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M.A. Professional Counseling: Program Evaluation of Program Objectives 
Annual Report on Assessment, Survey Findings, and Recommendations 

During the 2016-17 academic years, as outlined in the CACREP 2009 standards, the Liberty 
University Department of Counselor Education and Family Studies conducted extensive program 
evaluation of the M.A. Professional Counseling program. We used the findings to inform our 
program modifications that strengthened our program objectives. The Comprehensive 
Assessment Plan for the Professional Counseling program guided the process.   
 
Per our Comprehensive Assessment Plan (CAP), we evaluated assignments designated as 
measures of student learning outcomes (SLO’s) for the CMHC program area across several 
courses in the curriculum. The assessment rubrics used for SLO evaluation used the wording of 
the CACREP standards evaluated by the assessment measure. Program faculty evaluated each 
submitted measure based on level of competency. Once completed, we aggregated and evaluated 
the data using Analytics, the data analysis and report function of LiveText®. 
 
In addition, we asked four groups of stakeholders to provide evaluations of our Professional 
Counseling program: current students, recent graduates, practicum and internship supervisors, 
and employers of our recent graduates. Current student data was collected using a town hall 
format and evaluated to identify emergent themes. All other stakeholders responded using a 
Likert scale survey instrument. Site-supervisors responded through a course assignment in 
LiveText. We provided employers with a link to the survey through a direct email contact. 
Alumni responded to counseling-specific questions that we inserted at the end of the annual 
Liberty University Alumni Survey sent by the Office of Institutional Effectiveness (IE).  Once 
completed, we aggregated the data, converted aggregate data raw scores (#respondents per 
ranking) to weighted Likert scale values, and calculated mean Likert scores. 
 
The survey return rate for alumni and employers were mixed. Over 95% of our site supervisors 
(across three semesters) completed the course-embedded survey. For direct email requests, 59 
employers and 142 alumni completed all sections of the surveys. Based on the return rates, we 
were able to evaluate trends in the supervisor, alumni, and employer data as well as aggregate 
SLO data. We evaluated trends found in 2016-17 assessment data in 2017-18, and used the data 
to inform current program modifications. We provide the aggregate data for each respondent 
groups in this report. We then present subsequent program modifications.  The discussion 
concludes with a summary statement and an enumeration of recommendations for improvement. 
 
Self-Study Program Evaluation: In addition to 2016-17 assessment data, program evaluation 
included process of constructing a self-study. Therefore, program modifications centered on 
making the changes required to align the Professional Counseling program from the 2009 to the 
2016 CACREP Standards. In this process, we evaluated all aspects of the program, including but 
not limited to admissions, advising, handbooks, syllabi, core curricular (2.F.1-8) and Clinical 
Mental Health Counseling (5.C) learning experiences, assessment procedures, field experiences, 
and faculty. Thus, in addition to the 2016-17 assessment data, this comprehensive review of our 
program became the principle evaluation data that informed our program modification this year 
Given that Program Objective 1 is that students are prepared to meet licensure requirements, and 
knowing the importance of CACREP accreditation for future licensure, we felt that focusing our 
modifications for accreditation was of paramount importance to meet this program objective.  



 

4 

Return to 
Table of Contents  

Findings: Evaluation of the Comprehensive Assessment Plan 
During our Fall 2017 program evaluation for the self-study, we consulted with Dr. Jeff Parsons, 
who helped us to identify the areas where changes were made in the CACREP Standards (2016, 
Section 4) for assessment. These areas included: 

● Elimination of the requirement to assess all student learning (Learning Experiences) 
● Addition of representative assessment of all learning domains (Key Performance 

Indicators for each of the 8 core curricular and 1 program area standards) 
● Addition of assessment of student dispositions  
● Addition of CACREP’s requirement to publish key program data (Demographic Data) 
● Formal requirement of an assessment plan 

 
We evaluated our current Comprehensive Assessment Plan in light of these changes. This review 
found that there was a need to revise several aspects of our assessment plan in order to comply 
with the new 2016 standards. We particularly wanted to clearly define the process of assessment 
used for program modification and the process of assessment of individual student data used for 
remediation in our revised Comprehensive Assessment Plan. We present the results of our 
evaluation and describe the modifications to our Comprehensive Assessment Plan below. 
 
Shift from Assessing all Student Learning:  
Per our Comprehensive Assessment Plan, we assessed student learning outcomes by evaluating 
assignments designated as measures of all student learning outcomes (SLO’s) and used aggregate 
SLO assessment data to inform program modifications. However, while we used individual SLO 
data for student remediation, it was not a part of our formal assessment plan. Finally, we found 
that we did not have the institutional and departmental procedures our faculty used to monitor 
individual student learning in the Comprehensive Assessment Plan. Therefore, the evaluation of 
our formal assessment plan indicated that we needed to expand our formal assessment of student 
learning to explicitly include retention and remediation beyond SLO assessment.  
 
In making the shift from assessing student learning outcomes to student learning experiences, we 
also reviewed all syllabi to 1) ensure that we had measurable learning experiences for each 
CACREP core (2.F.1-8) and program area (5.C) standard at multiple points across the 
curriculum, and 2) easily identify students who do not meet competence on a measure at the 
assignment level (i.e., remediation/retention). The review found several new standards that 
required us to designate existing or design new learning experiences. We tasked course Subject 
Matter Experts with developing curricular changes per university policy. The review also found 
that our current course assessment tools provided by the institution within Blackboard and on the 
Faculty Assessment Report allowed us to monitor student progress for all learning experiences.    

Program Modification: We revised the Assessment of Student Learning Outcomes section of 
our Comprehensive Assessment Plan to ensure all learning experiences occur and processes also 
clearly reflect the remediation function of student learning outcomes as follows:  

• Because some required core and program area learning experiences changed in the 2016 
Standards, we identified gaps and modified our curriculum to ensure we met all required 
measurable learning experiences. Once completed, we added the revised Common Core 
Curricular Learning Experiences Matrix and CMHC Program Area Learning Experiences 
Matrix to the CAP and all course syllabi. We described this in the SLO Assessment Results. 
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• We also formalized our process for identifying students who do not meet the benchmark 
grade, both at the assignment level (Submission and Success Rates) and course level (At-Risk 
Report) and added it to the Comprehensive Assessment Plan. This allows us to determine the 
nature and level of the academic deficiency (knowledge; skill; disposition), and to help us to 
develop an action plan as indicated for the purposes of retention and remediation.  

 
Key Performance Indicators: 
Because we designed our assessment procedures on the 2009 Standards, we assessed all learning 
outcomes. To meet the 2016 Standards, we needed to develop a representative assessment of all 
learning domains (8 core curricular areas and the CMHC program area standards). To do this, we 
first identified Key Performance Indicators that our faculty felt best represented the knowledge 
and skills that all students must demonstrate across the curriculum prior or graduating from the 
program. Once identified, we selected benchmark assignments across the curriculum to serve as 
assessment measures for each Key Performance Indicators. Finally, we reviewed our current 
benchmark assignments found that all of our designated Key Performance Indicator measures 
were already a part of our current assessment system. Therefore, converting to representative 
assessment of all learning domains (KPI’s) into LiveText mainly required updating rubrics and 
adding KPI matrices to all course syllabi.  
 
Program Modification: We made modifications in our Comprehensive Assessment Plan to 
ensure that our assessment of student learning outcomes clearly reflect the use of our data to 
inform the evaluation and modification of our program objectives as follows: 
• We added the Assessment of Program Outcomes section to the Comprehensive Assessment 

Plan, which focuses on the program evaluation function of assessing program objectives. In 
this section, we clearly link our representative assessment to the program evaluation 
requirements outlined under CACREP Standard 4.B and 4.F.  

• We developed Key Performance Indicators for each of the eight entry-level common core 
(Section 2.F) and Clinical Mental Health Counseling program area (Section 2.F) standards.  

• We identified benchmark measures for each Key Performance Indicators at multiple points 
throughout the program. Then, we constructed the KPI Assessment Measures Matrix to 
define the measures used for representative assessment of student learning.  

• We added the KPI Assessment Matrix to the Comprehensive Assessment Plan as well as to 
each course that contained a KPI measure.  

• We added the KPI Curriculum Map to the Comprehensive Assessment Plan  
• We linked all Key Performance Indicators to our Program Learning Outcomes, which 

allowed us to use our KPI data to inform the student learning assessment of our program 
outcomes and subsequent program modifications. 

 
Student Dispositions:  
Starting in Fall 2015, each course instructor filled out the Professional Development Rubric for 
every student in every course taken in the program each semester. This allowed us to monitor 
individual student’s disposition across a variety of courses under different instructors. We had a 
system in place to assess dispositions and monitored students for the purpose of remediation, but 
we did not include dispositions in our formal assessment plan or Gate 2, 3, and 4 reviews.  
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Program Modification: In Fall 2017, we added the Assessment of Student Dispositions section in 
our Comprehensive Assessment Plan. This outlined a formal plan to assess student dispositions 
for the purposes of individual remediation as well as program modification as we seek to improve 
our ability to produce competent ethical counselors. We also included a requirement that students 
must meet competencies on the Professional Development Rubric as a part of the Gate 2, 3, or 4 
reviews 
 
Assessment of Student Demographics:  
While we had a process in place to collect demographic data for our current students for the Vital 
Statistics Report, we did not have a formal process of collecting this data for the three groups of 
students: applicants, current students, and graduates. Thus, our Comprehensive Assessment Plan 
did not include an assessment procedure required under the 2016 Standards. 

Program Modification: In Fall 2017, we added the Assessment of Student Demographics section 
in our Comprehensive Assessment Plan. This outlined the procedures used to assess current, 
alumni, and applicant student demographic data as we seek to improve our ability to recruit and 
maintain a diverse student population. This will also allow us incorporate the CACREP Vital 
Statistics report as an integral part of our Comprehensive Assessment Plan. 
 
Formal Requirement of an Assessment Plan: 
Our Comprehensive Assessment Plan document represents our formal assessment plan. Because 
we developed the plan under the 2009 Standards, we found that the CAP did not contain all of 
the assessments now required under the 2016 Standards. 

Program Modification: In Fall 2017, we made the following program-based modifications to 
our Comprehensive Assessment Plan: 

• Added Maintained the initial system of Gates and our overall system of assessing data, but 
added dispositions to the check-lists.  

• Clarified the assessment processes informing individual student remediation from those that 
inform program evaluation as seen in the Assessment of Student Learning and Assessment of 
Student Dispositions sections in our Comprehensive Assessment Plan. We added the Core 
Curricular Learning Experiences Matrix and the CMHC Learning Experiences Matrix.  

• Clearly defined our representative assessment of all learning domains (8 core curricular; 1 
program area standards) for the purpose of evaluating program outcomes in the new 
Assessment of Program Outcomes section, including the KPI Matrix, and Curriculum Map   

• Categorized three groups of stakeholder (Alumni, Site-Supervisors, and Employers) under a 
new Assessment of Community Outcomes section, to reflect the importance we place on the 
assessment data we receive from sources outside of the department.  

• Clearly outlined our general procedures for using assessment data and subsequent 
modifications to programs, course, and policies under the Using Findings for Program 
Modifications section of the Comprehensive Assessment Plan.  

• Added a Summary of the Departmental Assessments to clearly outline all aspects of our 
Comprehensive Assessment Plan in an aggregated format. 
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Program Learning Outcomes (Program Objectives)  
Upon completion of the formal review of our assessment plan for the self-study, we evaluated 
our current Program Learning Outcomes (aka Program Objectives). When mapping the Key 
Performance Indicators to our current PLO’s, we found that several KPI’s were grounded in 
multiple PLO’s. Because KPI’s were the principle assessment measure for program evaluation of 
student learning, we wanted our PLO’s to reflect the importance that the faculty places on the 
competencies we established for assessment. Therefore, the assessment coordinators, CACREP 
Liaison, program directors, online chair, and the associate dean held a series of meetings to 
revise our Program Learning Outcomes. The revisions were approved Fall 2017, but they will 
not be implemented until Fall 2018. Therefore, we revised the PLO-KPI mapping in the 
Comprehensive Assessment Plan, effective August 2018 for the 2018-19 academic year. 

Program Modification: In Fall 2017, we made the following program-based modifications to 
our Program Learning Outcomes (aka Program Objectives): 
PLO #1 Ethics and Professional Identity: Students will be able to identify the counselor’s 

professional identity and roles and apply ethical standards to each of the counselor’s 
professional roles and responsibilities. (CACREP 2.F.1) 

PLO #2 Multicultural Competence: Students will be able to demonstrate the social and 
cultural awareness, knowledge, and skills required to work with diverse populations at 
all developmental stages across the lifespan in a culturally sensitive and ethical manner. 
(CACREP 2.F.2; 2.F.3; 2.F.4) 

PLO #3 Individual and Group Counseling Skills Students will be able to demonstrate the 
individual and group counseling skills necessary to establish and build a therapeutic 
relationship and will form a preliminary theoretical framework when counseling clients 
at all developmental stages across the lifespan. (CACREP 2.F.5; 2.F.6) 

PLO #4 Assessment: Students will be able to demonstrate appropriate use of developmentally 
appropriate assessment relevant to academic/education, career, personal, and social 
development and identify ethical, social, and cultural factors related to assessment. 
(CACREP 2.F.7; 2.F.3; 2.F.4) 

PLO #5 Research Students will be able to articulate the importance of using research to inform 
counseling practice; to evaluate and apply research using best practices; and to identify 
social and cultural implications for interpreting and reporting results. (CACREP 2.F.8) 

PLO #6 Integration: Students will be able to demonstrate the ability to integrate faith and 
spirituality into counseling where appropriate in an in an ethically competent manner. 

PLO #7 CMHC Program Area: Students will be able to synthesize counseling theories into a 
comprehensive bio-psychosocial-spiritual theoretical approach that informs assessment, 
diagnosis, and treatment planning for diverse individual, group, and family client(s) 
with a broad array of presenting problems and mental disorders. (CACREP 5.C) 

PLO #8 MAFC Program Area: Students will be able to synthesize theories of family systems 
and dynamics into a comprehensive systemic approach to counseling that informs 
assessment, diagnosis, and treatment planning for diverse individual, group, couple, and 
family client(s) with a broad array of presenting problems and mental disorders. 
(CACREP 5.F)  
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Findings: Student Learning Outcomes (2009 Standards) 
 

Entry-Level Clinical Mental Health Counseling Program Area Competencies 
We evaluated students in the program throughout their studies to ensure that program graduates 
are prepared to successfully participate as counseling professionals. This process included the 
benchmark learning experiences and professional development expectations used to assess 
Professional Counseling students’ academic and professional development as they progressed 
through the program. To assess student learning, we used the CMHC Student Learning Outcomes 
Assessment Matrix, which identified course assignments used to measure SLO’s. To ensure that 
assessment was prominent in the program, each syllabus contained the Assessment Matrix 
detailing the assignments used to evaluate the SLO’s associated with the course. This provided 
each course instructor with the objectives for the course when teaching and evaluating student 
mastery as well as informed students of the learning and competency expectations for the course.  
 
LiveText® was the assessment management system used to assess our students. We aggregated 
and analyzed the data from the SLO and Professional Dispositions rubrics using LiveText 
Analytics®. This system provided the aggregate and individual data used to inform program 
modifications as well as identified individual students who did not meet requisite competency 
levels. We used the Field Evaluation Module (FEM) in LiveText® for the assessments used in 
Practicum and Counseling Internship. We used Excel to convert aggregate data into mean Likert 
scores for additional analysis of SLO assessment data. 
 
Assessment Procedures: During the 2016-17 academic year, students submitted the benchmark 
assignments designated by our SLO assessment matrix (2009 Standards) into LiveText. Faculty 
evaluated the measure using the assessment rubric for each assignment. We ran preliminary mid-
year aggregate reports using Analytics to detect any outcomes that would demanded immediate 
attention. In Fall 2017, we generated the formal aggregate data for the 2016-17 academic year. 
Data was exported and analyzed in Excel, the findings were reviewed by faculty, and potential 
action plans to improve learning outcomes were determined.  
 
Self-Study Assessment Procedures: In addition to the formal SLO assessments, all program 
courses were evaluated as a part of the 2016-17 program self-study process to determine our 
courses alignment to CACREP’s 2016 Standards, including core curricular (2.F.1-8) and Clinical 
Mental Health Counseling (5.C) learning experiences. This involved reviewing and adapting 
current learning experiences and designing new learning experiences to meet the new standards. 
This process centered on a comprehensive review of all course syllabi. 
 
Reassessment: Finally, a key part of our SLO assessment was to examine the effectiveness of 
prior program modifications. For the 2016-17 review, we designated two courses: COUN 500 
Orientation to Counseling Professional Identity and Function and COUN 501 Ethical & Legal 
Issues in Counseling. The Subject Matter Experts (SME) for the course taught the new or 
modified course. Upon completion of the semester, the faculty (SME, course instructors, and/or 
the assessment coordinator) reviewed the students’ performance in meeting the designated 
SLO’s measured by the new or revised assignments. After faculty evaluated the effectiveness of 
these assignments, we created an action plan if needed to enhance our curriculum.  
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Results: Student Learning Outcomes 
Prior to the SLO assessments, we established the following target for our assessment: 85% of the 
students will rate a competency level of 3.0 (met competency) or better as benchmarks. In 
reviewing the findings for our SLO assessments, we examined quiz data separate from the other 
assessment instruments. We exceeded our target for each benchmark assignment we assessed: 
92% to 100% of our Professional Counseling students met or exceeded expectations across all 
non-quiz measures of learning. We found that most quiz scores met or exceeded our targets. 
Students did not meet benchmark scores in four of 16 quizzes in COUN 501 Ethical and Legal 
Issues in Counseling and in one of 8 quizzes in COUN 522 Career Development and Counseling.  
 
In addition to the 2016-17 assessment data, we focused our program evaluation to determine the 
curricular changes required to meet the 2016 Standards for student learning experiences. We 
addressed our quizzes within that process as well as a part of our reassessment of program 
modifications made in the prior year. 
 
CACREP Self-Study 2016 Student Learning Experiences Program Evaluation 
Procedure: We evaluated the learning experiences provided in all course syllabi using 2016 
curricular standards as follows: 1) ensured that all activities designated as learning experience 
measures were appropriate and accurate, 2) identified activity descriptors that needed to be 
revised to make the learning experiences more explicit; 3) identified weak or missing learning 
experiences that could be addressed by adding or revising learning activities; 4) identified 
learning activities that bridged the eight core competencies and the CMHC program learning 
area, including ethics, respect for diversity, counselor identity, and professional development, 
and 6) verified developmentally appropriate approaches for teaching of master’s students. Once 
completed, we constructed the Core Curricular and CMHC Learning Experiences Matrix to 
identify the course learning activities that met each standard. We reviewed the matrix and 
identified 2.F and 5.C Standards that did not learning experiences for each standard over time.  
 
After identifying learning experiences that met the 2.F and 5.C curricular standards, we selected 
our measures for the Key Performance Indicators for each of the eight core curricular and CMHC 
program areas. To accomplish this, we identified at least two different measures to assess each 
student learning outcome at multiple points in the program, including papers, quizzes, exams, 
experiential activities, checklists, the Counselor Preparation Comprehensive Examination, and 
practicum and internship performance evaluations. We constructed a curriculum map of potential 
measures and selected the benchmark learning experiences we felt would best measure each KPI 
in multiple points across the curriculum. We constructed the Key Performance Indicators Matrix, 
which we will use Fall 2018 to evaluate our program objectives based on our 2017-18 data.  
 
Results: Upon review of the matrix and syllabi review for the self-study, the following courses 
emerged as containing most of the new or revised 2016 Standards 2.F.1-8 and 5.C: 

• COUN 505 Counseling Techniques and the Helping Relationship  
• COUN 522 Career Development and Counseling 
• COUN 604 Crisis Counseling  
• COUN 691 Substance Abuse: Diagnosis, Treatment & Prevention 

. 
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Program Modifications: 
Given our 2016-17 results, which found that students were meeting target scores for assessment 
in our current course learning experiences, we focused our program modifications based on 
Program Objective 1, the importance of CACREP accreditation for future licensure. The results 
of our syllabi review in meeting r the curricular standards (2.F.1-8; 5.C) suggested that the four 
courses we identified would be the optimal courses to add the new or revised learning 
experiences we were missing to meet the 2016 Standards. We were confident that our placement 
of the new or revised standards was strategic. In addition, we reassessed program modifications 
made in 2016-17, which addressed the issue of improving our outcomes for our quizzes. The 
following modifications were made to our programs: 
 
Technology in Counseling: To address the new standards concerning technology in the process 
of counseling, we added a module into COUN 505 that focuses on online counseling. Students 
are required to visit NBCC’s Distance Credentialed Counselor website and read the Online 
Counselinig Code of Ethics. In addition, our COUN 698 Practicum and COUN 699 Internship 
students are required to demonstrate an understanding of the HIPAA regulations concerning 
taping, supervision, discussing clients in a WebEx platform, and sharing of protected information 
online (e.g., Dropbox for Business). Finally, in COUN 522, students are required to utilize 
O*NET, which the online assessment, employment projections, and occupational information 
data base for the U.S. Department of Labor, for two assignments. We believe that these 
technology-based learning experiences will ensure that our students understand the impact of 
technology on the counseling process.  
  
Curricular Standards:  
COUN 505 Counseling Techniques and the Helping Relationship: When aligning the course to 
the 4.F.5 Career Development standards, we found that there were three additional standards as 
well as changes in three of the seven remaining standards. Program modifications included unit 
on the effect of technology on the counseling process and the addition of reading quizzes for the 
principle course text. Also, because our use of Jabber was not effective, students now receive 
feedback about their skill development over time through faculty monitored WebEx practice 
sessions or feedback on submitted taped practice sessions. The modified course was offered in 
Spring 2018; we will assess the effectiveness of these changes in the 2017-18 assessment cycle. 
 
COUN 522 Career Development and Counseling: When aligning the course to the 4.F.4 Career 
Development standards, we found that there were three additional standards as well as changes 
in three of the seven remaining standards. Because the authors of the textbook we used for the 
course mapped the text to the 2016 standards, the major revision was to re-align the chapter 
quizzes to the new standards. In addition, they cover two chapters of the text. However, we felt 
that students would benefit from a quiz for each chapter, as is done in the early 500 level courses. 
Therefore, modifications centered on redesigning the quiz structure to one quiz per chapter. The 
modified course will be offered in Summer 2018; we will assess the effectiveness of these 
changes in the 2017-18 assessment cycle. 
 
COUN 604 Crisis Counseling: A review of assignments found that several assignments would 
benefit from clarifying the assignment objectives and instructions. The SME revised all 
assignment instructions to ensure that there was a clear link between the description of the course 
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learning experience and the CACREP learning experience standard. We also added new content 
in COUN 604 Crisis Counseling concerning the effects that trauma has on the neurobiology of 
the client. Finally, we strengthened the modules centering on counselor self-care when working 
with trauma, including a self-care treatment plan.  
 
COUN 691 Substance Abuse: Diagnosis, Treatment & Prevention: The textbook used in the 
course provided information organized around each class of drug. However, we felt that this text 
did not provide a counseling perspective to addiction. Therefore, effective summer 2018, 
students will use Capuzzi and Stauffer’s Foundations of Addiction Counseling as the principle 
textbook for the course. In addition, we added weekly quizzes that corresponded to the assigned 
chapter reading. The textbook authors injected a strong counselor identity into the text, including 
multicultural issues, prevention, a lifespan approach, and advocacy, areas that we believe are 
often inadequately addressed in the field of addiction. Finally, we added an experiential theory 
paper that required students to conceptualize stories heard at a 12 Step group using a multi-
theoretical approach of addiction. The modified course is scheduled to launch in Summer 2018; 
we will assess the effectiveness of these changes in the 2017-18 assessment cycle. 
 
Practicum and Internship Courses  
In addition to evaluating our practicum and internship learning experiences to the 2.F1-8 and 5.C 
curricular standards, we examined the curricular expectation in Section 3: Professional Practice. 
Specifically, we evaluated the global (3.A-E), practicum (3.F-I), and internship (3.J-M) field 
experience requirements. Note: We addressed the supervisor related standards (3.H; 3.O-R) in 
the Site-Supervisor Survey results section.   
 
Group Counseling: Because some practicum and internship sites did not offer opportunities for 
group counseling experiences, our students were encouraged to but not required to have group 
counseling experience. To meet Standard 3.E, we added the requirement that all students must 
lead or co-lead a counseling or psychoeducational group to COUN 698 Practicum.  
 
Reassessment of Courses Modified 2015-16 
Chapter Reading Quizzes: In the 2016-17 assessment, we re-evaluated COUN 500, COUN 501, 
and COUN 502, which we modified to implement single chapter quizzes. Our assessment results 
from 2016-17 found that this modification resulted in meeting our target scores. However, we 
found that students did not meet benchmark scores in four of 16 quizzes in COUN 501 Ethical 
and Legal Issues in Counseling and in one of 8 quizzes in COUN 522 Career Development and 
Counseling. To address this, in Fall 2017, we tasked the Subject Matter Experts in the COUN 
501 and COUN 522 to conduct a item analysis for these quizzes and revised problematic quiz 
questions. An analysis of the Fall 2017 and Spring 2018 Success Rates indicated that students 
taking these exams achieved our benchmark scores after these revisions were made.  
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Stakeholder Survey Findings and Recommendations 
 

Current Students 
Town Hall Meetings: Program students participated in a series of “town hall” meetings 
moderated by the program residential faculty. We held these groups during the classroom portion 
(intensive week) of the three courses they take in Lynchburg. Students are encouraged to discuss 
their satisfaction with areas of the program, and given the opportunity to ask questions and 
express their concerns directly to faculty. This format allowed the department to identify 
students’ concerns, with the intention of addressing their concerns. Overall, the greatest number 
of questions from students centered on the ongoing CACREP accreditation process as well as the 
feedback on the program modifications that were a part of the initial self-study.  
 
Results:  
In terms of curriculum, students reported overall satisfaction and excitement about the content 
and delivery. Some students were concerned about variations in the information they received in 
advising, noting that there were times where they received information that appeared different 
when compared to what was provided to other students.  
 
Overwhelmingly, students continue to be very positive about the department’s decision to seek 
CACREP accreditation, but were concerned about the department’s deferred decision from the 
January Board meeting in the CACREP accreditation process for the program. The main was 
focus was on the timeline for the accreditation process, particularly those students who were 
close to graduation or had recently graduated. Finally, students had several questions about 
grandfathering, which was often confused with having matriculated into the program prior to 
accreditation (but graduating after accreditation). Students also reported “frustration” over the 
institution’s inability to provide a specific timeline for the accreditation process.   
 
Students also reported overall satisfaction with Faculty Supervision (WebEx), but some noted a 
concern with technological challenges. Finally, they were concerned with that they felt at times 
was conflicting information from different faculty advisors and academic advisors.  
 
Resultant Program Modifications: 
Some key areas addressed by students in the 2016-17 town meetings appeared to center on the 
importance of CACREP accreditation, clarification of faculty advising, and technology concerns. 
In part, these results provided data to support the program modifications we are making for the 
2017-18 academic year. 
 
CACREP:  Student feedback over the past year consistently noted the importance of the 
department seeking CACREP accreditation for the M.A. in Professional Counseling program. 
Based in part on the strong support for accreditation from the students, during the Fall 2017 term, 
we accelerated the timeline for the construction of a new self-study, with a target submission 
date of December 2017. In aligning the program with the 2016 standards, we made multiple 
program modifications, of which student feedback was instrumental in informing and shaping 
many of the specific details of our program modifications.  
 



 

13 

Return to 
Table of Contents  

New Student Orientation: As a part of the alignment to the new student orientation (1.M) and 
faculty advising (1.P) standards, we made the decision to separate out the advising functions 
from the orientation modules. Starting in Spring 2018, all new students are required to complete 
the COUN 000 Orientation modules. To strengthen our orientation, we added a video from the 
Program Director to the Student Agreement Form module, where she clearly explains students’ 
ethical and professional obligations and personal growth expectations as counselors-in-training. 
We changed the name of the module to Expectations and Obligations of Counselors-in-Training 
and added the Eligibility for Licensure and Certification module to explicitly meet Standard 1.M.  
 
Faculty Advising: We provided advising for our master’s students through the Orientation and 
Advising “course” on Blackboard. In this group, students had access to their faculty advisor on 
an as needed basis. However, student feedback suggested that they did not feel that the advising 
group did not met their needs. As a part of the alignment to the new student orientation (1.M) 
and faculty advising (1.P) standards, we made the decision to separate out the advising functions 
from the orientation modules. Therefore, as of Spring 2018, the Professional Counseling Student 
Communication Center became the primary venue for long-term faculty advising for our 
students. Note: Students will continue to work with advisors in developing their program of 
study planned through COUN 000 Orientation.  
 
Centralized Information: In addition to facilitating faculty mentorship and collaborative 
research opportunities, the Professional Counseling Student Communication Center also 
provides a venue for the dissemination of information relevant to the program as well as 
professional development opportunities. This helps ensure the accuracy and consistency of the 
information regarding new events, changes in the program, professional development, and other 
announcements. In addition to faculty, students have the opportunity to meaningfully collaborate 
with other students. We believe that this virtual community will address the students’ requests 
for a stronger support system among faculty and other students.  
 
In addition to the dissemination of information and community building found in the CES 
Center, students are also provided with links to other relevant resources. For example, students 
can access the Advising Center modules, which provides an orientation to the department, how 
to follow the Degree Completion Plan, the most up-to-date departmental and university policies 
and procedures, information about practicum and internship, advisors and support, and a review 
of the Student Agreement Form.  
 
Formalize the Current Students Survey: We historically collect data from current students using 
in “town meetings” during the classroom component of their three intensive courses or a “mail in 
questions” format. Starting Fall 2017, we embedded a Qualtrics survey in the Student Advising 
Center, where we ask students for feedback, including: a) quality of preparation in counseling 
skill and knowledge areas; b) structure and delivery of the curriculum; c) program advising and 
support; d) practicum and internships; and e) operational structure of the program.  
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Program Alumni 
Alumni Survey: In October 2016, the Office of Institutional Effectiveness sent out an Alumni 
Survey to all Liberty University alumni who graduated one, five, or 10 years from the current 
academic year. In Fall 2016, recent graduates (2016) and alumni (2011; 2006) were sent links to 
respond to both institutional and departmental questions. Alumni were asked to indicate their 
levels of satisfaction (5: Very Satisfied to 1: Very Dissatisfied) in each area of the program 
evaluated or their perceived competence (5: Feel Very Competent to 1: Do not Feel Competent) 
in a broad scope of knowledge and skills. The aggregate data raw scores (#respondents per 
ranking) were converted to the Likert scale values, and mean Likert scores calculated in Excel. 
In 2016-17, 142 graduates of the MA in Professional Counseling program returned surveys. 
 
Results:  
As seen in the Alumni Satisfaction Survey Results, our graduates overall were positive about the 
program. With respect to the structure and delivery of the curriculum, graduates reported greatest 
satisfaction with the overall curriculum, faculty competence, availability, and assistance in skills 
development; supervised field experiences, resources, and student evaluation procedures (4.3 to 
4.6 out of 5). Graduates were less satisfied with advising and faculty mentoring, facilities, with 
mean values ranging from 3.8 to 4.0 out of 5. Overall, our graduates were very positive in their 
perceptions of their perceived competency in the knowledge and skill areas of the program. 
Students reported feeling competent in all knowledge and skills areas of the eight core curricular 
areas (4.2 – 4.7), with the exception of knowledge in research and statistics (3.7) and 
standardized testing (3.4); and skills associated with marriage and family counseling (3.9).  
 
Most written feedback on program strengths centered on the importance of gaining CACREP 
accreditation, positive interactions and support from faculty, the integration of faith into the 
curriculum, the strength of the curriculum, and its delivery, and the flexibility of online 
education. Students noted a need for ensuring the accuracy of information about the program and 
greater assistance with field placements. They felt that the online experience would be enhanced 
by greater engagement in terms of professor contact; specifically, face-to-face content within the 
curriculum in the form of videos, WebEx, etc. Finally, some graduates wanted more relevant 
content in the discussion boards.  
  
In summary, program graduates generally provided positive evaluations regarding the overall 
curriculum as well as the amount and quality of preparation in the counseling knowledge and 
skill areas surveyed. While most graduates (80%) were satisfied with their competence in 
research, there is room for improvement. Other areas for growth centered on advising and faculty 
engagement. In reviewing the knowledge and skill areas where we made program modifications 
during 2016-17, alumni data supports the effectiveness of these changes on students’ perceptions 
of their competencies. We believe that our current modifications will continue to support this.   
 
Program Modifications 
Our alumni responses are consistent with the data provided in 2016-17 by our current students as 
well as our SLO assessment results. Therefore, the alumni data supported specific programmatic 
changes for the 2016-17 academic year outlined in the current student section. As a result, this 
program modification section will only address changes specific to alumni data collection. 
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Department-Generated Alumni Survey: In evaluating the process of gathering data from our 
alumni, we felt that our current method of collecting data using the institutional Alumni Survey 
does not provide the return rates that we would like to see in our surveys. Therefore, starting in 
Fall 2018, we will send the Alumni Survey directly to recent graduates of the program.  

 
 

Clinical Site Supervisors 
Site-supervisor Survey: Site supervisors were asked to indicate their perception of the extent to 
which our programs prepared our students for their field experiences (4: Very Prepared to 1: 
Very Unprepared or 0: Unable to Evaluate). Aggregate supervisor data was obtained using the 
Rubric Report function on LiveText®, while aggregate employer data was obtained using the 
report function in FEM Reports®. We converted all raw survey data (#respondents per ranking) 
to weighted Likert values, calculated means, and analyzed data using Excel. All survey forms 
included a request to describe the major strengths and weaknesses of Liberty University’s 
Professional Counseling program.  
 
We embedded supervisor surveys as an assignment into the Field Experience Module 
(LiveText®), the data management system we use to manage evaluation rubrics for practicum 
and internship. Site supervisors are asked to submit the survey along with their final evaluation 
of the student. Participation is voluntary, and supervisors are notified that faculty and students 
cannot view their responses.  
 
Data was collected for the 2016-17 academic year. The following number of supervisors 
participated in the site supervisor survey: 

Practicum: Fall 16 (N=141); Spring 17 (N=169); Summer 17 (N=142) 
Internship: Fall 16 (N=367); Spring 17 (N=394); Summer 17 (N=281) 

 
In addition to our site-supervisor survey, we evaluated the program to align the program to the 
Section 3: Professional Practice areas that related to supervisors. Specifically, we examined 
faculty consultation with site-supervisors (3.H) and doctoral supervision interns, supervisor 
qualifications, and our supervisor field contracts (3.O-R). 
 
Results: 
Practicum: As seen in the Supervisor Satisfaction Survey Results (Practicum), site supervisors 
are positive in their evaluations of how we prepare our practicum students for field experiences 
in counselor training. Site supervisors indicated that our program was effective in producing 
students who were well-prepared in the areas of professional ethics, identity, professional 
behaviors and dispositions (3.6–3.8 out of 4). Supervisors also felt we produced student who 
were well-prepared in knowledge (3.4–3.6 out of 4) and skills (3.4–3.6) in the core content areas.  
 
Internship: As seen in the Supervisor Satisfaction Survey Results (Internship), our site 
supervisors are positive in their evaluations of how we prepare our interns for field experiences 
in counselor training. Site supervisors indicated that our program was effective in producing 
students who were well-prepared in the areas of professional ethics, identity, professional 
behaviors and dispositions (Average of means: 3.8 – 3.9 out of 4). Supervisors also felt we 
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produced students who were well-prepared in knowledge (3.5 – 3.7) and skills (3.5 – 3.7) in the 
core content areas.  
 
Self-Study Results: Upon review of our practicum and internship courses for the self-study, the 
following emerged as changes in requirements for 2016:  
 

1) Site supervisors must still consult with a counselor education program faculty on a 
regular schedule (3.H) instead of biweekly to accordance with the supervision agreement.  

2) Doctoral students now serve as supervisors for our practicum students (3.O) 
3) Documenting site supervisors’ supervisory experiences on our master forms (3.P) 
4) Professional development opportunities for site supervisors (3.Q)  

 
Program Modifications 
While the overall results are very favorable, we continually strive to improve our curriculum so 
our students will continue to be well prepared for their clinical experiences. To this end, for this 
cycle, we focused our program modifications based on the results of our program evaluation 
required to align the program to Section 3: Professional Practice. 
 
Consultation in Practicum: CACREP changed the requirement that site supervisors engage in 
consultation with a counselor education program faculty member from biweekly to on a regular 
schedule (3.H) in accordance with the supervision agreement. Starting Fall 2018, consultation 
will occur on a quarterly basis. This aligns the consultation with the evaluation submission time 
frame. We also clarified the consultation requirement in our current field contract to include the 
format (email, phone) and purpose for the consultation (to monitor student learning).   
Doctoral Supervision Interns: In 2017-18, our doctoral students began serving as faculty 
supervision interns for practicum students. Per Standards 3.O, all doctoral interns must have 
completed all entry level core curricular, program area, and field experiences consistent with a 
CACREP accredited entry-level master’s degree. They must also have successfully passed the 
COUC 714 Supervision and Consultation course. Finally, all doctoral supervision interns must 
be enrolled in the COUC 980 Supervision Internship. Counselor education program faculty 
supervise all doctoral students during their internship. 
 
Supervision Training: Based on supervisors’ feedback (and to meet CACREP standards), the 
clinical director ensures that our supervisors are trained in both the program policies as well as 
oversee supervision training of our site supervisors. This year, we were able provide our 
supervisors who do not live in proximity of Lynchburg with opportunities to earn Continuing 
Education units in supervision. 
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Employers of Graduates 

Employer Survey: Employers were asked to indicate their perception of how well our program 
prepared our students for their field experiences (4: Very Prepared to 1: Very Unprepared or 0: 
Unable to Evaluate). We obtained aggregate supervisor data using the Rubric Report function on 
LiveText®, while aggregate employer data was obtained using the report function in Qualtrics®. 
We converted all raw survey data (#respondents per ranking) to weighted Likert values, 
calculated means, and analyzed data using Excel. All survey forms included a request to describe 
the major strengths and weaknesses of Liberty University’s Professional Counseling program.  

In Fall 2016, employee surveys were returned by 59 employers of graduates of the MA in 
Professional Counseling program. A 5 point Likert Scale was used, with responses ranging from 
5: Very Satisfied to 1: Very Dissatisfied; or 5: Strongly Agree to 1: Strongly Disagree (N/A: Not 
used). Because the data was reported in a number of responses/category format, we converted the 
aggregate data into a weighted Likert scale to determine the mean Likert score.   
 
Results: As seen in the Graduate Counseling Employer Satisfaction Survey Results, employers 
were very positive in their perceptions of our graduates. Employers reported agreement to strong 
agreement with respect to our graduates’ individual counseling, group counseling, and 
consultation skills (4.5-4.6) as well as knowledge (4.5-4.9) and skills (4.3-4.8) in the core 
curricular areas, diagnosis and treatment planning, crisis intervention, substance abuse 
counseling, and other professional skills (consultation, case management, and advocacy).  

In regard to counselor disposition, employers reported strong agreement (4.7-4.8) with respect to 
our graduates’ levels of professional and ethical behavior, responsiveness to supervision and 
feedback, cultural sensitivity, relational skills, professional development, and self-awareness. 
They also provided open ended feedback, including more emphasis on theory conceptualization, 
substance abuse training, case conceptualization, and cultural diversity (including spirituality).  
 
Program Modifications 
The overall results are favorable, so we focused on using the employer feedback to inform the 
focus of program modifications we made during the self-study process. This including changes 
made to the COUN 691 Substance Abuse and updating the Case Conceptualization assignments 
in COUN 698 Practicum and COUN 699 Internship. The specific details of these modifications 
are described in prior sections.   

/ 
 

Demographics Data for Current Students, Applicants, and Graduates 
 Liberty University and the department of Counselor Education and Family Studies are 
committed to attracting, enrolling, and retaining a diverse student population. To this end, we 
examined the demographic data for students who were in the program during the 2016-17 
academic year. In addition, we examined the demographic characteristics of newly admitted 
students and those who graduated during the 2016-17 academic year. As seen below, the 
distribution of ethnicity of our newly admitted students and alumni is very similar to the overall 
demographic makeup of current program students. The results suggest that we are attracting and 
retaining a diverse student population for the program.  
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M.A. Professional Counseling Student Demographic Statistics 
 

 Current Students New Students 2016-17 Graduates 

 Total %       
Total Total %       

Total Total %       
Total 

American Indian or Alaska Native 12 0.7 0 0.0 8 0.6 
American Indian or Alaska Native/Black 8 0.5 2 0.9 7 0.5 
American Indian or Alaska Native/White 13 0.8 2 0.9 7 0.5 
American Indian or Alaska Native/Hawaiian 0  0 0.0 3 0.2 
Asian 8 0.5 2 0.9 4 0.3 
Asian/White 6 0.4 1 0.4 3 0.2 
Asian/Black or African American/White 0  0 0.0 3 0.2 
Black or African American 235 14.6 28 12.3 171 12.6 
Black or African American/White 4 0.2 0 0.0 0 0.0 
Black or African American/Hispanic/Latino 0  0 0.0 7 0.5 
Hispanic/Latino, Other 14 0.9 6 2.6 10 0.7 
Native Hawaiian or Pacific Islander 2 0.1 1 0.4 9 0.7 
White 762 47.4 110 48.2 778 57.5 
No Response 542 33.7 76 33.3 342 25.3 
              
Total (%) 1606 100.0 228 100.0 1352 100.0 

 
Program Modification 
Because fostering a community of learning and diversity is at the heart of our mission, we will 
continually seek to expand the diversity found in our student population. Therefore, in addition 
to the institutions marketing of the program, our program modification for 2017-18 focused on 
increasing our institutional presence at ACA conferences and the ACA divisions, particularly 
those that focus on multiculturalism or are specific to diverse populations. Specifically, we 
secured funding for our first exhibitor’s booth at the 2018 ACA Conference and secured funding 
to advertise in the ACA’s emails report. We believe that this will expand our ability to build 
relationships, which is foundational to our recruitment strategy. 
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Synopsis of Major Program Modifications 
CACREP:  Student feedback consistently stressed the importance of the department seeking 
CACREP accreditation for the M.A. in Professional Counseling program. Based in part on the 
strong support for accreditation, we accelerated the timeline for the construction of the self-
study, and we met our target submission date of December 2017. In aligning the program with 
the 2016 standards, we made multiple program modifications as described in this Annual Report.  
 
Comprehensive Assessment Plan: We made several changes in our Comprehensive Assessment 
Plan. We shifted our student learning assessment processes from the requirement to assess all 
student learning to a representative assessment of all learning domains. We developed Key 
Performance Indicators for each of the eight core curricular and CMHC program area standards. 
In addition we formalized the assessment of student dispositions and student demographic data. 
We updated all matrices and documents to reflect these changes. 
 
Learning Experiences: To meet the 2016 Standards for common core and program area learning 
experiences, four courses required modifications based on newly required standards: COUN 505 
Counseling Techniques and the Helping Relationships, COUN 522 Career Counseling, COUN 
604 Crisis Counseling, and COUN 691 Substance Abuse: Diagnosis, Treatment, and Prevention. 
We added or refined learning experience that met the new curricular requirements.  
 
New Student Orientation: New student orientation is now a stand-alone activity in Blackboard, 
COUN 000 Orientation. We added content to the Expectations and Obligations of Counselors-
in-Training and Eligibility for Licensure and Certification modules to strengthen the students’ 
awareness prior to signing the Student Agreement Form.  
 
Faculty Advising: We moved advising from Orientation to a centralized form of advising. All 
ongoing advising functions are housed in the Professional Counseling Student Communication 
Center. We believe that its presence within an active communication center will help keep the 
students engaged in the advising process.  
 
Centralized Information. We created the Professional Counseling Student Communication 
Center to provide a centralized source for the dissemination of information, including research 
opportunities, new/updated information relevant to the program, and professional development 
opportunities. The center also provides students a venue to develop relationships with other 
students. We believe that this virtual community will address the students’ requests for a stronger 
support system among faculty and other students. Finally, students can access other relevant 
resources through the center. Centralizing the dissemination process helps to ensure the accuracy 
and consistency of the information regarding new events, changes in the program, professional 
development, and other announcements.  
 
Supervision Training: We received certification from NBCC as an online Continuing Education 
provider. This allowed us to provide our supervisors who do not live in proximity of Lynchburg 
with opportunities to earn Continuing Education units in supervision. We invited site supervisors 
to a live-streamed event, and we recently created the Faculty Professional Development Center, 
where faculty and site supervisors can take a course eligible for CE credit. 
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Graduate Counseling Site-Supervisor Satisfaction | Survey Results 
 

Practicum Site Supervisors (Fall 2016 only): General Preparation for Field Experiences 
(How well did we prepare our students …) 
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Practicum Site Supervisors (Fall 2016 only): Knowledge Assessment 

(How well did we prepare our students …) 
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Practicum Site Supervisors (Fall 2016 only): Skills Assessment 

(How well did we prepare our students …) 
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Internship Site Supervisors (Fall 2016 only): General Preparation for Field Experiences 

(How well did we prepare our students …) 
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Internship Site Supervisors (Fall 2016 only): Knowledge Assessment 

(How well did we prepare our students …) 
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Internship Site Supervisors (Fall 2016 only): Skills Assessment 

(How well did we prepare our students …) 
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Graduate Counseling Employer Satisfaction | Survey Results 
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