 625 that I'll take and 623 will be dropped? Or was this an error? 

"I, then, received a response from Byron Wright on THE 24TH of 

January saying that "I am working with registrar office regarding 

you concern.  Once I receive a response, I will follow up."  So I 

waited and I finally called nearing the end of January and noticing 

no one called, I was told that I should complete the courses 

already registered for me and remember to take HLTH 625. I 

even received another email on January 26th which informed me 

that I was at risk for having a course dropped because of me not 

being on BlackBoard for GRST and I replied to that concern and 
5/11/2018 9:36 My professor  has given me a grade of an FN. I was informed by 

academic advising that  she has violated the universities policy 

by informing me she could not re-enroll me. After speaking with 

Molly Corbert, I was informed a complaint  in justified. I have 

been in the hospital  in extended care, often re-entering the 

hospital after only an 1hr or two after outpaitent discharge. My 

professor is not willing to allow me into the course, nor is she 

willing to provide with any for  of extension. I just received an 

email saying to submit all work by 5/10 ( which has passed ) to 

be considered. The email was sent on 5/9. I submitted this  back 

to the professor and let her know that I am just seeing this email 

this morning, 5/11, and i will not be with my labtop which has all 

of my work on it . I informed her i can submit by 11am tomorrow. 



DATE_REPORTED NATURE_OF_COMPLAINT

5/8/2018 16:01 Hello, I completed Bio- statistics course HLTH 501 in pursuit of 

my Master in Public Health. For me to complete my degree I 

relay on the reimbursement through Children's Hospital of WI 

where I work. For graduate students, the requirements for the 

reimbursement are good standing at work, which I have and 

exceeded, and a grade of 'B' or better in the course. I received a 

B- in HLTH 501. I reach out to the professor during the first 3 

weeks of class sharing my situation and asked if there was any 

extra credit available incase I needed it, as this was a very 

difficult class. Prof. Kollars  informed me that there was no extra 

credit available in this class. I worked very hard, even hired and 

paid out of pocket for a outside tutor for extra help in this course. 

Sadly, I received a B-. 

 

I relay on the reimbursement from my company to sign up and 

pay for my courses. Once I was notified by my company that a 'B-

' would not qualify for a reimbursement,  I reach out to Liberty 

University. I was informed of the Grade Appeal option. I 

completed the Grade Appeal that same day. In my conversation 

with Liberty Advising I was never informed that this needed to be 

completed with in 30 days of the final grade. Again I completed it 

the same day I received information of the option to appeal my 

grade. 

I reviewed the outcome of the appeal and contacted Student 

Advising again and was informed of this option given my 

situation. I am a newer student to Liberty University and have 

been enjoying my pursuit to an MPH. The reimbursement from 

my company is essential  for me to continue my courses. 

5/8/2018 15:40 On April 30th, I contacted the advising for online students. I was 

calling about exit counsling, to find out how to accomplish that. 

Instead I was informed that I was not graduating until I took a 

class over. I explained what my grade was, which was and 

807/1010. I asked if it would be possible to contact the professor 

and ask for a letter grade change, by increasing points. He said 

yes it would be worth it and said I would only need to ask for one 

point to increase my grade. I did not realize there was a different 

grading scale for MPH because normally I recieve A's and B's. 

So I asked my professor and she granted me the one point in 

which the grade appeal was denied due to my grade being a C 

still. This falls back on the advisor because he told me that it 

would be worth contacting the professor for a point/grade 

change. 



DATE_REPORTED NATURE_OF_COMPLAINT

5/5/2018 15:11 My grade in this class was a 79.9  and is keeping me from 

graduating. I talked to my professor about it and she graciously 

added 1 point so my grade would become an 80%. So I could 

graduate. 

5/1/2018 16:41

I have completed the Bio-Statistics course HLTH 501 in pursuit of 

my Master in Public Health. For me to complete my degree I 

relay on the reimbursement through Children's Hospital of WI 

where I work. For graduate students, the requirements for the 

reimbursement are good standing at work, which I have and 

exceeded, and a grade of 'B' or better in the course. I received a 

B- in HLTH 501. I reach out to the professor during the first 3 

weeks of class sharing my situation and asked if there was any 

extra credit available incase I needed it, as this was a very 

difficult class. Prof. Kollars  informed me that there was no extra 

credit available in this class. I worked very hard, even hired and 

paid out of pocket for a outside tutor for extra help in this course. 



DATE_REPORTED NATURE_OF_COMPLAINT

5/1/2018 16:46 To Whom it May Concern:

My grandmother (who raised me) passed away about two weeks 

ago.  I had to travel to Brazil with my mother - see paid tickets 

attached. I flew from Asheville, NC to Miami to meet my mother 

there. From there,  we flew together to Recife, Brazil. We 

returned to the U.S. later that week. I did not have 

reliable/constant internet access while I was over there. I tried my 

best to submit late assignments when I returned. Unfortunately, I 

got too far behind, and decided to withdraw from the course 

(HLTH 642, Spring 2018-D02). My mindset is not on academics 

right now. Death is a terrifying thing that I often struggle thinking 

about it.  Even though Christianity teaches us about eternal life 

and heaven, it is still hard to accept that someone you love dearly 

is no longer here. 

Please find attached to this email the following documents:

1-) My grandmother's Death Certificate,  dated 04/07/2018

2-) The purchased plane ticket from the NC to FL (Delta - one 

way ticket to Miami) to meet with my mother, dated 04/07/2018

3-) The purchased round trip plane tickets from Miami, USA to 

Recife, Brazil (w/ connection in Sao Paulo), dated 04/07/2018 - 

04/12/2018

4-) The purchased plane tickets from FL to NC (AllegianteAir - 

one way return ticket), dated 04/13/2017

I am kindly requesting that you wave all fees pertaining to the 

withdraw of this course. Thank you!

Sincerely,[Redacted]



DATE_REPORTED NATURE_OF_COMPLAINT

5/1/2018 16:30 To Whom It May Concern:

My grandmother (who raised me) passed away about two weeks 

ago.  I had to travel to Brazil with my mother - see paid tickets 

attached. I flew from Asheville, NC to Miami to meet my mother 

there. From there,  we flew together to Recife, Brazil. We 

returned to the U.S. later that week. I did not have 

reliable/constant internet access while I was over there. I tried my 

best to submit late assignments when I returned. Unfortunately, I 

got too far behind, and decided to withdraw from the course. My 

mindset is not on academics right now. Death is a terrifying thing 

that I often struggle thinking about it.  Even though Christianity 

teaches us about eternal life and heaven, it is still hard to accept 

that someone you love dearly is no longer here. 

Please find attached to this email the following documents:

1-) My grandmother's Death Certificate,  dated 04/07/2018

2-) The purchased plane ticket from the NC to FL (Delta - one 

way ticket to Miami) to meet with my mother, dated 04/07/2018

3-) The purchased round trip plane tickets from Miami, USA to 

Recife, Brazil (w/ connection in Sao Paulo), dated 04/07/2018 - 

04/12/2018

4-) The purchased plane tickets from FL to NC (AllegianteAir - 

one way return ticket), dated 04/13/2017

I am kindly requesting that you wave all fees pertaining to the 

withdraw of this course. Thank you!

[Redacted]



DATE_REPORTED NATURE_OF_COMPLAINT

3/29/2018 13:20 Good afternoon, 

I am emailing today with my deepest regret that I have to 

withdraw from your respected program and asking to find it in 

your heart to reduce my remaining tuition balance.

I am currently going through major financial hardship. My mother 

has filed for bankruptcy and at the same time she is being sued. 

While at work I am the one who is dealing with the lawyers and 

banks to provide documents that they require. So I can not stay 

focused and do well on the MPH. 

I am also trying to study for my last medical board exam (step 3) 

that requires 850 dollars registration fee. 

I am also trying to contact various landlords in the new city i am 

relocating in for my medical residency that starts in June. 

Relocating is not cheap. All require security deposits, and I would 

have to move all my equipment and furniture. 

I am also getting engaged soon and while my fiance is at work (a 

teacher at preschool) I am the one who needs to coordinate the 

event and make the necessary purchases. 

My sister is married and lives with her husband and can not 

provide any help. My father currently lives in Indiana as he as laid 

off from his job in California and currently trying to establish 

himself in indiana and can not afford to help my mother and I. 

My intent was always to finish the MPH as evidenced in my 

passing of Health 505 and submitting work for Health 507 and 

509. I know I failed my Biostats class but that did not deter me 

from continuing on with the MPH.  I have 2 friends from my 

medical school who recommended your program and it was 

going to help me in my future career as a medical professional 

and also helps in deferring my medical school loans ( I graduated 

June 2017 and thus the grace period is over). Thus even after I 

withdraw from the MPH, I would have to deal with my federal loan 

bank to check on how I am going to start paying for my medical 

school loan. 

Therefore, I am emailing you today to explain my financial 

hardship (I can provide all the necessary documents) and the 

surrounding life events that hinders me from completing this MPH 



DATE_REPORTED NATURE_OF_COMPLAINT

3/15/2018 13:11 To whom this may concern, 

First I would like to mention this course in not a course that is 

required to take for my degree, but this class was chosen as an 

elective. This course or rather the experience I have had with this 

course and professor has been both disheartening and 

embarrassing, from the beginning of the course and having 

trouble accessing and understanding the homework, to late 

grades for assignments and poor grades on paper. I am a person 

who is very proud of the work I do, especially when it concerns 

writing, so you can imagine the emotions I felt once reviewing my 

grades and seeing comments that made no sense. I have 

received grades for papers within this class that I do not agree 

with, especially the research paper for this course. There was no 

proper outline as to how it should be written or what it should 

appear as, the assignments needed to complete the paper were 

not returned in a time that would have been beneficial to write the 

paper. Due to this paper my grade dropped drastically from an A- 

to a C. From the grade I received on the paper and the 

comments, you would think I did not submit anything or never 

took a graduate level course. I was on the brink of having good 

academic standing, I thought I would have been on my way to 

completing my internship and now it seems as though my career 

is on hold. I have previously reached out to you all concerning 

this matter, and was told that I need to submit a formal complaint. 

I have attached emails from the professor and I regarding my 

concerns, with no avail and no follow-up.  I have also attached 

documentation supporting I was not the only student who had 

concerns.



DATE_REPORTED NATURE_OF_COMPLAINT

2/26/2018 10:33 Student complained to the President's Office after the below 

appeal was going to take 3-4 days (the appeal was later denied).  

Student felt it was LU's fault that she was in this position.

Hello,

This letter is being sent to request Special permission to receive 

my financial aid money on February 16th, 2018 instead of April.

I received notification from Liberty that this course would be 

excepted by Liberty University.

I am on academic probation for low GPA. My GPA is low 

because I had surgery each previous semester.

I submitted a transfer evaluation I received a response of yes we 

will except this one course if taken at Excelsior.

I registered for the course based on the staff at Liberty University.

Now I am being told that Liberty University has not granted me a 

consortium agreement.

As a result of the staff at Liberty University I have enrolled in the 

course that ends 3-5-2018 and I owe Excelsior College $635.00 

by February 18,2018 as well as $1,700.75 that I borrowed to pay 

to Liberty University. I am in a major financial crisis based on the 

staff st Liberty University not giving me the correct information. I 

will attach the letter from Excelsior College stating that I am in 

fact currently enrolled in a 3 hour graduate level course.

I will also attach the course evaluation from Liberty University. I 
2/20/2018 16:47 In last summer I took HLTH 642. We wrote a paper in week 7, 

the grades were not returned to us until final grades were due. I 

submitted a plagiarism appeal and now the student online life 

said there is an issue with the professor submitting a incident 

report on her end. 



DATE_REPORTED NATURE_OF_COMPLAINT

2/4/2018 18:35 I have stage 4 colon cancer and had a rough week recovering 

from a round a chemotherapy. My mental state was lower than i 

expected it to be. Therefore i got off to a bad start for my course. 

Doctors diagnosis attached.

1/5/2018 10:54 I was told I was dropped from a class on 11/7/2017 only to find 

out that I wasn't. I was charged the withdraw fee and for tuition. 

As a result, I would like the fee removed. 



DATE_REPORTED NATURE_OF_COMPLAINT

12/28/2017 20:00 To Whom it May Concern,

I am a graduate student in the Master's of Public Health program, 

enrolled as of October 2017. At the time of enrollment, I was 

working with an advisor named Amanda Acosta. Amanda was 

great with me and answered many questions I had as I was 

considering Liberty University amongst several other graduate 

schools. I had let her know that both my undergraduate transcript 

(The College of New Jersey) and a transcript of Nutrition 

prerequisite courses (Northampton Community College) was 

being to sent electronically to Liberty through Student 

Clearinghouse and Parchment, respectively. At the time, I 

explained to her that I would like a Nutrition course I took at NCC 

to be evaluated in lieu of the prerequisite HLTH 640 - Principles 

of Nutrition, so that I can move ahead and take HLTH 643 - 

Nutrition and Chronic Disease. She said the course will be 

evaluated and she would get an answer for me. 

I was happy to soon receive her news that a supervisor had 

evaluated the NCC course and that the decision was to waive the 

prerequisite HLTH 640 which allowed me to enroll in HLTH 643 

immediately. I just completed the Fall D semester and received 

an 'A' in HLTH 643. 

I am now dismayed to hear from a different advisor that HLTH 

640 was in fact "not waived" and that I must go back and 

complete this course. I feel as though I had been "bait-switched" 

in order to get me to enroll in two semesters at Liberty. I can't 

understand any other way in which this could be an honest 

mistake. I hope that you will understand this adds an additional 

monetary expense for 3 credits, plus books, as well as my time 

expended on taking an additional course. I had been factoring my 

tuition and time at 39 credits instead of 42 credits. 

If this was really a mistake, then I feel that my circumstance 

should be given special consideration since I have already 
12/12/2017 16:41  I am currently enrolled in HLTH 630 with Dr. Oguegbu. One of 

the many requirements of the course was to complete and 

assignment on environmental health issues. From the beginning 

of my studies I have mostly focused on lead poisoning and iron 

levels in children. I completed a research paper in HLTH 505 that 

received full credit for the work and effort I gave to this paper. 

Likewise, I did the same for this course I used this paper along 

with new data collected and edits to meet the criteria of which 

she asked of me. I have even provided proof that my paper is not 

plagiarized . She tells me that I cannot use my paper. Nowhere 

on the syllabus does it say I cannot use material from other 

courses. Everything on that paper came from my hard work and 

research. She refuses to grade my paper and is demanding that I 

rewrite another paper by Friday, December 17,2017.



DATE_REPORTED NATURE_OF_COMPLAINT

11/29/2017 16:21 Greetings,

   In Spring of 2016, I went through my course plan through my 

advisor at the time outlining my requirements through graduation 

(May 2018). In that conversation, we outlined all requirements, 

and I was specifically told that I can enroll in practicum with 6 

credits remaining. She was not specific in which types of credit; 

all I was told was 6 credits remaining. I've enrolled and 

completed my courses accordingly. Upon successful enrollment 

into HLTH 698 with Ms. Morales, she tells me that I cannot enroll 

in HLTH 698 with 6 core class credits remaining; she mentioned 

that 6 remaining elective credits is acceptable, but core classes 

are not. She then asked if I had received an exception from the 

advising office.

11/27/2017 11:15      

My name is [Redacted]. When I initially began the Master's of 

Public Health program at Liberty, I was advised to take the 

Health 500 course as an elective to prepare me for the 

Biostatistics course. I was informed by several advisers that this 

class would count as one of my electives. I recently contacted 

Liberty regarding another issue and was told that the rules had 

changed and could possibly affect this class counting toward my 

elective. The representative that I spoke with told me that she 

observed the documentation supporting my confirmation 

pertaining to the Health 500 class being used as an elective. I 

would really appreciate if someone could look into this for me. I 

am a full-time employee and a mother to two children. In addition, 

my husband lost a portion of his right leg recently to a chronic 

lymphatic condition. I, along with my family have sacrificed a 

great deal upon me re-entering graduate school. I do not have 

the time or the finances to meet the requirement of another class. 

In addition, I do not believe that it is fair to require me to take an 

additional course when I was told otherwise. Thank you for your 

consideration.

11/15/2017 0:15 I received a B- in Health 642, which I do not believe I should 

have gotten. I contacted the professor about the final 

assignment, which she took 5 points off for grammar, which was 

not shown in the comments on the paper. She also took 10 

points off because I did not assume the subject in the case study 

assignment caused the contamination, but I did find the source of 

the contamination. I think Dr. Hensarling grades very harshly.



DATE_REPORTED NATURE_OF_COMPLAINT

11/10/2017 10:31 I am appealing my overall course grade of a C- because I feel I 

was not treated nor graded fairly on multiple assignments. The 

grade appeal document provides detailed information and 

justification of all assignments and should be reviewed 

thoroughly when looking over the assignment documents 

provided. I feel the instructor did not provide enough instructions 

on assignments nor was in depth reasoning given for the grades 

that were received. The instructor did not provide examples or 

answer questions directly when asked for extra assistance or 

explanation. Instructor emails are provided along with emails with 

fellow students stating how others feel they were treated unfairly 

as well. 

11/10/2017 15:03 The only time I contacted Dr. Hensarling regarding a concern I 

had with graded assignments was on September 22, 2017. I was 

having trouble keeping the superscript format when copying and 

pasting my original discussion board into the blackboard 

assignment, Dr. Hensarling promptly responded via email with 

suggestions on how to adjust the format in blackboard. With my 

formatting issue resolved, I felt as though I was ready to conquer 

the rest of the course.

I worked diligently on the first case study assignment and 

followed the grading rubric closely, or so I thought. The grade I 

received on the first case study came as quite a surprise: 

150/200 points is what I earned. With drastic points deducted 

and minimal feedback, I was feeling defeated and encouraging 

myself to do better on the next one. Thirty five points were 

deducted from the explanation of pathophysiology section. The 

graded assignment said that it wasn't explained at all, but I feel 

as though I did address the topic in paragraphs three and four. 

Perhaps I misunderstood the directions and rubric but it seems 

as though thirty five points missed in one section is drastic. I 

didn't contact Dr. Hensarling following the first graded case study 

because I was shocked by the grade I received but I was truly 

feeling hopeful that I could make it up with the next case study.

Although discouraged by the grade I earned on the case study, I 

was boosted by the grades I was earning on my weekly 

discussion board posts and bi-weekly tests. Again, thinking I was 

ready to conquer the rest of the course, believing I didn't have to 

be concerned as the other grades I was receiving were fine and 

determined to earn a better grade on the case study, I began 

preparing for the second one.

I again outlined my paper based off the instructions and grading 

rubric corresponding to the assignment. I continuously re-read 

and went over my format to ensure that I had covered all the 

required information explained in the rubric, even titling the 

sections (per Dr. Hensarling's suggestion). It came as an even 

bigger surprise after the course had ended that I received 

115/200 points on the second case study, a 57.5%



DATE_REPORTED NATURE_OF_COMPLAINT

11/8/2017 14:53 Hello,

Right know we have no electricity and the water comes 

intermittent. Also the communications are quite bad, no internet 

connection at all and cellphone works in some places.

Hurricane Maria attack us as category 5 storm for more than 48 

hours and our entire island have many damages. By other ways 

thanks to God me and my family only suffered material damages 

and our health it's great! 

The predictions about electricity in our island are unsure but I 

hope that I can have it soon as well with the internet to continue 

with my studies. 

11/6/2017 21:42 Attached is a copy of Case Study 2 from this class.  Initially upon 

starting this assignment I asked the professor for direction with 

this assignment, but was given general information like an 

outline, which the grading rubric a lready pointed out.  I then 

emailed the professor again requesting to possibly email a rough 

draft of the paper because I wanted to make sure that i was on 

the right path, because there was not much direction given for 

the assignment. The professor refused to accept a rough draft of 

the paper.  When the assignment was turned in for grading the 

professor stated (1)the there were calculation errors, but had only 

pointed out 1 error; (2) i did not feel that there was much direction 

given for clues to identifying the probable source.  I spent days 

tries to figure this out, and did not have much direction to how to 

figure out probable source;(3) I provided action to stop outbreak, 

but professor stated the action did not stat future action.  In the 

rubric there was no mention of stating future action, only stated 

action taken;(4) I mentioned an educational program for the food 

handlers to stopping the outbreak from reoccurring.  Professor 

stated that was missing content of concept, but i followed what 

rubric asked for.  



DATE_REPORTED NATURE_OF_COMPLAINT

11/6/2017 15:33 I am now appealing my grade due to the fact that I had made 

multiple attempts to discuss assignments with this professor and 

felt that no clear clarification was provided even after multiple 

attempts at a resolution. Along with the fact that this professor 

has now after the course is completed and final grades submitted 

filed an academic misconduct claim against me. I thought that we 

had worked out the final grade and had come to a resolution but 

obliviously that is not the case.  I can provide the emails that I 

thought provided a clear understanding of the resolution that was 

obtained between Professor Henserling and I. 

11/3/2017 19:14 I wish to appeal my overall course grade of a C-, I feel I was 

treated unfairly on multiple occasions. I reached out to the 

instructor many times for help throughout the course and further 

explanation of information, however I was never given the 

responses I felt I should have. I asked the instructor to re-grade 

assignments, but she would not, I even asked for extra credit, but 

again the instructor would not help me. I have further explained 

how I feel I was treated and graded in the grade appeal 

document provided. I have also provided emails that were 

exchanged between the instructor and I as well as emails 

exchanged between myself and other classmates proving I was 

not the only student who felt they were not treated fairly 

throughout this course. 

10/25/2017 12:26 Please see the attached me, as my narrative is too many 

characters for the complaint form.

10/23/2017 1:16 I am submitting a complaint due to my experience thus far in my 

practicum course. I did not feel my assignments are being 

graded fairly. I am requesting a re-grade of my logic model and 

specific examples as to why my grade was a 74%. Also, my first 

peer-editing assignment Dr. Hudson did not leave a feedback 

comment and reduce my assignment to 41.50. I have not had a 

positive experience with the instructor contact as I have had to 

call Dr. Hudson multiple times and with no response until having 

to sending multiple e-mails. Dr. Hudson only gave me 30 minute 

window to call her on a Sunday which was not fair as I called 

during my appointment time.  Dr. Hudson does not provide 

adequate feedback on assignments and my instructional  call 

was less than an minute and she asked me to send her an e-mail 

about challenges and she would feedback. Dr. Hudson provided 

0 feedback. 



DATE_REPORTED NATURE_OF_COMPLAINT

10/5/2017 9:58 This complaint relates to the grading practices of Professor Chika 

Ejike. The faculty member's grading practices are subjective and 

extend beyond the grading rubric(s) posted for the 

assignment(s). Attached is a second example (see other 

complaint filed) where I have received a 4 point deduction for 

standards that do not align with the posted grading rubric for the 

assignment. The faculty member has deducted points for an item 

"not required" but "to be considered" in the instructions that was 

not possible with every case provided for review. However, the 

requested element of the DB prompt was thoroughly addressed 

in the narrative of the assignment. I have emailed the faculty 

member concerning this issue with no response (given that I 

have questioned other grades in the course). The faculty member 

has on other accounts requested I submit an official 

complaint/grade appeal vs. rectifying related grading issues. This 

behavior is not reflective of a Liberty University faculty member. 

Please see all attachments.

10/5/2017 9:56 This complaint relates to the grading practices of Professor Chika 

Ejike. The faculty member's grading practices are subjective and 

extend beyond the grading rubric(s) posted for the 

assignment(s). Attached is one example where I have received a 

12 point deduction for standards to do not align with the posted 

grading rubric for the assignment. The grading rubric is not 

consistent with the assignment instructions and/or the posted 

example of the faculty member. Students are left guessing how 

to construct the assignment given that the issues of unalignment 

and expectations (often subjective) of the faculty member. The 

faculty member when approached to discuss the issue has 

refused to re-review the assignment and has instead requested 

me to submit an official complaint/appeal and in her 

communication (see attached) alludes to the fact that my 

submission is not reflective of other student's submissions. This 

is a large concern given that assessment of student work should 

not be that of comparison of one product to another...but 

reflective of the grading rubric that has been established for that 

assignment. The behavior of the faculty member is not consistent 

of that of what is expected of Liberty University faculty members. 

Please see all attachments.



DATE_REPORTED NATURE_OF_COMPLAINT

10/2/2017 10:37 This complaint relates to the grading practices of Professor Chika 

Ejike. The faculty member's grading practices are subjective and 

extend beyond the grading rubric(s) posted for the 

assignment(s). Attached is a second example (see other 

complaint filed) where I have received a 4 point deduction for 

standards that do not align with the posted grading rubric for the 

assignment. The faculty member has deducted points for an item 

"not required" but "to be considered" in the instructions that was 

not possible with every case provided for review.  However, the 

requested element of the DB prompt was thoroughly addressed 

in the narrative of the assignment.  I have emailed the faculty 

member concerning this issue with no response (given that I 

have questioned other grades in the course).  The faculty 

member has on other accounts requested I submit an official 

complaint/grade appeal vs. rectifying related grading issues.  

This behavior is not reflective of a Liberty University faculty 

member.  Please see all attachments.

10/2/2017 10:29 This complaint relates to the grading practices of Professor Chika 

Ejike.  The faculty member's grading practices are subjective and 

extend beyond the grading rubric(s) posted for the 

assignment(s).  Attached is one example where I have received a 

12 point deduction for standards to do not align with the posted 

grading rubric for the assignment.  The grading rubric is not 

consistent with the assignment instructions and/or the posted 

example of the faculty member.  Students are left guessing how 

to construct the assignment given that the issues of unalignment 

and expectations (often subjective) of the faculty member.  The 

faculty member when approached to discuss the issue has 

refused to re-review the assignment and has instead requested 

me to submit an official complaint/appeal and in her 

communication (see attached) alludes to the fact that my 

submission is not reflective of other student's submissions.  This 

is a large concern given that assessment of student work should 

not be that of comparison of one product to another...but 

reflective of the grading rubric that has been established for that 

assignment.  The behavior of the faculty member is not 

consistent of that of what is expected of Liberty University faculty 

members.  Please see all attachments.



DATE_REPORTED NATURE_OF_COMPLAINT

10/2/2017 10:08 This complaint relates to a Test Bank error in Quiz 2 of the HLTH 

503 in addition to a future request for information.  The question 

within the Test Bank for Quiz 2 was not accurately recorded 

during course creation.  When researching the answer for this 

question I reported this possible issue to the Professor, Dr. Chika 

Ejike, who confirmed that the question was inaccurate.  The 

faculty person awarded me 1/2 a point vs. a whole point for the 

assignment question (with the knowledge that the question was 

inaccurate to begin with).  Later in the course, a second question 

was raised regarding a second test bank issue.  When inquiring 

as to the answer related to the second question the faculty 

member responded with where the recorded answer could be 

located in the text.  I later asked to see all answer options (as I 

know that test bank errors do occur sometimes in course 

creation) as I wanted to verify that the choice of "all the above" 

was in fact a provided option.  Students are only able to see their 

answer choices, not all provided at the time of answering.  

Because I have questioned the grading of two other assignments 

the faculty member has yet to respond to my request.  This 

behavior is not reflective of the expectations of a Liberty 

University faculty member.

9/3/2017 15:58 I am appealing my grade for HLTH 503 due to the instructor 

having 2 very different grading rubrics posted for the student 

collaboration forum worth 150 points.  I, in all my classes at 

Liberty have used the grading rubrics posted in the grade book 

section without any issue, until this class.  During week 6, I 

believe, I noticed the discrepancy between the rubrics and 

reached out to the instructor who told me regardless I need to 

make 5 posts ( the rubric I followed said two or more).  So I 

proceeded to make sure to do at least 5, then she posted a 

grade of 60/150 points stating I did not make the five posts over 5 

weeks in the class ( the rubric I followed had no time criteria). I 

reached out attempting to resolve and was told, basically, it is my 

fault.  At no time did the instructor even acknowledge the two 

different rubrics in her class.

8/30/2017 16:46 On 8/19/17 I spoke with Christian Phipps and enrolled in two 

classes. My Registration confirmation shows that I was enrolled 

in HLTH 509 starting 9/25/17 and HLTH 640 10/30/17. I logged in 

on 8/30/17 to get familiar with the website and to my surprise, an 

active class was showing in Blackboard. I called and spoke with 

an advisor (Christopher) who was very apologetic about the 

confusion and misinformation. He explained that HLTH 509 is not 

offered in Term C and advised that my options are to keep the 

class (reach out to the professor) or drop the class. It is 

disheartening to know that if I keep the class, I will be starting the 

term off behind, due to no fault of my own. I understand that 

mistakes happen but to have this kind of mix-up during my first 

term is very upsetting.



DATE_REPORTED NATURE_OF_COMPLAINT

8/29/2017 9:42 This morning I received a huge blessing: An email stating that my 

SAP appeal was granted after three attempts.   It's an answer to 

a prayer I have been praying for sometime now regarding the last 

few months of my life.  I began my summer  semester with a 

huge amount of optimism and a plan to succeed, however soon 

after starting, I hit several unforeseen obstacles.  Having recently 

relocated from New Jersey to Texas in February 2017 with my 

daughters, I have been faced with an unusual amount of 

hardships.  I planned to live with my sister for several months to 

establish myself financially, and God blessed me to find a job 

right away (in March); but as my sister's husband came back into 

her home, he was combative and abusive, so I had to find a 

place to live very quickly (I moved in April).  This situation almost 

destroyed my first semester, but God  is good, and I was able to 

complete it.  My employer terminated my work assignment (along 

with over 100 others), so I found myself out of work in May, with 

no way to pay my bills.  God saw me through that.  Within that 

month I started having major back pain.  It affected everything to 

driving and even sitting at the computer to complete my school 

work.  Still remaining optimistic, though, I pressed forward, to 

complete my assignments.  The last two months were a lot more 

difficult.  I believe more mentally, than physically, even though I 

am still having chronic back pain.  I have begun therapy with a 

chiropractor and have finally been able to secure physical 

therapy through the VA healthcare system.  Through everything, I 

feel like my brain just shut down.  Living in a new place, still 

looking for employment, struggling with my relationship with my 

sister (endeavoring to move forward in forgiveness), caring for 

my daughters as a single mom, and dealing with my back pain 

just took a toll.  The end result was a very unsuccessful summer 

semester. I did not pass any of my classes, and now have a bill 

of $2,420.46 because of returned financial aide.  This debt 

prohibits me from re-registering for classes this fall.  I reached 

out to student accounts this morning, however, they informed me 

I am unable to use any 2017-2018 school aid to cover costs from 

2016-2017 school year.  I have no options at all to pay this 



DATE_REPORTED NATURE_OF_COMPLAINT

7/26/2017 15:38 I am writing to request an appeal for my final grade in HLTH 625 

for the present semester of Summer 2017 from a C+ to a B-. 

As a potential graduate, Liberty University only allows two grades 

of "C", in which I have on my degree audit. I chose this course 

because it aligned with my future career goals of becoming either 

a Health Educator or Disease Intervention Specialist (DIS) after I 

graduate. I would also like to state that Professor Dr. Mangrati, 

has been very forthcoming in communication, fairness, and 

helping me to improve my grade. However, after all assignments 

were turned in, it resulted in my final grade of a C+ (835 points) 

where as I needed at least a B- (840  859). I just missed passing 

the course by five points. 

If I were to repeat the course, it would be placing a substantial 

financial burden on both my family and myself. It would also be 

very stressful as I am currently taking HLTH 698 and is expected 

to graduate this current semester (August 2017). The actions that 

I have taken in the meantime to improve my knowledge and 

understanding of the grade and course work was to purchase the 

required reading material for further reading, review of personal 

notes, and review of the course assignments and syllabus. 

In sum, I believe that with this grade change, I can continue to 

moving forward with my goals both as a student and 

professionally. 

I will be happy to answer any questions you may have for me. I 

can be reached by Email or by phone number. Thank you for 

your time and for considering my request. 

God Bless, 

[Redacted]
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7/18/2017 15:40 Aloha,

My name is [Redacted] and I am appealing in regards to the final 

letter grade that I was given for HLTH 640 from Dr. Catherine 

Henderson. These past couple months have been really hard for 

me because of a work injury. Aside from being a full-time grad 

student, I also work one on one with a five-year-old autistic child 

at an elementary school for about 30 hours a week. This past 

March I got injured while working with my client which has left me 

to being bed ridden for the first couple of weeks. The fall caused 

my L5-S1 disc to extrude, which has caused me a lot of pain to it 

radiating down to my legs. Since then, it has been difficult for me 

to sit and stand for more than 5 minutes with constant and I 

would constantly be sleeping because of the medication. With 

much empathy and understanding from Dr. Duncan, he was able 

to work with me in regards to the pace of getting my assignments 

to him and I was able to pass HLTH 625. After weeks of bed rest, 

I finally was able to do therapy, which began about the same time 

HLTH 640 was about to start. Unfortunately, I had another bad 

episode during the first couple weeks of therapy, which resulted 

in not being able to participate after the introductory period of 

HLTH 640. I was not able to notify Dr. Henderson of my physical 

state and I was really hoping to be able to be fully functional 

during her class. I notified Dr. Henderson as well as responded to 

her email regarding my current health state week 2 of the class. 

She was very gracious and gave me the chance to make up the 

work that I missed, which I am very thankful for. Juggling school 

work and going to therapy 4 times a week was hard but I was 

determined to do my best because I had a goal to graduate in the 

Fall and to, therefore, apply to do my practicum in Fall as well. 

Unfortunately, another setback occurred, which put a huge toll on 

my physical and emotional state. The last week of HLTH 640, I 

got word that we almost lost my 95-year-old grandmother 

because of pneumonia. After hearing that news, everyone in my 

family decided to fly to Kauai because doctors were not sure if 

she was gonna survive any longer. She is currently still in the 
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7/17/2017 15:03 I'm currently enrolled in HLTH 511- D03 with Dr. McGinnis and 

during this past week two of the discussion board Dr. McGinnis 

decided to make corrections to my original discussion post that 

was due that Thursday. While it was not an issue to make 

corrections to my discussion board post, my issue was the fact 

that the corrections were left for all my other classmates to see. 

He even went as far as adding to my thread title (spelling of 

Discussion). While I realized that I added an extra S to my word it 

was completely inappropriate. The corrections that needed to be 

made on my discussion should have not ever been public for 

others to see. He did this to me and two other students, and 

while I'm not sure if the other students cared about the 

corrections being made public I did! As an educator, myself I 

know that this is not right! In fact, I felt belittled to say the least he 

did not do this in week one, and nor was it placed in the syllabus 

that he would be making corrections public. I am currently taking 

three classes so sometimes mistakes are made due me having a 

heavy course load this term. Because I was so upset I initially 

contacted my academic advisor. And after getting the chance to 

talk to my academic advisor I was advised to submit a complaint 

because this was a rare and uncommon situation. While I am 

angry about the situation Dr. McGinnis is a fair grader and an 

attentive educator. 
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6/9/2017 18:56 Admission started the book voucher procedure without my 

permission. I was not completed with the admission process. I 

never entered information to have MBS to send a book. I spoke 

to MBS. MBS said that their records do not show that I ordered a 

book. 

Liberty made an honest mistake by send this book knowing that I 

did not complete the admission process to be considered a  

student. I sent the book back. MBS recorded receipt of the book. 

I would like to enroll in the master certificate program to align with 

my employer paying for future classes started in January, 2018. 
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6/1/2017 17:24 I recently had to increase my course load from 9 credits to 12 

credits. I feel from this alone my COA should be increased. For a 

graduate student, 12 credit hours is entirely too many credits to 

be able to work full-time in order to survive. I was already 

struggling with 9 credit hours and was only able to work part-time 

in order to keep up with my studies. When I submitted my Grad 

Plus loan increase form, I was told that I am already being given 

the correct amount to account for my COA, but how do you all not 

expect my COA to not increase when I had to add an additional 

class. I find this to be very unfair and I would like to make my 

complaint to the highest person/department possible. I find it 

unfortunate that I am approved for federal loans, but because 

Liberty fails to appropriately adjust its students' COA so that they 

can actually perform well in their classes and also be able to pay 

for their normal living expenses. Liberty's COA suggestion fails to 

consider that the cost of living is more expensive in some areas 

and if a student cannot work full-time (which I cannot), how will 

we be able to pay our living expenses. I do not believe that 

Liberty understands that not every student comes from money or 

has family to support them. I most certainly do not! This is my 

last semester at Liberty and I, unfortunately, now feel like just a 

number so that this Christian based school can make money off 

of and then insult their minority students by asking President 

Trump to speak at their graduation. I am highly disappointed in 

Liberty University! President Trump represents everything that 

Christians should not stand for! I am embarrassed of Liberty at 

this point and although, I have recommended other students to 

this school, I will no longer do so. I pray that God shows mercy 

on the hypocritical Christians representing Liberty University. 
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5/31/2017 11:04 I was told by Kacey Reichard that I had up until the 3rd week to 

withdrawal or drop my course and I would only be penalized 

25%. she even sent me a add/drop form on 5-19-17.  I called 

academic advising  on 5-19-17.  My issue was that a recent 

family emergency, has forced me to travel back and forth and 

has been very time consuming.  She told me to email my 

professor to see if he/she could work around my issue. This was 

to no avail because I don't have a set schedule I just have to be 

there for my family whenever they need me.  This is why I 

dropped the course today; considering Monday was a holiday 

and yesterday I waited for a response from my  professor buy he 

has yet to get back to me.



DATE_REPORTED NATURE_OF_COMPLAINT

5/26/2017 17:11 Exam grades were altered by the professor.

I did Not write English the only way professor understand English 

and was not graded  subject HLTH 642.

Research papers under graded including all other discussion 

boards except for 1 that was already graded by other students in 

discussion remarks.
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5/18/2017 11:40 In the Spring 2015 semester, I earned a 2.22 GPA.  Pursuant to 

the academic standards, I appealed in order to continue to go to 

school.  In the Summer of 2015, I lost my father.  Therefore, I 

withdrew from my courses to balance family circumstances 

surrounding our loss.  In the Summer of 2016, I re-enrolled in 

courses and received a 3.16 GPA, a B and a B+, in my courses.  

When I appealed, I was not aware, nor did my advisor make me 

aware, of the 3.25 GPA requirement that I had to meet in order to 

remain in good standing with the university.  In the notice of my 

appeal being granted, a link was added to the message.  In 

viewing that link, I noted the 3.0 GPA requirement for my 

program but did not note the 0.25 requirement for students who 

had to go through the appellate process until after speaking with 

my advisor upon attempting to enroll in further courses.  The font 

with this information is drastically smaller than the font ahead of it 

and very hard to notice.  My advisor stated that there was a 

message in my self assist account which would explain the 

appeal decision and requirements; however, no message was 

added to the account.  Please see the screenshot below.  

Although I was unaware of the correct GPA requirement, I 

obtained a 3.16 GPA for that term and was very close to the 3.25.  

I have no doubt that I can obtain the 3.25 in order to receive 

financial aid and remain in good academic standing with the 

university

5/2/2017 22:48 I have e-mailed Dr. Linstra regarding my situation I've been 

dealing with a very close relative being sick and in and out of the 

hospital. Dr. Linstra has not responded to my email regarding a 

re-grade on my discussion board assignment and it has impacted 

my grade tremendously. The professor agreed to provide me 

extension on my assignments and still penalized me on my 

assignments. I have offered to provide additional information if 

required and received no response.  I am disappointed that the 

professor never responded to my e-mail for close to a week.  

Throughout my experience at Liberty University I have not ever 

had an professor not respond or disregard an e-mail I have sent 

to them.



DATE_REPORTED NATURE_OF_COMPLAINT

4/27/2017 16:30 I spoke with academic advisor during a withdrawl decision and he 

assured me that although I would still be obligated financially, I 

would not receive a grade affecting my GPA if I went ahead with 

withdrawl.

4/23/2017 20:19 Fall 2013 I was enrolled in a payment plan with student accounts 

for a balance of $987.00. Spring 2014 & Summer 2014, I enrolled 

for courses in which approved financial aid was to cover. During 

my final grades for Spring 2014, I was eroneously assigned a 

letter grade of "D" for Hlth 501 & "F" for Hlth 632 that was not my 

fault. As a result my gpa fell below degree requirement in which 

financial aid was lost. I was now made responsible to cover the 

full balance $4,369.00 out of pocket that I did not anticipate due 

to loss of financial aid. 

I later appealed both courses and eventually repeated the 

courses with proven grades  "B" Hlth 501 & "B+" Hlth 632



DATE_REPORTED NATURE_OF_COMPLAINT

4/12/2017 17:09 Professor McGinnis has been giving me a diffcult time regarding 

this course. I advised the professor early in the semester that my 

mom has been in the hositpal and provided documentation. The 

professor agreed on March 28,2017 and stated I would not 

recieive late pentaly on my asiggments. The professor proceeded 

to give me 10% deductions. I e-mailed the professor April 

11,2017 and he replied me requesting very personal information 

regarding my moms admission to the hositpal. This information is 

PHI and invades my mom personal health information.The 

professor has shown lack of empathy for me as a student and I 

feel as a student of faith the professor should show concern for 

their students and provide support.

3/22/2017 14:03 i now have a balance on my acct due this school. I truly dread 

ever attending this school...there is a lack of care for students I 

am being penalized for my military service. I got my FN of  

cleared off of my record the course was gone, but was at 6 credit 

hours only to find out that the course i had for the d term was 

taken away by LIBERTY OF COURSE!!!! Dropping me to 3 credit 

hours, i tried to enroll in a different to offset the difference but 

was not allowed to. I truly hate that this school can make 

decisions a student and without even discussing a dam thing.

3/22/2017 13:59 I now have a balance on my acct due this school. I truly dread 

ever attending this school...there is a lack of care for students I 

am being penalized for my military service. I got my FN of  

cleared off of my record the course was gone, but was at 6 credit 

hours only to find out that the course I had for the d term was 

taken away by LIBERTY OF COURSE!!!! Dropping me to 3 credit 

hours, i tried to enroll in a different to offset the difference but 

was not allowed to. I truly hate that this school can make 

decisions a student and without even discussing a dam thing.
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3/3/2017 15:11 I was advised prior to me leaving for military training that she 

would give me an additional month complete my coursework to 

make up for the time missed.She knew that I wouldn't have 

access to internet. I come back to an FN, I am one course away 

from graduation, this has sunk my GPA to a 2.6. I no longer 

would like to be her course, and would like a military withdrawal. 

Her professionalism as professor wasn't shown to a military 

service member at all.

2/15/2017 21:27 I have made several contacts with professor Lane seeking help 

with understanding my short comings with biostatistics.  Prof 

Lane answers a question but not the exact question I need for 

understanding.  I don't feel as though  I'm receiving the help I 

expect from the instructor of a course I don't know.  When I 

selected Liberty University, I expected to become well educated, 

nonetheless, I feel like someone left alone to figure it out. We are 

paying a-lot of money as students, and should receive the utmost 

help while learning a new subject.  I did not understand why this 

particular program (Public Health) is not accredited; but now I 

see why and I see why the transferal rate is on a high scale.  I 

really value my education and the integrity of Liberty University, 

but I'm becoming discouraged. How can this be addressed?



DATE_REPORTED NATURE_OF_COMPLAINT

1/29/2017 9:17

The complaint that I submitted below is a separate complaint for 

Spring 2017 that has not been address.  I was not given the 

option to appeal the denial. I made several calls to advising and 

to get in touch with the MPH coordinator" prior to the due date 

and was told to send in the parts of the application that I email to 

the Practicum and did not get any response or acknowledgement 

that my application was incomplete. Instead I was told that he is 

working on reviewing my application. One of the main reason I 

chose to attend Liberty University believe that is a Christian 

school that will be honest and have the best interest of the 

students that attend. Check your call records date and time I 

called. This is not accepteable.

Date Submitted: 1/19/17 

Complaint Number: 408425 

Type of Complaint: Academic - General 

Description: Hello, 

I have been trying to get enroll in this course. I have tried several 

times to get in contact with the MPH coordinator to check the 

status of enrollment. I have not received an response from him. 

Please see the attached email chain that have to Read More 

Preferred Outcome: Register HLTH 698  

Uploaded Documents:

1/24/2017 21:41 I have emailed Jonathan Giles several times regarding questions 

about my MPH practicum dating back to December 22nd. I have 

not received a single email response. I brought this to the 

attention of my advisor (Trey Richardson) and he has been 

answering my questions. 



DATE_REPORTED NATURE_OF_COMPLAINT

1/23/2017 15:13 At the advisement of my graduate adviser, I am filing a complaint 

regarding Jonathan A. Giles, MPH Director of Practica School of 

Health Sciences.  Per the continuous guidance of my adviser, I 

requested a practicum site approval with details on September 

26, 2016. Due to various medical conditions, I put in a lot of effort 

to locate a practicum site and experience that would fit my life / 

needs best and would be willing to be somewhat flexible because 

of these medical challenges.  I was able to locate an amazing 

organization. With graduation planned for May 2017.  On Sept 

26, 2016 I formally requested for practicum site approval and 

after countless follow ups and interventions from my adviser over 

the course of 60 days - I finally received a response from Mr. 

Giles on December 7th, 2016.  After confirming a few details, on 

Dec 8th Mr. Giles approved the practicum site and preceptor.  

Per his request I completed the paperwork and applied for the 

course.  On December 21st, the website experienced technical 

difficulties throughout the day / evening.  I reached out to my 

adviser and Mr. Giles to make them aware.  My email to Mr. Giles 

came back undeliverable.  During the early morning hours of Dec 

22nd, I was able to upload only selected files to Sharepoint.  With 

the website difficulties and what was actually captured, I sent 

another email to both my adviser and Mr. Giles with my 

completed paperwork attached in an email with website issues 

screenshots and details regarding my experience and concern.  I 

shared how important it was that I make the practicum session 

for Spring 2017 as planned.  Financially, and in terms of my 

health, professional work place obligations and family / home 

dynamic, I continued to make sure I was taking care of all 

pertinent items and remaining in close conversation with my 

adviser to meet this goal.  Since September 2016, I have only 

received a response from Mr. Giles twice within a 24 hour period.  

It is now, January 23rd, I have reached out to advising numerous 

times, they have reached out to Mr. Giles and his team to prompt 

him to approve/deny my request so that I may receive credit for 

my hours that I've started with my practicum site.  I still have yet 

to hear anything back.  Over the last 6 mths, I worked hard to do 
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1/20/2017 7:28 To whomever this complaint reaches, 

I began the process of applying for the MPH Practicum (HLTH 

698) back in 5/3/16. See attachment #1. The background check 

went through and I was told it would be valid for a year, which 

means it is still currently valid. Attachment #2 is when I began to 

inquire with Jonathan Giles about the course initially, which was 

10/24/16, where I received no response. Attachment #3 shows 

that due to the lack of response from Jonathan Giles, I reached 

out to Katherine Drablos, my assigned admissions counselor 

about the course, which was on 11/10/16. I attempted to register 

but was not able to due to needing clearance from Jonathan 

Giles. This is clearly over one month prior to needing to submit 

the documents needed for application. All of the documents 

needed were signed on 12/7/16 and emailed to Jonathan Giles. I 

will note that Katherine Drablos sent me a link to upload the 

required documents, but I had no other guidance on where, who 

or how to even apply for this course. On 12/13/16, I reached out 

again, see attachment #4. On 12/16/16, I attempted to email 

Jonathan Giles yet again with the entire application due to my 

misunderstanding of where to send the application in, again with 

no guidance, see attachment #5 and #6. After moving out of state 

for the internship from Texas to Minnesota because I applied 

several, several weeks ahead of the deadline, I was sure that 

Liberty University would take care of me in registering me for my 

final leg of my MPH journey, but unfortunately, I was wrong. 

Attachment #7 shows that I yet again emailed Jonathan Giles on 

1/17/17 that I received no response. I emailed Katherine Drablos 

and nothing has been done. I will not be able to be registered for 

HLTH 698 and I believe this is wrong and unjust. I am appalled at 

the way this was handled and cannot understand the inability to 

register one individual for a course. I understand that the course 

has begun already on last Monday, but I will continue to fight this 

until it is resolved and the results are favorable. 

1/19/2017 19:06 Hello, 

I have been trying to get enroll in this course. I have tried several 

times to get in contact with the MPH coordinator to check the 

status of enrollment. I have not received an response from him. 

Please see the attached email chain that have to coordinator. I 

did email the Practium application to him prior to the due date 

and also mailed it.

1/18/2017 14:40 I have concerns about HLTH 698 for many reasons. I have been 

in this online for about 4 days, and I do not have an assigned 

professor, nor announcements posted for the course. I am 

working along with my classmates to figure out the next steps 

with the MPH exam that we were suppose to complete before the 

class and during the class. The study guide is not posted, I have 

no instructor, and No guidance on the exam. I have worked really 

hard to get to the end of the program and to not have 

organization in this last class. I am still unsure as to when I am 

suppose to be completing this exam.
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1/13/2017 7:53 I am writing this complaint in hope that my issue get resolved as 

soon as possible. First of all I have been very pleased with the 

support I have gotten from my professors and and the advising 

team. However, the practicum application process has been very 

stressful for me. The practicum coordinator Jonathan Giles has 

not been helpful at all. I reached out to him December 6th 2016 

via email asking for guidance because I could'nt  find a practicum 

site and I was getting anxious. I had applied with the American 

Diabetes Association and the CDC (in November) but I had not 

yet gotten a response from them. Furthermore, Mr. Giles did not 

reply to my email and the days continued to go by while I focused 

on finishing the term strong. But on December 12th I received a 

call from the American Diabetes Association for an interview with 

their internship program. I got accepted to their internship on the 

19th and processed the practicum agreement on the 21st via my 

personal email because Liberty had a power outage on the 

deadline. But as soon as I could log into my Liberty email I was 

able to resend the documents again via my Liberty email. By this 

point Mr. Giles had still not contacted me to answer any 

questions I might have had with the application process, 

therefore I was assuming I was doing everything correct. On 

December 25th, I submitted the paperwork to share point after I 

learned not only did I have to email them to Mr. Giles but I had to 

upload the practicum agreements via share point. I have been in 

contact with the advising team but they can only help so much. In 

conclusion, Mr. Giles has not yet contacted me and it's been over 

1 month since I first reached out to him. I also called him and left 

him a voicemail last week and yet no response. The advising 

team forward my message as well and asked him to reply to my 

email but he did not. I have not been able to register for my 

practicum and we are stretched for time now. I am really nervious 

I will not be able to get into the practicum and graduate on time. 

1/12/2017 14:55 I was one of many who did not get enrolled in the practicum for 

the MPH program because the online section has been filled and 

there was not enough room. Now I have to wait until June to 

enroll and there's no guarantee I get in the summer. 

1/11/2017 21:38 -HLTH 698 Practicum

I applied for the practicum before the deadline and was instructed 

via email last Friday (1/6/17) to designate a new preceptor. I 

attempted to communicate with Dr. Giles via email a few times 

and yet to have receive a response. I loc

1/10/2017 11:23 I have emailed Jonathan Giles four times since 12/28/16 

regarding my practicum and still have yet to hear back from him.



DATE_REPORTED NATURE_OF_COMPLAINT

1/9/2017 21:07 I am having a lot of issues being registered for HLTH 698. I 

originally emailed the practicum coordinator in October. After not 

hearing anything for over a month, I was informed that I was 

given the incorrect email address. i finally received the correct 

email address. It took weeks for Mr. Giles to respond to me. After 

approving my practicum proctor, he told me it was okay to submit 

my application. I submitted my application at the beginning of 

December. However, I still have not been registered. I contacted 

Mr. Giles last week and he said all applications would be 

registered by Wednesday. Today is Monday and I am still not 

registered. Not only is the registration deadline passed but the 

Financial Check In deadline was today. It is not fair for me to do 

everything on my end and still not get registered. I had my 

application in on time, have good grades, have been in contact 

with the practicum coordinator, etc. Today I called Academic 

Advising and was told that there is no guarantee that I will get 

placed into a practicum when I apply to it. This is the first time I 

have ever heard that. This is also creating a lot of issues for me. 

This is suppose to be my last semester at Liberty. I have one 

class and the practicum left. Like many other students, I depend 

on financial aid to get through school. I can not take my other 

class because I will not be eligible for financial aid with just 3 

credits. My current job is also contingent on the fact that I 

graduate in May. If I do not graduate in May, I will be 

unemployed. As stated before, none of this is my fault and this 

entire situation makes me realize that Liberty is extremely 

unorganized and does not truly care about their students.

1/7/2017 19:41 My instructor has contradicting due dates for assignments listed 

throughout blackboard. Many points are lost due to this issue, I 

attempted to discuss this with my instructor and she did not have 

any response other than the due dates are listed in the 

announcements. There are dates listed in the course content tab, 

the assignment tab, and the assignment instructions that are fluid- 

then there are dates in the announcements that are different than 

those in the above mentioned places.I have always- even in my 

undergrad followed course content, assignment tab, and 

instructions examples when I have completed assignments, 

never has this been an issue. I do not feel that students should 

have to search for the correct due date in several places. 

Graduate school is very expensive and is time intensive- due 

dates should not have to be searched for. 
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1/7/2017 17:12 I want to make sure that my practicum site gets approved for this 

spring. The registration deadline has already passed and the 

financial deadline is Monday 1/9, I have completed all my classes 

and this is the last before I intend to graduate in May 2017. I 

have sent Jonathan Giles two preceptor resumes and he has 

denied both. The first preceptor did not have a masters degree 

but has worked at the pregnancy center for at least 4 years. The 

second preceptor is the medical director and is onsite for clinics. 

The doctor has at least 20 years of medical experience in acute 

medical care and public health. Per the MPH guidelines "Your 

preceptor should be knowledgeable about public health, 

preferably have an MPH or an MD if working in preventive 

medicine." The medical director of the site has a MD and works 

in the ER of the local hospital as well as this site. Based on these 

set guidelines I do not understand how the MD is not acceptable. 

The pregnancy center is my chosen practicum site and it is 

where I want to do my practicum because I have a passion for 

maternal/infant health. Please assist me in making sure this gets 

approved for the spring semester. 

1/7/2017 15:46 I filed my Practicum application for HLTH 698 through Sharepoint 

on December 16th and overnighted my application to Jonathan 

Giles (practicum coordinator), which was delivered and signed for 

by a C.Klamm on December 19th at 11 am.  The deadline for the 

practicum application according to your website 

(http://www.liberty.edu/academics/healthsciences/healthprofessio

ns/index.cfm?PID=27688) for the Spring semester was 

December 21, 2016.  I have not heard anything as of late 

concerning my application and it has been three weeks.  I have 

contacted Mr. Giles via email and telephone (left a voicemail) and 

have not heard back from him.  The financial check in for the 

Spring semester is Monday, January 9th, 2017, and in order for 

me to complete the check in, I need to be enrolled into the 

Practicum class.  I contacted my academic adviser, Trey 

Richardson and he informed me that Mr. Giles said all 

applications for the practicum would be completed and submitted 

by end of the day on Friday, January 6th and that I should 

receive a notification.  I have not received any response in the 

processing of my application.  This is the final class I need to 

complete for my Masters in Public Health - Health Promotion.  
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1/4/2017 13:49 Jonathan Giles - Director of Practica for the School of Health 

Sciences - was completely unavailable at the most crucial time 

for enrolling in HLTH 698 (which is his job. Last I spoke with him 

was Friday Dec 16th and from then on he was unavailable 

through email or phone the week of the deadline (Dec 21st) and 

is still to this day misisng in action. I am grateful the deadline was 

moved to Dec 30th, but that did not help me as I had dozens of 

questions for him regarding my practicum site and was desperate 

for help. I am beyond disappointed that this is how I am going to 

remember Liberty University during my last most critical 

semester. I have been stressed beyond belief and STILL do not 

have any help or answers regarding my practicum. I do 

appreciate Kara Faraldi whom has done her best to help, but her 

hands are tied as the practicum issue is not her department. I am 

not sure where to upload documents... I will email them to 

HLTH@liberty.edu, but I have several emails to Jonathan and 

also I tried calling him over a dozen times. His behavior is so 

unprofessional and I cannot even imagine how many other 

students he effected as poorly as he did me. Very unfortunate. 

12/28/2016 21:58 This complaint is in regards to the inconsistent communication 

between Johnathan Giles, coordinator of the Public Health 

Program. I have emailed him several times regarding different 

concerns and have not received responses to any of the emails. 

My recent email expressed concern about a timed out 

competency exam that I was not able to take yet I received a 

zero.I'm extremely concerned because this competency exam  is 

one of the requirements to complete the HLTH 698 practicum. 

Below you will find the email that was sent:

---------

Hello Mr. Giles,

My name is [Redacted], and I am currently in the process of 

submitting my HLTH 698 practicum information and completing 

all requirements. I have two major concerns at the moment. The 

first dilemma I have at the moment involves the competency test. 

When I clicked "begin", my browser loaded for over 60 seconds 

and then without hitting any keys, the computer notified me that I 

had completed the test. I have currently have a zero for the first 

attempt, and according to the rubric will not be able to retake the 

test until the  3rd. Is there anyway the test can be reopened 

before the 3rd so I can receive a fair number of attempts?

My second dilemma concerns the background check. Where 

should it be submitted? Forgive me if I have overlooked any 

instructions regarding this. 
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12/28/2016 18:28 I have been trying to enroll in the MPH Practicum starting in the 

Spring Semester.  On November 30, 2016, the Support 

Agreement Manager from Reynolds Army Health Clinic sent an 

affiliation agreement document.  The US Army Medical 

Command (MEDCOM) has directed us to use their MEDCOM 

Staff Judge Advocate (SJA) approved format. Before any signed 

practicum agreement or specific Preceptors information can be 

submitted, this agreement form must be completed first. Also I 

was not able to access the Sharepoint to submit an application. 

The problem is that after several attempts to contact the 

Practicum Coordinator, he has not replied to emails or returned 

any phone calls. On December 8, 2016, I contacted my assigned 

academic advisor, Hunter Goins regarding registering for the 

MPH practicum. He addressed my concerns with Jonathan Giles 

but I never received a phone call or any assistance with 

registering for this course.  On December 21, 2016, I tried to 

contact Liberty University and submit an application but the 

system was down. 

12/20/2016 17:31 After several (3) attempting to contact Professor Giles (HlTh698) 

for practicum site/preceptor approval , I never received 

responses. I have been forced to submit my practicum 

agreement without approval and now will not know if I'm 

approved for Spring 2017 until the very last minute. This has 

placed my future in jeopardy. This lack of communication has 

caused me great emotional/financial  stress due to the possibility 

of pushing my graduation date back.  I have worked hard and 

have follow the guidelines on my end, but have been let down by 

the public health department.
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12/20/2016 16:36 For the summer term I was incarcerated for the final 2wks of the 

course, leaving me unable to complete the coursework for my 

summer courses. I in turn re-enrolled in the courses for the fall 

and passed. My financial aid was reinstated as well for the fall 

semester, after I explained my circumstances and they 

understood. If the financial aid office was willing to allow me to 

receive after my circumstances, I would like my grades to be 

amended as well. I am so close to graduation, and want this 

more than anything. I don't want give up on my dream of my 

MPH.

12/19/2016 16:10 I have contacted Mr. Jonathan Giles regarding the documents 

that I submitted through share point as well as mailed in the 

original on the same day. That was December 2, I contacted Mr. 

Giles but the last feedback I received was on December 8. I have 

delayed to submit this form but my advisor, Seth Wilson, has 

suggested it a few times. Thank you for your assistance! 
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12/19/2016 11:28 Hello,

My name is [Redacted] and I am a MPH in Nutrition student who 

is (hopefully) beginning my internship course in the Spring 2017 

semester. I am writing today to express my frustration with the 

lack of communication from the MPH practicum adviser, Mr. 

Giles. Early in the Fall 2016 semester I sent Mr. Giles an e-mail 

with some questions regarding my upcoming practicum. I heard 

nothing back from him for about a month, even after reaching out 

multiple times. I was told his case load was very heavy and I 

brushed it off, I myself know what it is like to get behind. Around 

November I began to have questions regarding my practicum site 

location and again reached out to Mr. Giles with questions via e-

mail. After no response, I called and left a message. After a week 

without contact, I got a hold of an online adviser who encouraged 

me to submit a complaint. I decided to wait and give Mr. Giles 

another opportunity. Mr. Giles sent me one e-mail stating that he 

was available to call right that moment, but by the time I logged 

on to my e-mail I missed him. Since then I have contacted him 

numerous times via phone, e-mail, and have even had workers 

from his department try to contact him for me with still no 

response. My personal adviser suggested I fill out a complaint 

because other students have been having the same issue. I was 

able to contact the Health department of the school and had 

some questions answered to the best of their ability. As of today, 

two days away from the practicum deadline, I still have not 

spoken to Mr. Giles. Liberty has been one of the  most fantastic 

schools I have attended in regards to student service. It is 

however, extremely frustrating to make it this far in my program 

only to feel nervous going into my graduate internship. I had to 

finally submit all of my paperwork blindly and am hoping for the 

best. I was planning to end my program in a positive manner with 

all of my ducks in a row, and I do not feel that this has been the 

case.
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12/15/2016 12:28 I have a complaint against my GRST 500 professor in regards to 

my Pass of Fail for the class. I am concerned that my grade is at 

risk, because I have communicated with my professor as well 

turned in work on time. I expressed to my professor that the class 

I am currently taking HLTH-511 is a research paper and the class 

may not be on the same time/work flow as the GRST 500. I 

expressed on the email that the class work does not match the 

submission for GRST 500 to be proactive. At this point I just 

wanted to communicate that the work flow does not match the 

submission. I also stated to my adviser as well as the professor 

that I was told that I couldn't submit my final copy of my research 

paper. I have concerns because I communicated with the 

professor that both classes are not on the same page, and I still 

submitted my rough draft 12/4 with revisions from the OWC. 

Also, I was concerned about turning in late assignments for a 

work sheet. I asked the professor could I submit my final because 

I may have submitted my work in the wrong file, I asked if I could 

re-submit along with late. From the emails and speaking with my 

adviser I am just concerned that this may be an issue for myself 

as a student. I am at the end of my program and I am unable to 

submit the rest of my work to finish out my program. I am 

concerned because I am writing a paper for statistics and the 

professor Dr.Barton is working with us each week with 

corrections, data, and charting. It is very difficult to submit a final 

rough draft of a research paper in 3 weeks when we are working 

on a new section of a paper with an statistics SPSS software. I 

am still going to submit my final copy along with week 8 

assignment. I will attach the email for the conversation. 

12/13/2016 14:12 I have always bragged about how on top of things Liberty is with 

helping me complete registration and make sure all my deadlines 

are met. For some reason, when it is coming to practicum I have 

felt like they are not doing their part. I have sent in numerous 

phone calls and emails with questions about some of the 

paperwork that is due and have been told that I must wait 

because my advisor has 7 days to reply and he is the only 

person that deals with the MPH practicum. The deadline is 

coming up soon and I just feel like Liberty really let me down in 

this area. I'm stressed out because I am just waiting and can't 

really speak to anyone about it because the only person I can 

talk to does not get back to me. I'm just hoping I meet the 

deadline and hope that this advisor decides to get back to me so 

I can finish the process.

12/9/2016 18:14 On 10-13-16, I sent an email to Jonathan Giles to request 

information regarding the MPH practicum. To this date, he has 

not responded. The MPH practicum is the last class I need to 

complete the program. My student adviser suggested that I 

submit a complaint since I have not been contacted and the 

deadline to be admitted to the class is rapidly approaching.
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12/7/2016 17:16 Practicum approval is needed for me to complete financial check-

in. I am only enrolled for 1 other class and if I don't get it 

approved, I cannot afford to pay for the other class since I will be 

enrolled in less than half-time status.

12/6/2016 14:33 To whom this may concern,

I would like to file a complaint in regards to missing my courses 

for some time. I was involved in a vehicle accident which involved 

myself as well as the other driver for the other vehicle(school bus 

driver ) involved. The accident occurred on November 2, 2016. 

Although I was not hospitalized I was under medication for the 

pain that I had been experiencing post the accident. 

12/6/2016 7:51 Mr. Jonathan Giles, the practicum coordinator, has been a 

nightmare to work with. He does not respond to emails. I have 

waited up to two months for a response for him. I involved my 

academic adviser, Matthew Musselman, and he has been a great 

help. He reached out to Mr. Giles and Mr. Giles told him he never 

received the email from me. This is totally false because Mr. 

Giles responded the email just not in its' entirety. I have all the 

emails. Mr. Giles responded today to an email I sent him on 

11/24. He has never answered my email from 10/9. 

I went ahead and mailed in my practicum agreement, 

background check, and SharePoint. My fear is that he will not 

approve my preceptor, despite the fact I tried to get his approval 

for over 2 months. The deadline to have everything in is 

December 21, so I have no time to find a new practicum site or 

preceptor if he does not approve. I live overseas and practicum 

sites were extremely limited anyway.



DATE_REPORTED NATURE_OF_COMPLAINT

12/5/2016 14:11 I have received horrible grades in this course, and when 

attempting to get help from Dr. Wise, it doesn't appear to me that 

she has the time to explain, or if she does, it's basically replying 

with the same instructions she's stated in her announcements 

about the assignment. I have reached out to her a few times, and 

I feel that because of that, my grades are suffering, as she 

seems too busy to interact with us, which is unlike any other 

professor that I have had since starting my degree with Liberty 

University. I know that I am allowed two C's in my program, and a 

repeat, but I don't want my grade to be affected by her lack of 

time and effort to help. As of today, I have a 335/510, and if I felt 

that I deserved that, I'd take it with no problem. The last two 

assignments have no explanation, and I have emailed Dr. Wise, 

with hopes for a better answer. I will upload our chain of emails. I 

have been polite in my emails to her, but am every frustrated with 

her responses, that leave me hopeless. This, in my opinion, is 

much "bigger" than me and needs to be addressed, as it affects 

my future. My experience with Liberty University has been 

nothing less than amazing, until now, and I am highly displeased 

with how this class is being carried out.

As you can see from my academic record, my performance has 

been exemplary in every class prior to this class.  I believe that is 

additional evidence that I, nor my fellow students enrolled in this 

course are receiving the adequate time and consideration that we 

need in order to perform proficiently in this course.  I do not feel 

that the lack of time and interest that Dr. Wise exhibits in her 

teaching should have a negative impact on my performance in 

this course.



DATE_REPORTED NATURE_OF_COMPLAINT

12/1/2016 14:31 I am writing this email because I am beyond frustrated with the 

lack of communication and accountability I am experiencing 

during a major milestone of my graduate degree.

I reached out to Mr. Giles through email on October 20. He 

emailed back that same day with an email full of information. I 

took the time to read this information and as requested I emailed 

him with 3 times that I would be able to receive his call. I sent 

that email on October 26.

I waited and waited for him to contact me. I made several calls 

which ended up being unreturned voicemails. I emailed him 

again on November 7 JUST in case my emails and voicemails 

somehow got lost.  I called Trey, my advisor, on November 9 to 

let him know the difficulty I was having in trying to reach Mr. 

Giles. He told me to forward all emails I sent to Mr. Giles, which I 

did. I still did not hear anything from Mr. Giles.

On November 18, I emailed Trey again letting him know that Mr. 

Giles still had not made contact with me and if there was anyone 

else that I could talk to assist me. I decided to call Mr. Giles one 

more time and finally picked up. He answered some of my 

general questions that I had had since October 20, which was a 

help.

I called back later that same day (November 18) and ended up 

leaving a voicemail. I called twice on November 22 and ended up 

leaving a voicemail once again. Mr. Giles sent me an email a few 

minutes later explaining that he was working with the dean on a 

project and he would "do my best to work in some time this 

afternoon for a phone call"). That was November 22.

It is now December 1, 20 days before the deadline and I have 

made no substantial progress since October 20. This is entirely 

unacceptable. 



DATE_REPORTED NATURE_OF_COMPLAINT

12/1/2016 14:31 I am writing this email because I am beyond frustrated with the 

lack of communication and accountability I am experiencing 

during a major milestone of my graduate degree.

I reached out to Mr. Giles through email on October 20. He 

emailed back that same day with an email full of information. I 

took the time to read this information and as requested I emailed 

him with 3 times that I would be able to receive his call. I sent 

that email on October 26.

I waited and waited for him to contact me. I made several calls 

which ended up being unreturned voicemails. I emailed him 

again on November 7 JUST in case my emails and voicemails 

somehow got lost.  I called Trey, my advisor, on November 9 to 

let him know the difficulty I was having in trying to reach Mr. 

Giles. He told me to forward all emails I sent to Mr. Giles, which I 

did. I still did not hear anything from Mr. Giles.

On November 18, I emailed Trey again letting him know that Mr. 

Giles still had not made contact with me and if there was anyone 

else that I could talk to assist me. I decided to call Mr. Giles one 

more time and finally picked up. He answered some of my 

general questions that I had had since October 20, which was a 

help.

I called back later that same day (November 18) and ended up 

leaving a voicemail. I called twice on November 22 and ended up 

leaving a voicemail once again. Mr. Giles sent me an email a few 

minutes later explaining that he was working with the dean on a 

project and he would "do my best to work in some time this 

afternoon for a phone call"). That was November 22.

It is now December 1, 20 days before the deadline and I have 

made no substantial progress since October 20. This is entirely 

unacceptable. 



DATE_REPORTED NATURE_OF_COMPLAINT

12/1/2016 0:22 I am a graduate student with two electives and a practicum left to 

get my degree. I contacted my Student Advisor (Seth Wilson) to 

ask him what I need to do so I can make the graduating list of 

2017 since I had all of my courses except the practicum. I was 

made to understand that I need to register for the practicum on or 

before 15 Dec 2016 in order for it to be valid for the spring 

section. He advised me to send an email to Jonathan Giles who 

is the POC for practicum. Below is the email he sent:

"Thank you for viewing this email.

I have included Jonathan Giles into this email for additional 

information on your HLTH 698 (Practicum) course. You can also 

reach him at jagiles@liberty.edu. if you have any further 

questions or concerns, feel free to contact me by email or by 

phone at (855) 466-9218.

Kindest regards,"

As a result, I sent an email to the Mr Giles since 14 Nov 2016 

and till date I have not gotten a reply to my email. Below is the 

email I sent.

" My student advisor (Seth Wilson) gave me your email to reach 

out to you concerning my practicum. I am currently taking a class 

after which I have two electives. Based on his advice, I wanted to 

find out if it is possible to go ahead and register for the practicum 

so that I can finish all that is needed and make the 2017 

graduation list. Thanks.

[Redacted]

Now time is running out and I do not want to miss the chance of 

graduating next year.

11/30/2016 18:31 My professor had a medical emergency during this course which 

prevented me from getting necessary support and feedback on 

the final project.  The result was a final grade being 2 points 

away from earning a B in the class.  

This is the second complaint I have filed about this class.  I have 

also been told by two academic advisors that additional appeals 

had been filed only to never get feedback and later find out that 

nothing had actually been submitted.  All of my experiences with 

Liberty up to this point had been positive, but this has been one 

of the most frustrating and unprofessional situations I have ever 

had to deal with. 



DATE_REPORTED NATURE_OF_COMPLAINT

11/16/2016 8:32 As a graduate student pursuing her MPH, there is a practicum 

requirement. I completed my coursework in May 2016, in which I 

walked during the commencement. I was registered to complete 

my practicum during the summer following graduation. However, 

I was forced to dropped the course because Jonathan Giles 

advised me to do so due to the credentials of my site, after he 

had already approved the site. I then reregistered for the course 

this fall semester. I was then forced to register for a second class 

which I did not need in order to qualify for financial aid since I 

could not afford to pay for a class on my own. Midway into the 

semester the practicum site I originally had did not follow through 

so I began a new site. After informing Jonathan Giles, he advised 

me to withdraw from the course because he would not approve 

the new site. Since then I have reached out to him on numerous 

accounts asking for assistance in finding an approved site in my 

area because after a year of searching I had been unable to find 

a site to his approval. Jonathan's communication is poor. He 

does not answer phone calls, return calls, nor does he reply to 

emails. Weeks have gone by and I have contacted my regular 

advisor, James Godden, who has been helping me tremendously 

but his abilities for the MPH practicum are limited. James has 

contacted Jonathan and advising supervisors but Jonathan still 

has not made an effort in returning any contact to myself. 

Jonathan's actions have caused much stress.  I have taken out 

unnecessary loans due to his lack of communication  to help 

cover the cost of the class which I was the forced to withdraw. I 

have had a great experience with the University until this and his 

poor actions are effecting the University's reputation. 



DATE_REPORTED NATURE_OF_COMPLAINT

10/25/2016 17:06 I have submitted several times financial aid appeal documents, 

and they completely disregard. Constantly denying my financial 

aid. I truly think the financial aid dept consciously works toward 

knocking students down. They through the rock and hide their 

hand. I have only 3 course left, and can't afford to pay our of 

pocket at the moment.



DATE_REPORTED NATURE_OF_COMPLAINT

10/21/2016 10:06 Although I have enjoyed the Health Communication and 

Advocacy course (Health 634) offered through the Liberty 

University Online, I feel as though there are a few items that 

need to be addressed in order to improve the LUO experience for 

students in the future:

Communication and Email Correspondence: 

Throughout my experience with Liberty University Online, I have 

consistently been reminded that students are expected to check 

their email accounts every 24 hours throughout their course. I 

feel as though the Health 634 professor has not honored this. 

Throughout my own personal correspondence with the professor, 

she has not responded to an email within 24-48 hours. During the 

beginning of the course, I emailed her on 9/10. After not receiving 

a response within 72 hours, I sent a follow up email on 9/13, only 

then did I receive a response on 9/14 (Please reference: Health 

634_Email Response.png for screenshot).

In regards to general communication procedures throughout the 

course, I personally feel as though the selecting of 

phrasing/wording of general class announcements can be 

unclear and a little confusing. I believe the announcements 

should be presented in an organized manner. Please reference: 

Health 634_Class Instructions for a screenshot of an 

announcement.

Grading Issues

Throughout the course, the professor has indicated that late 

assignments will be held to the Liberty University Policy and has 

removed points from my assignments based on wording/phrasing 

or spelling errors. However, there have been multiple times the 

professor has submitted feedback to me with spelling errors and 

poor wording/phrasing. The professor should be held 

accountable the same as the student. 

The professor has consistently provided grades back late (i.e. 

over a week after the due date), which I believe is unfair. The 

professor sent out an email addressing the fact that she is aware 
10/19/2016 15:15 I can not afford to pay the amount of 1442.50  initially was 750 

dlls on balance for withdrawing the 2nd day of class, now is 

1442,50 already with the discount you offer me, this is not right. 

I withdraw the classes June 1, 2016, please revise the e-mails i 

send and received regarding this matter.  I can not afford that 

amount, I am not working and is really unacceptable the increase 

from 750 to 1442.50 , I will be able to pay 450 dlls and in 

payments , but no more than that, I just can not do it. 



DATE_REPORTED NATURE_OF_COMPLAINT

10/4/2016 14:42 I am submitting the letter I send on May 31, 2016, in where I 

explain the reason I withdrawn from the 2 classes I was enroll in. 

I included here:

May 31,2016

Registrar Office

 

Dear Mr. Luke Gentala

 

            Im writing this letter to share my Disappointment with the 

school and the ethics I thought it would endorse.  Until today I 

was a graduate student starting my 2nd term in Nutrition. The 

following is what led me to feel this way and send this to you.

            At the beginning of the Term I signed an 

Acknowledgement regarding the terms should I drop or withdraw 

from a class of the program. I was enrolled in the Principle of 

Nutrition HLTH 640 with Professor Catherine Henderson.  

English is my 2nd language and I realized from the start it was 

going to be difficult for me. After submitting my 1st paper for the 

class 2 weeks ago (I struggled with it), I waited for the grade to 

get an idea how I was doing.  I realized last week  (week 2) I 

posted it to the wrong link; I tried to contact the Professor but, got 

no response. I then contacted my advisor for assistance and he 

had me forward it to him. (Meanwhile time is passing). I then, two 

weeks later from the original submission, I got my grade and 

confirmed my concern that this program was perhaps not for me, 

given the notes from the Professor. This was very disheartening 

and not getting a timely response from her also took away any 

desire to continue.

 

            So, I have withdrawn from the program. Now since it is 

the 3rd week Im told I will only receive 50% of the tuition back. 

This is what I feel is unethical and morally wrong given the type 

of School this is. I could have withdrawn last week and received a 

credit of 80% had Professor Henderson gotten back to me on a 

timely basis. As a result I am being penalized for her being 

remiss in getting grades out on a timely basis.
9/23/2016 6:38 I took an Exam on July 29.

Blackboard, course syllabus and course schedule said. Exam 

chapter 6-8 however the exam had Chapter 12 questions. I 

immediately email Dr. Fordham and the instructor wait until the 

day of grades due to advise me there is nothing she can do 

about it. I started the communication on July 31 Dr. Fordham 

finally respond to my concern the DAY when final grades are 

due. 



DATE_REPORTED NATURE_OF_COMPLAINT

9/23/2016 6:09 I have been placed into a group which is NOT thriving. I was 

placed into a group that does NOT complete assignments nor 

communicate. Each group member is responsible for the work, 

however only myself and kyle are completing the work. I have 

emailed my professor on numerous occasions and this is NOT 

working out. I have reviewed the information on the Department 

of Education website and I must file a complaint with Liberty 1st. I 

have been dealing with this issue for 3 weeks now, and I can 

NOT take it anymore. I am concerned for my grade. I will NOT 

allow this group project to turn MY A into an F I want some 

resolve. I have ALL documentation of communication with the 

Professor and MY academic advisor. I have called Liberty 

University on several occasions "attempting" some 

assistance.......I was told........."The professor has jurisidiction 

over his classroom and there is nothing anyone can do to help. I 

must return to the professor. Well I want resolve I want some 

form of communication. I have all documentation.

9/16/2016 13:10 I have spoke with student advocate office, registrar and now am 

officially appealing the grade. I conversed in great detail as to 

why this grade is not a reflection of my academic potential in any 

shape or form. I took this class in the spring of 2016 and 

struggled through the course, every assignment that was handed 

in always seemed to be docked an extreme amount of points, no 

rhyme or reason, just a random number with no justification and 

when asked the response was that I was to refer to the rubric. I 

was quite frustrated but thought that I wasn't completing the 

assignments appropriately. I finished out the course with what I 

thought would have been a lower grade but never imagined that I 

would receive an "F". I then signed up for the class again for the 

summer D term and was assigned the same professor. Leading 

into the 8th week, the last week, there were only 300-400 points 

on blackboard. I was unable and completely blindsided when my 

grade that I received was in fact the same thing. I emailed the 

professor at the beginning of that week, seeking guidance and 

conveying my frustrations and confusion. I then received an 

email from one of my classmates stating that they too were 

struggling and were filing complaints due to the 

miscommunications and poor communications when they 

occurred throughout the semester. I finally felt like I was not the 

only one. I am very concerned that not only did I take this class 

twice but that the same professor has the ability to teach the 

class still, even though her students are confused and frustrated. 

I had no control over something that primarily effects me. I was 

unable to make an educated decision on whether I should 

remove myself from the class or know that my grade was 

sufficient. Recieving a "D" or an "F" is not a reflection of my 

capabilites as a student. and would love to discuss this further. I 

have now since had to file a grade appeal, academic probation 

appeal and now an official complaint.



DATE_REPORTED NATURE_OF_COMPLAINT

9/7/2016 15:09 I am writing a letter to appeal the balance of $4,497.45 owed. 

There is a timeline of issues that has led to why the amount of 

$4,497.45 is outstanding. Please see the attachments for a 

detailed explanation  

8/31/2016 7:57 Hello, My complaint is not reference to the professor. I have 

made several attempts to get enrolled in HLTH 698 and have 

attempted to contact the internship coordinator and program 

director prior to the class starting and  requested  assistance 

getting enrolled the course. I was denied access to share point 

where I could upload my practicum agreements. I do have record 

of the several emails I sent regarding this matter.  



DATE_REPORTED NATURE_OF_COMPLAINT

8/30/2016 13:59 This instructor is so wicked, strict in scores, even with difficult 

course, had interior motive to fail students, has no Godly mind 

and not qualify to teach students not to talk of being an instructor 

in liberty university. I studied for the course did everything I could 

to ensure I passed the test, being in military and using TA, I don't 

want to fail and repay so I put all my effort, only for this woman to 

give me a ridiculous score and ensure I failed. I sent an email 

pleading with her that even if B she should give me and don't fail 

me, she never responded. I have contacted all the class member 

and noticed everybody has same complain against her, and one 

of the students even said she had failed her before and this is the 

second time she is taking the course. Instructors are meant to be 

considerate and not rigid as she is, instructors provided 

clarification to students and help their student to succeed and not 

to aim at failing them by being wicked. In her case study 1 she 

claimed I never formatted my essay and gave me 0, my question 

is do I just gather words together and submit it without 

formatting? I've taken courses in liberty and had never had any 

instructor said I never format my works. Her case study 2, 

despite I telling her and every class member complained the 

questions were too difficult and because of that she has to 

extend the submission day. Being aware that I never took 

biostatistics before I expect her to be candid in scoring the case 

study, I expect her to show a Godly mind and promote her 

students instead of failing them. Please the academic should do 

something, this instructor is meant to destroy the image of liberty 

university and is not worthy to be in liberty. Also I will like to 

request an addition to my score in HLTH 642 to enable me pass 

the course at least B. I pray my request be granted. Thanks 

8/15/2016 15:07 I had emailed my professor to request clarification on the final 

project for this course.  Unfortunately she took a vacation and 

was hospitalized twice toward the end of the class and was 

therefore unresponsive to my emails.  Because of this I did not 

meet her expectations for the final project and was 8 point away 

from getting a B in the class.  

7/27/2016 9:20 This has been my first time taking online classes. Although i 

thought online would be a great fit for me i was misinformed. My 

academic adviser never told me that the MPH program at Liberty 

is not accredited.  There was lack of communication with my 

adviser and me. I had no one to reach out to when i needed help 

or had questions.



DATE_REPORTED NATURE_OF_COMPLAINT

7/14/2016 18:54 1.)The complaint is that Dr. Fordman is NOT going according to 

her syllabus. I emailed her this:

I needed to discuss my Discussion 1 point with you. I'm a little 

concerned. Please refer to the syllabus as I have provided the 

screenshot of the document in place for viewing. Please reflect 

on the second to last sentence inside the Replies section. 

According to what is written it clearly states, not having to use a 

reference because "it is not a requirement" for the 2nd Summer 

semester syllabus.  So, if indeed it is not a requirement then why 

would there be points deducted?

2.)Here is the other email about the Learning activity:

Hello Dr. Fordman,

This is Janata, again! Listen, I also saw an error with my 

Learning Activity 1 and I am more inclined to think maybe you 

have me confused with someone else. 

Just to support what I am saying with documentation according to 

your syllabus and your Learning Activity Instructions I have 

screenshot both documents. It never stated having to use a 

reference in  the Learning Activity, at all, in documents. why 

would I include references if one was not initially asked to do so 

in the beginning?

As far as, the Determinants, I was really surprised to see that you 

said I was not sure of what determinants were. Hence the fact 

that, I supplied a display of the screenshot to support my work. 

Why would I need to ask you what the determinants are if I 



DATE_REPORTED NATURE_OF_COMPLAINT

7/13/2016 12:30 Please see Complaint 2 Letter for detailed explanation. Below is 

the first complaint, which fits the character allotment of 4,000 or 

less.

Today, July 6, 2016, I received an LU Student Return to Lender 

Notification Form. It stated that my financial aid was cut from 

$9,606.00 to $3,538.00. This Summer 2016 reduction was due to 

a lack of information on LUs part regarding the financial aid that I 

received for the two previous semesters of the 2015-16 school 

term at another university. I am currently completing the final 

week of the first Summer 2016 Subterm B of 6 credit hours. I 

have completed the Course Requirement Checklist for the 

second Subterm D, as well as one course introduction discussion 

board posting. I am aware that completing the CRC confirms 

financial responsibility for payment for the subterm, However, the 

CRC is due today, 7/6/16, the course began on 7/4/16 and the 

return to lender notification was not given to me until 7/6/16. This 

work was completed before 7/6/16 in order to balance the final 

testing and submissions for Subterm B and first due assignments 

in Subterm D. The subterms beginning and ending overlap for 

the week of July 4-July 10, 2016 . I will withdraw from the course 

today, 7/6/16, and am aware of the 25% payment required for 

most cases during this point of time in the beginning of the new 

subterm. However, since I was not notified of this financial aid 

change until midweek of the first week of classes, I am appealing 

that the 25% expected payment be canceled on my account for 

the 6 credit hours registered and I only owe Liberty University the 

funds reimbursed to me through my financial aid refund for 

Summer 2016 semester.  The total amount refunded was 

$3,741.00.	 	



DATE_REPORTED NATURE_OF_COMPLAINT

7/6/2016 21:33 Today, July 6, 2016, I received an LU Student Return to Lender 

Notification Form. It stated that my financial aid was cut from 

$9,606.00 to $3,538.00. This Summer 2016 reduction was due to 

a lack of information on LUs part regarding the financial aid that I 

received for the two previous semesters of the 2015-16 school 

term at another university. I am currently completing the final 

week of the first Summer 2016 Subterm B of 6 credit hours. I 

have completed the Course Requirement Checklist for the 

second Subterm D, as well as one course introduction discussion 

board posting. I am aware that completing the CRC confirms 

financial responsibility for payment for the subterm, However, the 

CRC is due today, 7/6/16, the course began on 7/4/16 and the 

return to lender notification was not given to me until 7/6/16. This 

work was completed before 7/6/16 in order to balance the final 

testing and submissions for Subterm B and first due assignments 

in Subterm D. The subterms beginning and ending overlap for 

the week of July 4-July 10, 2016 . I will withdraw from the course 

today, 7/6/16, and am aware of the 25% payment required for 

most cases during this point of time in the beginning of the new 

subterm. However, since I was not notified of this financial aid 

change until midweek of the first week of classes, I am appealing 

that the 25% expected payment be canceled on my account for 

the 6 credit hours registered and I only owe Liberty University the 

funds reimbursed to me through my financial aid refund for 

Summer 2016 semester.  The total amount refunded was 

$3,741.00.	



DATE_REPORTED NATURE_OF_COMPLAINT

7/6/2016 20:55 	Today, July 6, 2016, I received an LU Student Return to Lender 

Notification Form. It stated that my financial aid was cut from 

$9,606.00 to $3,538.00. This Summer 2016 reduction was due to 

a lack of information on LUs part regarding the financial aid that I 

received for the two previous semesters of the 2015-16 school 

term at another university. I am currently completing the final 

week of the first Summer 2016 Subterm B of 6 credit hours. I 

have completed the Course Requirement Checklist for the 

second Subterm D, as well as one course introduction discussion 

board posting. I am aware that completing the CRC confirms 

financial responsibility for payment for the subterm, However, the 

CRC is due today, 7/6/16, the course began on 7/4/16 and the 

return to lender notification was not given to me until 7/6/16. This 

work was completed before 7/6/16 in order to balance the final 

testing and submissions for Subterm B and first due assignments 

in Subterm D. The subterms beginning and ending overlap for 

the week of July 4-July 10, 2016 . I will withdraw from the course 

today, 7/6/16, and am aware of the 25% payment required for 

most cases during this point of time in the beginning of the new 

subterm. However, since I was not notified of this financial aid 

change until midweek of the first week of classes, I am appealing 

that the 25% expected payment be canceled on my account for 

the 6 credit hours registered and I only owe Liberty University the 

funds reimbursed to me through my financial aid refund for 

Summer 2016 semester.  The total amount refunded was 

$3,741.00.	



DATE_REPORTED NATURE_OF_COMPLAINT

7/5/2016 19:24 I tried registering for a course in D term and was told by 

admissions that military advising would contact me to finish 

financial aid. I called twice and emailed them to see what the 

issue was and never received any contact back. Because of this 

delay I was dropped from the class and was unable to sign up for 

the class. When I called today I was told I could still get into the 

class but pay a $125 late fee on top of the course payment. I did 

everything on my end to apply for the class and now I have to 

pay additional because of Admissions/military advising. I was told 

there is a chance I could get the $125 back if I appeal but that 

wasn't a guarantee and regardless I HAVE to pay the $125 

upfront. I already bought the books for the course and started 

prepping for the course.

5/23/2016 16:21 I was speaking with my adviser to help me register for courses, 

and we decided on the best course to take, that I would pay for 

out of pocket.  I was ready to continue taking courses and also 

my adviser informed me that I would be dis-enrolled from Liberty 

University, since I had not taken courses in  the year.  When 

scheduling courses, we forgot that I had signed a contract with 

Liberty University, stating that I had to take courses in both 8 

week sessions, with a minimum of 3 credits, along with GRST 

500. Being as though I signed this contract, the course that I was 

going to take in summer session D, I could not schedule in order 

to stay enrolled. I am writing in hopes that I could move my 

contract to allow me to schedule courses for the fall so that I will 

not be dis-enrolled from Liberty University. If this is not possible, I 

am asking what I can do so that I can stay enrolled in Liberty 

University. Thank you.



DATE_REPORTED NATURE_OF_COMPLAINT

5/17/2016 15:11 I am writing a letter to appeal the balance of $4,497.45 owed & 

the transferring of my account balance to collections agency 

Windham Professionals. There is a timeline of issues that has 

led to why the amount of $4,497.45 is outstanding. Please see 

the attachments for a detailed explanation

5/16/2016 11:29 My complaint is regarding financial check in. I called on Saturday 

to set up a payment plan because I am waiting on a form for my 

financial aid appeal. Supposedly they set up the payment plan 

but later in the evening when I returned home to complete 

financial check in, it didn't show that I had any funds/plan 

available and I had to pay the full amount of around $3500. 

Because the student account office had closed already, there 

was no one that I could contact. At midnight, my classes dropped 

since I wasn't able to complete financial check in even though 

they had already taken the payment out of my account and 

supposedly set up the plan. When I spoke this morning with them 

again about fixing the problem they told me that I would have to 

pay everything in full. I am really frustrated because it was not my 

fault that I couldn't complete financial check-in and my classes 

were dropped. I am not sure if I was supposed to refresh 

something in my assist account or what I was supposed to do but 

it didn't show up properly on my side. 



DATE_REPORTED NATURE_OF_COMPLAINT

4/29/2016 9:34 I am enrolled in class 509-01. Here are my concerns.

1. I have twice had a reduction in my grade after I submitted the 

assignment following the rubric. In Learning Activity 5, I was 

given a format to follow as an example, and I answered the 

questions. When I re-submit 1 sentence, I am not given full credit 

for the assignment. In Activity 3, the professor asked us to 

choose a health disparity and fill in a chart. I chose chronic 

kidney disease and I was not given any credit for the assignment. 

When I emailed her and showed her the CDC guidelines on 

health disparities, the professor stated that it is not a health 

disparity. She failed to give me any examples of what she wanted 

and again I received no credit for this assignment or any 

instruction of how to complete it correctly. I am asking for help 

with this situation before the semester ends so I can address 

these issues and receive a fair grade. 

Thank you.

[Redacted]

4/26/2016 17:23 This complaint is regarding the required course material listed on 

the Liberty Online Bookstore.  Prior to my HLTH511 course 

(taking now- Spring 2016 Term B), I reviewed all the course 

materials that were required for the class.  One of them is a 

Texas Instruments TI-83 Plus Calculator.  I already had a 

scientific calculator but not a graphing one so I purchased this 

calculator.  I bought it from Staples since I had a credit with them 

(see attached receipt in uploaded file).  At no point in the class 

nor for the rest of the couple weeks in the class are we told we 

need to use this calculator and it was not necessary to use for 

any assignments.  We used only the textbook and the IBM SPSS 

software. I am not able to return the calculator to staples as their 

return policy is only 14 days for electronics.  They will also not 

accept providing store credit with any return at this time.  This 

was an unnecessary $127 expenditure for which I will not need to 

use this calculator for any further courses nor for what I will 

choose to do after graduation.  I see that the calculator is still 

listed as a required course material for the summer term.

4/21/2016 12:37 Honestly, I think the curriculum is again extremely flawed. As I 

have conveyed this before in the last complaint. Please,  don't 

downplay this matter as it pertains to many students not just 

myself.  It's alarming when students don't pass the class the first 

class. The advisors and the professor are aware of the 

problematic class. I bare the burden of proof that even the 

faculty. 



DATE_REPORTED NATURE_OF_COMPLAINT

4/20/2016 0:03 My complaint is that there seems to clarification that the HLTH 

501 course is flawed to where a huge amount of students are 

passing this class after taking it the first time. From what I am 

told from advising(Trey Richardson) is that they are aware of the 

problematic course being offered to students and at the moment 

the school is trying to find ways of improving the class. However, 

this class is having students like myself in limbo. I have taken this 

class twice now. Fully being aware of how problematic class is 

repetitive.

4/19/2016 10:10 Good Morning,

I received an email from the Student Accounts Office at Liberty 

University which informed me that I had been removed from FCI 

for the Summer 2016 semester. I was unaware that this would 

happen when I dropped from from HLTH 505.

I was unsure of the withdrawal/dropping process, which is when I 

called in on 3/19/16 to discuss possibly dropping my class 

through Academic Advising. I was informed by a representative 

that I could drop the class instead of withdrawing since I had not 

started.

The representative also placed me on a brief hold while he 

discussed with financial aid the affect the drop would have on my 

account. I was informed that it would not affect me and I would 

owe nothing. With that being said I proceeded with dropping the 

class.

I would like to know the proceeding steps that  I should take to 

resolved this issue. 

Thank you,

[Redacted]



DATE_REPORTED NATURE_OF_COMPLAINT

2/18/2016 11:54 Hello I am [Redacted] and I am contacting you with some issues I 

am finding with this degree. 

I contacted someone from the 800 number and I found  some 

discrepancy with the advertisement in regards to this degree. He 

clearly on the call stated "this degree will not help you, will not 

lead you, or will not make you a dietitian".  When I signed up for 

this program that was the opposite of what I was told and what I 

read. So I'm trying to figure out if there is some false 

advertisement which got me to apply and take courses at Liberty 

but in the end the degree will not hold any weight in the work 

world. I have attached a few of the online advertisements in 

which I read about the potential careers directly from the Liberty 

website. 

2/11/2016 17:21 Hi SAO, 

You all are on the online students website and exercising my 

rights. I see that I am being deprived, disenfranchised, 

ostracized, and blindsided from participating in the meeting and I 

may not get a position because I opportunity was taken away. 

What's wrong with being a online officer to the students online. 

There should be a president and officer's online. I'm graduating in 

December 2016. I would like to be president. But according to the 

announcement this other person will be from last year. But why 

can't we feed off each other and become co-presidents/officer's 

for each position. We might graduate at different times. 

Really discouraging.

Warm Regards,

[Redacted]



DATE_REPORTED NATURE_OF_COMPLAINT

2/2/2016 21:01 Dear friends at Liberty,

I have attended Liberty for 2 degrees now. I have always had 

great responses and it has been an honor to attend Liberty.

My compliant at this time is that during my registration for Spring 

2016 completed on November 25, 2015 the academic advisor 

placed me by accident in HLTH 632 which I had taken previously. 

Rolling into my second week of this course in "this semester" it 

dawn on that this course was so familiar. Therefore, I 

investigated my transcripts and realized I took it last semester. 

Oh No! I called for assistance to resolve this matter successfully.

Please help this me clear my transcript and move on.

1/4/2016 8:51 My account has been placed on hold due to a "glitch" in the 

system. I contacted several departments prior to registering for 

classes to assure that I would not have to pay for particular 

classes. However, after I went through Financial Check-In and 

finished the classes at the end of the semester, I tried to access 

my transcripts and could not do so due to an almost $7,000 

dollar hold on my account. I had no idea it was there. I am not 

able to confer my degree, access my transcripts, or obtain the 

necessary information to further my career. Please help. I have 

additional documents that explains further in detail about this 

situation. 



DATE_REPORTED NATURE_OF_COMPLAINT

12/15/2015 14:54 Since I could only use 4000 or less characters, I have attached 

my complaint. I will be following up to make sure that it was 

received and handled. 

12/1/2015 20:36 I am in Professors Oswald Class and I am having a very hard 

time. No I am not complaining because its hard, but when I ask 

the professor for help on clarification of the assignments I get 

one or two word responses. For example, there was an 

assignment about a project due in two weeks when I first 

contacted professor Oswald. I told him I read the instructions and 

the rubric and I am having a hard time understanding the project 

if he could please explain it a different way. I included in the 

email what I thought what was wanted from him, and his 

response was something short and so confusing I emailed him 

again. I stated that I walked away from the assignment to get a 

better focus and come back, but I am still not understanding what 

exactly he wanted from the instructions. He then emailed me the 

instructions.... that's it. I said I have read them and the rubric but I 

am STILL confused.... he sends me he rubric.

I stopped emailing him about that. 

Then we have a research paper due and I submitted my topic on 

Dashboard and then emailed him later in the week if I could 

instead of doing obesity, focus on childhood obesity. He said 

yes....

Then I submitted a cite page with 10 cites on there like requested 

and explained to him why I was using the sources I was with a 2-

4 sentence recap... he deducted points because he said next 

time I do not need a caption on these. 

I am at a lose of words with this man and this class. I graduated 

top of my class for undergrad and I understand I am in grad 

school, but living in PA and him in VA, email is my only source 

and to get that negative feed back, its like he doesn't even want 

me in his class, and this honestly makes me not want to 

continue. Because of his perception of this class I have changed 

my major, but this is putting a sour taste in my mouth. It has 

nothing to do with Liberty at all, but this guys is awful. I am a 

nerd., I love school, I love challenges I love doing work, but this 

class I dread. I dread doing work because I know he is going to 



DATE_REPORTED NATURE_OF_COMPLAINT

11/24/2015 18:52 While attempting to submit an assignment and take a quiz I 

noticed that I couldn't see the links required for me to complete 

those tasks.  I decided to try again the next day, which was the 

day both the assignment and the quiz was due.  After noticing 

that the links were still missing, I called the help desk and the 

automated machine told me to contact my professor.  I emailed 

my professor, explained to her my problem, and sent her my 

completed assignment as a measure to prove that I had actually 

completing it on time, and I wasn't trying to stall or lie.  

My professor told me that I shouldn't have had a problem 

because nobody else in the class had a problem.  She wants to 

impose a late penalty on my grades even though I told her about 

the issue over 12 hours prior to the due time.  

In our last exchange, she suggested I use another computer.  As 

an educated woman, she should not assume that everybody has 

the access to multiple computers.  I don't even have access to 

my own computer.  I share my computer with somebody else.  I 

was not able to turn in my assignment and complete the quiz until 

the following Monday by illegally using my work computer.

11/2/2015 18:05 Good afternoon,

I received a notice today that my TA has been returned due to a 

change in my class schedule.  I am upset as I cannot afford to 

pay for the course and it is my goal to finish my graduate 

program.  On 10/24/2015, I called my academic advisor, Jared 

Schmidt to correct my course schedule. He dropped me from 

Health 501 and enrolled me in Health 640.  I told him that I was 

using Air Force Tuition Assistance and needed to make sure 

things were done correctly.  He put me on hold and checked with 

student accounts. He came back on the line and told me my new 

balance was $45 to reflect a course fee that is specific to health 

640. He transferred me to student accounts where I was given 

the information about how to pay my new balance of $45. I went 

online and paid it immediately.  Today, 11/2/2015, I received an 

email from Liberty's military affairs office stating that my Tuition 

Assistance had been removed.  I immediately called Liberty and 

discovered that my account balance is $754 not $0 like I had 

thought. I completed my under grad degree at Liberty. I have 

exhausted my savings on the first degree I obtained.  Also, I 

completed 36 credits in just two semesters.  I am a hard worker 

and have every intention of completing my graduate program as 

well.  The cut off for Air Force Tuition Assistance was 10/19/2015- 

therefore it is too late for me to apply for TA again. I feel like the 

advisor and student accounts did not give me accurate 

information and therefore left me with an unmanageable balance. 



DATE_REPORTED NATURE_OF_COMPLAINT

10/28/2015 15:47 I erroneously submitted a draft copy of Case Study 2 which 

comprised a collection of journal articles, personal thoughts and 

other case study findings.  I Dr. Hensarling accepted the draft 

and graded same.  The official Case Study 2 via email, but she 

refused to accept my official paper on the alleged basis of having 

to change other students' paper in the spirit of fairness.  

10/15/2015 15:34 I have had a challenge with this instructor providing me with a 

grading rubric explaining where my points were deducted 

because I had 30 points deducted with a comment that only 

repeated what I said in my assignment but nothing explaining 

where the deduction came from. I have had a hard time trying to 

get an explanation for an assignment as to where she claimed 

that her response to my assignment had gotten cut off and that 

she had to resubmit it, but I never received it after 2 attempts. 

Overall, I don't feel like she looks at her rules and directions 

before she grades her students to make sure what she 

comments on, is what she requires or asks. 

9/21/2015 2:20 This complaint is regarding the Academic Standing Contract 

components that are listed as requirements for me to continue. 

The contract states that I must take the writing course 500 to 

resume my degree studies. I am requesting to not be subjected 

to having to take this course. I have a MA in human services with 

a B overall average which indicates that I was not deficient. As 

well, virtually all my DB assignment and other writing 

assignments over the past year were either A's or high B's. The 

issue presented in my appeal had absolutely nothing to do with 

writing impediments. More so, I faced various untimely incidents 

and circumstances that consumed my time and focus, enabling 

me to my own human frailties and not being a machine. I 

particularly spend an insurmountable  amount of time selecting 

every word and sentence I write  when constructing a paper, and 

writing is not a weak area of mine.        



DATE_REPORTED NATURE_OF_COMPLAINT

9/17/2015 17:56 I was allowed to register and via financial check-in pay tuition and 

grad fee out of my own pocket without the practicum paperwork 

being complete. Jonathan Giles's lack of diligence prevented a 

practicum from being procured.



DATE_REPORTED NATURE_OF_COMPLAINT

8/24/2015 13:28 Please understand that the grades for courses HLTH 501 & 

HLTH 632 are not a reflection of my academic performance. 

Please see the below explanation regarding each course:

HLTH 501

Dr. Sandlin was negligent and incompetent teaching HLTH 501. 

There was no assistance provided throughout the course. 

Throughout the course I stayed in contact with Dr. Sandlin about 

my concerns and progress, yet there was never guidance 

provided by her. When I complained to my advisor, I was referred 

to use tutor.com, a tutoring program through Liberty University. I 

received assistance on most assignments by 3 tutors from 

Liberty Universitys tutor.com program to verify my assignments 

were satisfactory prior to submitting. When I received my grades 

back, there was never an explanation of why answers were 

incorrect even after I requested the professor to explain this.

I spoke with the chairman Ashley Hudson who informed me Dr. 

Sandlin was in the process of being removed from teaching the 

course due to her level of incompetence in teaching HLTH. 501. I 

requested Ashley Hudson Tharpe to escalate my concern to 

higher authority in which she agreed to do and I have yet to 

receive a follow-up call or email. I submitted a detailed appeal 

that included email communication between the professor and I 

throughout the course to show proof of her incompetence, 

negligence, and her declining assistance.

In addition, I submitted proof of the communication between the 

tutors and I where they confirmed my work was correct. All 

appeals submitted for this course was denied. There is an 

unaddressed concern of a tutor system supported by Liberty 

University that is flawed in combination with a Liberty University 

professor teaching a difficult course in which she was knowingly 

incompetent. Perhaps I failed the course, I am still responsible 

for payment of this course and the grade received. However, 



DATE_REPORTED NATURE_OF_COMPLAINT

7/29/2015 14:09 My name is [Redacted].  I am a former student at Liberty 

University who attended from 2009 to 2012.  After graduating 

from Liberty University with a Master of Arts in Pastoral 

Counseling, I decided to pursue a new degree in Public Health. 

During this time frame I encountered serious illness that the 

doctors were unable to figure out for a period of months.  It was 

at this time that I begun exploring my options pertaining to Liberty 

realizing that I was not going to be able to fulfill my academic 

obligations due to toll that this illness took on my body.  I began 

to reach out to Liberty for help in order to determine the best 

option for me which would prevent me from having a financial 

obligation as well as a low grade point average. My grade point 

average in my Pastoral Counseling degree was 3.5 and it was of 

great importance to me to maintain excellence.  After five phone 

calls where I was dually advised to withdraw from the school and 

then told to just not submit work and let the semester end, I 

ended up owing money to the university and having two F's on 

my transcript.  I have called since then to look into options of 

getting this rectified. To my surprise there were very little notes 

on my account after the detailed conversations that I had with 

multiple representatives.  Each representative assured me that 

detailed notation was on my account.  The two F's that are 

present on my transcript have proven detrimental to my future 

academic endeavors.  I have purposed to continue this pursuit 

which is why I desire to appeal these grades.  It was an honor to 

attend Liberty University and I would like to have this door of 

opportunity open to me again.  If medical information is needed 

that can be requested and provided.  Thank you for your 

consideration and willingness to look into this matter of 

importance.  

7/28/2015 9:20 The Beacon System for tracking appeals, complaints and 

requests is horrible. 

I received an email on how to place an appeal, but that 

information was incorrect, that caused me to spend over an hour 

on the phone with your tech support trying to figure out why I 

couldn't start the appeal process. Once we figured out that the 

appeal process starts with a COMPLAINT - which makes no 

sense- I was able to start the process. My appeal was denied, no 

problem I'm not mad about that, but I only received a DENIED 

response. No information as to why it was denied. I requested, 

thru Beacon to be told why it was denied, now I can't open any 

document on the Beacon page - except the COMPLAINT form.  

So here is my complaint and preferred outcome.  



DATE_REPORTED NATURE_OF_COMPLAINT

7/23/2015 21:32 No explanation regarding the reason my request was denied.  

Who reviewed the request and who had the overall responsibility 

to deny it? 

7/13/2015 21:53 I was charged a 25% fee for withdrawing from a class.

I needed to withdraw because I was informed on Tuesday 

morning, June 30th, work contract I am currently working under 

with the National Guard was not going to continue after 30 

September.  I was required to pursue my masters degree while 

under this contract.  When I was told the contract was no longer 

available I needed to withdraw so I could concentrate on finding 

future employment.  

I understand that when I completed the Course Requirements 

Checklist I met the criteria for being in the class, but had I known 

the contract was going to end, I would not have registered in this 

semester.  



PREF_OUTCOME DECISON_DATE

I am requesting for an investigation to be done on the grading 

style and quiz questions that are given, I feel that some of the 

questions are from outside chapters from the week we are in. 

This is my very last class before receiving my degree and I need 

a change to occur on grading. 

6/19/2018 10:47



PREF_OUTCOME DECISON_DATE

As a continuation of the complaints above (I ran out of character 

space)...there are also gross inconsistencies between the 

grading rubric and the assignment instructions uploaded for 

papers. Dr. H also sends extremely detailed emails with 

additional information that was not previously mentioned under 

the assignment. Yet, for example, Short Paper required a Title 

page, but this was neither mentioned in the instructions for the 

assignment (see attached) nor in her email/announcement....the 

title page requirement was only mentioned at the very end of the 

grading rubric. Similarly, case study paper instructions had 

inconsistencies between four different sources: the assignment 

instructions, the grading rubric, Dr. H's announcement, and Dr. 

H's email. Again, this is hardly on the level of excellence the 

instructor herself requires of her students. 

I was told by Academic Advising that unethical/inconsistent 

behavior by an instructor is taken seriously by LU and that this 

would be taken into consideration with regards to my tuition 

refund being withheld (1.5 credits) as a result of my  having to 

withdraw from this course. This is particularly true if other 

students convey similar experiences or have dropped/withdrawn 

from the course in higher than average numbers. 

Additionally, if Academic Advising is advising students wrongly 

that curriculum is standardized and that it makes no difference 

what instructor they randomly receive, then this is a much bigger 

problem. I would expect that any student who has had to endure 

Dr. H's poorly structured quizzes would be evaluated for credit 

refunds due to the misinformation being given by Academic 

Advising and the subsequent inequitable grading. 

Thank you for taking the time to review this case,

[Redacted]

7/10/2018 0:00



PREF_OUTCOME DECISON_DATE

If you noticed from the records, I have called and email back and 

forth again and again in regards to my account.  I was getting 

emails and calls about on how they were working hard with 

registrar to handle it and that was from Karsten Anderson.  

Finally the last email I was received from Mr. Anderson was 

yesterday on June 5th and read that I had two options.  One were 

to either take summer D with HLTH 625 alone which would not 

be covered by financial aid or wait until fall to take it with another 

class so that financial aid can cover it. There was no further 

information. Take in consideration that I did not decline that offer 

or option.  I, then, called registrar for more assistance and Emily 

suggest I email Karsten back about  seeing if I can get maybe 

another alternative.  Regardless, I was grateful for the assistance 

but wanted to know more before I can finally decide on my 

options.  Now, I am on academic suspension and this shattered 

me to pieces. 

 Again, this is no way to deflect or get anyone in trouble.  I just 

did not like the fact that I have been getting redundant 

responses, speaking to so many other people, getting one 

response and then getting a different type of response only to 

lead me up to here.  To be honest, communication is awful.  I 

practically call every day because I am so eager to continue.  I 

admit, I will take full responsibilities for what I did with my grades 

and not doing well however I can honestly say I am displeased 

with all of this.  I felt like I do not have a voice and could not 

advocate for me and it is just not. Everything is either email or 

calls and I can't reach out to anyone to get specifics on what I 

need to do! I am at a dead in job that does not value me in any 

way, shape or form.  All I want to do is advance in life.  By 

enrolling in LU, I just wanted something that can help me not only 

further my education and knowledge but take me farther than I 

am.  So please.  I am begging can someone please look into this 

for me?  I just feel so hopeless.  Thank you.

With kind regards,

[redacted]

6/8/2018 9:01

I would like to placed into the class that begin May 21 as I have 

been charged  for the course and have been in the hospital due 

to surgery  since week 2. I was scheduled to graduate, and given 

the situation  I am no longer able to graduate in May. 

5/17/2018 16:50



PREF_OUTCOME DECISON_DATE

I would be so completely grateful given my situation, 

determination, and lack of information given, to have a second 

look at my assignments and work completed in this course to see 

if there is room for advancement to a grade of 'B'. My work was 

always on time and done to the best of my ability. With a grade of 

'B' I will be able to be reimbursement for my course and use it to 

sign up for my next semester and complete my degree at Liberty 

University.

5/9/2018 15:20

My grade changed from a C to a B so I can graduate. 5/10/2018 10:48



PREF_OUTCOME DECISON_DATE

Change a 79.9(C) to a 80(B) 5/8/2018 14:59

I would be so grateful to have a second look at my assignments 

and work completed in this course to see if there is room for 

advancement to a grade of 'B'. My work was always on time and 

done to the best of my ability. With a grade of 'B' I will be able to 

be reimbursement for my course and use it to sign up for my next 

semester and complete my degree at Liberty University.  

5/3/2018 10:04



PREF_OUTCOME DECISON_DATE

I am kindly requesting that you wave all fees pertaining to the 

withdraw of this course (HLTH642-Spring 2018 D02). Thank you!

Sincerely,[Redacted]

5/10/2018 16:32



PREF_OUTCOME DECISON_DATE

I am kindly requesting that you wave all fees pertaining to the 

withdraw of this course. Thank you!

5/1/2018 16:38



PREF_OUTCOME DECISON_DATE

Reduction in remaining tuition balance. Please, I beg you, try to 

not charge me for Health 507 and 509. Again I can provide all 

necessary documents that show my financial hardship

4/11/2018 10:13



PREF_OUTCOME DECISON_DATE

Although this course in already complete, I would like the 

opportunity to retake the course, with a different professor. I 

would like to receive a positive outcome from the course. This 

course is full of wonderful and helpful information and I want to 

make sure I am understanding everything. If at all possible the 

research paper that I worked on if there was someone who could 

tell me where I went wrong or give some type of valuable 

feedback I would appreciate it. I would like for this to be 

considered in the appeal that I am submitting with financial aid. 

3/19/2018 15:00



PREF_OUTCOME DECISON_DATE

Special permission to receive my financial aid money on 

February 16th, 2018 instead of April.

2/26/2018 10:35

I would like the appeal reviewed and this situation resolved. 2/23/2018 20:00



PREF_OUTCOME DECISON_DATE

I would like to withdraw from my spring classes and reschedule 

them for the summer semester. 

2/7/2018 9:28

Fee removed. 1/29/2018 14:49



PREF_OUTCOME DECISON_DATE

If this was really a mistake, then I feel that my circumstance 

should be given special consideration since I have already 

completed a higher level Nutrition course and received an A 

grade. If the issue is that my degree must include 42 graduate 

level credits, then I am agreeable to this, as long as I can pick an 

elective course in place of HLTH 640, to achieve the 42 credits 

needed. I feel it penalizes me as a student to make me go 

backwards and complete a lower level course that was intended 

to prepare me for a course I have already taken and received an 

'A' in. 

Thank you for your consideration in this matter.

Sincerely,

[Redacted]

1/8/2018 17:18

 All I ask is that she grade me fairly so that I can complete this 

course successfully.

12/13/2017 8:05



PREF_OUTCOME DECISON_DATE

I am kindly requesting an exception to be made on my behalf to 

stay enrolled in HLTH 698 for the Spring 2018 semester. I'd like 

to complete practicum this Spring as planned, for I should not be 

faulted due to misinformation. I was not given specifically correct 

information.

12/1/2017 16:33

I strongly prefer that Liberty University allow me to use the Health 

500 course as the elective to go towards my 42 credit hours for 

the Master's of Public Health program.

1/17/2018 1:00

I would like to receive the points that were taken off from this 

assignment so that my final grade can be raised.

11/15/2017 10:21



PREF_OUTCOME DECISON_DATE

My desired outcome for this course was to receive the grade I 

earned and not one I was merely given. I know with the effort I 

put into the course and preparing this appeal I deserved to earn a 

B not a C-. Please review the grade appeal document for further 

explanation. 

11/13/2017 11:22

I'm the first to admit when I've done something incorrectly. But, I 

do believe that the case study assignments I submitted were of 

good quality. I worked hard on all of the assignments throughout 

the course, but the grades I received had me doubting my 

academic ability so much that I dropped my Fall Semester "D" 

term course prior to it starting. I don't believe the quality of work I 

presented in this course was any different from the other courses 

I've taken at Liberty University, yet, the grade I received in this 

course is the lowest I've gotten.

Therefore, I would like the two case study assignments required 

for the course to be re-graded. 

I truly appreciate your time and the effort you've gone through to 

review this appeal.

Attached you will find the course syllabus, assignment 

instructions and rubrics for the case studies, the graded 

assignments themselves and all other correspondence via email 

and blackboard. Some emails are attached in a Word document 

as the wording wasn't visible after printing and scanning.

Thank you,

[Redacted]

11/13/2017 11:27



PREF_OUTCOME DECISON_DATE

This is a situation out of my hands as a natural disaster, please 

help me to continue with my studies and don't punish me for don't 

attend the courses all these days because the lack of resources 

in my country right now.

12/11/2017 10:38

I did contact professor, and she adjusted my grade by 3 points to 

have me pass.  I still feel like my paper deserves more than just 

52%.  I worked on the paper for over a week, and had very little 

direction on how to do this paper.  I feel that I at least deserve a 

185 out of 200.

11/7/2017 11:18



PREF_OUTCOME DECISON_DATE

To maintain my C and/or receive a higher grade that is befitting 

of these vague assignments and submitted works that interpreted 

to the best of my ability. 

11/7/2017 11:06

My desired outcome is to receive the grade I actually deserved 

and not one I was merely given. I desire to have an administrator 

review my assignments and responses not my past instructor 

that are provided in the discussion post document, and case 

study documents. My desired outcome is further explained in the 

grade appeal document provided, I feel I deserved an A or a B 

overall in this course most certainly not a C. 

11/27/2017 13:06

I'm more concerned about giving some constructive feedback so 

that the class will not be so frustrating for students in the future.

10/26/2017 10:20

I am requesting a re-grade of the logic model assignment and 

peer-editing assignment #1. Also, if I schedule a time with Dr. 

hudson during her office hours and she is  unable to fulfill that 

commitment to let me know prior as i am work and calling during 

working hours. Also, I prefer not receive e-mails that 1 

assignment is late if it just after midnight, it is making class very 

discouraging with this professor, and if needed I am happy to 

switch to another instructor. 

10/26/2017 9:46



PREF_OUTCOME DECISON_DATE

The assignment should be re-reviewed and graded as requested. 10/9/2017 17:33

I am not suggesting that the assignment warrants a perfect 

score. However, points have been deducted that relate to 

elements not required in the grading rubric. The assignment is 

definitely not a B assignment warranting a 12 point deduction. 

This assignment should be reassessed and graded.

10/9/2017 19:58



PREF_OUTCOME DECISON_DATE

The assignment should be re-reviewed and graded as requested.  10/2/2017 11:13

I am not suggesting that the assignment warrants a perfect 

score.  However, points have been deducted that relate to 

elements not required in the grading rubric.  The assignment is 

definitely not a B assignment warranting a 12 point deduction.  

This assignment should be reassessed and graded.

10/2/2017 11:12



PREF_OUTCOME DECISON_DATE

Receive 1 point for the quiz question that I reported as being 

erroneous, given that it was inaccurate.  The faculty member 

should respond to my email (within the required timeframe) 

regarding the second quiz so that I can determine whether the 

second question answered was in fact graded correctly by the 

system (if all options were not provided). 

10/2/2017 13:17

I believe I deserve the 150/150 points for still having five posts, 

even though one of the posted rubrics only said two.  It is unfair 

for students to be punished for an instructors mistake.  I am 

active duty using TA and will have to pay it back, due to this 

issue, as I have to score a B- or better in grad level classes.  

Thank you for your assistance.  

9/5/2017 12:52

The desired outcome is to 1. have the $125 late financial check 

in fee reversed 2. be reimbursed for shipping charges to have my 

books expedited 3. be granted additional time to complete week 

1 assignments

9/7/2017 13:56



PREF_OUTCOME DECISON_DATE

I need help.  Is there any way at all this balance can be 

absorbed, waived, or dismissed so that I can continue my 

Master's Program?  

There is no doubt that I can successfully continue my program 

because, not only can I "do all things through Christ" who 

strengthens me, but, in Colossians 3:23 it says "and whatsoever 

ye do, do it heartily, as for the Lord and not to men".  This 

reminds me to press forward to complete the task that the Lord 

has allowed me to begin, and to do it with the best of my ability.  

The only barrier I have right now is the current bill from 

$2,420.46. 

9/8/2017 9:20



PREF_OUTCOME DECISON_DATE

My desired outcome is a B-. Thank you. 8/1/2017 11:07



PREF_OUTCOME DECISON_DATE

I am hoping and praying that the institution, as well as Dr. 

Henderson, will allow me to submit my assignments for a grade 

and reconsider the F that was given to me. My family and I 

cannot afford to have me retake this class again as well as push 

back my graduation date. I have already locked down a site for 

my practicum and I hope that I will still be able to apply to do my 

practicum this Fall regardless of this situation. Dr. Henderson has 

been very gracious and I can't thank her enough for it. But I hope 

she will give me this one last chance to make up my work 

because I really and truly am passionate about this field. I hope 

to make a difference to my community by applying all that I have 

learned from my professors and this institution that creates such 

a strong foundation and incorporation of Christian values. Please 

don't let my setbacks reflect the type of student I am because I 

genuinely strive to be the best student I can be. I hope and pray 

that you will consider my appeal and allow me to submit my 

assignments for a grade. I don't want to burden or intrude on 

anyone but I am desperate because so much is invested in this 

degree. 

I can't thank you enough for the opportunity and I pray and hope 

that you will take my appeal into consideration. 

Mahalo ke aloha pumehana (kindest regards),

[Redacted]

7/24/2017 12:08



PREF_OUTCOME DECISON_DATE

To begin with I would NOT like to be identified as the student who 

complained about Dr. McGinnis in order to avoid my assignments 

being graded with biases saying how I am currently in his class. 

As far as the preferred outcome I would like the post(s) to be 

taken down, and I would also like that any corrections that are 

made on my future post not be made public to the other students!  

7/21/2017 10:18



PREF_OUTCOME DECISON_DATE

In order to enroll, a decision of removing the account hold-- being 

that the book was return in a new condition. 

6/26/2017 15:55



PREF_OUTCOME DECISON_DATE

I would prefer a COA increase so that I can get back a good 

enough amount of money from my loan refunded to me in order 

to survive off because I am unable to work full-time and maintain 

my studies. 

6/16/2017 13:09



PREF_OUTCOME DECISON_DATE

That I be charged only 25% for withdrawal instead of 50% due to 

incorrect information I received from academic advising. The 

email was sent on 5-19-17 following my talk with Mrs. Reichard.  

Thank You for your time.

[Redacted]

6/6/2017 12:01



PREF_OUTCOME DECISON_DATE

B+ 5/30/2017 9:16



PREF_OUTCOME DECISON_DATE

My preferred outcome would be to get my financial re-instated 

and to be able to re-enroll in courses so that I can complete my 

degree.

6/1/2017 13:02

Regrade on my discussion #2 assignment and the late point 

deductions.

5/9/2017 12:40



PREF_OUTCOME DECISON_DATE

No grade affecting my GPA. 4/28/2017 15:49

I am asking for a strong evaluation of the events that led to my 

academic standing that resulted in loss of my financial aid 

causing me to now be responsible for an un-anticipated out of 

pocket payment ($4369.00). In the process of evaluating my 

account, I am asking for a provisional credit to be applied to the 

remaining balance $2088.00 to bring my account balance to 

$0.00. 

If the  grades (Hlth 501 & Hlth 632 Spring 2014) was not 

assigned to me erroneously, then financial aid would have 

remained continuously in which the full balance $4369.00 would 

have been paid by my approved financial aid.

Please see the attachment for a detail explanation and 

supporting documentation.

Thank you,

5/5/2017 13:59



PREF_OUTCOME DECISON_DATE

Removal of the points deducted from my grade and an apology 

for the hardship he hardship as my mom has been critically ill 

and almost lost her life.

4/19/2017 12:48

enroll in a course for d term 4/6/2017 8:19

no payment of the balance it wasn't error 4/5/2017 14:38



PREF_OUTCOME DECISON_DATE

I would like a FN removed from my transcripts, as well as a credit 

for the course that I took.

3/21/2017 16:48

More help with areas that are clearly lacking in the subject. We 

are given practice problems from the text, but there is no answer 

key to check your work.

2/23/2017 15:12



PREF_OUTCOME DECISON_DATE

I need this issue to be resolved without further delay with my 

application applying to complete my degree. I am having to 

submit a complaint each semester because I am not getting a 

response from the staff. At this point I am now escalated this 

concern outside of Liberty University if it is not properly 

addressed. 

1/31/2017 9:50

I would like a response from Mr. Giles regarding my questions 

and I would like for him to be more responsive with questions I 

may have in the future. 

1/31/2017 9:53



PREF_OUTCOME DECISON_DATE

To be approved for  Practicum 698 MPH.  From my end, I 

followed all the proper steps and protocol for approval of 

practicum and preceptor.  Upon approval, i completed the 

paperwork and submitted by the original deadline.  I arranged 

and discussed with site and preceptor the goals for my 120 hours 

under their guidance. I met with the site and organization / 

members to begin practicum hours, despite the lack of 

communication from Mr. Giles and my adviser to ensure I would 

meet my graduation date set for  May 2017.  Last effort to contact 

or receive feedback from Mr. Giles was Wednesday Jan 11 - I 

contacted my adviser by phone - the advising team (with me on 

the phone) reached out to Mr. Giles department and 

communicated with someone who said they would push to have 

him address the situation.  Friday my adviser followed up with me 

to see if I have heard back yet, and I have not.  

2/1/2017 14:18



PREF_OUTCOME DECISON_DATE

To be registered for HLTH 698 immediately. 1/23/2017 10:28

Register HLTH 698 1/26/2017 9:04

I would like assistance with the study guide along with a 

professor for this course. 

1/20/2017 9:34



PREF_OUTCOME DECISON_DATE

I hope this issue can be addressed and that no other student has 

to go through this stressful process in the future. I appreciate 

your help and concerns. I am looking forward to getting this issue 

situated as soon as possible. I need to register for the practicum 

and move forward. Thank you very much in advance. 

1/16/2017 10:32

Expand the online section or have two so this doesn't happen in 

the future. 

1/16/2017 10:26

-Be registered in HLTH 698, last course required to complete 

Masters Degree & I need this course to reach 6 hours to receive 

financial aid. 

1/12/2017 15:04

A response from Jonathan Giles regarding my practicum. 1/12/2017 9:16



PREF_OUTCOME DECISON_DATE

I need to be registered for HLTH 698 so I can start on Monday. 

The process of getting registered needs to be addressed. If Mr. 

Giles can not handle processing all of the registrations in a timely 

manner then maybe he needs assistance. I also do not believe 

that I should be required to pay the late FCI fee due to Liberty's 

mess up

1/12/2017 9:19

I would like to due dates to be listed fluidly-throughout 

blackboard. The dates need to be the same! 

1/10/2017 12:41



PREF_OUTCOME DECISON_DATE

The preferred outcome is to have the preceptor and site 

accepted so that I may be able to complete my MPH practicum 

this spring 2017. 

1/10/2017 11:01

I would like my application to be processed and enrolled in the 

HLTH 698 for the Spring 2017 semester.

1/10/2017 12:43



PREF_OUTCOME DECISON_DATE

Fire Jonathan Giles. Find someone else immediately to replace 

him and get us students the help we need! Please. Thank you.

Respectfully

[Redacted]

1/5/2017 10:41

I would like a fair attempt at the exam. If need be, I would like at 

least 2 of the 3 attempts that I was originally suppose to receive. 

Furthermore, in the future, I would like consistent communication 

with a reliable person when needed. 

I would also like to know where I can send my background 

information. 

12/30/2016 11:29



PREF_OUTCOME DECISON_DATE

To be enrolled into the Spring 2017 MPH Practicum 1/4/2017 12:38

The preferred outcome is  that I would have received a 

notification within 7 days of original email on 10/17/16. Which 

would have increased my chance of finding a better practicum 

site and graduating on time as I deserve.  Please see the 

following attempts of communication regarding approval below: 

 Professor Giles,

I'm interested in pursuing my practicum in Spring 2017.  My  

chosen agency is  Healing  CAARE (Durham, NC) .  I have 

initiated a practicum request along with references to [Redacted].  

Can you confirm if this agency is approved practicum location?

 Please see the following previous request...

[Redacted],

From: [Redacted]

Sent: Sunday, October 30, 2016 12:53 PM

To: Giles, Jonathan Alexander (Public & Community Health)

Cc: [Redacted]

Subject: Fw: Practicum Approval for Spring 2017 

 

12/21/2016 13:49



PREF_OUTCOME DECISON_DATE

the two grades of d removed from my transcripts 1/6/2017 14:56

I just wish to know if he has received the original documents I 

placed in the mail over 2 weeks ago.

12/19/2016 16:37



PREF_OUTCOME DECISON_DATE

Ideally, Mr. Giles would contact me, although at this point I do not 

see the benefit of this because my paperwork has already been 

submitted. 

12/21/2016 13:53



PREF_OUTCOME DECISON_DATE

I would prefer If i the department would accept my final paper 

and be able to Pass the class at the end of this term. This is my 

last class and i would be completing the MPH Practicum in the 

Spring, I still would be in the same situation in the Spring if I were 

to take this class over. I have worked really hard with working 

with my professor and getting this statistics class in order.

12/16/2016 22:14

Hopefully in the future Liberty will assign more than one person 

to deal with the practicums. Also, I hope that they are more clear 

on the paperwork. I have no idea where it needs to be mailed, I 

have no idea if I can turn it in electronically, I have no idea where 

to even find that information. I have looked on the website and it 

is no where to be found. Thank God for the sweet advisors that 

are trying to help me and assure me that they are doing their best 

while I wait for the practicum advisor.

12/14/2016 9:38

To be contacted by Jonathan Giles ASAP. 12/14/2016 9:33



PREF_OUTCOME DECISON_DATE

Prompt determination of practicum approval/disapproval so I can 

complete financial check-in or drop other class.

12/8/2016 11:15

For the preferred outcome, I would like to be able to have the 

balance on my account waived as well as being able to take the 

courses that were missed.

12/30/2016 4:00

I just wanted it to be documented that I did my part. I found a 

practicum and preceptor site back in October. I emailed him to 

have it approved. My preceptor, Meghan Huff, also emailed Mr. 

Giles in October to give him more details on what I would be 

doing. He never responded to her either. 

He has never responded or approved my preceptor or practicum 

site. I have sent multiple emails trying to get him to do so. 

If for some reason he denies it, it will be a major issue for me. I 

have an anticipated graduation date of May 2017, and this would 

alter that. 

I have done all I can and more and would hate to run into an 

issue at no fault of my own. 

12/7/2016 10:32



PREF_OUTCOME DECISON_DATE

I would love for someone to speak with Dr. Wise, to ensure this 

position is "doable" for her, as she seems to be busy with her 

"ministry and mommy activities"

"If you have any questions please email me. If you don't 

understand a question being asked please ask me for 

clarification before you try to answer it and before Sunday.  I am 

always very busy on Weekends with  mommy and ministry 

activities."

"If you have  any questions please email me.  If you haven't 

received a reply from me in 24 hours resend the email to make 

sure I received it."

These are just a couple of the times she's seemed as if she 

doesn't have the time to put into this position, and if that's the 

case, maybe this isn't the right fit. I don't require "one on one" 

attention, but I do want to feel supported, especially in an online 

course.

While a repeat isn't ideal, if necessary, I don't think that it should 

be my responsibility to pay for it, because of her lack of support. 

The chances of me getting a "B" or higher, which are my 

aspirations for every class, are slim to none. I also would like an 

appeal on the grading that I have received by someone else in 

the department to fairly assess my performance on the projects 

completed.  My submitted assignments are in accordance with 

the grading parameters and are not deserving of the grades 

received.  

12/7/2016 10:15



PREF_OUTCOME DECISON_DATE

Get Mr. Giles an equally competent partner and extend my 

deadline/other comparable solution.

12/1/2016 14:33



PREF_OUTCOME DECISON_DATE

Get Mr. Giles an equally competent partner and extend my 

deadline/other comparable solution.

12/7/2016 10:19



PREF_OUTCOME DECISON_DATE

Urgent response on the next step to get registered for the 

practicum. I can be contacted on my cell phone [Redacted]

12/2/2016 9:26

I realize the grade cannot be changed at this point, but I do 

expect a credit on my account to pay for a future course due to 

Liberty's poor management of a bad situation out of my control.   

12/7/2016 10:34



PREF_OUTCOME DECISON_DATE

I need someone to assist me with finding an approved site in my 

area in order to complete the practicum course for the Spring 

2017 semester. Jonathan needs communication improvement 

and he should be disciplined in some manner.

11/29/2016 9:06



PREF_OUTCOME DECISON_DATE

I would like my financial aid reinstated, I feel I have given several 

forms of documentation to no avail.

10/31/2016 16:53



PREF_OUTCOME DECISON_DATE

Moving forward, I believe these issues should be addressed in 

order to improve the liberty university online experience for 

students in the future. It can be stressful completing courses 

online, I personal invested a lot of time, money and effort in my 

education (as do many additional students who decided to select 

LUO as their primary source to better themselves and continue 

their education). 

The preferred outcome would be for the professor to have all 

grading necessary in order to complete the final project graded 

by the last day of the course, if possible. Secondly, when taking 

courses online, the messages received can easily be 

misconstrued or taken the wrong way  I believe a little sensitivity 

is needed when it comes to online correspondence (i.e. emails 

and assignments) provided on behalf of the professor to 

students.

11/5/2016 11:37

I will find satisfactory to pay 459 dollars at most and in payments, 

I can not do more.

10/24/2016 11:27



PREF_OUTCOME DECISON_DATE

I considered that I should not be charge for those classes, for the 

reasons I explained before , considering the expenses I went 

through with some books that I were not able to returned 

because were open, and the insensitive way the nutritional 

professor answer to my assignment.    

10/14/2016 14:40

I want Exam 2 reevaluated. I am sure there were more than 3 

questions from Chapter 12 on this exam. I believe I just might be 

missing some points for this exam.

9/23/2016 21:17



PREF_OUTCOME DECISON_DATE

I want communication about my concern. I have all emails where 

I have attempt to communicate however my concerns are NOT 

being addressed. I want out of this unproductive group. This is 

not working out and my grade will be an F working in this group

10/3/2016 16:10

I would like the class to be removed from my transcripts and 

granted the ability to take the class again. There is no way that I 

could've made an educated decision as to what to do about this 

class with the information given to me. I have proper 

documentation of email correspondence or their lack of between 

the professor and myself as well as with myself and other 

students as proof if needed.

9/20/2016 11:35



PREF_OUTCOME DECISON_DATE

Tuition Credit for retake of courses HLTH 501, HLTH 632, & 

GRST 500.

Temporary lift for course enrollment for C & D Term Fall 2016

9/9/2016 9:57

I would like to be register in the course this Fall Semester 2016. 

Thank you. 

9/22/2016 11:04



PREF_OUTCOME DECISON_DATE

I want an upgraded score and to pass the course with lest score 

of B. 

8/30/2016 14:46

I realize the grade cannot be adjusted at this point so I would like 

a credit for one class.  My husband is a pastor, we are both 

students, and have two small children so we have no money to 

pay for an extra class especially when I put over 30 hours of work 

into one paper but could not get quality guidance from my 

professor until after the class was over.  

8/26/2016 8:44

I would like to transfer to a University that their MPH program is 

accredited. And also would like better communication for online 

students versus those who physically attend the University.

8/4/2016 11:17



PREF_OUTCOME DECISON_DATE

Please let's discuss seeing about reinstating my points to the full 

maximum points. And ask her to revise her syllabus. So that, she 

will be compliant with the expectations of the school rules and 

regulations. As of right now, she is considered NON-

COMPLIANT.

7/23/2016 9:47



PREF_OUTCOME DECISON_DATE

Overturn of complete denail of appeal #1 decision, or at least 

some of the outcomes requested.

7/25/2016 15:55



PREF_OUTCOME DECISON_DATE

There are five preferred outcomes. The first outcome I would like 

to receive is a zero balance owed to Liberty University for 

Summer 2016 Subterm Dwhich means that the 25% balance due 

before the 2-week withdrawal deadline is cancelled The second 

outcome is that I owe Liberty University no extra payment due to 

the change of enrollment status from full-time to half-time status 

for Summer 2016, since the cost per hour rate is different. The 

third outcome is that a flexible repayment plan for the Summer 

2016 Financial Aid Refund Disbursement of $3,741.00 outcome 

to possibly include repayment from anticipated refund payments 

calculated for the 2016-2017 school term or other agreed upon 

options.  Tuition for both Fall 2016 and Spring 2017 are 

approximately $4,860.00 and my financial aid awards for each 

term is $6,833.00. This leaves a refund amount of $1,973.00 for 

each semester of 9 credit hours of courses, to be applied to the 

$3,741.00 due from the Summer 2016 semester financial aid 

refund.  The fourth outcome is that the withdrawal is documented 

as a dropped course for future financial aid and transcript/degree 

purposes. The fifth outcome is that this incident would not count 

as reduced completion for the Summer 2016 semester.

7/12/2016 10:46



PREF_OUTCOME DECISON_DATE

One outcome I would like to receive is a zero balance owed to 

Liberty University for Summer 2016 Subterm Dwhich means that 

the 25% owed before the 2-week withdrawal deadline is 

cancelled The second outcome is a flexible repayment plan for 

the Summer 2016 Financial Aid Refund Disbursement of 

$3,741.00 outcome to possibly include repayment from 

anticipated refund payments calculated for the 2016-2017 school 

term or other agreed upon options.  Tuition for both Fall 2016 and 

Spring 2017 are approximately $4,860.00 and my financial aid 

awards for each term is $6,833.00. This leaves a refund amount 

of $1,973.00 for each semester of 9 credit hours of courses, to 

be applied to the $3,741.00 due from the Summer 2016 semester 

financial aid refund.	

7/6/2016 21:13



PREF_OUTCOME DECISON_DATE

I would like to sign up for the class immediately and not pay a 

late fee based on the admission/military advising issues that 

affected my ability to register on time. I do not think paying the 

late fee upfront is the right approach since there is not a 

guarantee I will get the money back. 

7/6/2016 13:34

I would like to register for the Fall Semester. 6/1/2016 21:26



PREF_OUTCOME DECISON_DATE

Account adjustment, please the attachments for a detailed 

explanation.

Thank you.

6/3/2016 9:48

Allow me to reregister for the classes and continue with the 

payment plan as established on Saturday until the approval of my 

financial aid appeal. Also, I would like someone to determine 

what I did wrong to not allow it to show in my account since the 

student account representative Brooks told me they did 

everything right on their side.

5/19/2016 14:58



PREF_OUTCOME DECISON_DATE

First, I would like her to be clear with her instructions. Second, I 

would like my grade adjusted for both activities. If the professor 

cannot make it clear and provide specific examples as to the 

work she is looking for, then I cannot perform my job as a 

student. 

5/6/2016 13:48

I would like to see if I can get a Liberty school credit for my 

expenditure.  Maybe I can send this calculator back to you and 

you can re-sell it  at the MBS bookstore.  Thank you for your 

consideration.  It is brand new, never used, and I have all the 

packaging.

4/27/2016 14:51

Please allow this class to be free until the the problem with the 

class is rectified. 

4/22/2016 10:12



PREF_OUTCOME DECISON_DATE

I am suggesting that since I had to take this class twice already. I 

should not have to pay for the same class for the third time is 

gross. The situation about this class has manifested enough. 

Even though, my grade appeal was approved the grade still is on 

a "D" level. I honestly felt as though my original reason for the 

appeal was not address. So, rightfully so, I had to contact 

FERPA. Now, I can drop the case if I see more improvement on 

getting more progress. If not, this would only bring more salt to 

injury by already knowing the nature of the situation pertaining to 

this class being inadequate. And then, not taking in significant 

steps to resolve it. Warm Regards.

4/20/2016 12:03

I would like to know the proceeding steps that  I should take to 

resolved this issue without it affecting registering for Summer 

classes.

4/25/2016 13:53



PREF_OUTCOME DECISON_DATE

I want to know why this AD is posted that is not displaying 

honesty and integrity and what will be done for me? Preferred 

outcome is a Tuition discount or semester covered or something. 

I do not want my time to be wasted as well as my Money. What 

will this degree do for me since its not what the advertisement 

said? So I can know whether to transfer now or not.  

2/23/2016 11:12

 

CC 

[Redacted]

 

  

  Feb 10 at 5:08 PM  

Hi!My name is [Redacted] and I take classes online. I am 

discouraged. I received this message through Blackboard stating 

that students online can also participate in the elections for 

Officer Positions in LUPHSA ON 2/8/2016.

Posted by: Jonathan Giles

Posted to: Public Health Concourse

LUPHSA meeting February 10th

Posted on: Wednesday, February 3, 2016 2:31:00 PM EST

The following announcement has been posted on behalf of the 

LUPHSA leadership team. Residential students and any online 

students living nearby are encouraged to participate.

"I hope that you all had a wonderful break and that your semester 

is off to a great start. The Liberty University Public Health Student 

Association has finally been approved as an official university 

club and we will be having our first meeting of the semester on 

Wednesday, February 10th at 4:30 pm

 in CMHS 2081. We are well aware that there is a class going on 

at this time, but we have planned the agenda so that you will not 

2/16/2016 11:53



PREF_OUTCOME DECISON_DATE

I am requesting that the financial and academic consequences 

for withdrawing from HLTH 632 be removed. 

Thank you.

2/5/2016 13:37

I would like to be cleared of any monetary debt, have access to 

my transcripts, and have my degree conferred. I need these 

things to take the next important steps for advancement in my 

career and personal life. 

1/12/2016 15:03



PREF_OUTCOME DECISON_DATE

I would prefer that the professor be made aware of his 

communication skills. Going beyond just responding to the 

students but making sure that they really understand the work in 

order to successfully achieve the highest grade possible on all 

work given to them. Also, abide by his word and what is on his 

syllabus. He has to be made aware that not every student 

understands math and science just by reading a example just 

one time but that it may take several times and talking with the 

professor to understand. 

 


12/21/2015 15:10

I honestly do not know what you can do to help me. I paid a lot of 

money for this class, I got nothing out of it but frustration and 

feeling unwanted and unworthy. I am a restaurant manager so I 

know what it is like to be treated and not be listened to, but when 

paying this money and wanting to make a difference in lives and 

want to change the world, this is not the attitude to learn from. 

Thank you for listening

Respectfully,

[Redacted]

12/4/2015 9:37



PREF_OUTCOME DECISON_DATE

I do not think it's fair for her to impose any late sanctions on my 

assignment and quiz as I was prepared to complete them before 

they were due.  She should grade me exactly how she would 

grade me had I been able to turn it in on time.  This problem was 

out of my control and a profession of a online course should 

understand that there is a high probability that technical 

difficulties may occur.  This was my first but unfortunately it may 

not be my last.

12/2/2015 13:30

I would very much appreciate it if the current balance is waived 

so that I may complete the course (which started 10/26/2015).  In 

future courses, I will ensure that Liberty and myself follow the 

rules for Air Force Tuition Assistance so that funds are readily 

available.

11/4/2015 16:06



PREF_OUTCOME DECISON_DATE

Because I received an F for the Case Study 2 draft, I would like 

to have this grade rescinded and my actual paper accepted.  

Also, the fact that this was an obvious mistake due to ill health, I 

would appreciate it if some leeway were made in situations such 

as mine.

11/1/2015 21:10

I would like for the assignment directions to match up with what 

the assignment asks for. I would also like to know why I received 

a grade and not just receive a comment but when questioned 

about the comment I never get an answer. I would love to explain 

this is detail if someone is willing speak to me. Thank you.

10/16/2015 8:58

I am humbly requesting I be allowed to omit the writing course 

and focus on successful strategies to completing the degree (i.e. 

new courses that require a new perspective and  a refocused 

mind, in opposed to revisiting regurgitated  information from a 

course that has been unsuccessful for me using the 

recommended approach that has been previously presented for 

HLTH 503. I fully understand that I must complete this course. 

However and again, I need to tackle this subject matter with a 

fresh and new approach to this course. I'd like to execute the 

option to take this course during the spring semester.  

9/21/2015 14:26



PREF_OUTCOME DECISON_DATE

I would like to get my money back due to his negligence and 

because he and Leslie Hoglund recommended I withdraw from 

the class til 2016. 

9/25/2015 10:05



PREF_OUTCOME DECISON_DATE

I have taken all the steps required from Liberty Universitys 

escalation processes. Within the escalation timeline there has 

been a domino effect of issues in which I have exhausted. 

I feel that I am taking the responsibility for my actions by 

accepting my own mistakes and paying for them. I am not asking 

for a free handout. I am asking Liberty University to also take 

accountability by providing me an opportunity to earn the grades I 

will work hard for by allowing me to apply the repeat process to 

HLTH 501 & HLTH 632.

I am not enrolled at Liberty University because of a personal 

decision to consider my academic standing. I am fully aware that 

I already used the maximum allotted repeats to retake a course 

for grade replacement. 

I am requesting 2 additional repeats to be granted to retake 

courses HLTH 501 & HLTH 632 to earn a satisfactory grade in 

place of the current grades. Whether I can be granted an 

additional repeat for HLTH 501 & HLTH 632 will affect my 

decision to re-enroll at Liberty University.

Before re-enrolling, I must consider how my current academic 

standing will affect my future academic progress. Per Liberty 

Online academic guidelines, I am required to maintain a GPA of 

3.0 or above for the MPH program. My current GPA is 2.4. I have 

6 courses remaining, including HLTH 501 & HLTH 632.

Without an opportunity to apply the repeat policy, I will not meet 

GPA requirement even if I received an (A) average grade for 4 

courses by the end of the next semester that I anticipate to enroll 

in.

I am not underestimating myself however I am avoiding a 

circumstance of setting myself of for failure. Honoring my request 

will allow me time to improve my grade against the required 

9/10/2015 10:33



PREF_OUTCOME DECISON_DATE

The two F's dropped or showing as a withdraw from my transcript 

so that my GPA is not affected.  In addition I would like the 

balance removed from my account.

7/31/2015 11:34

Replace Beacon with an email that states why my appeal was 

denied.  I'm sick of having to guess which button to click, which 

process to use -- is my request considered OPEN or CLOSED?  

Since I can't open any product on the Beacon appeal button I 

DONT KNOW.  and NO, it isn't my server. I do NOT want a reply 

thru the Beacon process, I prefer an email or a phone call 

please.

7/30/2015 10:11



PREF_OUTCOME DECISON_DATE

An explanation as to why my request was denied, who reviewed 

my request and who made the final decision. 

7/27/2015 14:03

I would like to receive a 100% refund (minus the $50 fee) 

because my withdrawal from the program was based on an 

employment change.

your consideration regarding this request is appreciated.

7/15/2015 10:40



DECISION DECISION_TEXT

Approved - Alternate Solution First of all, I would like to congratulate you on reaching your final 

semester at Liberty University. This is an outstanding educational 

achievement and should be an exciting semester as you 

complete your public health practicum.  Your course content 

concerns are very important to us. I have been informed by Dr. 

Hensarling who is also the subject matter expert, that there were 

a couple of questions on the quizzes that were outside of the 

respective chapter. As the errors have been found the questions 

have been fixed and credit given to students who received those 

questions. If you believe a question is incorrect please 

communicate that concern with your professor. She is more than 

willing to investigate questions and adjust points as needed.   

I have reviewed the feedback given on Case Study 1 and the 

rubric that was used for the assignment. It appears the professor 

correctly applied the rubric requirements. HLTH 642 is a very 

challenging course that uses skills and content learned from 

HLTH 503 Principles of Epidemiology and HLTH 640 Principles 

of Nutrition. Your professor wants you to be successful. Please 

reach out to her with questions and apply her suggested 

formatting comments on future writing assignments.  



DECISION DECISION_TEXT

Denied The Associate Dean has reviewed this complaint carefully and 

has concluded there does not appear to be any unethical actions 

taken by the professor.  Standardized publisher tools are utilized 

in this course along with every other section; these tools are not 

without errors which is why an instructor reserves the right to 

review any quiz question challenges and adjust final grades 

when mistakes are pointed out and reconciled with course 

material. As the professor and course manager, Dr. Hensarling 

has the authority to correct errors when indicated. HLTH 642 is a 

very challenging course that requires students to apply nutrition 

and epidemiological knowledge; the graduate level courses 

require graduate level critical analysis and response. A title page 

is a part of following AMA style. The case studies help students 

apply knowledge from the course and nutritional information can 

be applied in everyday life.  There do not appear to be 

inconsistencies between the grading rubric and assignment 

instructions. The Short Paper instructions state that AMA style is 

required while the rubric breaks down the elements of AMA for 

students under the Writing Mechanics/Title Page criteria. Our 

standardized rubrics include formatting requirements as the last 

criteria in all courses. 



DECISION DECISION_TEXT

Approved Thank you for your appeal.  I understand your frustration. I 

believe that there may have been some miscommunication with 

advisors regarding how you should move forward with the spring 

semester, and that was likely caused by the unfortunate timing of 

the situation.  You were in HLTH 623 and needed HLTH 625, but 

you had officially attended the HLTH 623 about the time you 

received and signed your contract, so it was too late to drop it.

Let me say that you have done very well these past two 

semesters, and you met the grade requirements of your contract, 

although you do not yet have the benefit of using the repeat 

policy for HLTH 625.  You have earned the approval to continue 

one more semester, but we want to make sure your next 

enrollment works best for you academically as well as financially.  

Since you need two courses for financial aid, we will give you the 

option of taking two courses in summer D term, or two courses in 

the fall: one in B and one in D. We feel that taking courses in the 

fall would be best for you academically since you will only be 

taking one at a time.  You will need to repeat HLTH 625, along 

with one other course, and will need to earn the equivalent of two 

grades of B (18 Quality Points).

Please email me directly and we will work to get you registered 

for your next classes. My email is tomcalvert@liberty.edu

Approved Good afternoon, [redacted] 

Thank you for taking the time to submit this complaint and for 

your patience as it has been under review. 

I am sorry to hear of your medical concerns and I hope you are 

feeling better at this time. Because of your extenuating medical 

circumstance, the Online Student Advocate Office has approved 

a tuition discount in the amount of $1,420.00 to be used towards 

repeats of HLTH 624 and HLTH 625 in an upcoming semester. 

This tuition discount is equal to $710.00 per course. If you would 

like to use this discount in the Summer semester, please contact 

me at luostudentadvocate@liberty.edu to have the discount 

applied towards the tuition. 

I hope you have a blessed evening! 



DECISION DECISION_TEXT

Denied Good afternoon [Redacted]

Thank you for your student complaint form submission.  Our 

office truly regrets to hear of your situation regarding your HLTH 

501 course. 

Please be aware that grade appeals must be submitted within 30 

days of the end date of your course  Your course ended 3/16/18 

and it is now beyond 30 days from the end date of the course.  

Unfortunately, there are no exceptions to the Grade Appeal policy 

and your appeal is unable to be reviewed.  You can review the 

grade appeal policy here: http://www.liberty.edu/online/academic-

policies/ . 

Please keep in mind, you may have the opportunity to repeat the 

course and utilize the repeat policy (maximum 9 credit hours). 

For further information, you are welcome to contact Academic 

Advising at 855-466-9218 or visit the website here: 

https://www.liberty.edu/index.cfm?PID=28805 under the Course 

Repeat Policy section.

I regret that we are unable to assist you.

Denied [Redacted]

I have received your complaint.

Upon review of your conversation with Academic Advising on 

April 30th, you told the advisor that you were one point from 

receiving a B in the course, and asked if you are able to appeal 

to the professor for the additional point. The advisor let you know 

that you are able to appeal to the professor. It is important to 

note, the advisor did not confirm that you had one point left in the 

course because advisors do not have access to Blackboard, and 

are not able to verify the amount of points a student has earned 

in a course. The advisor correctly told you that you were appeal 

to your professor; however the information regarding the one 

point needed was based solely on the information you provided.

Lastly, in your previous grade appeal you were granted the 

additional point as an exception to policy; however, grade 

appeals must be submitted within 30 days from the end of the 

course. Since it is now outside of the 30-day timeframe, we are 

no longer able to accept grade appeals for Spring B-Term.



DECISION DECISION_TEXT

Denied Good afternoon [Redacted]

Thank you for your student complaint form submission.  Our 

office regrets to hear of your situation regarding your course.

I appreciate you forwarding the requested documentation for your 

appeal.  Upon review of the emails from your professor, I verified 

that your professor stated that she updated your final grade by 

one point, as you requested; however, she also indicated that it 

would not change your final letter grade.  Unfortunately, we are 

unable to update your final grade to a grade of B.  

I also verified with your Academic Evaluator in the Registrar's 

Office that the course is not applying to your degree plan 

because it is your third C grade (C+ and C minus included) in a 

program that only allows two C grades. Unfortunately, you will 

need to repeat it or one of the other courses with C grades to 

complete your degree. 

I regret that we were unable to better assist you with your 

situation.

Not Reviewed - Out of Policy [Redacted]

Thank you for your grade appeal submission.  I regret to hear of 

your situation regarding your HLTH 501 course. 

Grade appeals must be submitted within 30 days of the end date 

of your course  Your course ended 3/16/18 and it is beyond 30 

days from the end date of the course.  Unfortunately, your appeal 

is denied and there are no exceptions to the Grade appeal policy.  

You can review the grade appeal policy here: 

http://www.liberty.edu/online/academic-policies/ . 

Please keep in mind, you may have the opportunity to repeat the 

course and utilize the repeat policy (maximum 9 credit hours). 

For further information, you are welcome to contact Academic 

Advising at 855-466-9218 or visit the website here: 

https://www.liberty.edu/index.cfm?PID=28805 under the Course 

Repeat Policy section.

I regret that we are unable to assist you.



DECISION DECISION_TEXT

Denied Good afternoon, [Redacted]

Thank you for taking to submit your student complaint form and 

your patience during the review process.

As your circumstances were thoroughly reviewed, we regret to 

hear of the passing of your grandmother. You and your family will 

be in our prayers.

In regard to your HLTH 642 course, the penalties related to the 

withdrawal cannot be waived. This is due to the federal 

guidelines associated with the Withdrawal policy can be found 

here: Financial Aid Standard Withdrawal Policy 

(http://www.liberty.edu/index.cfm?PID=26273). 

Per your additional documentation, you stated that the VA will 

cover the cost of tuition moving forward. We encourage you to 

continue to work with the VA regarding the situation. If you have 

additional questions, please feel free to contact the Military 

Affairs Office at (855) 355-4947.  

I regret that Liberty University is unable to assist you.

Sincerely, 



DECISION DECISION_TEXT

Withdrawn



DECISION DECISION_TEXT

Denied [Redacted]

Thank you for your complaint.

I am sorry to hear about the difficult situation facing your mother, 

as well as the extensive relocation you are undergoing.

Upon review of your appeal, it appears that when you chose to 

attend the spring D-Term courses, you did so fully aware of the 

present circumstances. Unfortunately, we are not able to approve 

appeals based on pre-existing circumstances. It is the 

responsibility of each student to determine if their current 

situation will allow them to successfully complete their courses. 

While the documentation provided does verify your involvement 

in the lawsuit along with a likely increase in time commitment, no 

evidence has been provided to support any unforeseen change 

in circumstances within the dates of your spring D-Term.

Based on the information above, we are unable to approve your 

appeal.



DECISION DECISION_TEXT

Approved - Alternate Solution [Redacted],

Thank you for your complaint! I appreciate the opportunity to 

advocate on your behalf.

I am pleased to inform you that you have been approved by the 

School of Business to switch to Dr. Kippenhan's section of BUSI 

506. This section is the only one in the Spring D-Term that is not 

taught by Dr. King. You will see the change in your ASIST 

account at this time. Please be aware, the department has 

reviewed your appeal, but is unable to assist regarding the 

research paper from Fall D-term.

Let me know if we may be of further assistance at 

LUOStudentAdvocate@liberty.edu. 



DECISION DECISION_TEXT

Approved - Alternate Solution Student Given Partial Early Refund as an Alternate Solution:

From: Martinez, Daniel Patrick (Student Financial Services) 

Sent: Thursday, February 22, 2018 10:30 AM

To: [Redacted]

Subject: Regarding Your Student Account

Dear [Redacted],

My name is Daniel Martinez and I am a Compliance Analyst in 

Student Financial Services at Liberty University. My main role is 

to review complaints and students requesting financial 

assistance. Thank-you for your patience as I reviewed your 

account in-depth. It has come to my attention that you have 

expressed concerns with the handling of your account and 

information you have been given pertaining to the timing of your 

financial aid refund. After an in-depth review of your account, I 

wanted to reach out to provide an update.

Your account currently shows that you are enrolled in two 

courses for the Spring 2018 semester. This includes one course 

in the ongoing B sub-term (1/22/18-3/16/18) and one in the 

upcoming D sub-term (3/26/18-5/18/18). For the semester, you 

are projected to receive a Federal Direct Unsubsidized Loan in 

the amount of $8,578, with a credit of $6,928 set to be refunded 

once all costs are covered. As you are likely aware, at Liberty, 

some sources of financial aid, such as student loans, disburse 21 

days after a student reaches half-time status. Any excess credit 

on a student's account is then refunded to their BankMobile 

Account four days after disbursement. Based on your enrollment 

your refund for the Spring 2018 semester should be available on 

April 20, 2018, provided you don't make any adjustments to your 

enrollment. You can read more about the disbursement process 

via Liberty's "How Disbursements Work" webpage 

(http://www.liberty.edu/index.cfm?PID=15247).  

Approved Due to the challenges of switching reporting systems during the 

summer and the overall difficulty of resolving the original issue I 

am approving the appeal. The assignment has been graded 

without the plagiarism deduction. The original course grade was 

a 657 F with a Case Study 2 grade of 0. The updated Case Study 

2 grade of 120/200 results in a final grade of 777 C-. 



DECISION DECISION_TEXT

Approved [Redacted],

Thank you for your complaint! I appreciate the opportunity to 

advocate on your behalf.

I am sorry to hear about your diagnosis and the health concerns 

that have impacted your spring semester. Our prayers are with 

you during this difficult time. I am pleased to inform you that, as 

an exception to policy, you have been approved for a tuition 

discount of $206.25 to be applied toward your next term of 

enrollment.

You will need to be registered before the discounts may be 

applied. Once registered, you may contact me at 

LUOStudentAdvocate@liberty.edu. Please keep in mind, when 

the time comes to post this credit, your future eligibility to receive 

Federal Financial Aid (loans/grants), military benefits, institutional 

aid, and other types of outside financial assistance could cause 

this amount to be decreased. You may contact Academic 

Advising at (800) 424-9595 for assistance with the registration. 

Summer registration is having a soft open today (February 7th).

I am glad we were able to achieve a favorable decision on your 

appeal.

Denied Dear [Redacted],

Please see the attached document for my official response.

Sincerely,

Darren Turlington



DECISION DECISION_TEXT

Denied Good afternoon [Redacted],

Thank you for contacting us.

When you received the prerequisite waiver for HLTH 640, you 

were pursuing the Master of Publich Health - Health Promotion 

program and under that degree, HLTH 640 was not listed as a 

direct degree requirement. This is why the LU agent was able to 

get a prerequisite override approved for HLTH 640, so that you 

could register for HLTH 643 directly.

Now that you have switched programs to the Master of Public 

Health in Nutrition, HLTH 640 is listed as a direct degree 

requirement in your DCP. The waiver you previously received 

was a prerequisite override only and not a degree requirement 

waiver that extends to your new program. HLTH 640 is a degree 

requirement and since you do not have a graduate level course 

that can be used to meet the requirement you can either take 

HLTH 640 or pursue a Course Substitution via the Transfer Suite. 

The Course Sub will allow you to request to take another course 

instead of HLTH 640 to meet the requirement, which is 

something you mentioned in your appeal.

I hope this information is helpful but please let us know if there is 

anything else we can assist you with.

Thanks,

Withdrawn



DECISION DECISION_TEXT

Denied [Redacted]

Thank you for your complaint. I appreciate your patience as I 

reviewed your situation. Upon review, I was able to verify that the 

advisor you received the course schedule from did recommend 

that you complete all of your core and cognate courses first and 

save your two electives until your last semester with the HLTH 

698.

Liberty University does make a conscious effort to make every 

student aware of the prerequisites that need to be completed 

before enrolling in major requirements of their degree, such as 

an internship, practicum, or student teaching. Our webpage on 

HLTH 698 states the following, "All core and specialization 

courses must be successfully completed prior to applying for the 

practicum course, without exception." Unfortunately, the School 

of Health Sciences is not able to approve your request to remain 

in the practicum.

I am sorry to hear about the confusion you experienced with 

HLTH 698. I regret that we are unable to be of further assistance.

Inactive - Closed

Denied I am denying this appeal. It appears the assignments were grade 

based on the assignment directions and rubrics. The student was 

also given a second attempt on Case Study 1. At this time I do 

not see a strong case for a change in the assignment grade or 

final grade. 



DECISION DECISION_TEXT

Denied This appeal has already been ruled on and is currently being 

appealed at the AD level. I am denying this second copy and 

closing it since the original appeal has already been moved to 

the next level. Thank You

Approved I am approving this appeal based on the concerns regarding 

AMA format and the points deducted for AMA style. This results 

in a grade change of C to C+. The epidemiological concepts in 

this course are challenging and the content of the case studies 

appear to reflect the students understanding of the course 

material. 



DECISION DECISION_TEXT

Approved Good morning [Redacted]

Thank you for your student complaint form submission.  I truly 

regret to hear of your situation regarding health.  

Please be aware that your student account has been reviewed 

and a conditional approval for a rollover has been granted.  In 

order to be permitted to register for courses and complete 

Financial Check-In )FCI) for Spring 2018, you must meet the 

following criteria:

	You will make an upfront payment for $200.00 with a credit or 

debit card.  

	Once the payment is made, you may contact the Student 

Accounts Office regarding the registration hold.

	Once you have registered, you will submit a Federal Direct 

Loan Change Form to request your loans be increased to the 

maximum eligibility.  You will find this form in ASIST under 

Financial Aid>Financial Aid Forms>Federal Direct Loan Change 

Form.  

Please respond to the email that was sent to you with your 

agreement to the conditions above and that you understand that 

this is a one-time offer.  

Note, if a payment is required as part of your rollover, at least 

one successful automated draft will need to occur before you will 

be permitted to register for courses and complete FCI.  This offer 

will expire on January 10, 2018.

If you have questions or would like to discuss this further, please 

respond to the email that was sent to you with this information or 

call Academic Advising at (855) 466-9218.  

Approved HLTH 642 is a challenging course that uses epidemiological 

concepts. Many students struggle with these concepts. It appears 

on Case Study 1 and 2 that key information was missing 

regarding the outbreaks. Many points were lost for AMA style but 

it appears the student did try to follow AMA. I am adding 20 

points for AMA style (10 for each caste study) which changes the 

final grade from a 760 C- to a 780 C.  



DECISION DECISION_TEXT

Approved The student will maintain the current grade earned. The 

professor had no intention of changing the current grade (see 

attached email from professor). 

Denied 3 I agree with the denials of this appeal.

After a thorough review of all documents, the appeal must be 

denied. There is ample communication and support from the 

professor.

I am denying this appeal. I have reviewed the assignments and it 

appears the professor provided detailed feedback on why points 

where lost and how. Grades appear to follow the directions and 

rubrics provided for the assignments. It is school policy not to 

offer extra credit. Ten extra credit points are already built into 

each course via the Course Requirement Checklist. HLTH 642 is 

a challenging course that uses epidemiological concepts. After 

reading over the attached email communication between the 

student and professor it appears the faculty member was trying 

to lead the student to discover the answers instead of providing 

the answers. 

Approved Thank you so much for bringing these concerns to my attention. 

We will take action with the professor to ensure future students 

do not experience this level of frustration. I want to commend you 

for earning high marks in the course despite the challenges. 

Denied I am denying this request because I would like the student to 

reach out to the professor regarding the disagreement on grades 

received. It appears that the student has not contacted the 

professor regarding the grading concerns and grade appeals 

should be addressed at the end of the term with a Grade Appeal 

Request. This way if there are additional concerns about other 

assignments during the course all of those concerns can be 

addressed at once. I have addressed the conference call issue 

with the professor. Faculty members are asked to email students 

when an assignment is late. The purpose is just to provide a 

friendly reminder especially if a student has not been active in the 

course for a week. It is also good practice to follow up with an 

email after a conference call to have a record of what was 

reviewed or in need of follow up. We want your experience to be 

a positive one as your complete your degree with this final 

course. Please connect with your professor and share your 

concerns, she is there to help you.  



DECISION DECISION_TEXT

Denied Based on the assignment rubric and a second review of the 

assignment by a residential faculty member I am denying this 

complaint. The current grade within the course appears correct 

and in line with the assignment directions and rubric. 

Approved I am approving this complaint for a grade adjustment on the 

Power Point Outline from 88 to 90. A second review of the 

students assignment by a residential professor resulted in a 

similar grade.  I have also been in contact with the professor to 

empathize the importance's of grading according to the items 

provided on the rubric. 



DECISION DECISION_TEXT

Denied This appeal is denied due to being a duplicate submission. The 

original appeal will be reviewed and a decision rendered on the 

original complaint form.

Denied This appeal is denied due to being a duplicate submission. The 

original appeal will be reviewed and a decision rendered on the 

original complaint form.



DECISION DECISION_TEXT

Approved I am approving this request. The quiz 2 grade has been updated 

from 47 to 48 points based on the students information. The 

professor has been contacted and asked to review the other quiz 

question. Thank you. 

Approved This appeal has been approved based on the information within 

the course resulting in 40 points being added to the final grade. 

The course manager has also been notified to update the course. 

Approved - Alternate Solution Dear [Redacted],

Thank you for your complaint!  The $125 late fee refund has 

been approved!  Reimbursement for your shipping charges is 

denied because an e-book is required for this course.  And your 

professor is aware that you may need additional time to complete 

assignments for the first couple of weeks.



DECISION DECISION_TEXT

Acknowledged Dear [Redacted],

I am in receipt of the appeal you submitted to the Student 

Advocate Office on August 29, 2017. In your appeal you 

indicated you have had difficulty getting your Satisfactory 

Academic Progress Appeal approved but recently were able to 

do so, you are now requesting that requesting options for your 

outstanding balance so that you can continue with your 

education. I am responding on behalf of the Student Advocate 

Office and the Student Financial Services Division.

In review of your request it was determined it would be most 

beneficial for you to discuss options directly with a Student 

Accounts Office representative, on the phone. Therefore a 

Student Accounts Office representative will be calling you shortly 

to discuss your options. You are encouraged to work with the 

Student Accounts Office who can provide you with options for 

your situation.

Moving forward, please note that while you have appealed your 

financial aid suspension, and the appeal has been granted, you 

are on financial aid probation. This means that, while you are 

eligible to receive federal financial aid in your next semester of 

attendance at Liberty, you are required to meet certain higher 

standards to avoid being placed back on suspension. For 

instance, the next semester you attend, you will be required to 

achieve a 3.25 GPA and a 75% completion rate for the term in 

order to maintain your financial aid eligibility for future semesters 

and avoid being placed back on financial aid suspension. If you 

have any questions about SAP, you can call the Financial Aid 

Office at (888) 583-5704 or review the policy via this link: 

https://www.liberty.edu/administration/institutionaleffectiveness/in

dex.cfm?PID=30130#/policy/381. 

Liberty understands the financial challenges students face when 

pursing their educational goals and certainly strives to provide 

you with the tools and suggestions that can enable you to be 

successful in reaching said goals, should you choose to pursue 

them. If in the meantime you would like to reach out to the 



DECISION DECISION_TEXT

Denied Unfortunately, a review of course assignments shows that there 

was plagiarism on a Discussion board, and another assignment. 

The professor showed grace in allowing the assignment to be 

resubmitted for a grade, which  many professors would not have 

done.  I believe higher scores might have been obtained across 

the board had Ms. Usher purchased the textbook at the time the 

course began, rather than after the course.  Therefore, the 

appeal is denied.  



DECISION DECISION_TEXT

Approved This appeal is approved.  [Redacted], you have been granted a 

two week extension to complete her assignments, so everything 

must be submitted by no later than Monday, August 4, at 11:59 

pm.  For now, your grade will be changed to I for incomplete.  Dr. 

Henderson will be reaching out to you soon in case you have any 

questions.  Once you have completed and submitted them, Dr. 

Henderson will score your work and post a new final grade.



DECISION DECISION_TEXT

Approved - Alternate Solution Good   morning.  I understand your desire to not have corrections 

made in a public forum. Normally discussion boards are not 

removed, nor are they usually revisited by class members. You 

also indicated your preferred outcome is to not be identified to 

your professor.  There is no way to take down your DB or to 

expect your professor to know your desire to have no corrections 

made in a public discussion board without notifying your 

professor.  If you want these actions done, he needs to be aware. 

I suggest you  contact him first to simply request that he not do 

corrections in the DB, and that should resolve your issue.  As it 

stands, the  preferred outcomes you proposed contradict each 

other and so unfortunately I cannot do anything else until you 

reach out to him.



DECISION DECISION_TEXT

Denied Dear [Redacted], 

I am in receipt of a complaint you filed with the Student Advocate 

Office on June 9, 2017, and am responding on behalf of the 

Student Advocate Office and Student Financial Services Division. 

In your complaint, you stated that Liberty University ordered a 

book without your permission when you were not even finished 

with the admissions process. You claim you contacted MBS 

Direct and they stated you never ordered a book with them. You 

mentioned you sent the book in question back and MBS Direct 

has received said book. You are requesting to enroll in a 

graduate level certificate. 

Liberty records reflect that you were accepted to the online 

program on June 6, 2016, in pursuit of a Master of Public Health 

in Nutrition. On June 13, 2016, you registered for fall 2016 

courses. These courses included HLTH 501 for the B sub-term 

(8/29/16-10/21/16) and HLTH 505 for the D sub-term (10/24/16-

12/16/16). You completed Financial Check-In (FCI) on July 7, 

2016. Financial Check-In is the process by which a student's 

financial arrangements are confirmed for each semester. During 

the Financial Check-In process you added a $338 book voucher 

using your projected financial aid. 

Records at both Liberty University and MBS Direct reflect you 

ordered the book, Essentials of Biostatistics for Public Health-

With Access, for your HLTH 501 course on August 1, 2016. You 

paid for this book through the use of your book voucher. 

On October 4, 2016, you contacted the Online Graduate 

Admissions Office. On that call you adjusted your fall 2016 

enrollment so that both HLTH 501 and HLTH 505 courses you 

registered for were in the D sub-term. Doing this enabled your 

financial aid to project on your account. However, due to not 

attending both HLTH 501 and HLT 504 in the first week of 

classes they were dropped on November 1, 2016, per the 

Attendance Policy. Thus a balance of $152.16 was created, 

which was the portion of the book voucher you already used for 

the fall 2016 semester. 

In conclusion, based on a detailed review of your account, which 



DECISION DECISION_TEXT

Approved Dear [Redacted], 

I am in receipt of your June 1, 2017 complaint filed with the 

Student Advocate Office. In your complaint, you stated that you 

increased your enrollment for the summer 2017 semester from 9 

credit hours to 12, however, your summer Cost of Attendance 

(COA) was not increased. As a result, your request to increase 

your Grad PLUS loan for the summer was declined. You are 

asking for your COA to reflect the change based on your new 

enrollment and increased tuition cost. I am responding on behalf 

of the Financial Aid Office. 

Thank you for bringing your concern to my attention and your 

patience while your account was being reviewed.  Below I 

address your summer financial aid and cost of attendance and 

the guidelines that the University is required to adhere to. 

Liberty records reflect that you were accepted to the online 

program on July 9, 2015 in pursuit of a Master of Public Health 

with a focus on Global Health. Records also reflect that March 7, 

2017 you requested to add an additional program, Master of 

Public Health in Nutrition. For the summer 2017 semester, you 

are enrolled in four courses, twelve credit hours, HLTH 698  in 

the A term (5/15/17-8/25/17), HLTH 645 in the B sub-term 

(5/15/17-7/7/17) and HLTH 642 and HLTH 644  in the D sub-term 

(7/3/17-8/25/17). Your financial aid for the summer semester 

consists of a $2,333 in Federal Direct Unsubsidized Loan and 

$6,893 in the Graduate PLUS Loan. The Graduate PLUS Loan 

amount includes a recent increase of $832 due to a COA 

increase from a computer purchase. The refund of $832 was sent 

to BankMobile on June 13, 2017.

A key factor in your situation that is affecting your desired Grad 

PLUS Loan amount is the tuition component of the budget. The 

budget is comprised of components related to a student's 

education including tuition, fees, books and supplies, travel, room 



DECISION DECISION_TEXT

Denied Good afternoon [Redacted],

Thank you for submitting your student complaint form.  I regret to 

hear of your situation regarding your withdrawal from HLTH 511.

Upon review of your student account and listening to your call 

with the Academic Advisor on 5-19-17, I was able to verify that 

you were informed of the 25% tuition amount that you would be 

charged for withdrawing from your course.  You were advised 

that the amount would increase on week 3 and that you needed 

to submit the Intent to Withdraw form by 5-28-17.  However, I 

verified with the Withdrawal Point of Contact that the university 

received your Intent to Withdraw form on 5/31/17, which was 

during the 50% timeframe to withdraw.  

Please be aware that withdrawals are processed at the time of 

the submitted intent to withdraw and cannot be back dated, as 

you are requesting.  Unfortunately, your appeal is denied and 

your account has been charged in accordance with the 

Withdrawal Policy, which is also included in both Financial Check 

In, and as a part of the Course Requirements Checklist.  I regret 

that our office is unable to assist you with your situation.  

It was my privilege assisting you and please let us know how we 

may assist you with any future needs.



DECISION DECISION_TEXT

Denied Good morning [Redacted],

Thank you for your email. I regret to hear of your situation 

regarding your HLTH 642 course. 

Unfortunately, the student complaint form is not the correct form 

to use to appeal a final grade for a course. Grade appeals must 

be submitted on a Grade Appeal request form within 30 days of 

the end date of your course.  Unfortunately, your course ended 

3/10/17 and it is now beyond 30 days from the end date of the 

course.  Please be aware that you are no longer able to submit a 

grade appeal request form; therefore, your appeal is denied and 

there are no exceptions to the Grade appeal policy.  You can 

review the grade appeal policy here: 

http://www.liberty.edu/online/academic-policies/ . 

You do have the opportunity to repeat the course and utilize the 

repeat policy. This is done by successfully repeating the course 

and requesting to have the previous grade removed from the 

GPA calculation by emailing registrar@liberty.edu. Please keep 

in mind that Master's level programs will allow the repeat policy to 

be applied for a maximum of 6credit hours.  For further 

information about the Graduate repeat policy, you can contact 

your Individual Advisor, Jacob Bryant, at 855-466-9218 or visit 

the website here: https://www.liberty.edu/index.cfm?PID=28805. 

I regret that we are not able to assist you with your situation.  

Please feel free to let us know how we may assist you with any 

future needs.  



DECISION DECISION_TEXT

Denied Dear [Redacted],

Please review the attached complaint decision for more 

information. 

Sincerely,

Daniel Martinez

Compliance Analyst 1

Student Financial Services

Approved The professor has reviewed his email and realized he made a 

grading mistake. The students grade will be corrected.



DECISION DECISION_TEXT

Denied Good afternoon [Redacted],

Thank you for submitting your student complaint form.  I regret to 

hear of your situation regarding your LEAD 610 and HLTH 501 

courses.

Upon thorough review of your student account and phone call 

between you and Academic Advising regarding your request to 

withdraw, I verified that you spoke with an Academic Advisor on 

12/1/16 regarding the penalties for withdrawing from your 

courses.  The Academic Advisor advised you that he would send 

the Intent to Withdraw form to your Liberty webmail on the same 

date.  He stated that you must complete the form by selecting the 

courses you wanted to withdraw from and click submit, then the 

form would sent to our Withdrawal team.  I verified per your 

student account that you were sent the form on 12/1/16.   

Unfortunately, you earned a grade of "FN" for the courses prior to 

submitting your request to withdraw.  Please understand that the 

grade of "FN" will remain on your academic transcript. However, 

you are able to utilize the repeat policy, and once you have 

successfully repeated the courses, the Graduate Repeat Policy 

can be applied by the Registrar's Office by emailing 

registrar@liberty.edu.  Please understand that had you withdrawn 

you would have grades of "W" for your courses, and you would 

not have a GPA.  We are unable to change your final grades for 

your courses and I regret that our office is unable to assist you 

with your preferred outcome.  

It has been my privilege assisting you and please let us know 

how we may assist you with any future needs.

Denied Dear [Redacted],

Please see the attached response narrative for my official 

response.

Sincerely, 

Darren Turlington



DECISION DECISION_TEXT

Approved The professor only requested that the student provide verification 

of the days the mother spent in the hospital which is not an 

unusually request. However, I understand the students concern. I 

have spoken with the professor and he is willing to adjust the 

grades and make accommodations for the dates the student was 

in the hospital.

Denied Good morning [Redacted],

Thank you for taking the time to submit this student complaint 

form. I regret to hear that the department discontinued HLTH 636 

course during the spring semester, but I appreciate the 

opportunity to review your situation. 

Upon review of your student account, I verified that your 

concerns regarding your student account were addressed within 

the complaint response for your complaint Case Number: 

449509.

Per university policy, students are unable to repeat the same 

course within the same semester; therefore, a late registration is 

unable to be processed for HLTH 511 course, which is a 

prerequisite for HLTH 698. I regret that our office is unable to 

assist you with your request to enroll in a course for the D term.  

Please be aware that summer registration is open. Should you 

need assistance with registration, you may contact your 

Individual Advisor, Kristin Reese, at 855-466-9218. Please be 

aware the summer registration deadline is on 5/8/17.

Approved Please see attached for full decision details.



DECISION DECISION_TEXT

Approved Good afternoon [Redacted],

I truly appreciate the additional information you provided.

As your advocate, I contacted the Registrar's Office regarding 

your grade of "FN" for HLTH 640. Due to your military training, 

the Registrar's Office approved for the "FN" to be changed to a 

"W", which does not affect your GPA. 

In addition to the grade change to "W", I have approved a tuition 

discount in the amount of $825.00 to be used toward a degree 

seeking course during your next term of enrollment or within one 

year of this approval date. Once you are registered, please let 

me know by emailing luostudentadvocate@liberty.edu, and I will 

ensure that the tuition discount is applied to your student 

account.

Please keep in mind, when the time comes to post this credit, 

your future eligibility to receive military benefits could cause this 

amount to be decreased. 

Please be aware that you currently have a balance on your 

account, which will prevent you from registering for future course. 

Should you have any questions regarding your balance or 

payment plan options, you may contact Student Accounts at 434-

592-3600. 

I pray for your success with us at Liberty University, and please 

do not hesitate to contact our office for any future assistance.

Approved The best resource is always the professor but there is additional 

information for students within the course. The answers to the 

practice problems are located under each modular weeks 

Additional Materials section along with additional presentations 

that walk students though difficult concepts. The professor was 

not aware that the student did not feel all of the questions within 

the emails were addressed. Dr. Andrew plans to reach out to the 

student today. The department is seeking CEPH accreditation. 

As a new program we had to be in operation for at least 3 years 

and have slowly been moving through the process since we 

reached the three year mark. If you have any other questions or 

concerns please let us know.



DECISION DECISION_TEXT

Denied At this point you will need to fill out the SharePoint application for 

Summer 2017. A new practicum coordinator will be starting Feb 

1st that will assist you though the process. 

Approved I'm sorry to hear that you have not received a response. A new 

practicum coordinator will be starting Feb 1st. We are currently in 

a transition period. She will help you though the summer 2017 

registration process. 



DECISION DECISION_TEXT

Denied I'm sorry that you have had a negative experience regarding the 

practicum. A new practicum coordinator has been hired, 

Giordana Morales (gmorales11@liberty.edu). At this point you 

will need to plan for a summer 2017 practicum. Ms. Morales will 

be able to assist you in this process. You can still walk in May as 

long as you have 6 or less hours left to complete in your degree.  

However, a spring 2017 practicum is not possible at this point.



DECISION DECISION_TEXT

Denied [Redacted] has not submitted a hard copy of the paperwork nor 

has she completed a SharePoint form for registration.  

Contact was made regarding her project, but Mr. Giles is still 

waiting for paperwork. At this time the student may want to 

consider a summer practicum. 

Denied A completed application was never received. Pieces were sent 

but an application was never received by mail. At this point you 

will need to apply for the summer 2017 practicum. 

-----------------------

A completed application was never received. Pieces were sent 

but an application was never received by mail. At this point you 

will need to apply for the summer 2017 practicum. I have 

requested Mr. Giles to reach out to you. 

Approved There is a professor assignment to your course, Dr. Harris. As of 

last night information has been posted within the course. If you 

have any questions please reach out to your professor. The 

exam is located within the non-term Blackboard course 

MPH_Student. If you do not see this course in your Blackboard 

course list please let me know and we will have you added. 

(aahudson@liberty.edu) 



DECISION DECISION_TEXT

Approved

Denied Please reach out to the practicum coordinator Mr. Giles. At this 

time I do not have you on the list of students that completed the 

required paperwork to be enrolled within the spring practicum. 

We are doing what we can to ensure that all students who have 

completed their paperwork on time receive a spot. An additional 

section was opened for those students. 

Denied [Redacted] is on our list of students to be put in the new 

practicum section that has opened up (HLTH 698-002). However, 

an email was sent 1/4 requesting submission of a new preceptor 

since the current preceptor did not meet the MPH practicum 

requirements. If a new preceptor has been found at the site 

location approval and enrollment should occur soon. 

Approved I'm sorry there has been a delay in feedback. Mr. Giles has been 

made aware of the issue. In the meantime please reach out to 

him again by email. You should receive a response in the next 

few days. 



DECISION DECISION_TEXT

Denied The SharePoint form and signed paperwork needed to be 

received by 12/31. The SharePoint form was started in December 

but never completed. At this time paperwork has not been 

received. A 9th section of HLTH 698 (HLTH 698-002) has been 

opened recently to accommodate students that have submitted 

late paperwork. Ms. Coles is on the list to be added to this 

section. Signed paperwork still needs to be received.  

Approved Thank you for bringing this to our attention. I will work with the 

faculty member to ensure that this doesn't not occur in the future. 



DECISION DECISION_TEXT

Denied [Redacted] documentation was submitted to SharePoint on 

12/16.  Mr. Giles reviewed the documentation on 12/20 and 

placed a hold on the paperwork, indicating there was an issue 

with the proposed preceptor (no graduate degree). An updated 

preceptor was submitted on Friday (1/6) and will be reviewed this 

week. 

Denied Mr. Giles had a conversation with LUO about this yesterday.

The paperwork is, in fact, on his desk, but there is no SharePoint 

attached to this application.

[Redacted] submitted half of the requirements for the registration 

(no SharePoint).  

Mr. Giles also like to highlight that the deadline for paperwork 

submission is not the date students will be registered for the 

course.



DECISION DECISION_TEXT

Denied I'm very sorry to hear about your negative experience. The 

Sharepoint link to upload your documents can be found on the 

department website at: 

http://www.liberty.edu/index.cfm?PID=27688  You will also need 

to mail the original signed documents to Mr. Giles at: School of 

Health Sciences 306 Liberty View Ln, Lynchburg VA 24502. 

Once your documents have been received and your site 

approved you will be placed in a section of HLTH 698.  I have 

made Mr. Giles aware of your situation. However, at this time I 

cannot approve your preferred outcome. 

Approved You are allowed 3 attempts on the exam. The exam is set to 

allow multiple attempts. Blackboard has been down over break 

due to upgrades. You should be able to attempt the exam again 

by the 1st. The link to the background check can be found on the 

department website on the practicum page. I have informed Dr. 

Lane about the issues you are having with the exam. He can 

reset the exam for you once we regain access to Blackboard. I 

have also shared your concerns with Mr. Giles. 



DECISION DECISION_TEXT

Approved Mr. Giles is still working on enrolling students. If everything has 

been submitted your enrollment should be processed very soon. 

Please keep reaching out to Mr. Giles. 

Denied I'm sorry but I cannot approve your preferred outcome because 

you are requesting that a past event be changed. I can have Mr. 

Giles confirm your site if all of your paperwork has been 

submitted. Your concerns have been brought to his attention. 



DECISION DECISION_TEXT

Denied [Redacted],

Thank you for submitting this complaint. While we are sometimes 

able to make exceptions to policy for students who face 

unforeseen situations, incarceration is not something we are able 

to offer an exception for unless there is proof of wrongful 

imprisonment and/or exoneration. At this time, we are unable to 

review your request.  However, if you have or are able to obtain 

official legal documentation that will verify that you were 

wrongfully imprisoned and/or exonerated, you may submit that 

information for future consideration.   I understand that you spoke 

with Leah from our Student Advocate Office earlier this week and 

I know that she was able to speak with you in more detail about 

this matter. 

Withdrawn



DECISION DECISION_TEXT

Approved I am sorry you have been having a negative experience. Mr. 

Giles has processed about 40 students as of today. Please 

check to see if you have been registered for a section of HLTH 

698 for Spring 2017. I have also brought your concerns to his 

attention. 



DECISION DECISION_TEXT

Denied Dear [Redacted],

I oversee GRST 500 online and have access to all sections of it 

each term. GRST is taken in conjunction with dozens and dozens 

of different courses, so the research paper's schedule is not 

going to always match up with the concurrent course. Thus 

timing is not an acceptable excuse.  You cannot pass GRST 

because you only submitted 2 paragraphs (about 200 words) for 

your rough draft rather than the required 8-page (or more) 

research paper. Subsequently, you never received a rough draft 

review from your instructor in order to revise your paper 

accordingly and produce a final draft. However, even though you 

cannot pass this current section of GRST, you may appeal for a 

waiver of the course requirement if you truly are completing the 

final term of your program.  Email Dr. Tess Stockslager 

(trstockslager@liberty.edu). No need to include anything in this 

complaint. Rather focus on the fact that you have yet to pass 

GRST but are at the end of your program and need the waiver to 

graduate (if that's actually the case). Once she confirms that you 

are now finished with your degree except for GRST, she may 

decide to grant you the waiver. In the meantime, have a very 

good Christmas!

Approved I'm sorry you have experienced a delay in receiving a response. 

Mr. Giles will be in contact with you soon. In the meantime you 

can find additional information regarding the practicum on the 

department website: 

http://www.liberty.edu/academics/healthsciences/healthprofessio

ns/index.cfm?PID=27688  Due to the volume of work this 

semester it has been challenging to respond in a timely manner 

to everyone. I believe you are on track for the spring. Mr. Giles 

plans to have everyone registered that has completed the 

paperwork by financial check-in. You do need to fill out the 

SharePoint form and mail your paperwork in to Mr. Giles at 306 

Liberty View Ln, Lynchburg VA 24502. 

Approved I'm sorry you have experienced a delay in receiving a response. 

Mr. Giles will be in contact with you soon. In the meantime you 

can find additional information regarding the practicum on the 

department website: 

http://www.liberty.edu/academics/healthsciences/healthprofessio

ns/index.cfm?PID=27688 



DECISION DECISION_TEXT

Approved Thank you for sharing your concerns. Mr. Giles is reviewing your 

documents now. I believe you are on track for spring 2017 

enrollment. 

Inactive - Closed

Approved Thank you for reporting your concerns your issue has been 

documented. I have also reached out to Mr. Giles to share your 

concerns. I believe everything is on track for your spring 2017 

practicum. 



DECISION DECISION_TEXT

Approved Based on the emails attached it appears the professor answered 

the students questions in detail and within 48 hours. However, I 

will reach out to the professor to address comments regarding 

her availability to students. 



DECISION DECISION_TEXT

Withdrawn



DECISION DECISION_TEXT

Denied I have contacted Mr. Giles and have asked him to reach out to 

you with some public health practicum examples. You may find 

that helpful as you develop your plan for the practicum. You will 

have time to create some practicum goals before the Dec 15th 

deadline with your employer. I do not know the details of your 

employment but thinking about the 10 Essentials of Public Health 

is very useful when it comes to guiding your experience. Your 

practicum site advisor should be able to help you in this process 

since this is a person with a public health background. The site 

will know what their needs are and ways for you to assist them. I 

am denying your request for the university to hire an additional 

coordinator because that is not possible at this time. I am also 

denying your request to have the deadline extended because I 

believe you can still meet the deadline. 



DECISION DECISION_TEXT

Approved Good Morning, I have reached out to Mr. Giles you should hear 

from him in the next 48 hours. In the meantime you can find 

detailed information on the steps you need to take on the PCH 

Practicum Website: 

http://www.liberty.edu/academics/healthsciences/healthprofessio

ns/index.cfm?PID=27688   If you have a practicum site you will 

need to complete the Share Point form to receive approval. A link 

to the form is on the website. We will do what we can to get you 

ready for spring.  

Denied I am sorry you feel that your experience within the course was 

poor. I have carefully reviewed your situation and went back 

though the grade appeals and your work within the course. It 

appears that you struggled throughout the course and tried to 

improve your grade at the end of the term. The professor went 

back reviewed your grade history awarding you additional points 

on several assignments. Based on the level of content 

comprehension within the course I do not believe that the 

professors response time would have made a difference on the 

overall grade. Nor do I see sufficient justification for a tuition 

reimbursement. 



DECISION DECISION_TEXT

Denied I understand your frustration about losing your site halfway 

though the semester but Mr. Giles denied your request to change 

your site at the direction of the MPH Program Director Dr. 

Richard Lane, who advised you to stay are your current site. Mr. 

Giles will assist you with the practicum process. I will address the 

lack of communication with him. Meanwhile I want to encourage 

you to carefully follow the directions and fill out the Share Point 

form with your new practicum site information.  



DECISION DECISION_TEXT

Denied Dear [Redacted],

I am in receipt of your complaint filed through the Student 

Advocate Office dated October 25, 2016. In your complaint you 

expressed frustration over multiple Satisfactory Academic 

Progress Appeal denials and are unsure of what is needed for 

further consideration. You also noted that you are three classes 

away from degree completion but without financial aid you are 

concerned that you will not be able to complete these final 

courses. I am responding on behalf of the Financial Aid Office.

Thank you for bringing your questions and concerns to our 

attention. Below I will address the University's responsibility in 

monitoring academic progress and provide you with a direct point 

of contact regarding any future financial aid appeals. Liberty 

understands the financial challenges students face when pursing 

their educational goals and certainly strives to provide you with 

the tools and suggestions that can enable you to be successful in 

reaching said goals. 

Liberty records show you were accepted online on August 14, 

2014 in pursuit of a Master of Public Health with a focus on 

Global Health.  You are currently on financial aid suspension due 

to not meeting the completion rate required per the Satisfactory 

Academic Progress standards.

Liberty University is required by the U.S. Department of 

Education to monitor and track academic progress towards 

graduation for all students. The Satisfactory Academic Progress 

(SAP) standards by which students are measured include 

Qualitative, Quantitative, Maximum Time Frame, and "No Credits 

Earned." The review is cumulative and includes all courses taken 

at the student's current academic level. For more information you 

can view Liberty's Satisfactory Academic Progress Policy here: 

https://www.liberty.edu/administration/institutionaleffectiveness/in

dex.cfm?PID=30130#/policy/349.



DECISION DECISION_TEXT

Approved Thank you for reaching out to the department regarding these 

issues. The issues will be addressed with the professor. 

Denied [Redacted],

We spoke to you on May 31st in regards to your Summer 2016 

semester. You advised that you would call back to set up 

payment arrangements for this balance. We advised you that 

your balance was going to be $1,885.00 due to you withdrawing 

from your courses. You with withdrew after May 29th which was 

the cut off date to be only 25% responsible for tuition. Therefore, 

based off of the June 1st date is why you became 50% 

responsible for tuition. On Oct. 14th our Student Advocate office 

approved a tuition discount of $442.50 bringing the balance down 

to $1,442.50. Which is the amount that is due and to be paid. We 

are more than willing to work with you on making payment 

arrangements. It would be best for you to call in and discuss 

possible options to fit your specific needs. We can be reached at 

(434)592-3600. 



DECISION DECISION_TEXT

Approved Good afternoon [Redacted]

Thank you for taking your time to submit this student complaint 

form, and I truly appreciate your patience during this review 

process. I regret to hear of the communication issues you 

experienced in HLTH 640, as this is not typical of Liberty 

University professors.  

I have thoroughly reviewed your student account and contacted 

the department regarding your concerns. I verified that the 

professor was unable to locate a response to your email that was 

sent on 5/27/16. Had you received a response, you could have 

made an informed decision regarding your future enrollment in 

HLTH 640 course prior to the start of the third week.  I apologize 

for any frustration this may have caused your personally. 

Unfortunately, we are unable to backdate the date of withdrawal; 

however, as a result of my findings, I have approved for a tuition 

discount in the amount of $442.50 to be applied directly to your 

summer 2016 semester. Please allow up to 3 business days for 

the credit to be posted to your student account. 

I truly apologize that you never received a response, and I regret 

that you have decided that Liberty University is not for you. I will 

be praying for you and your future endeavors. If there is any 

future assistance our office can provide, please do not hesitate to 

let us know.

Sincerely, 

Leah Trent

Denied Thank you for taking the time to submit this complaint, Veronica. 

This is the incorrect form to use when requesting a grade appeal. 

You will need to use the Grade Appeal Form located here: 

http://www.liberty.edu/index.cfm?PID=19407#luo-gradeappeal. 

Please keep in mind that the specific criteria for a grade appeal 

are as follows: 1) A calculation error on an assignment, 2) A 

conflict with the grading rubric, or 3) Issues with written 

communication between you and your professor. Please also 

attach any supporting documentation you may have regarding 

the concerns you have expressed. There is a link available which 

allows you to attach documentation to the grade appeal form. 

Thank you.



DECISION DECISION_TEXT

Denied Feedback from the professor is that [Redacted] has been 

reassigned to her original group. She is encouraged to reach out 

again if she has any other questions.

Denied Good afternoon [Redacted], and thank you for taking the time to 

submit this complaint. I regret to hear of the issues you 

experienced while attending HLTH 642. We received your Grade 

Appeal Form and this has been sent to the Online Chair for the 

School of Health Sciences: Health Professionals for review. I 

cannot guarantee the outcome of the Grade Appeal at this time. 

It will take approximately 3-4 weeks to receive a response from 

the department. At this time it would be beneficial to await a 

response to the Grade Appeal. Any grades earned cannot be 

removed from an Academic Transcript at any time. Additionally, if 

you do need to repeat the course in an upcoming semester I 

would encourage you to discuss this with your Individual 

Academic Advisor, Kara Faraldi. Have a blessed day! 



DECISION DECISION_TEXT

Denied [Redacted],

Thank you for your request.  We appreciate your patience as we 

reviewed your account.  Unfortunately, at this time, we are unable 

to lift your holds to allow you to register.  On 7/18/2016, you were 

notified that your loans were in default and that until the default is 

resolved, you would not be eligible for federal student aid.  

Without financial aid, it would be difficult to cover the cost of 

future courses as well as your past balance.  Once the default 

has been resolved, we can resume with arrangements to allow 

you to register for the next sub-terms.  If you have any questions, 

please contact us at (434) 592-3600.

Best regards,

Robert B. Jarman

Student Service Manager

Student Accounts

Denied I'm sorry you experienced some technical issues. However, 

according to our records you did not seek enrollment until two 

days pass the deadline and you have not secured a practicum 

site. At this point it is to late to start the practicum for fall 2016. 

You can enroll in the spring 2017 practicum once you have 

secured a site, completed the background check, and all other 

necessary paperwork. You can mail the application if you are 

having trouble accessing the online SharePoint system. 



DECISION DECISION_TEXT

Denied Thank you for your student complaint form submission. I regret to 

hear of your situation regarding your HTLH 642 course. 

Unfortunately, the student complaint form is not the correct form 

to use to appeal a final grade for a course. You need to submit a 

grade appeal request form. In order to submit a grade appeal, 

you must provide clear documentation that demonstrates that a 

grade received is in conflict in one of three areas:  Published 

grading rubrics for the course assignments  Written 

communication (email, announcement, etc.)  Calculation error on 

an assignment (resulting in a change to the final grade).  Grade 

appeals must be submitted within 30 days of the end date of the 

course. You can find the Grade Appeal and the Grade Appeal 

policy here: http://www.liberty.edu/online/academic-policies/ .  

You may also contact your Individual Academic Advisor, Hunter 

Goins, for further assistance at 855-466-9218.  

It has been my privilege to assist you.

Denied I'm sorry for the delay in your professors email communication 

but I do not think it is justification for your request below. You can 

submit a grade appeal for the assignment if you feel it was not 

graded correctly. I would also suggest reaching out to the 

professor. Given the situation maybe she would allow you to redo 

the assignment.  

Approved [Redacted],

Thank you for reaching out and telling us about your situation. If 

you would like to transfer to another university you can. There is 

nothing preventing you from doing so. However, if you do decide 

to remain with Liberty we can switch your Academic Advisor and 

assign you to someone else. One important thing to note is that 

you do not have any active numbers on your file. So, if you wish 

to receive calls from Advising you will need to log into your ASIST 

account and update your information. Otherwise, all 

communication from your Advisor occurs by email. 



DECISION DECISION_TEXT

Denied I have been in contact with the professor who has spoken to the 

student on the phone. The student misunderstood the discussion 

board directions and requirements. At this time the situation has 

been resolved. 



DECISION DECISION_TEXT

Denied [Redacted],

Please review the attached complaint decision for more 

information.

Sincerely,

Daniel Martinez

Compliance Analyst 1

Financial Aid Office



DECISION DECISION_TEXT

Denied [Redacted],

Thank you for your request.  We appreciate your patience as we 

reviewed your account.  After a careful review, we are unable to 

grant your request.  At the time that your financial aid was 

awarded for Summer 2016, the national system that reports what 

aid is used had not been updated with the updated loan amounts 

used at the other school.  Unfortunately, at the time that it was 

updated, the funds were awarded to you.  We apologize for the 

situation and would like to work with you to continue in your 

degree program.  

We will be having one of our representatives contacting you to 

set up an arrangement to move forward into the Fall 2016 

semester.  Unfortunately, the courses that you withdrew from 

must remain as a withdrawal.  I am confident that we will be able 

to create an arrangement that will help you continue into the Fall 

semester.  We appreciate your understanding and hope we can 

overcome the current circumstances towards your success.

Best Regards,

Robert Jarman

LUO Student Service Manager

Student Accounts



DECISION DECISION_TEXT

Withdrawn



DECISION DECISION_TEXT

Approved Good afternoon [Redacted],

Thank you for submitting this complaint form. I regret to hear of 

the situation that led to missing the Financial Check-In deadline. 

In the future, please note that Financial Check-In is the student's 

responsibility. As a one-time exception to policy, I have approved 

a fee waiver of $125 for the summer semester. This fee waiver is 

only to be used toward the summer 2016 semester.

In order for this fee waiver to be applied to the summer 2016 

semester, you will need to contact Academic Advising at 855-466-

9218 to request a late registration. You will need to have a full 

payment of the course tuition and the $125 late Financial Check-

In fee on file before the late registration can be submitted. If the 

late registration is approved, and the course is posted you will 

need to complete Financial Check-In. Once these steps are 

complete, please let me know by emailing 

luostudentadvocate@liberty.edu and I will ensure the fee waiver 

is applied to your student account.

Please keep in mind, when the time comes to post this credit, 

your future eligibility to receive Federal Financial Aid 

(loans/grants), institutional aid, and other types of outside 

financial assistance could cause this amount to be decreased. 

It has been my privilege to assist you today.

Sincerely, 

Approved Good evening [Redacted], and thank you for taking the time to 

submit this complaint. I do see that your Academic Standing 

Consultant has reached out to you as of 05-31 and has outlined 

the steps you need to take to ensure you are accepted into a 

program for the Fall semester. Since the Registrar's Office and 

your Academic Standing Consultant are working with you in 

regards to your GPA and that they have taken the time to outline 

your next steps, I have selected "approved." Please refer to the 

email you received on 05-31 to ensure you are able to continue 

moving forward for the Fall semester. Thank you. 



DECISION DECISION_TEXT

Denied [Redacted],

Thank you so much for your request.  We appreciate your 

patience as we reviewed your account and the circumstances 

surrounding your experience in the Summer 2014 semester.  We 

are deeply sorry for the experience you had with your classes.  

We are committed to working with you to get back on track with 

your degree program.  Unfortunately, we are unable to add an 

adjustment for the balance on your account.  However, we can 

create a payment arrangement and work with you through the 

appeal process to receive Financial Aid to help you move forward 

from this situation.  I have notified one of our Student Service 

Representatives about your situation and they will be contacting 

you to discuss a possible solution to get you back into classes.  

Also, your account has been returned back to Liberty University 

from the collections agency.  We hope we will be able to work out 

a resolution that will help you continue with your degree.  We 

appreciate the time that you took to send your request.  We look 

forward to working with you soon.

Best Regards,

Robert Jarman

LUO Student Service Manager

Student Accounts

Approved [Redacted],

Thank you for your request.  We appreciate your patience as we 

reviewed your account.  We apologize for any confusion that led 

to your classes being dropped.  At that time that you contact our 

office on 5/14/2016, we were only able to extend the payment 

plan option until midnight of that day since the Financial Check-In 

deadline as the next day.  After midnight, the payment plan 

option would not be available.  Since then, I see that classes 

have been re-added to your account.  Once any eligible financial 

aid is added, please complete Financial Check-In.  At that time, a 

$125 Late Check-In Fee will be added.  However, as a courtesy, 

we will go ahead and waive the fee.  Once I hear back from the 

Financial Aid Office, I will send you a follow-up email with an 

update.  Again, thank you for your patience and we look forward 

to you starting your summer classes!

Best Regards,

Robert Jarman

LUO Student Service Manager

Student Accounts



DECISION DECISION_TEXT

Denied I have reviewed the information provided and the professors 

feedback within the course. The directions appear to be clear and 

the professor did allow an option for the assignment to be 

resubmitted. At the end of the term if you feel that the papers 

were graded incorrectly you can seek a grade appeal. At this 

time I do not see a discrpency between the grade, the directions, 

and the rubric. 

Approved Good afternoon [Redacted], and thank you for taking the time to 

submit this complaint. I am sorry to hear of the situation 

regarding the Texas Instrument TI-83 Plus Calculator. I do see 

this is listed on MBS Direct as a requirement, and you purchased 

this from Staples, as the receipt verifies. As an exception to 

policy a tuition discount in the amount of $127.00 will be applied 

to your Spring account within the next 1-3 business days. I do 

hope this is a satisfactory resolution. In addition, the feedback 

regarding the unused yet required calculator has been taken into 

account. Have a blessed day. 

Denied HLTH 501 is a challenging course but hundreds of students have 

passed it and gone on to finish the program. In an effort to help 

students who struggle with some of the basic public health 

concepts we will be offering a new course HLTH 500 Intro to 

Public Health in the fall.  There are also dozens of presentations 

within HLTH 501 that give step by step directions as well as 

optional additional materials under each module to assist 

students. The solutions to the practice problems are also 

provided in the additional materials. We know the course is hard 

but it is not flawed and it is information public health 

professionals need to know.  I'm sorry but taking the course for 

free until you comprehend the material is not an option.  



DECISION DECISION_TEXT

Denied Ms. [Redacted],

Thank you for your submission of the student complaint form.  

Our office has reviewed your account and the situation 

surrounding your submission.  We understand that the course in 

question, HLTH 501, has proven difficult for you to be successful 

in.  We would strongly suggest reviewing the following page to 

assist you with your future educational endeavors 

(http://www.liberty.edu/online/index.cfm?PID=30938).  

Regretfully, the information provided within this appeal does not 

constitute a tuition credit for a third attempt at this course.  I am 

sorry that our office is unable to meet your preferred outcome.  I 

hope you have a blessed day.

Approved [Redacted],

Thank you for bringing this to our attention. Based on Advisor 

error, we have added an Online Administrative Adjustment to 

your account for the spring semester. If you look at your file in 

ASIST, you will see it listed as such and you no longer have a 

balance for that semester. I apologize for the inconvenience and 

hope this helps resolve the issue. 



DECISION DECISION_TEXT

Denied [Redacted],

Thank you for your submission of the student complaint form.  I 

regret to inform you that your appeal has been denied.  Based on 

the documentation provided, there is nothing to support that the 

degree you are pursuing, the Masters in Public Health: Nutrition, 

will lead to a path to be a licensed nutritionist.  As the advisor you 

spoke with confirmed, this track requires practicums and clinical 

training to achieve, things that this program in its current state do 

not accommodate.  The profession of nutritionist is not exclusive 

to those who have licensure and this degree does make steps 

academically to set you up for those opportunities that do not 

require this.  I am sorry that our office is unable to meet your 

preferred outcome directly.  If you have any questions about the 

marketability of this degree, I would recommend that you speak 

with our Career Center.  Their information can be found through 

this link 

(http://www.liberty.edu/academics/general/career/index.cfm?PID=

23795).  I hope you have a blessed day.

Denied This is a student club and is run by the student leadership. The 

announcements through the Concourse are for convenience. I do 

not know if a conference call link was set up this time but typically 

online participation is low. The student should express interest / 

concern to student leadership. In regard to the statement that the 

role of VP should be "given," that is not possible.  In the original 

by-laws, it states that all officers shall be elected; to override this 

would be to nullify the club's operating procedures (interim by-

laws).  A bit of background as well, we decided against having 

separate online officers because this negates the comparability 

of the LUPHSA organization.  I understand the desire to have 

online participation, but this is one of those items that we cannot 

fully replicate in the online realm.  LUPHSA officers integrate with 

the faculty and staff to help steer the activities of the program, so 

it is necessary that they be on or near campus. I understand the 

desire for leadership experience. You may be able to find 

leadership opportunities with your local community which would 

offer richer experience. I would suggest looking at your church 

and local nonprofits. 



DECISION DECISION_TEXT

Approved [Redacted],

Thank you for your submission of the student complaint form.  I 

am sorry to hear of the situation that occurred with your Spring 

registration.  We have awarded you an amount of $412.50 to be 

used in your next registration of a degree-seeking course.  Just 

email us once the registration has been completed and we will 

post it to your account.   Unfortunately, we are unable to remove 

the W from your transcripts.  As an academic institution, we are 

required to record and report any academic activity, including 

withdrawals.  I am sorry that we were unable to meet that aspect 

of your preferred outcome entirely.  I hope you have a blessed 

day.

Approved Dear [Redacted],

I am in receipt of an e-mail you sent the Financial Aid Office, the 

Student Advocate Office, and several other departments at 

Liberty, and am responding on behalf of the Financial Aid Office. 

Along with the e-mail, you sent a letter in which you explained 

your concerns regarding a nearly $7,000 debt you have been told 

you were responsible for, which you believe has been caused by 

a University error. You have asked that your debt be cleared and 

the hold on your account be lifted.

At this time, after reviewing your account in detail and taking you 

concerns to the Vice President of Financial Aid the we have 

determined that the Financial Aid Office will cover the 

outstanding balance on your account of $6,476.00. This is a one-

time courtesy due to a systematic error that enabled you to 

receive loans in the fall 2015 for which you were not eligible, 

based on the number of times you had taken the courses. In 

addition to the balance being covered, the hold on your account 

will be lifted. 

Please note that although you have completed the Master's 

program you were pursuing, you are still on Financial Aid 

Suspension per the Satisfactory Academic Progress (SAP) policy 

at this time. It is important to know this information should you 

wish to continue at Liberty in the future. Your account reflects 

that you are on Financial Aid Suspension because you have 

earned 42 of the 66 credits you have attempted at Liberty, which 

is a completion rate of 63 percent. This is below the federally-

required 67% completion rate for students. You can view more 

information about SAP on Liberty University's SAP policy.

You indicated in recent communication that you are in need of 

your official transcripts to continue on with your plans. If you have 

any more questions about receiving your transcript, you are 

encouraged to contact the Registrar's Office at (434) 592-5100. 



DECISION DECISION_TEXT

Denied HLTH 511 is a very challenging course that brings together 

information from HLTH 501. I am denying this request because it 

appears the faculty member did communicate frequently and 

answer questions. It appears Dr. McGinnis tried to lead you 

toward the answers without giving you the answers. I am sorry 

you having challenges with this course. 

Approved I understand your frustration and I know how challenging HLTH 

505 can be. I have spoken with the professor and I believe this is 

a situation that can be resolved with a phone call between the 

student and professor. Sometimes information is not conveyed 

well virtually. I am approving this incident with the resolution that 

the student call the professor at 434-592-6908 so that Dr. Attin 

can answer any assignment questions. 



DECISION DECISION_TEXT

Approved I spoke with Dr. Budzi and she never deducted points from the 

assignment for tardiness. I am approving this complaint because 

the professor has already given grace and taken the action the 

student is requesting below. 

Approved [Redacted],

Thank you for your submission of the student complaint form.  

After reviewing the call and the situation surrounding the issue, 

we are awarding you a total of $750 towards your HLTH 640.  

This is the equivalent of the tuition charges that would have been 

covered, if your TA had remained.  Please allow 24-48 hours for 

the adjustment to appear.  I hope you have a blessed day.



DECISION DECISION_TEXT

Denied Thank you for taking the time to submit this complaint, Dianne. 

Unfortunately, this is the incorrect form to use when requesting a 

grade appeal. You will need to use the Grade Appeal Form 

located here: http://www.liberty.edu/index.cfm?PID=19407#luo-

gradeappeal. Please keep in mind that the specific criteria for a 

grade appeal are as follows: 1) A calculation error on an 

assignment, 2) A conflict with the grading rubric, or 3) Issues with 

written communication between you and your professor. Please 

also attach any supporting documentation you may have 

regarding the concerns you have expressed. There is a link 

available to attach documentation to the grade appeal form. 

Thank you.

Approved

Denied Ms. [Redacted],

Thank you for your submission of the student complaint form.  

For any revision or review of your academic contract, you will 

need to contact the Academic Standings department.  Please 

feel free to do so through luoacademicstanding@liberty.edu.  I 

regret that we are unable to assist you at this time.  I hope you 

have a blessed day.  



DECISION DECISION_TEXT

Denied It is common for students to request to be added into the 

practicum when they have a practicum site in progress. The 

student was allowed into the class for this reason. It is rare for 

students not to find a practicum site or have a site fall though. It 

appears that the practicum coordinator followed up with the site 

as required. The site agreed to the MOU and to accept future 

students from Liberty University but would not agree to accept 

Ms. Butler. The site is quoted as stating the following: "I will move 

forward to accept the MOU from your university for future 

students. I will send you the signature page. I apologize for the 

miss communication. I thought Ms. Butler had informed you that 

it was decided that she would not be a good match for our 

worksite wellness program. Again, sorry for any confusion."  It 

appears from communication with the site that the student did not 

follow the practicum sites directions nor communicate well with 

the practicum site. Please see the attached student complaint 

response for additional information. 

 It is very important that students communicate with potential 

practicum sites. The practicum coordinator does not find nor 

guarantee sites for students. The university cannot force a site to 

accept a student.  It is unfortunate that this opportunity was lost 

but it was not because of a lack of effort  by the practicum 

coordinator. 



DECISION DECISION_TEXT

Denied Ms. O'Neal has broken enrollment, and, according to Liberty 

University's current admission policy, is not eligible for 

readmission because her cumulative GPA of 2.40 is below the 

minimum of 3.00 required for good academic standing and 

graduation in the MPH.  



DECISION DECISION_TEXT

Denied

Approved [Redacted]

Your request has been processed and an email has been sent to 

your account with the explanation you desired.  Have a blessed 

day.



DECISION DECISION_TEXT

Approved [Redacted]

Thank you again for your submission of the student complaint 

form.  To view the decision and rationale of the denial of your 

original appeal, you may visit www.liberty.edu/beacon and look 

under the "LUO complaints" then "closed" section.  This will also 

give you the ability to appeal the original decision and provide 

any additional documentation or explanation you see as 

supporting.  If you have any further questions, please feel free to 

email our luostudentadvocate@liberty.edu inbox.  Have a 

blessed day.

Denied [Redacted]

Thank you for your submission of the student complaint form.  I 

regret to inform you that your appeal has been denied.  I 

understand that your situation had change drastically in the time 

you began the class, but we are not able to make concessions 

based solely off of these circumstances alone.  I am truly sorry 

that our department is unable to assist further.  Have a blessed 

day.
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LIBERTY UNIVERSITY PUBLIC HEALTH PROGRAM 

DEPARTMENT OF PUBLIC AND COMMUNITY HEALTH 

COMMUNITY ADVISORY BOARD (CAB) MEETING 

TUESDAY, OCTOBER 30, 2018 | 12:15pm – 1:15pm 

 
 
CAB MEMBERS PRESENT 
 

 Dr. Keith Anderson, Executive Director, Student Health & Wellness, Liberty University 

 Lindsey Cawood, Population Health Manager, Virginia Department of Health 

 Veronica Cosby, Partners in Prayer & Prevention Coordinator, Office of Health Equity, 
Virginia Department of Health 

 Joy Cover, President, Freedom424 

 Dr. Kerry Gateley, Director, Central Virginia Health District/and West Piedmont 

 Jennifer Reed-Jones, Program Coordinator, Centra Pastoral Care 

 Dr. Jordan Vandjelovic, Project Officer, Indian Health Service 

 Dr. Dana Woody, Assistant Professor, Liberty University School of Nursing 
 
CAB MEMBERS ABSENT 
 

 David Klink, Senior Associate Dean of Clinical Affairs, Liberty University College of 
Osteopathic Medicine 

 Monterey Starkey, Founder & CEO, International HELP 
 
FACULTY AND EXECUTIVE COMMITTEE MEMBERS PRESENT 
 

 Dr. Richard Lane, Director, Master of Public Health Program, Liberty University College of 
Osteopathic Medicine 

 Dr. James Florence, Professor, Liberty University Department of Public and Community 
Health, Liberty University School of Osteopathic Medicine 

 Giordana Morales, MPH Coordinator, Liberty University Department of Public and 
Community Health, Liberty University School of Osteopathic Medicine 

 Dr. Oswald Attin, Associate Professor, Liberty University Department of Public and 
Community Health, Liberty University School of Osteopathic Medicine 

 Dr. Annette Florence, Chair/Associate Professor, Liberty University Department of Public 
and Community Health, Liberty University School of Osteopathic Medicine 

 

MEETING SUMMARY 
 
1.0 CALL TO ORDER .................................................................... DR. JAMES FLORENCE 
Dr. Florence called the meeting to order at 12:15pm, welcoming the members to the second 
Community Advisory Board Meeting, with a brief overview of the agenda, progress reports from 
CEPH, and upcoming action items. Dr. Florence also acknowledged and congratulated Jordan 
Vandjelovic on his promotion and new appointment at the Indian Health Services in Montana. He 
will serve in a supervisory capacity with tribal projects in Montana and Wyoming. 
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2.0 STATUS OF ACCREDITATION .............................................. DR. JAMES FLORENCE 
 

2.1 Preliminary Self-Study 
The self-study was sent to CEPH on September 7, 2018. CEPH reviewers responded with 
comments in a timely fashion, prompting PCH to move forward with initial plans for site 
visitation. 

 
2.2 Selected Program Goals and Measures 
The program goals and measures, as captured in the Self-Study, are as follows: 

 Offer effective learning opportunities through curricular and co-curricular 
experiences to prepare competent public health professionals. 

 Provide an environment conducive to student learning and professional 
development. 

 Recruit and retain a diverse, qualified student body. 

 Engage in research and other scholarly activities to advance the knowledge and 
practice of public health. 

 Nurture student intellectual inquiry in public health knowledge and practice. 

 Support professional development of primary faculty in research and scholarly 
activity. 

 Address health needs of vulnerable, at risk, and underserved populations through 
local and global service activities. 

 Support preparation, training, and professional development of the public health 
workforce. 

 Promote student participation in community and public health service. 
 

 
2.3 Preliminary Self-Study Reviewer Comments 
Dr. Florence shared a presentation with the members, expounding on the comment 
processes. The members were apprised of the reviewers’ comments prior to this meeting. 
A matrix has been prepared, in order for all parties directly involved with the report to 
respond to each comment and recommendation from CEPH. The comment process also 
includes third parties, consisting of University personnel and officials. It has been 
determined additional information should be collected in each category of the criterion. A 
better response rate is needed from the surveys, particularly the surveys distributed to 
employers. CEPH discussed the competencies, of which the faculty is working on. The 
competencies were addressed in the curriculum, but not fully covered within the self-study 
report. 

 
3.0 WORKFORCE DEVELOPMENT ............................................. DR. OSWALD ATTIN 
 

3.1 Employer Survey Results 
Dr. Attin reported only 11 responses were obtained for this academic year. CEPH requests 
at least a 20% response rate. The survey has been narrowed down to six (6) questions, 
which address our competencies and how students perform. The challenge is finding 
approaches to engage more employers to respond and what strategies to use to engage 
active participation. The committee has employed proactive measures with little response 
rates. An additional caveat is the difficulty of acquiring contact information of the 
appropriate supervisor or the immediate supervisor. Student response rate to these 
surveys are low as well. Incentives are needed to engage the students. Even with 
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proactive measures, the University requires the middle management of marketing, and 
higher level administration to approve and disseminate the surveys. 
 

3.1.1 Discussion and Recommendations 
A discussion ensued on best practices to initiate an improved response rate: 

 The question was raised regarding the length of time an incumbent has to 
respond to the survey. CEPH requires response within one (1) year. 

 Dr. Vandjelovic discussed how he would respond, or, who would be the 
appropriate supervisor. In his case, he would approach the supervisor 
directly and inquire. 

 Veronica Cosby suggested including mandatory replies for the online 
evaluation, by identifying the organization or department. 

 Dr. Anderson recommended a forced or optional response field within the 
format of the survey that would require the respondent to supply supervisor 
contact information. 

 The question was raised as to whether students who responded with the 
name of the supervisor could be asked to help with follow-up. 

 It was recommended that we emphasize at the forefront the survey takes 
1-2 minutes to complete. 

 It was recommended we add incentives to improve the response rate. 
 

3.2 Assessment of Needs Development 
On October 26, Dr. James Florence and Dr. Bethesda O’Connell joined faculty of other 
MPH programs in the state to share research activities with state health department 
directors at the Virginia Department of Health directors meeting. MPH program 
representatives agreed to collaborate on a statewide survey not only with directors but 
other public health providers. Dr. James Florence asked guidance from CAB in this 
initiative. How would we define the public health workforce? Are there current statistics on 
who is in the public health workforce? Should we create a survey specifically for data 
needs assessment? Finally, the survey will not be conducted prior to the finalization of the 
self-study report, but its content should show collaboration with other universities and the 
Virginia Department of Health. It would be feasible to pursue or use existing data. 
 

3.2.1 Discussion and Recommendations 

 It was noted there are intellectual capacity training needs for the public 
health workforce, not specifically a need for job placement. A 
recommendation was made to conduct a seminar on this topic. 

 Dr. Gateley discussed the hiring process in his area of employment. Very 
seldom is there a new area or division opened with the intent of hiring new 
people. Workforce development is gradual and focused on a few positions. 
Positions are upgraded, progressed and developed. This occurred after 
conducting research and collaboration with the Health Department in 
Richmond, VA. Next, discussions are initiated on the specific positions, 
existing employees and their needs for development. 

 How in depth does the survey have to be? 

 Could secondary sources be used? 

 Which focus group is most effective for the survey? 

 Could the results have adverse effects? 
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4.0 PROGRAM ENROLLMENT STATUS ...................................... GIORDANA MORALES 
Currently, the MPH program has enrolled 550 students. About fifteen percent (15%) are 
residential, and the remaining, online. This statistic includes students who have completed and 
passed biostatistics. Online students take classes every eight (8) weeks. The program is 
continuing to increase with students as the term ends. The statistics from the previous academic 
year included strategies used to reach students. The program is actively pursuing an increase in 
military and minority students, which are currently at twenty-four percent (24%). It was also noted 
that an online Native American student has been recruited to the program. 
 
5.0 RECRUITMENT AND RETENTION STRATEGIES ................. IRIS RICE 
The Recruitment and Retention Committee has partnered with the Office of Equity and Inclusion 
(OEI) to address CEPH’s requirement on how the University implements recruitment 
methodologies for under-represented populations, and, the process used to define these 
populations. PCH has identified three specific goals for proactive consideration: (1) recruit and 
maintain a diverse, qualified student body; (2) focus on the number of MPH students with military 
connections; and, (3) discernment of the proportion of underrepresented minorities enrolled. The 
Recruitment and Retention Committee, in collaboration with OEI, formed two (2) entities to 
promote equity and inclusion: The Diversity Task Force and the Internship and Professional 
Outreach Task Force. The OEI seeks to promote data-informed decision-making in regards to 
improvement and student learning. It works with accreditation, assessment, data collection and 
analysis. It also conducts a variety of surveys, some yearly, and some on a three-year cycle. OEI 
conducts the Noel Levitz Student Satisfaction Inventory, an 82-item survey designed to measure 
residential student perceptions of their college or university. The survey addresses student 
satisfaction, diversity questions, strengths and challenges. OEI received data results from the 
years 2011, 2014 and 2017, which allowed them to identify specific cultural trends and gaps 
between ethnic groups. From these findings, two primary action items were established: 
 

1. Develop a connection between minority students and currently existing cultural clubs and 
affinity groups by generating an email this semester to self-identified minority groups on 
campus, informing them of clubs and affinity groups they could participate in. 

2. Hire a Retention Specialist for the University to provide academic support for 
underrepresented students (this goal has been accomplished). 

 
With these proactive measures, we hope to provide significant data on cultural awareness and 
competence to the self-study by developing a strategic plan for outreach to priority populations, 
underrepresented minorities, the military populace and health professionals in public health. The 
recruiting effort is ongoing because once we recruit, we want to ensure we retain. 
 

5.1 Discussion and Recommendations 

 A suggestion was made to conduct an “in-house” survey, which would provide us 
with data to determine areas requiring improvement. 

 Dr. Anderson agreed this measure would increase the strength and attractiveness 
of the program. If minorities feel their input matters, the program would hold greater 
influence. 

 A suggestion was made to consider Virginia and Border States statistics and make 
a comparison to determine which ethnicities are the lowest in the program. It was 
noted if targeting differences are lumped into one category, primary aspects may 
be missed. 
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6.0 ELECTION OF NEW OFFICERS ............................................. DR. JAMES FLORENCE 
The floor was opened to nominations or volunteer for the offices within the CAB. Three members 
volunteered their services, and the officers are as follows: 
 

 Chair: Dr. Kerry Gateley 

 Co-Chair: Lindsey Cawood 

 Secretary: Dr. Keith Anderson 
 
7.0 OPEN-ENDED DISCUSSION .................................................. ALL 
It was determined the CAB will meet on a quarterly basis. It would be advantageous to have the 
next meeting before the site visit, which will be determined. Dr. James Florence inquired if there 
were any items needing discussion that were not included, or, if any part of this meeting could 
have been conducted differently. It was suggested an overview of the agenda items, navigation 
and tasks would help to digest the totality of information disseminated. 
 
8.0 ADJOURNMENT ..................................................................... DR. JAMES FLORENCE 
The meeting was adjourned at 1:27pm. 
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MINUTES 

Assessment and Evaluation Committee 

Department of Public and Community Health 

10/28/16 at 10:30 AM 

 

CMHS DLP Room 

 
Required Attendees: Oswald Attin, Annette Florence, James Florence, Ashley Tharpe, 

Gio Morales 

 

GSAs/Students:  Josh Brennan, Candy Hernandez 

 

Excused: Annette Florence, Ashley Tharpe 

 

Guests: N/A 

 

Recorded By:  Candy Hernandez 

______________________________________________________________________ 

Materials Distributed 

• Agenda 

• LU Public & Community Health Program Strategic Plan Framework by 

Responsibility  

• Health Promotion Senior Assessment Day 2017 

• CEPH Faculty Survey 16-17 

• MPH/HP Exit Survey 2016-2017 

• Employer Survey 2016-2017 

______________________________________________________________________ 

President: Oswald Attin 

- Began by discussing the purpose of the Assessment & Evaluation Committee  

- We are required to measure to measure all 30 outcomes 

- How are we going to set ourselves to delegate activities presented in the 

Strategic plan? 

______________________________________________________________________ 

Surveys & Strategic Plan 

- Regarding the surveys, the university requires that Seniors participate in the 

Assessment. 

o Surveys will be distributed to Practicum Students and Seniors.  

o CEPH also requests more in depth data from these surveys. 

o Questions are needed to identify 1st generation students (58). 

- Number of students completing pre/post competency self-assessments. 

o Dr. James Florence mentioned that CEPH requests a more realistic 

number. 

 100%  90% 
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o These numbers are based on students who attend orientation 

including online students. 

o 10:55 am Dr. Attin changes target % from 100% to 90%. 

o Candy Hernandez will be trained Qualtrics to assist Dr. Tharpe with 

this process. 

o Discussed Alumni Survey pertaining to competence in Public Health. 

- All agreed to remove “CPH” on (99). 

- How can we reduce the amount of questions that will still in return give the 

information and results needed by CEPH and the University? 

o Our issue is how can we attain this data? 

o We need more students to participate in the surveys. 

o How do we get a connection with online faculty to stress the need and 

importance for the employee & exit surveys? 

o Dr. James Florence mentions to discuss with the Policy Committee to 

mandate these surveys. 

o The next two weeks, all members of the Assessment & Evaluation 

Committee will analyze and edit Assessment day & Exit Survey. 

 Satisfaction question at the end of the survey will remain. 

- Dr. Annette Florence mentioned in passing to Dr. Attin, to include advisory 

and counseling satisfaction questions in senior survey.  

- Question 33 in the Senior Assessment Survey will be changed to receive 

data on Pass/Fail % of the CHES exam. 

- Dr. James Florence mentions questions that need to be answered to identify 

the needs of the public health work force; already working in the Public 

Health field (157).   

o Do they need training? 

o Do they need certificates? 

o Do they need a degree? 

o How can we assess their needs?  

o Develop seminars or an online seminar. 

o Dr. Florence & Dr. Morales will take charge of this section. 

- Currently we do not have a format to accomplish this. 

o Steps should be taken such as creating a survey to collect the data 

o Contact the Virginia State Department to inquire of their assistance 

 Do they already have a format to accomplish this? 

 Have they done this before? 

 If they have, we need to replicate this. 

- Monitor Student and Course evaluation: Curriculum Committee will do their 

data analysis and report to the Assessment & Evaluation Committee with the 

results. 

o Analyze whether the data can be utilized to enhance the program. 

o Dr. J Florence will communicate with the Curriculum Committee about 

this process. 

o Giordana Morales suggested to plan a food/fellowship gathering to 

engage the students to participate in surveys.  
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o Dr. Attin & Candy Hernandez mentioned to have professors, in the 

beginning of class, instruct students to take out their computers or 

phones to immediately complete the survey.  

 For students who do not have either, provide an informational 

sheet to direct students to complete the survey at home. 

o Dr. Annette Florence & Dr. Tharpe will be in charge. 

o Dr. Attin suggests to possibly have residential and online data. 

o Over all target rate will be 70%. 

- LUPHSA for local at risk population target number was changed from 1 to 4 

events per academic year. 

- Increase curricular and co-curricular activities. 

- Any questions regarding faculty refer to the CEPH survey.  

o Dr. Attin stresses to scrutinize it line by line, and it must also correlate 

with the Assessment Coordinator section. 

o PLO’s will be taken cared by Dr. Attin. 

o Ignore what doesn’t say senior/ employee. 

- Graduation rate is at 53%  

o Dr. J. Florence highly suggests to improve graduation rates to require 

Bio-Stats (HLTH 501) to be a pre-requisite (pass/fail) to be confirmed 

for the MPH program.  

 This will avoid students from dropping out of the program.  

 

* Dr. Attin first motioned, Dr. Florence seconded, all participants agreed.* 

Adjourned: 11:55am 
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Assessment and Evaluation Committee 

Department of Public and Community Health 

08/17/17 at 10:30 AM 

 

CMHS 2088 
 

Required 
Attendees: 

Oswald Attin, Annette Florence, James Florence, Ashley Tharpe, 
Giordana Morales 

  

GSAs/Students: Candy Hernandez 

  

Excused: Annette Florence, Ashley Tharpe, Candy Hernandez 

Guests: No guests 

Recorded by:    Giordana Morales 
 

Materials Distributed 
 

• Agenda  

• Surveys 

 
Presider: Oswald Attin 
 
-Review of CEPH new expectations: 

 No longer goals and objectives 
 Discussed leaving some targets to measure even if later they might be discarded 
 Reminder underserved, at risk is part of our mission 
 5 core of public health are no longer the core, but the 22 competencies are the core 

framing the future of public health 
 Students need to be assessed in the 22 competencies 

-Surveys 

 Thinking about changing the preceptor evaluation survey and using some of the same 
questions that are used in the employer survey 

 Discussing if all surveys need to be changed to assess the 22 competencies 
 Decided to change the pre/post survey, preceptor evaluation, employer survey, and 

alumni survey to the competencies CEPH has mentioned. 

-PLOs 

 Would like to change them, but per university guidelines it might not work 
 PLOs are institutional assessment, but when talking to CEPH they can be referred to as 

learning spheres 
 The evaluation will come from the spheres rather than competencies 
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-Table B1.2  

 A target is not set, but it is measured to be able to compare it in the future 

-Going over Table B1.2  

 Goal I-1.0- all targets have been erased 
 Goal I-2.0- all targets have been erased 
 I-2.4 has been edited: New MPH students attend or watch orientation 
 Goal I-3.0 
 I-3.4 has been eliminated 
 I-3.7 the measure has been edited: MPH grads in job or school 
 I-3.8 the measure has been edited: BS grads in job or school 
 Goal R-1.0 
 R-1.4 target eliminated. The measure has been edited: % of research addressing at risk 

population 
 R-1.5 target eliminated. The measure has been edited: % of research addressing at 

religion and health 
 Goal R-2.0 
 R-2.1 the measure has been edited: % Primary faculty serving as research, 

extracurricular, or co-curricular mentors  
 Goal S-1.0 
 S-1.2 has been edited: Annually, the faculty conducts collaborative projects with 

selected local, regional, or national organizations that address the public health needs of 
local and global vulnerable or at risk populations 

 S-1.3 has been eliminated 
 Goal S-2.0 
 S-2.2 the target has been erased 
 S-2.3 the target has been erased 
 Goal S-3.0 
 S-3.1 the target has been erased; edited Annually students serve in public health 

leadership roles in the University, Program, community, organization and church; needs 
to be separated between BS/MPH 

 S-3.2 edited to: Annually, student clubs (Liberty University Public Health Student 
Association and Eta Sigma Gamma) sponsor public health activities targeting vulnerable 
or at risks populations. Monitoring and feedback was edited- data source: club report, 
responsibility: LUPHSA president and ESG president. 

 
 
 
Adjourned: Dr. James Florence motion to adjourn and Giordana Morales Seconded. 

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
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Assessment and Evaluation Committee 

Department of Public and Community Health 

08/24/17 at 10:30 AM 

 

CMHS 2088 
 

Required 
Attendees: 

Oswald Attin, Annette Florence, James Florence, Ashley Tharpe, 
Giordana Morales 

  

GSAs/Students: Candy Hernandez 

  

Excused: Annette Florence, Ashley Tharpe, Candy Hernandez 

Guests: Dr. Richard Lane 

Recorded by:    Giordana Morales 
 

Materials Distributed 
 

• Agenda  

• Surveys 

 
Presider: Oswald Attin 
 
-Review of HLTH 499/698 preceptor evaluation 

 Changing HLTH 499/698 evaluations to Qualtrics 
 Considering a midterm evaluation for HLTH 698 
 Using the employer survey as base for preceptor evaluation changes 

-Practicum agreement 

 The duties and objectives section needs to be changed according to the 22 
competencies.  

 3 of the 22 competencies and 2 of their concentration 

-Applied Practical Experience 

 One sample assignment that shows how the student  used the 5 competencies 
-HLTH 499 Internship  

 Created the first five questions as Likert scale and based on the questions used in HLTH 
698 

 Added a question to provide additional comments 
 Instead of writing points, they have a scale 
 Will be sent to the chair of the department for review and approval 
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-MPH Pre-competency survey  

 Changing the core for foundational 
 1st question if they are MPH students or not, if they aren’t the survey is completed 
 Edited the military question 

 
-Needed 

 Email of HLTH 501 students online/residential to be able to send the MPH pre 
competency survey 

 Email of December 2016/May 2017 graduates to send BS/MPH alumni employment 
survey 

 Email of BS seniors in January for assessment day in March 2018 
 MPH survey is live and ready- has been sent to Dr. Lane and Giordana 
 CEPH faculty-get emails from Dr. Ashley Tharpe 

 
 
 
Adjourned: Giordana Morales motion to adjourn and Dr. James Florence seconded. 

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
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Assessment and Evaluation Committee 

Department of Public and Community Health 

09/7/17 at 10:30 AM 

 

CMHS 2088 
 

Required 
Attendees: 

Oswald Attin, Annette Florence, James Florence, Ashley Tharpe, 
Giordana Morales 

  

GSAs/Students: Candy Hernandez 

  

Excused: Annette Florence, Ashley Tharpe, Candy Hernandez 

Guests: Victoria Ramos 

Recorded by:    Giordana Morales 
 

Materials Distributed 
 

• Agenda  

• Surveys 

 
Presider: Oswald Attin 
 
-Review: 

 New set of goals 
 Defining evaluation practices 
 Is progress being made?- Evidence of implementation 
 Two themes that need to be running in the program: student success and advance 

public health 
 Overriding the two themes is the mission 

- Evidence of Plan Implementation 

 CEPH does not want to see granular; they want to see an explanation. Less interested in 
targets but rather what are you doing. How are you implementing? 

 no longer need to present 3 year data 
 Is this data improving your program? 

-Reviewing and editing goals for Instruction  
 Goal I-1.0 Old-Offer quality curricula that incorporate core and specialization courses to 

prepare competent public health professionals 
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 New- Offer innovative learning opportunities through curricular and co-curricular 

experiences to prepare competent public health professionals 

 Discussion if this goal should be changed/modified  

 How can we work on both the residential and online classes when changing this? 

 Measured: 

 -Number of course supplementing curricular learning outcomes with co-curricular 

activities  

 -Number of MPH students passing the comprehensive exam on the first attempt 

 -Number of practicum/internship preceptors who rate students as competent in their field 

of study 

 There are 2 that we need to review back- number of alumni who feel adequately 

prepared for their current jobs, annual evaluation of university-specific program learning 

outcomes 

 Goal I-2.0- Old Strengthen Program Infrastructure to support curricula and instruction 

 New- Provide an environment conducive to student learning and professional 

development 

 Maintain class size of 20 students in all MPH courses 

 Maintain class size of 30 students in all upper level BS public health courses 

 Number of primary faculty who participate professional development activities 

 Student participation in advisement process 

 Number of students satisfied with the availability of faculty 

 Student satisfaction with class sizes 

 Student satisfaction with academic advising 

 Use focus group to get qualitative data for practicum students (ask the practicum faculty 

to announce it in class)- what are we going to ask, availability, classroom size,  

 GSA will conduct these meetings and they will write the report, WebEx meeting, survey 

in Qualtrics for students to answer, food for residential students that participate 

 Goal I-3.0 Old-Recruit and retain a diverse, qualified student body 

 Number of students with national origins outside the US 

 Number of MPH students with military connections 

 I-3.3 Change to: Diversity enrollment of underrepresented minorities (URM) (institutional, 

non-regulatory data). [Student body exceeds university percentage URM] 

 I-3.4 Change to: Number of graduate student assistantships (GSA) 

 Graduation rate 

 Number of students currently working in public health or a related field 

-Reviewing and editing goals for Research  
 Goal R-1.0 Old/stays the same-Engage in research and other scholarly activities to 

advance the knowledge and practice of public health  

 R-1.1 changed to: submission of proposals by primary faculty for extramural or 

intramural funding for public health research projects (will be proposed to the executive 

committee) 

 R-1.2 changed to- Number of primary faculty presenting regional, national, or 

international professional meetings 
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 R-1.3 changed to-Number of peer-reviewed or other scholarly publications from primary 

faculty 

 R-1.4 Research by primary faculty addressing the needs of vulnerable, at risk, or 

underserved populations. 

 R-1.5 Research by primary faculty addressing the relationship between faith and health 

 Goal R 2.0 Old and stays the same- Nurture student intellectual inquiry in public health 

knowledge and practice 

 R-2.1 stay the same 

 R-2.2 stay the same 

 Goal- 3.0 Support professional development of primary faculty in research and scholarly 

activity 

 R-3.1 Number of faculty who maintain current human subjects protection certification 

 (Evidence in the narrative saying the faculty have their CITI certificate) 

 R-3.2 Number of primary faculty accessing Program funding for professional 

development was edited- data source: club report, responsibility: LUPHSA president and 

ESG president. 

 
-Reviewing and editing goals for Service 
 Goal S-1.0 Address health needs of poor and underserved populations through local and 

global service activities 

 S-1.1 Number of primary faculty participating in community service or health advocacy 

activities 

 S-1.2 number of collaborative projects with local, regional, national, or international 

organizations that address the public health needs of vulnerable or at risk populations 

 Goal S-2.0 Support preparation, training, and professional development of the public 

health workforce. 

 S-2.1 Removed  

 S-2.2 Number of extracurricular training or workforce development opportunities for 

individuals serving in public health or healthcare functions 

 S-2.3 Number of public health and other health care professionals enrolled in graduate 

certificate programs  

 Goal S-3.0 Promote student participation in community and public health service 

 S-3.1 Number of students serving in public health leadership roles in the University, 

Program, community, organization, or church 

 S-3.2 Number of health activities targeting vulnerable or at risk populations sponsored 

by student clubs (Liberty University Public Health Student Association and Eta Sigma 

Gamma) 

 S-3.3 Student participation in public health service or advocacy activities addressing the 

needs of vulnerable or at risk populations 

 S-3.4- taken out 

 
Meeting adjourned at 12:37pm 

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
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LIBERTY UNIVERSITY PUBLIC HEALTH PROGRAM 
DEPARTMENT OF PUBLIC AND COMMUNITY HEALTH 
COMMUNITY ADVISORY BOARD INAUGURAL MEETING 

WEDNESDAY, APRIL 4, 2018 | 7:30AM-9:00AM 

 

ATTENDEES 

• Dr. James Cook, Director of Clinical Collaboration and Education, Liberty University 
College of Osteopathic Medicine 

• Lindsey Cawood, Population Health Manager, Virginia Department of Health 

• Veronica Cosby, Coordinator, Partners in Prayer Prevention, Virginia Department of 
Health, Office of Health Equity 

• Joy Cover, President, Freedom 424 

• Dr. Kerry Gateley, Executive Director, Virginia Department of Health 

• Jennifer Reed-Jones, Program Coordinator, Centra Pastoral Care 

• Monterey Starkey, President & CEO, International HELP 

• Dr. Dana Woody, Assistant Professor, Liberty University School of Nursing 

• Dr. Jordan Vandjelovic, Injury Epidemiologist, Rocky Mountain Tribal Epidemiology 
Center 

 

ABSENT 

• Dr. Keith Anderson, Executive Director, Student Health & Wellness, Liberty University 
 

FACULTY AND EXECUTIVE COMMITTEE 

• Dr. Richard Lane, Director, MPH Program, Liberty University Department of Public and 
Community Health 

• Dr. Ashley Tharpe, Associate Dean, Liberty University School of Health Sciences, 
Interim Online Chair, Adjunct Online Professor, Department of Public and Community 
Health 

• Dr. James Florence, Professor, Liberty University Department of Public and Community 
Health 

• Dr. Annette Florence, Chair/Associate Professor, Liberty University Department of Public 
and Community Health 

 

MEETING SUMMARY 

1.0  CALL TO ORDER ...................................................... DR. JAMES FLORENCE 
Dr. James Florence called the Community Advisory Board Meeting to order at 7:30am with a 

warm welcome and opening prayer. The Board members and faculty introduced themselves 

and spoke briefly on their areas of expertise and career responsibilities. The roster was 

distributed in order to capture editions or updates to the Board member’s contact information. 
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2.0  NEW BUSINESS ........................................................ FACULTY 
 

2.1 Brief Overview of the Liberty University Public Health Program 

Dr. Annette Florence provided a brief overview of the undergraduate program in the Public 

Health Department. A major initiative is to broaden the scope for the undergraduate 

programs in the two major concentrations: Health Promotions and Pre-clinical. Dr. 

Florence encouraged the board to provide input going forward. 

2.2 State of the MPH Program 

Dr. Richard Lane discussed the different tracks within the program (Epidemiology, Global 

Health, Health Promotion, and Nutrition). Additionally, there is a disaster relief emergency 

management track, which is an expansion to the PhD program. There are 116 students 

enrolled in HLTH 698 (the practicum) on a global scale. The program has also added a 

research component. At the conclusion of the MPH program, a writing assignment is 

administered where the students can demonstrate how Public Health works in the context 

of a practical experience. Dr. Lane also spoke briefly on the available grants that are being 

utilized, specifically, the Rwanda Nutrition Project. 

2.3 State of the Online Program 

Dr. Ashley Tharpe elaborated on the depth of the online program. Three of the 

concentrations (Nutrition, Health Promotion, and Global Health) are online. Epidemiology 

is a residential program. There are 250 students in each of the online programs. Online 

graduate certificates in these three concentrations are offered. Currently, there are 40 

online classes with 50 online adjunct professors, including various global regions. Nine of 

the residential faculty instruct online. The program is expanding. 

2.4 PHP Faculty: Overview of the Program 

Dr. James Florence shared a brief but informative video on health communication and 

advocacy, encompassing the program’s mission statement and values. 

 

3.0  ROLES AND RESPONSIBILITIES ............................ DR. JAMES FLORENCE 
Dr. Florence articulated the charge to the Community Advisory Board, which encompasses 

the totality of Public Health in terms of Undergraduate and Graduate extracurricular and co-

curricular activities. There are no fiduciary responsibilities. The primary responsibility for this 

Board is to provide input, advice and guidance. The Board will be involved in providing input 

in terms of Criterion F1 of the Self-Study Report for accreditation, in which the program 

engages constituents, including community stakeholders, alumni and other relevant 

community partners. The board will be instrumental in providing input on the programs 

methods of defining qualitative and quantitative methods designed to provide useful 

information, and examine methods for obtaining input and substantive outcomes. The charge 

reads as follows: 
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The LUPHP Community Advisory Board exists to provide advice 
and support in LUPHP strategic planning and operational 
implementation. Board members offer a valuable external 
perspective, contributing expert knowledge and experiences in 
areas related to all aspects of Program activity. They offer insight 
on Program ideas and opportunities, enhance public and 
professional relations, and collectively serve as a center of 
influence in networking within and beyond the public health 
profession. Members receive regular reports on and provide 
periodic input on the relevance of the Program’s vision, mission, 
values and goals; the content, currency, and relevance of the 
curricula; and the effectiveness of the Program to prepare 
competent, Christ-centered graduates for the public health 
workforce. CAB members agree to conduct their LUPHP activities 
with due diligence and maintain the confidence of its deliberations. 

 

The board will receive periodic reports of all items listed on the agenda. The election of officers 

and committee assignments is tabled until the next meeting. The Advisory Board will choose 

its officers. 

 

4.0  THE SELF-STUDY ACCREDITATION REPORT ...... DR. JAMES FLORENCE 
The Community Advisory Board will play a significant role in the development of the Council 

on Education for Public Health (CEPH) Self-Study Report. The board will have an opportunity 

to receive and review drafts of the preliminary report, and provide Subject Matter Expert input. 

The board will also receive reports on monitoring of the program measures which identify 

standards for success rates, and reports on the mission and competencies of students. Board 

members will assist in identifying and addressing public health workforce training needs and 

assessments. These components are the primary markers of the program. The board is 

encouraged to consider these and make recommendations or editions for the next meeting. 

 

5.0  CEPH CRITERIA UPDATES ...................................... ALL 
CEPH has established certain criterion in its 2016 amended version, all of which should be 

included in the Self-Study report. For example, the CEPH mandate for graduation rates is 

80%. Currently, our program has a 59% graduate rate. It was noted that CEPH is less 

concerned with undergraduate rates. One advantage and challenging component is the data 

for online students. Some may drop out of the program, however, these numbers have to be 

included in the overall data. Individuals are not counted initially when they sign up for a 

program. Statistics are not compiled until the work has been completed. With that being said, 

the 80% graduation rate is an achievable goal. Conversely, there are some stipulations. For 

example, the admissions requirements have changed since the beginning of the program. 

Students must undergo the individual gates specified in the program. The GPA has been 

raised to a minimum of 2.5. Students must pass the biostatistics course. Please visit the CEPH 

site to become familiar with the criteria: https://ceph.org/criteria-revision/   

https://ceph.org/criteria-revision/
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6.0  PROGRAM GOALS/EVALUATION MEASURES ...... DR. JAMES FLORENCE 
These objectives are developed in consultation with the faculty. The two documents in today’s 

meeting are preliminary drafts. The input of the board is welcomed. The board was 

encouraged to review the series of goals designated in bold print, and, review the objectives 

listed with the goals. These goals are designed to stimulate innovative learning opportunities, 

provide an environment conducive to learning, and, recruit and retain a diverse student body. 

Different mechanisms of metrics must be applied, however, with respect to graduation rates, 

mandates, underrepresented minorities, and serving the underserved. Promotion of student 

participation on public health services is an additional area for consideration. 

 

7.0  CORE COMPETENCIES ............................................ DR. ANNETTE FLORENCE 
The report will show significant change in core competences from the previous criteria. 

Previously, schools could establish their own competencies. Initially, there were 70 

competencies, which have been reduced to 9. Due to the amended criteria. CEPH also 

chooses the foundational and knowledge-based competencies (22 total). All schools of Public 

Health will have these competencies with established guidelines for metrics. CEPH requires 

representative examples of how these competencies are measured in the class, including 

samples and examples of student portfolios.  

 

8.0  QUESTIONS AND/OR COMMENTS.......................... ALL 
 

• Lindsey Cawood initiated a discussion on the number of collaborative projects, in that 
percentages are more logical than numbers. Has PCH considered the metrics of target 
percentages? It would be feasible to obtain a smart measurable objective that can be 
quantified. Dr. James Florence noted that this measurable objective was removed 
from CEPH’s amended criteria in 2016 because they desire broad and generalized 
goals. The positive objective is progress. If a new program is initiated, the process 
must be reinitiated. PCH will create courses that will incorporate a rubric to teach 
students critical thinking skills. Initially, PCH had numbers of specifically targeted 
individuals. Therefore, a rationale is needed for these metrics. CEPH will not include 
“granular numbers.” 

 

• Dr. Kerry Gateley initiated a discussion on whether the metrics included for 
accreditation would be useful, if the end result would or would not be accreditation. 
These granular standards could be utilized in the internal infrastructure within the 
Health Department and be compared with other institutions and their best practice 
methodologies. The metrics could also be utilized as a guideline. He encouraged the 
Community Advisory Board to approach the process by deciding how to appropriate 
the objectives so that the mission is achieved, and determine how this approach 
adapts to the requirements of CEPH. 

 

• Dr. Annette Florence informed the board that CEPH is reviewing the new criteria, 
which is based on skillsets, to determine if students are being properly trained. 
Currently, there is a struggle in professional collaboration, and methodologies to 
strengthen this challenge will be included in the program. 
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• Dr. Kerry Gateley addressed the biostatistics class, stimulating the student to ask 
themselves what they did with the information that was taught to them. What 
opportunities exist for this degree? This would include post-graduate experiences and 
metrics. 

 

• Dr. Dana Woody noted that the Public Health arena is evolving with a paradigm shift. 
Therefore, it would be feasible to work on qualitative vs. quantitative experience. 

 

• Dr. James Cook initiated a discussion on strategies to increase the graduation rate 
from 59% to 80%. Dr. James Florence informed the board that we are moving towards 
70% by changing the definition of students, and, graduate students transferring from 
a different degree program. These definitions have to be changed for undergraduate 
students as well. 

 

• Additional comments and questions include the distribution of surveys facilitated to 
determine post-graduate outcomes, how well students are being prepared for the 
public health workforce, and thinking about jobs other than government jobs. 

 

 

9.0  NEXT MEETING DATE AND TIME ............................ ALL 
A poll will be distributed to the group to determine the next meeting date. 

 

10.0 ADJOURNMENT 

The meeting adjourned at 9:06am. 

 

 

 

 

 

 

 

 

 

 

 



LIBERTY UNIVERSITY DEPARTMENT OF PUBLIC AND COMMUNITY HEALTH MEETING MINUTES 
 

CURRICULUM COMMITTEE 
MEETING MINUTES 

  



LIBERTY UNIVERSITY DEPARTMENT OF PUBLIC AND COMMUNITY HEALTH MEETING MINUTES 
 

UNDERGRADUATE AND GRADUATE CURRICULUM COMMITTEE 
BRIEF SUMMARY OF ACTIVITIES FOR SCHOOL YEAR 2016-2017 

 
• The Curriculum Committee had its first meeting in September 2017. The 

committee was composed of representatives of graduate faculty, undergraduate 

faculty, online faculty, graduate students and undergraduate student members. 

 

The first action of the committee was to formally expand the activities and 

responsibilities of the Syllabus Review Committee, the forerunner of the 

Curriculum Review Committee. In addition, the new curriculum committee 

expanded the role of proposing new curriculum, as well as provide a forum for an 

exchange of ideas related to current curriculum. 

 

• Actions: In September, all graduate residential and online syllabi were reviewed, 

and accepted in the updated template format. Selected undergraduate syllabi for 

the 2016-2017 current cycle were also reviewed and accepted. 

 

• The January 2017 was attended by eight committee members. The members 

included graduate, and undergraduate, and online faculty. Also, graduate and 

undergraduate student were represented.  Student and faculty gave favorable 

perspectives concerning the new changes to the undergraduate public health 

curriculum. The committee agreed to a proposal to change the HLTH 498 

research course from 2 credits to 3 credits.  No new graduate course was 

planned. The Sphere Training for Humanitarian Response was presented as a 

possible special topics course. However, challenges to having Sphere Training 

as a course include the costs and difficulties for obtaining a certified instructor for 

the course.  No action was taken to further recommend future course 

development. Also, discussion took place to utilize Fall (Fall Break) and Spring 

Semester Intensives, such as HLTH 311. 

 

• In February, by means of online discussion the Curriculum Committee voted to 

agree to changes in the PH: PC major to include HLTH 330 – “Human Nutrition” 

into this major.  Also the committee voted to include a minimum GPA, successful 

completion prior to acceptance to the major. These recommendations were later 

submitted to the whole Department for a vote. 
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DEPARTMENT OF PUBLIC AND COMMUNITY HEALTH 
CEPH ACCREDITATION EXECUTIVE COMMITTEE MEETING & PLANNING SESSION 

May 19, 2017 9:30am 
LUCOM 2101 

 
Required Attendees: Dr. Annette Florence, Dr. James Florence, Dr. Richard Lane, Dr. 
Oswald Attin, Dr. Ashley Tharpe, Iris Rice 
 
Excused: Mrs. Darlene Martin 
 
Guests: Dr. Bethesda O’Connell, Dr. Christopher Seitz, Dr. Jeffrey Lennon, Dr. C. Anna 
Henderson 
 
Presiders: Dr. Annette Florence and Dr. James Florence 
 
Recorder: Iris D. Rice 
 

1.0. CALL TO ORDER 

The meeting was called to order at 9:40am. Dr. James Florence led the committee in an 

inspirational devotional and prayer. 

Dr. Attin has compiled and distributed surveys on curricular effectiveness, academic advising 

and career advising. The response rate to date is 17%. 309 surveys were distributed. 66 

respondents started the survey, and 52 respondents completed the survey. The current 

challenge is receiving the employers’ response to the survey. The faculty survey is pending. A 

suggestion was offered to send the survey results to all faculty upon completion. Referenced 
below are the survey results from Dr. Attin: 

 

Curricular-Effectivene
ss-Results_Attin.pdf

 

3.0. RECRUITMENT AND RETENTION 

The PCH program has addressed the required information regarding the recruitment and 

retention issues. Some of the course requirements are being modified; for example, a new 

schedule has been created for HTLH 698 for the 2017-2018 academic year. Students will be 

eligible to take the competency exam upon completion of 25 hours. CEPH mandates do not 

require a competency exam; however, the University must provide documentation that 

encapsulates the components of the exam. 

4.0. MEASURABLE QUALIFIERS FOR COMPETENCIES 

A discussion ensued regarding the targeted number of MPH students that pass the 

comprehensive exam. Evaluations are conducted on a three-year cycle. Students are allowed 
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three attempts in order to pass the exam. The measurable goal is to have a 100% rate before 

the practicum. Studies show that online vs. residential pass rates are similar. The University has 

set a specific standard; is it realistic, and what is the qualifying factor that is defined by the 

University? Currently, there are no determinants in place to define competencies for MPH 

practicum rates. The University will include more specific information for measures of 

competencies. Core competencies will be discussed in further detail at the next meeting. 

 4.1 Recommendations 

Lower the percentage standard to a more realistic goal (70%) for students taking the 

competency exam on the first attempt. 

Enhance the development of the MOU with new or renewing practicum and internship sites. 

Grow the database. 

Keep the practicum class size at less than 10:1. 

 
5.0 PROGRAM GOALS: INSTRUCTION 

These are the program’s goals addressing instruction: 

GOAL I-1.0 Offer quality curricula that incorporate core and specialization courses to prepare 

competent public health professionals. 

GOAL I-2.0 Strengthen program infrastructure to support curricula and instruction. 

GOAL I-3.0 Recruit and retain a diverse, qualified student body. 

The following decisions were made regarding the measurable objectives for these categories: 

 5.1. Instruction Goal I-1.2 

 The question was raised as to whether this clause should be deleted: “Annually develop 

 memoranda of understanding (MOU) with 25 new or renewing practicum/internship 

 sites.” The clause remains, but a recommendation was made to enhance the 

 development of the MOU with new or renewing practicum and internship sites. 

5.2 Instruction Goal I-2.1  

The clause was modified as follows: “Maintain a class size of < students in all MPH  
courses. 

 

5.3 Instruction Goal I-2.3 

The clause has been updated from its previous percentage of 100% of primary faculty 

and reads as follows: “Annually, 70% of the primary faculty participates in one or more 

approved instructional development activities above university requirements.” 

5.4 Instruction Goal I-2.4 

The clause was modified to “Annually, 70% of the primary faculty participates in one or 

more approved professional development activities.” 
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5.5 Instruction Goal I-2.5 

The committee agreed to modify the clause with the following text: “Annually, 80% of all 

MPH students will access the MPH concourse for advisement within the first term of 

passing HLTH 501 acceptance receive academic advising related to their program of 

study. 

5.6 Instruction Goal I-2.7 

“Annually, 90% of BS students are satisfied with the academic advising they receive.” 

These statistics are improving. 

5.7 Instruction Goal I-2.8 

This clause addresses the support from the financial infrastructure of the University. Is 

the budget keeping up with the rate of student growth? If so, how is the success rate 

tracked? There are other aspects which are not currently included, such as salaries and 

benefits. 

5.8 Instruction Goal I-3.1 

The committee agreed to modify the clause as follows: “Increase to 1/3 the proportion of 

MPH students who are of African descent.” The clause raises the question for the 

program: what do we want our diversity to be, with respect to the classification of under-

represented populations in the self-study criteria? The committee agreed that males and 

the military are good qualifiers for under-represented populations in the program. 

5.9 Instruction Goal I-3.2 

The criterion was updated to the following: “Increase to 25% the proportion of all 

students who are male.” 

5.10 Instruction Goal I-3.3 

A suggestion was made to include the statistics of those students in the program with 

physical disabilities, and to establish parameters for the baseline population: “__% of a 

_______ the proportion of students who are physically handicapped.” (Percentage will 

be determined at a later date). 

5.11 Instruction Goal I-3.4 

The committee agreed to modify this clauses as follows: “Reach and maintain the 

number of graduate student assistantships (GSA) equivalent to 2 per concentration by 

fall 2018.” Originally, the goal was to increase the equivalent to 10 per concentration. 

5.12 Instruction Goals I-3.7 and I-3.8 

The committee did not modify the text for these BS and MPH requirements; however, it 

would be advisable to take into consideration those students that have acquired gainful 

employment by the time they take the practicum. 

6.0 PROGRAM GOALS: RESEARCH 

These are the program goals addressing research: 
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GOAL R-1.0 Engage in research and other scholarly activities to advance the knowledge and 

practice of public health. 

GOAL R-2.0 Nurture student intellectual inquiry in public health knowledge and practice. 

GOAL R-3.0 Support professional development of primary faculty in research and scholarly 

activity. 

Although Liberty University is not a research-based institution, plans for program involvement 

were implemented through the Center for Research & Scholarship. 

6.1 Research Goals R-1.1, R-1.2 and R-1.3 

The percentages are lower than the last academic year’s data. A recommendation was 

made to leave the percentages as is and revisit at a later date. 

6.2 Research Goal R-1.4 

The clause was revised to read: “Annually, 50% of research of primary faculty addresses 

at risk or underserved populations.” The word “funded” was deleted. 

6.3 Research Goal R-1.5 

The clause was revised to read: “Annually, 20% of research of primary faculty addresses 

the relationship between faith and health.” The word “funded” was deleted. 

6.4 Research Goal R-2.2 

The clause was modified as follows: “Increase to 25 the number of presentations made 

by students at sponsored research symposia.” 

6.5 Research Goal R-3.2 

A suggestion was made to create professional seminars in the format of online vignettes 

and offer continuing education credits. 

7.0 PROGRAM GOALS: SERVICE 

These are the program goals addressing service: 

GOAL S-1.0 Address health needs of poor and underserved populations through local and 

global service activities. 

GOAL S-2.0 Support preparation, training, and professional development of the public health 

workforce. 

GOAL S-3.0 Promote student participation in community and public health service. 

7.1 Service Goal S-1.1 

Percentages for primary faculty participating in one or more service or health advocacy 

activities decreased this academic year. Current incentives to boost statistics involve 

service activities with local and underserved populations. 
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7.2 Service Goal S-1.2 

The word “selected” was deleted. The goal now reads as follows: “Annually, the Program 

conducts two or more collaborative projects with local, regional, or national organizations 

that address the public health needs of local at risk populations. 

7.3 Service Goal S-3.1 

The clause was modified to reflect that annually 5% of students serve in public health 

leadership roles instead of “5% of all students”. Eta Sigma Gamma will conduct at least 

one service activity. A recommendation was made to target an underserved community 

or population in Lynchburg, VA. 

7.4 Service Goal S-3.2 

The clause was updated to include the LUPHSA sponsorship of four, rather than “one or 

more” public health activities targeting at risk populations in Virginia. 

Community Involvement in School or Program Evaluation and Assessment 

The requirements for these assessments can be found in F1 of the CEPH amended 

criterion template. A discussion ensued regarding representation from the community, 

such as implementing a collaborative forum with Women’s Health. 

Action: Dr. Lane and Dr. J. Florence will brainstorm and create a draft list of 
prospective names. 

Assessment of the Community’s Professional Development 

The requirements for these assessments can be found in F3 of the CEPH amended 

criterion template. Two ideas were suggested: a Centra Health Survey data, and an 

Interfaith Outreach meeting. 

 

9.0. NEXT PLANNING SESSION 

The next session occurs on Tuesday, May 30, 2017 from 9:00am – 3:00pm in Room 2100. 
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MINUTES 

CEPH Accreditation Executive Committee- Liberty University 

6/15/2017 9:00 AM CMHS 2101 

Attendees:  James Florence, Annette Florence, Giordana Morales, Ashley Tharpe, 

Richard Lane, 

    Iris Rice 

Recorded by:  Kathryn Buhler 

 

Mr. Florence opened the meeting and welcomed attendees of the executive committee. 

Table D.2 Foundational Competencies 

• These competencies need to align with our 9 program learning outcomes with courses 

and specific assignments 

• Foundational competencies from CEPH were aligned with 2 learning outcomes from 

courses. Also listed are key learning activities that already exist 

• Mr. Florence will meet with Dr. Tharpe and teachers of core courses to ensure that 

learning outcomes meet foundational competencies from CEPH. 

• The committee overviewed course learning outcomes to see if they aligned well with 

competencies. 

• Mr. Florence asked about what direction LUO is moving towards in regard to discussion 

forums. Dr. Tharpe responded that they need to come up with more innovative ways for 

faculty to interact with students, besides discussion boards. 

Foundational competencies were discussed in regards to being met by specific course 

assignments. 

• M1 Competency- residential epidemiologic measures exercise; online course 

incorporates study guide collaboration forum. Ask specific instructors about questions 

regarding the differences in residential vs. online courses. 

• Dr. Lane added a course learning outcome under HLTH 698 to include M1; “collect 

quantitative and/or qualitative data to support a public health intervention or research 

project.” 

• M7 foundational competency: international settings; add information about global health 

organizations. 

• Competency 10: there is nothing in the current CLO’s that support the principles of a 

budget requirement.  

• Competency 15: there is currently no CLO that addresses evaluating policies for their 

impact on public health. 

• Competency 12: This fits well with the practicum with performing on interprofessional 

teams. This needs to be stated on course learning outcomes for practicum (interacting 

with professionals before and during practicum). Professional practice is assessed by 

preceptor.  
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• Competency 16: Apply principles of leadership. This should be stated in the course 

learning outcome for a HLTH course (possibly the HLTH 507 zombie assignment); HLTH 

698 requires students to govern and manage their project & a preceptor evaluates 

whether the student demonstrated leadership and management skills. 

• Dr. Tharpe suggested a collaborative discussion forum with changing day-to-day 

scenarios in which students need to interact and come up with solutions.  

• Competency 17: Create course learning outcome for 509, 507, and 505. 

 

Table D.4 

• Mrs. Morales addressed that the table asks for specific assignments; she needs 

examples of final papers. 

Table D.7- culminating experience, practice based project, essay based exam, capstone 

course, integrative seminar… 

• Dr. Lane- HLTH 698 is an integrative seminar in the course itself; practice & project (Add 

“integrative” and “culminating” to HLTH 698 program rationale & define project paper 

assignment.) 

Section D1- Twelve Domains Public Health Knowledge 

Introductory Learning Objectives; should these come in earlier classes before the higher level 

integrative courses? 

Mrs. Rice spoke of tables and flowcharts with CEPH information. She needs to abbreviate long, 

spread-out flowcharts to make them more readable.  

Section A.3: Student engagement 

• LUPHSA- student organization and leadership/committee 

• Put LUPHSA journal in resource file 

• Vision, Goals, & Objectives of Public health Department document- tweak it to include it 

in the self-study report. 

Section B.2- Graduation Rates 

• Retention rates: students that continue as an MPH student after taking and passing 

HLTH 501 (20% of students do not continue after HLTH 501). 

• Some students continue on to biomedical degree or other medical degree after taking 

HLTH 501. 

• Anybody who does not continue in our MPH program after taking 501 is not counted as 

our student. 

• Dr. Lane stated that we identify students by when they apply for degree candidacy; if 

they do not enroll in more classes after HLTH 501, then they do not want to continue in 

the MPH program. Dr. Lane will help define graduation rates & dropout rates. 

• Dr. Tharpe suggested making HLTH 501 an admissions requirement to the program; 

however, moving forward with this now probably would not get approved. 
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• We need the data counting students who were lost to the university after starting our 

MPH program.  

• The students that took HLTH 501 and then decided that it was not what they thought or 

what they wanted; these students do not count against us in dropout rates. 

• The students that took HLTH 501 and keep going in the program with other classes and 

then decide they want to leave; these students do count against us in dropout rates. 

• Passive students vs. inactive students; broken enrollment. 

• Dr. Lane stated that students have to actively declare if they want to continue in the 

program. They will be getting an email saying the program needs to add them to the 

concourse, which allows the program to track and follow the students. 

• Applying for candidacy allows us to verify that the student has the desire and 

competency to complete the degree. When they respond to the email, we give them 

access and can track them. 

 

Portfolio Assessment: 

• Mr. Florence talked about the 22 competencies and how to measure if their being met. 

Sometimes through a preceptor, sometimes through assignments. Currently there are 9 

PLO’s. Mr. Florence suggested if we leave the portfolio intact, the student rates their 

own competency in the 9 PLO’s, since those are focuses of the 22 competencies; asked 

if we can retain the portfolio as it is with the self-assessment OR should we change it to 

ask how confident are they in each of the 22 foundational competencies? Doing this 

would please CEPH. 

• The self-assessment is currently there but is based on the 9 PLO’s; in the fall, we could 

begin implementing the 22 foundational competency questions.  

• The executive committee agreed to revise the portfolio to include the 22 program 

foundational competencies. 

Faculty Resources: 

• Dr. Tharpe: The faculty in this table has to match the info in the faculty roster. If you 

make changes to the roster, it has to be reflected in the faculty table. The totals is the 

named faculty members that have contracts. Non PIF is adjuncts. 

• Three BIO faculty have to be added to the roster. 

• If you add them as adjuncts, you have to show that their degree matches what they are 

teaching. 

• Mr. Florence: We need to have 4 in health promotion and 3 in clinical faculty. 

• The committee discussed faculty advisement for undergraduates, as well as advising 

ratios. 

Section E3- Instructional Effectiveness 

• This section is more of a description. Dr. Lennon is working on this. This goes back to 

SACS report. Professors need to be current and have the credits to teach. 

• Mr. Florence addressed internal review of syllabi/curricula, faculty maintenance of 

credentials, participation in professional development (CTE), and student satisfaction. 

• We are strong in implementation of grading rubrics. 
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• Action: Mr. Florence will write up this section E3.  

Section E4- Faculty Scholarship 

• Mrs. Florence stated that this section called to describe definitions and expectations 

regarding faculty research and scholarly activity. 

• Dr. Tharpe stated that this is not a requirement here; it is still optional at this time. 

• The committee discussed how to define scholarly activity; mentioned including the 

manual from the QEP. 

• Mrs. Rice stated that there is a portal dedicated to faculty involvement; as well as the 

provost research initiative, which is more in depth.  

• 3 indicators chosen from list: percentage engaged, articles published, presentations 

• Action:  Mrs. Rice will write up this section E4.  

The committee discussed whether professors bring their research into the classroom for 

students to be involved in. 

Student opportunities for involvement:  

• Action:  Mr. Florence will fill out the section on student opportunities for involvement. 
• The committee discussed Shola’s involvement in research week, Victoria’s involvement 

in Guatemala. 
• Dr. Lane’s work with lights has been brought into his classroom. He can include that in 

this section.  
• Mr. Florence discussed the survey for the body temple theory. Students learn from this 

research and it is brought into the classroom. This could be brought into the online 

classes. 
• In online courses, announcements on blackboard talk about research being done and 

this connects online students to opportunities in research. Dr. Tharpe stated that online 

students do present during research week. Online students present posters via WebEx; 

research week is advertised to online students. 
• Dr. Tharpe stated that we need a manual in the QEP for engaging online students in 

research.  
• The committee discussed students being required to go through IRB training. They could 

collaborate to develop a survey and then distribute the survey to different places that 

they live. 
• The committee discussed the needs for a definition to distinguish between research and 

scholarly activity.  
• Action: Mrs. Rice will check the QEP for the definitions to distinguish between research 

and scholarly activity.  

 

Section E5- Extramural Service 

• The committee discussed faculty involvement in activities outside teaching classes (i.e. 

mentoring, teaching for gratis, serving on board, etc.) 
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• 75% of primary faculty participate in one or more community service or health advocacy 

activity. Mr. Florence stated that this needs to be stated on the faculty survey & that we 

need to do 3 projects with some local and global community aspects. 

• The committee discussed the 3 indicators that are meaningful to the school or program 

and relate to service; Items chosen from list: perfect of faculty participating, number of 

faculty student service collaborations, cross-sector partnerships. 

• The committee discussed cross-sector partnerships: Live Health Lynchburg, Interfaith 

outreach, Million Hearts, TRBC Wellness program, Mixteco, Casa Latina 

• Faculty student collaborations: Casa Latina, Mixteco 

• The committee looked at an email from Dr. Lane listing faculty/student engagement 

activities for CEPH self-study report.  

Section F3- Assessment of the Community’s Professional Development Needs 

• Dr. Lane discussed the LUCOM Hope of Life in Guatemala, International Health, and 

Live Health Liberty as professional communities of interest.  

• The committee discussed the need for a definition of the professional community of 

interest (Does the definition need to define a professional community or just a 

community of interest that has professionals?) 

Section F4- Delivery of Professional Development Opportunities for the Workforce 

• Mrs. Florence stated that we can incorporate community health workers with Million 

Hearts (“public health workforce, broadly defined…”) 

• The committee discussed broadening S-2 and S-3, to allow us to include more (such as 

Zika seminars) 

• Change to S-2.2: “…for individuals currently serving public health or healthcare 

functions.” 

• Dr. Lane discussed S-3.3 looking at global population at risk for famine; this is one of the 

opportunities for health advocacy. 

• The committee discussed different development opportunities for various types of 

students (undergraduate, graduate, online, etc.). Online students can volunteer on their 

own and let their professors know; this can be the online component of service. 

 

Action Items Summary:  

• Dr. Mr. Florence will write up Section E3.  

• Mrs. Rice will write up Section E4.  

• Dr. Mr. Florence will fill out the section on student opportunities for involvement.  

• Mrs. Rice will check the QEP for the definitions to distinguish between research and 

scholarly activity (Section E4).  

 

 

Meeting was adjourned. 
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MINUTES 

CEPH Accreditation Executive Committee- Liberty University 

6/22/2017       9:00 AM  CMHS 2101 

Attendees:  James Florence, Annette Florence, Ashley Tharpe, Oswald Attin, Catharine 

Henderson, Iris Rice, Jeffrey Lennon, Richard Lane 

Recorded by:  Kathryn Buhler & Samuel McIntyre 

Dr. Mr. Florence welcomed everyone to the meeting and acknowledged people’s time and 

thanked them for being here. Introduced Table D.2- 22 Foundational competencies are now 

mandated and have become our program competencies. The implications of this are many-fold. 

“LU Program Focus” are our PLO’s and will remain for internal focus.  

• Attin mentioned asked questions about the additions to HLTH 505, to which Dr. Mr. 

Florence explained that additions had been made to the course for CEPH purposes. 

Attin and Florence discussed the course, Florence needs a name for the assignment 

(research paper) and a brief description to match the foundational competency.  

• There may be an issue aligning residential and online classes. Adjustments need to be 

made HLTH 505 and HLTH 507 with R&O 

• Florence addressed that all the assignments and descriptions in the chart have to align 

with the syllabi & rubrics. 

• Attin then discussed HLTH 505 under competency 18. Something needs to be added to 

this course in reference to communication strategies for different audiences and sectors 

(something other than PowerPoint). 

• The conservation effort could be an assignment to meet a requirement for 

communication strategy. This assignment is based on location (where they live), so this 

addresses different audiences. This assignment may be a better match for this 

competency instead of the paper.  

• Attin introduced competency 22- systems thinking. The research paper could meet this 

competency- add international aspect. Systems thinking is well met by this assignment. 

Attin will put a statement in the chart about this course/assignment. 

Florence said that any changes we make to the curriculum will be approved by the 

committee. We cannot change the course learning outcomes or competencies without going 

through the curriculum committee. 

• Mr. Florence is going through the syllabi to make they reflect any changes to course 

learning outcomes. Some changes will be made.  

• Attin said the program learning outcomes need to remain on the syllabi (for IE?) 

• Mr. Florence asked if we should put the 22 foundational competencies on the syllabi.  

• Attin said that maybe competencies could just go on the website, instead of being 

included in the syllabi. 

• Not every class meets all 22 foundational competencies. Attin suggested that we only 

add the foundational competencies to the syllabi that pertain to that class. 

• The committee agreed and wants to move forward with this idea. (Include PLO’s, add 

foundational competencies that are relevant to the class.)  



LIBERTY UNIVERSITY DEPARTMENT OF PUBLIC AND COMMUNITY HEALTH MEETING MINUTES 
 

In regards to Table D.2- 

• Attin addressed HLTH 501. He is going to try out a new strategy in regards to data. 

Everything will stay the same in regards to CEPH purposes. 

• Foundational competency 19- the case study analysis in HLTH 501 includes a 

written summary 

• Mr. Florence addressed that CEPH wants samples of student work to see…think of 

best student products to put forward that address student competencies. 

• HLTH 501 syllabus pulled up and discussed. 

 

Dr. Lane: Syllabi for Fall2017 have to be in for review by July 13th for a B term class.  

HLTH 698- Dr. Lane 

• Course learning outcomes were discussed.  

• Florence discussed changes made to the learning outcomes (i.e. “from vision to action”) 

• Mr. Florence addressed spiritual health component of classes and how to incorporate 

this properly into the core classes. 

• Dr. Lane will update the preceptor evaluation. 

• Changes were approved by the committee and will be sent to Dr. Lennon’s curriculum 

committee for final approval. 

• The last course learning outcome for this class will be “the student will need to discuss 

the Biblical/spiritual implications of a public health project on the priority population.” The 

assessment for this occurs during the phone call on the last week- informal assessment 

done by the instructor/mentor.  

Mr. Florence: although we are discussing individual courses, the whole committee has to 

approve changes. 

Marmot articles must be read by all students in HLTH 509 class.  

Table D.2 

• Changes to wording of course descriptions and assignments were discussed and 

approved by committee (“diverse” added to HLTH 507). 

• Foundational competency 7- where to teach students to do needs assessments under 

HLTH 509 and HLTH 511. 

• HLTH 509 Theory Application Paper- this assignment is only included residentially.  

• Foundational competency 8- awareness of cultural values. Committee discussed to how 

to best meet this competency with HLTH 507 and HLTH 511. 

• Foundational competency 9 was discussed in regards to HLTH 509.  

• Foundational competency 14 was discussed.  

• Committee looked at suggested changes to course learning outcomes for HLTH 509. 

Changes were made to support advocacy. 

• Mr. Florence asked committee to approve changes made to wording in course learning 

outcomes under HTLH 509. The committee approved. 

• Changes should be made to course assignments to align with these new changes in 

course learning outcomes. 
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• Creative ways to analyze course learning outcomes in HTLH 507 were 

discussed…possible use of discussion forum. 

Mr. Florence will write up any changes to syllabi by July 13th to submit for review. 

Executive committee agreed to approve the changes mentioned above. 

Mrs. Florence – Template D.4 

• Discussed MPH concentration competencies 

• Competencies for epidemiology concentration were discussed, assignments must also 

be aligned with competencies. Some assignments can be pulled from other classes to 

meet competency requirements. 

• Attin was asked to send the 6 epidemiology concentration competencies to the rest of 

the committee. 

• Attin will ask Robyn Anderson about changes made in HLTH 552. Anderson has some 

assignments in HLTH 552 that meet ME1. 

• Attin addressed various assignments in different concentration courses that meet these 

competencies. 

• Mrs. Florence addressed Dr. Attin to have one sentence that shows that the courses 

meet the competencies. 

•  

• The committee discussed the implications of different course prerequisites.  

Mr. Florence addressed the next tasks to be completed after the break.  

• Iris has some things to add, Mr. Florence reminded committee to send everything to Iris 

to add to the final document.  

• Graduation rates were discussed with Dr. Tharpe- the idea of the variability of online vs. 

residential program was discussed. Online students aren’t typically as committed, which 

affects our graduation rates from the MPH program. 

• Mr. Florence and Dr. Lane discussed the portfolio statement. 

10 Min. BREAK- 10:53AM. 

Mrs. Florence brought up the table of contents to go through and review. 

• C4 and C5 have been edited for final changes 

• Dr. Tharpe completed C2, D20, E1, and E2. 

• Mrs. Florence asked Dr. Tharpe about staff to be included under C3.  

• Still working on D section 

• Iris updated E4. 

• CV’s are still needed from faculty. 

• Dr. Tharpe stated that it is difficult to find skilled faculty to teach biostatistics. 

• Dr. Lane discussed his work on the F section and the activities done by public health 

students in the community that could be included in this section.  

 

Objectives 
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• Section G- cultural competence.- Mr. Florence stated linking this to our program 

objectives 

• Mr. Florence looked at items related to diversity in our program objectives. 

• The committee looked at MPH demographic numbers- military service, international 

students, racial and ethnic diversity, etc. 

• Committee discussed setting objectives for minority populations that need to be better 

represented. 

• Mr. Florence stated that the committee had previously discussed being more disability 

friendly; however, this is too complicated.  

• Racial target areas: Hispanic, Asian, American Indian. 

• Mr. Florence proposed making an effort as a program to reach out to the American 

Indian population specifically- set a small goal that would benefit the priority 

population and improve our numbers for racial diversity. 

• We can reach out to tribal people and colleges to offer our MPH as a ministry to 

benefit them with education and skills resources to serve their people. 

• The executive committee approved setting an objective to reach out to the American 

Indian population.  

• Objective: Student enrollment of American Indian/Alaska Native reflects national 

population (1.2%).  This objective was added to their list to be submitted to CEPH 

committee. 

Objectives: 

• The military student objective was discussed, which is currently set at 25%. The 

committee decided to keep that number at 25%.  

• Mid-career professionals’ students’ objective was discussed/debated. Measuring this 

population is doable through surveys. 

• The executive committee agreed to eliminate objective to increase the students who 

are mid-career professionals. 

• MPH students with international origins objective was discussed/debated. The 

percent was changed form 15% to 12%. Plan to be created to meet this objective. 

The idea of a 5-year B.S to MPH program was discussed by the committee. 

Further work and communication will be done via emails, and the next meeting will occur in 

August. 

Meeting was adjourned.  
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CEPH Executive Committee Meeting 

09/8/17 at 10:30 AM 

 

CMHS 2100 
 

Required 
Attendees: 

Annette Florence, James Florence, Richard Lane, Darlene Martin, 
Ashley Tharpe, Iris Rice, Samuel McIntyre, Victoria Ramos, 
Giordana Morales 
 

Absent:  Giordana Morales, Annette Florence, Ashley Tharpe 

Guests:  

Recorded by: Victoria Ramos 
 

Materials set by email prior to meeting 

• CEPH schedule site-visit letter 

• CEPH Self-Study working draft  

• CEPH Self-Study 2016 criteria 

• 2016 Self-Study guide 

 
Presider: James Florence – Dr. Florence welcomed everyone to the meeting and introduced 
the reasons for our meeting—operation of the program and the accreditation process. Student 
participation is desired in these meetings. Edits made in this meeting will be taken to the full 
faculty.  
 
Business Items: 

• New Guidelines 
o Common themes— Common themes include the mission and vision of the 

public health program, student success, and the advancement of public health. 
The vision and mission of the public health program was read aloud and 
reviewed. This meeting will ensure our program curriculum embodies the 
components stated in the mission and vision.  

o Template B5-1. Evaluation Plan—Old outcome measures were detailed and 
granular. Simple evaluation measures are the new guiding format, rather than 
SMART objectives.  Three components are required for each goal: evaluation 
measures, data collection method for measure, and responsibility for review.  

o Evidence of plan implementation—Three-year data is no longer required under 
the new CEPH guidelines.  
 

• Updates:  
o Practicum— Practicum is no longer required under the new guidelines.  

 

• Core Commitments— it was suggested to have core commitments framed and placed 
in strategic locations.  
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• New Goals and Measures—new goals are divided into three areas: instruction, 
research, and service.  

o First reframed goal for instruction: “Offer innovative learning opportunities 
through curricular and co-curricular experiences to prepare competent public 
health professionals.” Co-curricular activities are not required as graded 
assignments. Co-curricular activities enhance learning, but are voluntary. There 
is a desire to increase the number of applied practice experiences. Co-curricular 
opportunities could be announced on the concourse. Extra-curricular activities 
are more organized, such as clubs. Surveys are sent to internship/practicum 
preceptors to rate students on their competency, and therefore, reflect the 
program’s competency.  

o Second reframed goal for instruction: “To provide an environment conducive to 
student learning and professional development.” It has been suggested to have 
students assigned to faculty for advisement, and to create focus groups to gather 
qualitative data pertaining to satisfaction with advisement and the learning 
environment. GSAs would conduct focus groups.  

o Reframed goal for research: “Engage in research and other scholarly activities.” 
Participation in workshops, grant writing, presenting, etc. will be highly 
encouraged.  

o Document containing changes to goals and measurable outcomes will be sent in 
an email. Document will shared with the faculty.  

o Students present were encouraged to share these changes to other students and 
to speak again with Dr. Florence concerning any new suggestions.   

o A meeting will be set up with select community members (employers, alumni, 
health offices, etc.) to review mission, vision, goals, and measures. Information 
pertaining to workforce needs will also be obtained.  

o Dr. Lane addressed the fact that students who are currently being accounted for 
in data will be included in the accreditation (when the program becomes 
accredited).  

 

• Seminar suggestion (Spanish for health professionals)—Seminar to enhance 
professional development for students.  

 

• Advisement—Professors were sent a list of new students (by concentration) to contact 
concerning advisement. The department is awaiting to see the response rate and 
participation of students.  
 

• Community outreach committee—perhaps a committee should be developed to 
coordinate and track the community involvement of students and faculty.  

 
Adjourned:  

Meeting was adjourned at 12:00 PM.  

 

 

 

 



LIBERTY UNIVERSITY DEPARTMENT OF PUBLIC AND COMMUNITY HEALTH MEETING MINUTES 
 

CEPH Executive Committee Meeting 

05/17/18 at 9:30 AM 

 

CMHS 2100 
 
 
Required 
Attendees: 

Annette Florence, James Florence, Richard Lane, Darlene Martin, 
Ashley Tharpe, Iris Rice, Samuel McIntyre, Victoria Ramos, 
Giordana Morales, Oswald Attin 
 

Absent:  Darlene Martin, Iris Rice, Samuel McIntyre 

Guests:  

Recorded by: Victoria Ramos 
 

Materials set by email prior to meeting 

• Last working draft of CEPH report 

Presider: James Florence – Dr. Florence welcomed everyone to the meeting and introduced 
the reasons for our meeting.  
 
Business Items: 

• Assignment indicators for competencies 
o Gates 
o IPE-portfolio 
o APE- portfolio 
o Writing 

 Goals and objectives 
o Portfolio 

 Include CITI 
o Student resume 

 HLTH 511 
 

• Completion of full semester before being considered a student 
 

• Portfolio submission before practicum  
 

• Incorporate into existing courses rather than creating a new course from scratch 
o IPE & APE  
o Evaluation 

 

• Creating online IPE & APE equivalents  
o Evaluation  

 

• Inter- and intraprofessional experiences for students 
o Mixteco and other LUPHSA events 
o Lynchburg Community Collaborative  
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• Potentially create online focus groups  
 

• Indicator assignments for each course  
 

Adjourned:  
Meeting was adjourned at 11:00AM.  
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RECRUITMENT AND RETENTION COMMITTEE 
MEETING MINUTES 
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RECRUITMENT AND RETENTION COMMITTEE  
 

MEETING MINUTES FROM MAY 7, 2018 10:30AM HEALTH PROMOTION LAB 

Committee Members Present: Robyn Anderson, Sherry Jarrett, Darlene Martin, Giordana 
Morales 

Committee Members Absent: Adaeze Oguebu, Jordan Starr, Noelle Cargill 

1. Inspiration – Nehemiah 6:3 I am doing a great work, and I cannot come down.  
     Breathing room/margin – the space between our pace and our limit.  
     Just because you can, doesn’t mean you’re called. (Inquire of the Lord) 
     Don’t trade peace for progress. 
     Saying no for now, but not for always, preserves my breathing room and my integrity. 
     Instead of fear – fear of missing out, of falling behind, of letting someone down – TRUST 
     Trust in God who wants to provide for you, protect you, delight in you. 
     For me, margin/breathing room is a spiritual issue –  
     Can I live with breathing room and trust God to fill in the gaps? 
 

2. Healthy Hustle – Lara bars 
 

3. Recruitment - brainstorm 
a. Ideas to recruit Liberty undergrads into the program and to MPH 

i. HLTH 216 - largest number of recruits to the undergrad major 
ii. Grad admissions visit to all undergrad classes effective 

1. Brought applications; completed on the spot 
2. Applications good for two years; non-binding 
3. Fee waived 

iii. All recruitment efforts must be university led; directors not permitted 
to send program specific info/follow up interest letter or email 

1. Darlene will inquire about possibility of sending program 
postcard 

iv. Bio-med starting public health concentration 
1. We may gain students in our classes 
2. Our pre-clinical concentration enrollment may drop  

 
b. Recruiting from outside the university  

i. What do the current admissions counselors do? Darlene will ask at 
meeting this month. 

1. No designated undergrad admissions counselor 
ii. MPH sends out information to health depts. 
iii. Conferences with high undergrad participation may be effective 

venue to market MPH – SOPHIE, AAHPERD, athletic trainers 
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iv. Virginia Nurses Today newsletter 
 

c. Darlene will discuss committee suggestions with MPH director and dept. 
chair, and bring ideas to LU Marketing. No formal letter from this 
committee at this time.  

i. Plan was recently submitted for fall launch, but was kicked back 
due to early timeline and will be resubmitted. 

ii. Last year our program was not listed on any university mailings. 
 

d. Experience LU is replacing Friendly Friday and My Liberty Monday. 
i. Darlene will inquire about the possibility of a designated GSA for 

grad/undergrad. 
 

e. Giordana and Dr. Lane have been meeting regularly with prospective 
MPH students 
 

4. Retention – brainstorm 
a. Website 

i. University is redoing all websites – standardized 
ii. Mackenzie can update, but all changes must have approval from 

marketing 
iii. Student videos just filmed (Nicole, Noelle) 

 
b. Gates.  

i. MPH gated distributed to committee members via email.  
ii. Undergrad has no gates; applications accepted 

 
c. Student advisement 

i. Undergrad advising best it has been in recent years 
ii. Year-end evaluations complain about advising, but extremely low 

participation (both office hours and group advising sessions) 
iii. Office locations are barrier  

1. Virtual office hours (scheduled) discussed and opposed 
iv. Slow turn-around for reports and not having a current list of students 

also hinders effective advising. Students self-identify. 
v. Having one face-to-face advising meeting with juniors would be 

good – for connection and acclimation (beyond scheduling) 
vi. CASAS advisor (now called Career Coach) for freshmen and 

sophomores – Kristen Palmer 
vii. MPH – LUO advises online and residential 

1. Residential – assigned advisor by concentration 
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2. Online – no specific 
3. Dr. Lane contacts, sends PPT 
4. Giordana has meetings 

 
d. MPH retention over 70% 

 
e. Undergrad retention rates far exceed expectation 

i. Major factor is student involvement in clubs (OT, LUPHSA, ESG) 
1. OT club won SGA ‘Best New Club’ award.  

a. High participation – over 20 
b. Molly, Katherine, Noelle – outstanding 

 
5. We will all continue to work with excellence, teach well, and be intentional. 

 
6. Blessing Watch expectantly for the Lord; wait for God and He will hear you. Micah 7:7 

                Teach us to number our days, that we may gain a heart of wisdom. Psalm 90:12 
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STUDENT AWARDS AND RECOGNITION 
COMMITTEE MEETING MINUTES 

Awards Committee – Department of Public and Community Health 

03/30/2018 10:30am 

T-35 – Science Hall 

 

Required 
Attendees: 

Robyn Anderson, , Anna Henderson, Jeffrey Lennon, 
Richard Lane, Darlene Martin,  Sherry Jarrett, Gineska 
Castillo 

Absent:   

Guests: Beth O’Connell 

Recorded by: Mackenzie Case 
 

Materials set by email prior to meeting 

• Nominations and justifications 

• Agenda  

 
Presider: Anna Henderson 
 
Prayer:  Anna Henderson 

Old Business Items: 

Nomination Process-The nomination process was discussed and it was 
anonymously decided that starting in 2019 students who are interested in 
receiving an award must apply. To apply for an award students must 
complete an online form. Certain criteria must be met in order to apply 
such as holding a GPA of 3.0 for undergraduate level or 3.5 for graduate. 
The application will also include a section that requires students to list 
extracurricular activities that show excellence in certain areas such as 
spiritual development and community services. Students will also be 
required to list a faculty member as a reference.  
 
Online Awards- Online students will be encouraged to apply for 2019. 
There will be further discussion next meeting about online awards.        
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New Business Items:  

 Dr. Bethesda O’Connell- Dr. Richard Lane made motion for Dr. Bethesda 
O’Connell to join the awards committee, it was seconded by Darlene Martin and 
unanimously approved by all.  

 Award Nominations- Award nominations were sent in an email on March 
26th by Dr. Catharine Henderson. Please refer to email or see attachment for 
official list of nominations.  

Other Items- As a department, in order to promote the award application, 
a link will be listed on the concourse in Blackboard and shared in classes. 
Further details on what will be included on the application form will be 
discussed in a meeting to follow. 
Award Recipients List: 

 Outstanding Epidemiology MPH student-Olushola Ogunleye  

 Outstanding Nutrition MPH student-Jordan Starr 

 Outstanding Global Health MPH student-Crissey Tait 

 Outstanding Health Promotion MPH student-Dominique Richburg 

 Outstanding Overall MPH student-Olushola Ogunleye 

 Outstanding CHES student-Meghan Rosebraugh 

 Outstanding Pre-Clinical student- Caraline Pierce 

 Outstanding Overall Undergrad- Nicole Solvig 

 

 

Adjourned:  

Motion to adjourn was made by Dr. Robyn Anderson, seconded by Dr. Bethesda 
O’Connell and was carried unanimously.   
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LIVE HEALTHY LYNCHBURG 
MEETING MINUTES 
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September 25 2014 

 

Attending: K. Gateley, H. Brown, C. Purvis, C. Kennedy, R. Syre, R. Gagen, J. Kim, T. Tweedy 

Dr. Gateley announced that the Health Educator position has been filled. Our new Community 

Health Planner is Lindsey Cawood!  She has a history of health promotion, specific focus on 

health literacy, has been in Czech Republic and India. 

Brief discussion of ongoing CHARGE assessments.  Jae Shim announced 5 surveys have been 

completed. Still many to do, with goal of completion by end of October.  Lindsey will jump right 

in.  Jae was reminded to contact group leaders to help staff teams. 

Work Healthy update from Christine. 

Recent meeting postponed -  

Steering committee of CEOs have met to discuss developing new vision for 2015: to increase 

community desirability - focusing on workforce, community wellness. Exciting news: they plan to 

bring in Mark Fenton - to make a strategic plan for our community!!!  They plan to also discuss 

need to develop administrative role of Work Healthy. 

Treadmill Desk Study show that stress and concentration improved as result of work desk use.  

They will need more data before press release. 

No mortality! 

Discussion of requests for community support. Can we contact Work Healthy group with 

requests for financial or volunteer support, after screening for impact? 

Ex.: Run Hard program at PMES 

Should we be a communication conduit for financial asks? Through eblast? FB page? 

What are the criteria? If it fits our pillars/shared agenda - yes. Play Healthy needs to vet these 

asks.  What if we gave endorsement but not connect? 

There is a desire by companies to do a healthcare symposium - could we include message 

about family health (not just employee). 

Should we create template for them to ask for our support? This is a task for Lindsey! 

Healthy vending discussion.  

Moore's electric changed vendors - unsure of impact or how to implement. 



LIBERTY UNIVERSITY DEPARTMENT OF PUBLIC AND COMMUNITY HEALTH MEETING MINUTES 
 

Rachel will get data on healthy vending impacts healthy behavior. 

Per Heather, Kay said P&R is not interested 

Let's get lady from FitArlington to come down and discuss best practices. 

We will also get Wren Roberts involved.  

Learn Healthy update: 

Town & Gown - will get update from Joan at next meeting  

LCS summit: summary by Carlton and Treney 

Early June: focus on mental health, poverty, and parental involvement 

September: poverty, mental health, critical access project/mobile medical van 

Suggestions: guidance counselors and social workers to coordinate with mental health 

providers - Anne Bond-Gentry will plan a conference 

Bridges out of Poverty health component: plan to discuss next meeting - Randall & Ruth 

Treney - need to address how to cook. Could there be a demonstration at James River 

Crossing?  Jubilee is starting a culinary program! 

Walter Virgil heading up a community council 

Lots of needs. 

Rachel - goal for 2015 to have a lunch war 

Proposal to have meetings at individual schools. 

Kerry suggested: Can you afford to innovate? 

Pray Healthy update 

Ruth's goal in 2015 is to double number of churches sign healthy covenant! 

Ruth has been promoted and is getting an assistant! Hip hip hooray! 

Congregational Health Promoter will now be Community Health Promoter. 

Discussion: 

Ideas for February Anniversary Celebration 

Let's have our press conference in a food desert (like James River Crossing) -we could bring 

food and information and spread love. Get their input - what kind of love do you want? 

What kind of event would you want?  Birthday Party? 

Ruth will start discussion with contacts at James River Crossing. 

Christine suggested this as an ongoing tradition for LHL 
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Rachel is now Vice Chair for Centra's new Clinically Integrated Network to redesign health care. 

(Big project!) Hope to reemphasize primary care, access to care, preventative health. 

Next meeting will be Tuesday Oct 28 @ 2pm. Location TBD (possibly Jubilee) 
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LHL Meeting Minutes 

January 26, 2015 

 

1. Sign-up sheets will now be used at every meeting 

Please be sure to do this, as they will be used for health 

department Accreditation purposes 

 

2. Starting in April, LHL will meet at a set date and time. Members will 

use Doodle to come up with the specifics. 

 

3. Heather led group work, in the construction of a vision. All attendees 

agreed on final vision: “Healthy environment. Healthy lifestyles. 

Healthy Lynchburg.” 

 

4. Addendum: 2/10/15 mission statement development with Lyndsey, 

Ruth, Joy and Rich – “Our mission is to provide the interface for 

individuals and groups to address health disparities in the community 

through research, assessment, identification, support, education, 

advocacy, resourcing, and evaluation. We achieve this by mobilizing 

community partnerships to develop policy, systems, and 

environmental strategies to maximize health outcomes.” 

  



LIBERTY UNIVERSITY DEPARTMENT OF PUBLIC AND COMMUNITY HEALTH MEETING MINUTES 
 

 

 

 

 

Meeting Minutes 2.19.15 

1. Notes from those who could not be present: 

Joan is at the doctor with her mother, Corey had a meeting scheduled after the doodle, 

and Randal will be a bit late from another meeting. 

 

2. LHL recurring meeting: 
 The two highest dates from “LHL Recurring Doodle” will be used.  
 Most LHLers will be able to come to all meetings.  
 All members will be able to come every other meeting. 
 Lindsey will send out the dates. 
 

3. Grants 

Currently pursuing continuation of following projects from Centra: 

James Crossing/ Food Lion bus 

Lindsey has been working with GLTC, James Crossing, Food Lion, and Region   

 2000 to collect data on why ridership has been low. Funds would help buy carts 

 for residents to haul groceries and other add-ons to make the bus more   

 convenient. 

 SNAP Double Dollars w/ community market 

 Same as last year, but added “Walk with a Doc” or social worker, where a  

 professional would be on hand to walk with those seeking advice, from the  

 Community Market. Dr. Lane says could incorporate into student program. 

 Community gardens 

 Will work with LAFC. 

 Will incorporate food desert in Bedford as well as the two in Amherst. 

SCALE Grant 

 Looks great for LHL. 

 Bonnie will be other set of eyes for Lindsey. 

 All LHL members need to send their resumes to Lindsey ASAP. 

 

4. Mission Statement 

Possibilities are reviewed and edited.  

Final statement is decided: Our mission is to achieve positive health outcomes for the 
Lynchburg region through community partnerships that develop policy, systems, and 
environmental strategies. 

5. Breastfeeding campaign is underway. All attendees took stickers and will notify 

Lindsey of businesses that post.  
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March 30, 2015 

 

Present: Lindsey Cawood, Joan Foster, Rachel Gagen, Joan Phelps, Treney Tweedy, Christine 

Kennedy, Corey Jeffcoat 

 

1. Press conference today 

 -Kick-off for third annual Strive for Five - challenge starts April 1. 

 

2. Discussion re: 100Million Healthier Lives  

 -We did not receive the SCALE grant, but we are invited to participate in the  100M 

Healthier Lives project without any funding. 

 -Discussion of pro/cons of joining - group decided that it may be of benefit to  get 

more peer to peer relationships/counseling (free) and investigate whether  worthwhile to attend 

the conferences in DC and FL. 

 -Decision: will join 100M Healthier Lives. Lindsey will attend webinar and  bring back 

more details.  

 

3. Goals for coming year  

  A. Update Shared Agenda with new data. Lindsey will get an intern on this 

 project.  It may help highlight LHL success areas and places we still need  more work. 

 

B.  Adopt a Neighborhood – Each pillar will contribute to overall neighborhood goals. 

Specifics will be decided after meeting with neighborhoods to hear priorities. 

-Prayer Faith Church is already doing a similar project and will be expanding to 4 other 

neighborhoods, including the James Crossing area.  LHL will invite them to our May 

meeting to see how we can collaborate. 

C. Expand LHL activities to include necessary partners. Decide who we should work 

with and who we may want to add to Steering Committee. Who else should be at the 

table? Possible partners: 
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-Parks & Rec 

-Lee Beaumont LU - could step up to coordinate the Learn Healthy College collaboration 

-Humankind 

-Boys & Girls Club 

-Jubilee 

-Salvation Army 

-Mission Church 

-Parkview Mission 

-Daily Bread 

-Prayer Faith Church 

-Camp Timothy - contact: Jason Gimbroni 

-Camp Kumbayah - contact Pat Healy 

-Camp Sacajawea 

-Diamond Hill Baptist Church 

 

D. Figure out which pillar leaders would like support and how that can be gained. 

 

E. Pillar leaders will also choose 1-2 goals they will achieve this year. Reference 

Shared Agenda for needs. 

 

F. Explore the LCS food backpack program. Is it working/ worth expanding?  

 

G. How could we create city policy to incentivize fresh food options in food 

deserts? 

 

**Rachel proposed a brainstorm about how to help Lynchburg City Schools 

-early childhood education (reading tutors or books) 

-nutrition (collect backpack data)   

 

Rachel wants to post on website about healthy summer options - send her info! 
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April Meeting Objectives: 

-Find out more about recent P&R grant - Rachel will invite Ashley Kershner and Jennifer 

Kennedy to next LHL meeting. 

-Are they planning to coordinate with existing gardens? 

-Where are new gardens? Ask Charlotte 

-What are plans for community centers? Treney asked about gyms and b-ball court options? 

 

-Review shared agenda. What recommendations have we worked on, and where are the 

gaps? 

 

- Review CHANGE assessment data and what we learned. How do we incorporate findings 

into future goals?  What did we learn? Lindsey will summarize the CHANGE assessment and 

send to group. Group will review and be ready to discuss next meeting.   

 

-Review partners list  

 

-Review goals from today  

 

-Create timeline for LHL 2015 activities (adopt neighborhood by x, collect backpack data by 

y) 

-Discuss P&R plans 

 

Objectives for May meeting  

Discuss adopt a neighborhood more - with Prayer Faith Church 

Invite Pat Haley from Camp Kum-Ba-Yah 

Ask Lynchburg Grows for update 
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April 14, 2015 

1. Lynchburg Community Market grant update 
Jennifer Kennedy, manager of Lynchburg Community Market, presented 
an update on an $80,000 grant received by the market. 
-Grant aims: increase patronage of market by underserved, educate 
recipients on benefits of eating local. 

 -Discussion of recommendations for market project. 
 -LHL could continue to provide project support and brainstorm in future. 
 -Those interested will meet separately with JK to provide assistance.  
 

2. CHANGE assessment 
 -Brief overview of P & E 
 -Take aways:  
 -CAL sector has most needs- all but two modules scored under 61%. Most 
 are very far below cut off. 
 -Worst zip code is 24504. When compared with County Health Rankings  
 and Centra data, we see the area is mostly AA and low income.  
 -How should we release information to public? 
  -Data has already been sent to participants. 

-Decision: data results will be shared with public in context, when 
LHL releases future 2015 goals.    
-Presented data will highlight how we arrived at our goals. 
-Community Collaborative may also be interested. Lindsey will 
share results with them, if desired. 

 
3. County Health Rankings 

 -The new 2015 rankings have just come out. 
 -Lynchburg is right in middle (ranking 60). 

-Top 10 VA counties tended to have higher income, low AA population, 
higher education, lower % children single-parent homes. Some were 
counter-intuitive: -Bottom 10 counties had either very large or very small 
AA pop. Either very low or very high crime rate.  
-Lynchburg is extremely varied in different areas. Need to be careful in 
community assumptions and really see what is going on at community—
even  neighborhood—level. Breaking down by zip code or census track 
could be helpful.  
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4. Discussion of CHANGE, Centra data, Shared Agenda, County Health 
Rankings 
 -What is the thread that ties these together? What are they telling us? 

-County Health Rankings is the “What” – what problems our community 
has. Obesity has been increasing, violence is higher than state average 
and steady. CHANGE is the “where”—where are our greatest needs? 
Worksites, healthcare and CIO sectors look pretty good, community at 
large is where we have most of the needs. CHANGE is pointing to work at 
the community level- our streets, homes and neighborhoods. Our Shared 
Agenda is the “how”—we already have mapped recommended strategies 
for improving health outcomes in our area.   
-We need to focus on the issues identified in County Health Rankings 
through working with individuals at the community/ neighborhood level 
(CHANGE), using recommendations identified in Shared Agenda. 

 -LHL Adopt A Neighborhood plan is perfect strategy to accomplish this. 
 -Need to speak with neighborhood centers. 

-Centra agrees working at neighborhood level is the way forward. 
Reducing health disparities, overall health improvement, and improvement 
in CHR are parts of Centra’s action plan/ priority needs. 

 
5. 2015 Goals: 

-Adopt a Neighborhood will be main 2015 goal. 
-This combined with those developed in last meeting will make schedule for 
2015. 
-Lindsey will construct event timeline for Adopt a Neighborhood. 
-Group can edit at next meeting. 
 

6. Quick questions: 
-Had LHL considered becoming non-profit? 
-Yes. Decided best to leave structure as informal as possible.  
-Can work with non-profits to fill grant requirements. 

-LHL coordinator would be unable to continue work in the event of 501C3 
status. 
-Had LHL considered non-grant related means of obtaining funds? 
-LHL has used partners to contribute. If we are contributing to health, they 
will contribute finances. 

  -If specific, unmet financial need arises, we can explore fundraising then. 
  

7. Next meeting: 
-Lindsey and Ruth met with church leaders who have done project similar to 
Adopt a Neighborhood. 
- These women will be invited to attend the next meeting. 
-LHL will learn from their activities and hopefully partner with them on project. 
-Other community partners need to be identified. 
-For third meeting, LHL will learn Bridges out of Poverty to better understand the 
mindset of the underserved. 
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May 15, 2015 

 

Zion City Outreach Center, 3100 Hill Street 

Present 

• LHL: Randal Walton, Treney Tweedy, Dr. Lane, Rachel Gagen, Joy Marinelli, Lindsey 

Cawood 

• Brandy Jones - works in Bedford, interested in LHL activities 

• Desha Womack - Aunt Gwen's Place (foster care independence instruction) 

• Felicia Willis - Director of Zion City Outreach Center 

• Crystal Grant - Day treatment at Jubilee & Zion City youth dept. 

• Nathan Wittkamp - Red Cross, formerly involved with LHL, got disconnected during 

transition 

• Shaina Jackson- VDH intern 

Overall aim: Meet with Zion City to discuss possibility of Adopt a Neighborhood partnership 

1. Current Zion programs and services: 

• Currently focusing on Birchwood neighborhood (right up street) 

• Provide summer camp (80% children from Birchwood community) 

• Receive meals from White Rock center- breakfast and lunch 

• Do community dinners on holidays and give to-go plates 

• They have buses to provide transportation to events 

• Day Care -mostly through Dept. Human Service, for parents who are working or in 

school 

• Classes: Kids Zumba during the summer, Cardiofunk from YMCA 

• Spark – Horizon-sponsored nutrition and exercise summer program 

• Zumbathon with Jubilee - all day 9-6 workshops about nutrition and exercise (used 

church bus for transportation) 

• Church-sponsored Thanksgiving community dinner w/ transportation 

•  Also package food to deliver to shelters and nursing homes (Salvation Army and 

Carrington) 

• Community Breast Cancer awareness seminar 

• Christmas toy give aways - bikes, big wheels 
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• Care packages - hygiene items for Miriam’s House, YWCA, Salvation Army, Blue Ridge 

Preg, Miller Home + books and stuffed animals donated by Kohls 

• Tutorial program for students at Birchwood 

• Hallelujah night (Halloween) 

• Lynchburg Grows field trip 

• Already a Pray Healthy Covenant church 

2. Goals/ Focus of Zion Thus Far 

• Focused on obesity prevention/ reduction 

• Thinking about calendars to announce days like open gym 

• Focused on underserved, low-income and transportation in these areas 

• Interested in distributing health literature/ recipes (idea to print on paper bags/ ideal 

contents) 

• Zion has been working closely with the Birchwood Community. Want to expand services 

to Derrington, College Hill, Landview, and Brookside 

• Wish to increase transportation services to programs 

• Will not exclude anyone, but do not want focus to be James Crossing. Already focus of 

many programs/ support. Other low-income neighborhoods have received no community 

help. 

• Future goal: get food to kids on weekends (non-camp days) 

 

3. Possibilities for partnership 

• Dawn Fagan, of the Housing Authority, has called for neighborhood counsel to be 

developed. Suggested two representatives from each of the following: Derrington, 

Landview, Brookside, and College Hill  

• LHL would most likely only want to focus on one neighborhood/ community. 

• Recommended we partner with Zion to focus on Birchwood. 

• Much of the congregation is from the Birchwood community. LHL would have easy 

access to community leaders and feedback. 

• Birchwood community is familiar with the church and their programs. Already a trusted 

partner. 

• Birchwood community would likely be OK with data collection. 

• All members present excited about this opportunity 

• LHL will obtain buy-in from other members 

 

4. Other activity ideas: 

• Field trip to the community market 

• Cooking class night 

• Asset mapping - groceries, medical care, library 

• Grocery runs  

• Students could take field trip (using church buses) to do the Lynchburg Legs walk. 

 

5. Next Steps 
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• Gain buy-in from other LHL members not present 

• Pinpoint community leaders 

• Establish focus groups 

• Decide metrics of success/ how to collect baseline 

• Connect Lauren Barnes to Felicia for breastfeeding class 
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September 22, 2015 

1. Halloween Night at Birchwood 
-Usually 300-500 people show up for a carnival of games, inflatables, bonfire, food and 

at the end at trunk or treat.  Prayer of Faith is willing to add registration to this event to 

help us get a list of Birchwood residents and their contact info.  This will be a huge jump 

start to our relationship. 

-Prayer of Faith is interested in nudging this event to be healthier this year. 

-We discussed options like non-food prizes for ring toss, a prize for the healthiest trunk, 

and how to get parents involved in a survey during the event. 

-Birchwood is asking LHL to volunteer for the event and/ or donate healthy snacks. Let’s 

show them what a good partner we are going to be! 

 

2. Birchwood focus groups 
-One has been completed but at least 2 more are needed. 

-One idea to draw attention is a "Lighten Up Thanksgiving" event.  Residents could taste 

Thanksgiving foods made slightly healthier and take home the recipes. This could be 

advertised at the Birchwood Halloween event. Joan will talk to the Learn Healthy 

members about possibly supplying volunteers for childcare. Lindsey will look into have 

Jeanell Smith do a cooking demo.  Another alternative could be for LHL members to 

bring pre-made foods. 

 

3. White House Meeting 
-Joan, Ruth, and Rachel went to the Eisenhower Building for a celebration of Let's 

Move Cities, Towns, and Counties.  Michelle Obama spoke about her lifelong 

commitment to working on childhood obesity and asked us all to commit to continuing 

our work. It was left unsaid whether Let's Move will continue. There are of course 

political variables. 

-Rachel reviewed the 5 goals of Let's Move Cities 

1. Start Early, Start Smart - has to do with training for early childhood centers.  We have 

a gold medal - but we are not registered on the Let's Move Childcare website.  Rachel 

will contact Karen Wesley about this.  This is important for sustainability. 
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2. My Plate, Your Place - we already have a gold for MyPlate to be posted in all city-

owned buildings. Next up: How do we get MyPlate logo everywhere?  

3.  Smart Servings for Students focused on meals before, during, and after school 

including summer.  "Hunger doesn't take a vacation" report details the funds missed 

when a community does not participate. Luckily, LCS is already doing this! We have a 

silver medal - but now that LCS has summer meals - we might be able to get a gold! 

We need to find out about how the availability of food programs was publicized. Lindsey 

will do this. 

-Also the current director of LCS nutrition is retiring. This could mean good changes for 

LCS! 

-In DC, we heard the suggestion that a summer youth employment program (does the 

city have one? Centra? Genworth?) Would review the summer food programs as part of 

orientation/training and also that these businesses could serve as a good hub. 

What if the hospital became a sponsor of the summer feeding program? Ruth is going 

to follow up on this. 

4. Model Food Service focuses on healthy vending.  We have a bronze medal - we are 

not alone in struggling with this goal.  Margaret Orlando from Alexandria, which has a 

gold medal, recounted that they had started with a survey of city employees to 

understand needs/concerns.  They signed on with Smart Snacks and have had some 

vendor issues.  Healthy Vending Company and Human Vending Company were 

recommended by others.  Brantwood Missouri is a model for how to get this done.  We 

need to find out more about the vending status? Also the food trucks? 

Heather will look into current vending policy.  She brought up that vending revenue is 

currently the only source of funding for events for the city with food.  This creates a 

disincentive to risk decreasing this revenue. 

5. Active Kids at Play focuses on mapped play spaces.  Thanks to our wonderful Dept. 

of Parks & Rec - we have a gold medal! 

Joan is going to ask for an opportunity for LHL to present to City Council at Work 

Session. 

-In Virginia Beach, the Grow Smart and Square One programs fall under economic 

development.  We have the opportunity to remind City Council that healthy initiatives are 

good for economics, fit with the Bridges out of Poverty efforts, and overlap with anti-

hunger efforts.   We have the opportunity to brainstorm what other policies we want 

council to consider.  Heather noted that we need to address the policy that limits funds; 

vendor options is still an obstacle *Rachel will send Heather details on Goal 4. 

-Lindsey proposed a goal for LHL: we should strive to achieve all gold medals by 2017 

3.  Pathway to Pacesetter 

Lindsey distributed packets on Pathway to Pacesetter, a learning experience designed 

to get communities ready to be “Pacesetters,” which among other things, is a recipient of 
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the SCALE grant.  We are applying for P2P - hoping to get confirmation soon. This 

program will get us ready to reapply next year for the grant funding. 

There are some resources available with current program which is free, others have 

cost. 

Wednesday Sept 30th in Washington DC is the launch for this program. This is followed 

October 1st and 2nd by their annual conference in DC. Lindsey will look into this more to 

determine whether it is worth attending. 
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LHL Meeting Minutes 2/22/16 

1. Website overhaul/ challenges 

a. Last year, the challenges had many technical problems. Users flooded with email 

complaints. Christine, Lindsey, and Rachel have been working on a “Band-Aid” 

fix. The main problems with the website are being fixed, but many minor details 

will not be done in time for challenges.  

b. Funding. The current cost of the bill is around $2,000. Christine may have funds 

left over from the Mark Fenton visit. Christine, Lindsey, and Rachel are also 

following sponsorship leads. 

c. Sustainability. LHL has ongoing fees. The website costs $360/year for hosting 

fees. Challenges and website updates will also be ongoing. How do we want to 

handle this? Members should start thinking how we want to do this. If website 

continues, will it be 100% sponsorship based? Add fundraisers? 

 

2. Work Healthy with Mark Fenton 

a. Work Healthy arranged for a Mark Fenton visit. Mark met with community leaders 

to talk about economic development, community walkability, and jobs. The result 

of his visit was a city priority and implementation plan developed by Mark and 

meeting attendees. Christine will send plan to rest of group. Christine will also 

upload his PowerPoint to share with group and get videotape of Mark’s talk from 

the City. Once plan is reviewed, we may want to get on City Council agenda. 

 

3. Birchwood 

a. After two months of navigating troubles, we have two focus group sessions 

planned with Birchwood: March 5 and 12 at 1:00 (both Saturdays) in the 

Birchwood Community Room. What is really needed from the group is food 

donations! Juanita mentioned snacks/ drinks are really needed for attendance. 

Once we get the community involved, incentives may not be so necessary, but 

for these initial meetings, they are essential. Please consider volunteering to 

make some food and let Lindsey know. You can drop it off or Lindsey can pick it 

up. If you’d like to come to the focus group, you’re most welcome as well! 

 

4. Update on Centra grant projects 

      The Whole Bunch 

a. The Whole Bunch is being played now at a school near you! LHLers are 

encouraged to attend one of the shows and see the fruits of our labor! Schedule 
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is attached, but runs this week and the first week in March. Students will do taste 

tests, pre/ post surveys, and participate in activities such as boiling a can of coke 

to see the leftover sugar, before and after the play. 

b. Christine mentions the success of the play might be up for an award! RWJF has 

such awards for creating a culture of health. Cory notes play could be done at 

Kids Day, April 30. Christine notes could be done at Rashaad Jennings camp.  

James Crossing Bus 

a. The relaunch is tentatively scheduled for the second week in April. There are still 

some kinks to be worked out, but progress is being made. Group is in the final 

stages of getting the bus pulled in closer to Food Lion, and is in talks with GLTC 

on how to deal with transfers and pricing. 

Community Gardens 

a. Grantees and award amounts have been decided. Several programs included 

learning/ educational components, and several schools will use garden in their 

curriculum. Lindsey will bring details on grantees and award amounts to next 

meeting. Lindsey and VA Coop Ext. are holding a workshop this week to teach 

gardening basics and review reporting requirements. 

 

5. Other group reports 

a. Lindsey will become a trainer for Bridges out of Poverty next month. 

b. Ruth offers to have surveys taken to barber shops to get male input on 

breastfeeding. Group suggests going places men are, such as Buffalo Wild 

Wings, bowling, sporting goods shops. Link could also be put on LHL page, 

CVHD Facebook, and emailed to community. 
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March 28, 2016 

Attended: Kennedy, Lane, Syre, Marinelli, Purvis, Wittkamp, Bethany Williams, Cetina 

Tolbert, Erika Williams 

 

1. Updates 

a. Rachel- PT Gets Moving has been distributed to all 12 LCS elementary schools 

and will be sent to private schools shortly.  

Nina Polley from the Safe Routes to School program from LCS wants to do a 

story walk on June 1st.  

Rachel will meet with members of the board for the library to talk about the future 

of the book.  

b. Leslie- plans to attend the April LHL meeting. 

Is looking for volunteers to facilitate a breakout session at VDH’s Strategic Action 

Plan event in May. Agenda attached. Please contact Leslie if you wish to help. 

Her email is Leslie.Hoglund@VDH.Virginia.Gov 

 

2. Work Healthy 

a. Christine distributed Mark Fenton’s plan for Lynchburg and feedback from his 

visit. 

b. WorkHealthy is focused on healthy design and its importance to economic 

development. 

c. The most important thing Lynchburg could do, according to Fenton, is to hire a 

city manager that believes in principles of healthy design/ walkable communities.  

d. WorkHeathy wrote a letter to City Council to stress this point and to offer possible 

interview questions for the city manager. 

 

3. Birchwood  

a. Focus groups have gone well (3 thus far). Community seems passionate and 

determined. Attendance has varied from 6-12 people.  

b. Main problems identified are teenagers throwing rocks, hanging on the corners, 

causing disturbances. Other issue is lack of respect between adults and adults/ 

others’ children. Children are often left unattended and there is a lack of parental 

involvement. Children also tend to run the household. Parents have 911 called 

on them because kids know how to play the system. 

c. Attendees want to write an open letter to all neighbors and ask them to join the 

discussion. Lindsey will draft and attendees will edit next meeting. One attendee 

mailto:Leslie.Hoglund@VDH.Virginia.Gov


LIBERTY UNIVERSITY DEPARTMENT OF PUBLIC AND COMMUNITY HEALTH MEETING MINUTES 
 

said he almost didn’t attend because he heard the group was just snitching. 

Open letter attempts to rectify this. 

 

4. Community Garden Grants 

a. Garden grantee recipients are as follows 

Daniel's Hill Full 1,491 

RS Payne Full $1,266.30  

Vector Full 1,694 

Quaker Full $1,284.38  

Sandusky Full 1,000 
Boys and Girls 
Club Full $600  

Harvest House Partial 1,280 

Bedford Urban Full 2,150 
 

b. Each garden has a contact member from LAFC, which will provide ongoing 

support and help each garden devise their metrics. 

c. Lindsey and LAFC held a garden workshop, during which information on 

seeding, pests, water capture and other topics were discussed as well as grant 

reporting requirements. 

d. Payments will be delivered in $500 increments, upon receipts of previous $500. 

e. Some gardens aim to distribute food to low-income individuals, while others such 

as Bedford Urban Garden are education based. Many gardens have incorporated 

educational programs. The elementary schools are incorporating garden 

activities into curriculum.  

 

5. Let’s Move! 

a. We now have a gold medal in Goal 3: Smart Servings for Students! That just 

leaves Goal 4: Model Food Service left! 

b. Goal 4: At least 30% of city/ county owned/ operated venues that offer or sell 

food have implemented a policy for healthy and sustainable food service 

guidelines. 

c. Heather will report back on the number of city-owned buildings. 

d. Lindsey will look at Lynchburg’s school policy and find out policy at community 

centers. May already have the 30% needed. 

 

6. Shared Agenda/ CHA/ CHIP 

a. The Shared Agenda is supposed to be LHL’s community health improvement 

plan. Document has remained mostly unused/ not referenced. CHIP should be a 

working document that guides future direction. Lindsey will work on adding 

CHANGE/ Birchwood to document. Group will look at Shared Agenda next 

meeting and discuss. Focus (is it too broad), time (when should items happen) 

and other details will be discussed. 
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April 25, 2016 

Present: Rachel, Corey, Lindsey, Felicia 

 

1. LAM presentation:  

• Done by Rachel, Ruth, Mark, Lindsey at Community Market 

• 60 in attendance, overall response positive 

• 6 offices agreed to post BF sticker 

• 12 to post LHL website 

• 3 to sign on for Pray Healthy 

• 3 to create wellness committee in PTO 

• 9 to register company at LHL 

• 7 to sponsor 

 

2. Birchwood update and needs 

• Women have decided to work on the community center as first project 

• Want afterschool program for kids 

• Do homework help, field trips, get kids off street/ out of trouble, play 

games, get role models, learn computer skills, have guest speakers like 

fire and police 

• Will involve other volunteers and perhaps Liberty 

• Good way to roll into other community issues 

• Need food donations for after-school program. Want to offer kids healthy 

snacks 

 

3. MAPP 

• Health department is doing health needs assessment with Centra 

• Finding out priorities of residents, quality of life, and available 

resources 

 

4. Let’s Move Goal 4- Model Food Service 

• Schools and neighborhood centers will not meet the 30% criteria 

threshold 
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• Lindsey is working on healthy vending at the health department and will 

be typing up a health policy 

• Other LHL businesses should review own healthy policies 

• Can write up what already doing as well as identify gaps 

• Would be good to be enacting LHL beliefs but can also serve as a 

substitute for the city vending policy 

 

5. Shared Agenda/ CHA/ CHIP 

• The Shared Agenda is too big/ broad to be of use in current state 

• LHL needs to update Shared Agenda. Members can each choose one 

section to update and Lindsey will recombine. Sign-up list will be 

forthcoming. 

• LHL needs to find focus for the coming year/s 

• Instead of identifying solutions (projects to start/ grants to go after), LHL 

should start with what we wish to focus on, then search for funding (if 

necessary) to meet that specific need 

• LHL members will review Shared Agenda and  brainstorm how to 

transform/ narrow to be of helpful focus 
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July 25, 2016 

Attendance: 
Corey Jeffcoat, Shannon Ferris, Andy Trowbridge, Danielle Slagle - Ruth Syre, Christine 
Kennedy, Rachel Gagen, Joy Cover, Lindsey Cawood, Carlton Purvis 
 
 
1. Let's Move  
 

• Just in time for the final deadline: we got the final gold medal! 

• In lieu of establishing city-wide healthy vending, Lindsey wrote a new health policy for 
Central Virginia Health District that encompassed healthy vending, exercise equipment/ 
facilities, being baby friendly, exercise breaks, and outside fitness opportunities for 
employees.  

• CK asked about a press release. Public notification will wait until application has been 

fully processed and evaluated. We will consider asking for a city council 

acknowledgement after this is official (i.e. on the Let's Move website).  We could 

combine this news to the 100 mile challenge final announcements and maybe even 

news about our next steps. 

• Group can consider continuing into the “All Star” activities, although completion of this 

would not be formally recognized. 

 
2. Birchwood update 
 

• Lindsey goes to meetings at Birchwood every Monday. The after-school project is 
ongoing.  

• The program is usually offered Monday-Thursday.  

• We will need more volunteers to sustain this project. Volunteers will likely come from LU, 
churches, or other groups so the Birchwood group can move on to its next project. 

• Volunteers could also be CServ (community service) students from LU.  Corey will send 
Lindsey contact for CServ coordinator. Chris Sites could also be contacted regarding 
intern program at LU. 
 

3. Running/ walking maps 

• Ashley Kershner, the new head of Lynch's Landing, has asked to get back on track with 
an old project to produce a downtown Lynchburg walking and running map that shows 
BF welcome sites.  This project had been shelved. Lindsey has a meeting next month to 
get started again.  
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• Plan for distribution: restaurants, hotels, Visitors’ Center, LRBA, and Park & Rec. One 
option would be to distribute maps with BF sticker push next year.  LHL website could 
list locations.   

• Lindsey will check to make sure we would own the PDF, which could be added to Parks 
& Rec brochure.  

• Need to add LRBus. Alliance at 5th and Court St. in the old James River conf. center to 
list of breastfeeding friendly. 

 
4. Next steps for LHL 

• LHL needs to decide its goals and metrics for 2017. Birchwood is a good idea but is not 
really a group project. What do we want to achieve next year? What direction does the 
Shared Agenda, CHANGE, and other community assessments point us?  

• Lindsey will send out a Doodle for a strategic planning retreat, to be held in October or 
early November. We need to look at the skills of our current steering committee to inform 
our choices for what to do next.   

• We really need to get a board member who has IT experience! Everyone needs to put 
on their thinking caps on this one! 

 
5. Health Fairs 

• We have been invited to participate in 2 upcoming health fairs: 
1.    Aug 6th is the LCS back-to-school gathering at Miller Park- RG will go. Could 

recruit others from SHAB.  We need to quickly decide what we would do there. 
-One option is to use this to ask what the next priority is for our community! 

2. Megan Heatwole replaced Ashley Kershner at Parks & Rec. She has already 
organized a Wellness Cinema series.  Next up is the HealthFest 2016, a Health 
and Wellness Fair at Miller Park, scheduled for August 27, 2016.  

 

• James Cook, medical outreach with LUCOM, is planning a community resource event in 
2017. The first planning meeting is September 19th.  The event will link people to 
continuation of care as well as social services, aid programs, reentry, and other 
community resources.  

 
6. James Crossing 

• Rachel was invited to a meeting with retired Dr. Monroe Baldwin; Shahriar Abbassi, 
Randolph College staff advisor for the college garden; and Terrick Moyer, from James 
Crossing. They are trying to get community buy in and establish a type of residents’ 
council.  Lindsey will meet with them and report back.  Would recommend they not try to 
reinvent the wheel, partnering with somewhere like Jubilee instead. 

 
7. Health Policy 

• Ruth and Christine attended a VDH Action Summit in NC for communities with low 
health rankings.   

• They proposed that we pursue a city-wide policy that stipulates all policies must address 
how the policy will affect the health of residents. They have made this a resolution (not 
yet a policy) in Richmond. 

• Ask "does this policy further health in your community?"  

• One way to explore and explain this is the Health equity impact tool. 
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8. 100MC 

• It has been glitchy, despite our efforts through Sharptop and herculean efforts by CK and 
LC to respond to all the emails.  

• It has not been as popular this year. 1,100 individuals from 130 organizations have 
logged miles.  

• Centra is debating opening their own challenge platform. Need to discuss with Corinne 
McCloskey about what Centra is contemplating - whether to go together - or whether 
they would go alone. 

 
 
9.  PR 

• Horizon gives an annual award to an organization that has significantly contributed to 
their community.  CK will nominate LHL.  

 
10. Next meeting 

• Lindsey will not be here.  Rachel volunteered to lead the meeting with a focus on 
discussing fundraising and web development. 

• RG will ask Brad Pennington from NovoNordisk for another sponsorship meeting 
 
 
 
Next meeting will be Monday, August 29th (5th Monday instead of 4th Monday). 
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November, 2016 

1. Data 

• Leslie has asked LHL what data we feel we’re missing. What would be helpful for 
grants? Any certain indicators or metrics? She will come to a future meeting to discuss. 

• Group talked about heat mapping. An interactive map where you can add/ see indicators 
like literacy, food access, and area policies. 

• Need for data on the local level. Being able to identify obesity and other outcomes by 
neighborhood, school, etc. would be great. 

  
2. Birchwood Halloween Event 

• Corey, Ruth, Rachel, Lindsey, and Joan donated time and/or healthy snacks. 

• Nearly all attendees were children, with no parents present. The result was data was not 
collected as intended.  

• Recommendation that future events (if any) be targeted at adults. Possible to do a 
services event for parents at tables with freebies for kids. A community resource day 
could include Y on Wheels, Mobile Market, Gus the Bus, and Centra Health Van. A 
similar event in Bedford had a ring of social services vendors (VDH, DSS, etc.) that 
parents could walk around and kids could trick or treat. 

• The next interaction may want to be at Birchwood due to transportation issues (few 
parents seemed to have a car). 

• Next steps: Find out who property manager is at Birchwood 
-Find out if Zion already has another event planned on which we could piggy back. 
-Find out if Zion updates their records and if information could be collected then. 
-Find out who the “Madea” is of Birchwood. 
-Consider giving feedback by handout to the parents who attended the first focus group. 
-LC is working on a MAPP assessment with Centra, using photo voice. Maybe 
Birchwood could be a MAPP point. 

 
3. Treadmill Workstation Study 

• Results at all four sites, Holy Name of Mary, LCS, Elizabeth Early Learning Center, and 
HumanKind,  were as expected (stress decreased, productivity increased). 

• One issue was sites greatly decreased participation around week 4. 
-Interesting to do a follow up with survey gauging obstacles to continued participation. 
-Time, thermostat, location, could all impact participation. 
-Could create a tip sheet for future locations. 

• Data could be presented to Work Healthy and put on Work Healthy webpage.  

• Genworth is now giving option for standing desk or stability ball. 

• Work on a story to get News & Advance. 
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4. Centra Foundation Grant 
 

Community Gardens 

• LAFC group is working on applications for community gardens, using scoring matrix.  

• Group questioned if poor applications were due to writing skills and followed up with 
phone calls. Discovered one applicant that was not going to be funded was actually the 
ideal applicant. Telephone or in-person applications may want to be considered next 
year.  

• Grantees will be announced November 20. 
 

 
Endstation 

• Endstation production of The Whole Bunch is on track for 2/2016.  

• Performances will be held at LCS the second two weeks of Feb. Rachel will send LHL a 
play schedule once it’s set. 

• Public performances will be held at Randolph College the weekend of 2/19-21. 

• Could post event on Partners in Education website. 
 
PT Gets Moving  

• Has been approved to be distributed to all LCS students. 
 
Men's Guide to Supporting Breastfeeding 

• Still in the works- interns will start working on the project in January. 
 
James Crossing Bus 

• Working on liability insurance. Management has stated insurance is needed for all 
events, which will be a problem.  

• Having issues with management buy-in, which is essential for grocery carts, which 
require check-in, check-out and maintenance. 

• Group suggests probing Sterling Wilder for information on management. 
 
Next Meeting:  

• LHL will have a new meeting schedule in 2016. All LHL members need to send their 
reoccurring commitments to Rachel, who will find a time convenient for all of us. 

• Members noted the Centra Foundation grant cycle is coming up again in March.  
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